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Think Globally, Act Locally
It’s hard to fathom as I write this, but Teen Read Week (TRW) 
is right around the corner. Th is year’s TRW theme, Get Active @ 
your library®, is one of my favorites so far, not only because it can 
be interpreted to mean a variety of things from the teens’ perspec-
tives—such as participating in sports, volunteering, exercising, or 
even gaming—but it also reminds librarians that we can set an 
example for the teens we serve by actively advocating for them.

Laurel Sandor, chair of YALSA’s Legislation Committee, has 
written a highly informative piece about how her committee works 
within the larger structure of ALA to lobby for teen services in 
libraries. Included with this article is a list of ways to involve teens 
in the political process. My library, for instance, helped local teens 
successfully lobby for a skate park. Th anks in part to our staff ’s 
eff orts to empower teens with the information they needed to 
make their points to city council, funds have recently been allo-
cated to this project.

But, it’s not only important to advocate for teen services on a 
national—or even community—level; sometimes we have to go to 
bat for them right in our own libraries. As many of us who work 
in public libraries know, other staff  members may not always have 
a knack for working with teens. Kimberly Bolan addresses this 
issue in her article, “Bridging the Gap,” in which she discusses ways 
to more eff ectively relate to teens, and how to use staff  training to 
build a bridge between generations. 

Another way to advocate for teens within your library is 
through technology. It’s well known that teens are plugged in, so 
how can libraries continue to off er services they fi nd useful? To 
answer this question, the YALSA Technology for Young Adults 
Committee conducted a fascinating interview with Stephen 
Abram, vice president of innovation for SirsiDynix. Abram’s proac-
tive and pioneering approach to the implementation of technology 
in libraries is sure to please teen customers, and was a real eye-
opener for me.

Finally, this issue is rounded out with ways to inspire teens 
themselves to get active within the library. After reading through 
this issue, you’ll know how to build a corps of teen volunteers; 
how to implement interactive gaming programs; how to work with 
special needs teens; and how to serve LGBT teens. But there’s no 
sense reinventing the wheel; many libraries already encourage teen 
volunteerism, as evidenced by the extensive annotated webliogra-
phy submitted by YALSA’s Youth Participation Committee. 

After reading this issue, you won’t have any excuses. Go out 
there and get active! Your teens, your libraries, and your communi-
ties will thank you.  YALS
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W ith the themes “Growing 
YALSA” for my presidential 
year and “Advocacy” for this 

issue of YALS, it’s time to review the ways 
that YALSA is, or will be, promoting advo-
cacy. Always aiding in the following eff orts 
is the fact that YALSA’s membership is 
consistently increasing, which provides 
more clout in advocating for library services 
for teens. In addition, there are increased 
opportunities for member participation—
virtually or face-to-face—through discus-
sion groups, task forces, and committees. 
Take a look at some of the ways YALSA 
“gets active.”

Right to Read
● Teen Read Week (TRW) experienced 

growth in sponsors, Web site hits, and 
number of registrants this past year. 
Two major TRW kickoff s were held, 
in Brooklyn and Glendale, California, 
with TRW celebrities Rey Mysterio 
and Q’orianka Kilcher, and authors 
Ron Koertge and Jacqueline Woodson 
in attendance. Chris Armas and Kevin 
Hartman, players for Major League 
Soccer, have agreed to be celebrity 
spokespeople for TRW 2007.

● Responses to articles about “racy 
reads” were written, and talking points 
on the value of reading for fun were 
developed.

● Big Time Reading Event was held 
with Chicago Public Schools featuring 
WWE wrestlers Rey Mysterio and 
Shelton Benjamin and author Chris 
Crutcher.

● New awards and selection lists have 
been and are being developed to assist 
librarians in choosing materials in new 
formats, such as Booklist all-virtual 
task force; Great Graphic Novels for 
Teens (fi rst list in 2007); ALSC/

Booklist/
YALSA 
Odyssey 
Award for 
Excellence in Audiobook 
Production (fi rst award in 2008); 
fi rst-time YA author award (fi rst 
award in 2008); and a task force was 
established to re-evaluate and make 
recommendations for enhancing the 
Selected DVDs list.

Outreach
● YALSA responded to the Katrina 

disaster through personal contact; a 
compilation of Web sites to help teens 
cope with tragedy; preparation of a 
handout titled “Serving Teen Evacuees 
in Libraries” by YALSA staff ; and a list 
of titles related to disaster and survival 
prepared by the Booklist task force.

● Oprah Book Club Grant of $50,000 
was received to implement book clubs 
through 150 libraries in juvenile 
detention centers and alternative 
high schools. Th e books to be used 
were selected by YALSA’s Outreach 
to Young Adults with Special Needs 
Committee.

● Exhibits at AASL, PLA, and the 
International Reading Association 
(IRA), as well as several state 
conferences, promoted YALSA. 

● Booklist task force created many 
booklists, including several to 
accompany fi lms, such as Th e 
Chronicles of Narnia and Hoot.

Increased Methods 
of Communication
● YA-YAAC electronic discussion list 

reactivated

● YALSA 
blog 
became 
available 
pre-
Midwinter 
Meeting 2006

● Enhancements made to YALSA’s 
Web site 

● President’s monthly reports sent to 
committee chairs

● YALSA representatives to ALA 
committees reported on committee 
activities

● YALS and YAttitudes continued their 
excellent coverage of YALSA events, 
activities, and interests

● Two press releases written per month; 
this will increase to four per month 

● About half a dozen YALSA groups 
are using ALA’s Online Communities 
(learn more at http://communities
.ala.org)

● All-virtual Regional Advisory Board 
was added to serve as a go-between 
for YALSA and state and regional 
associations and their members, 
as well as to promote the work of 
YALSA

Collaboration
● YALSA partnered with several ALA 

divisions, including RUSA, AASL, 
ALSC, and Booklist

● Outside of ALA, YALSA also 
partnered with IRA, the National 
Middle School Association, Science 
Books & Films, and the American 
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From the President

Association for the Advancement of 
Science. 

● YALSA president will join ALSC and 
AASL presidents to attend Legislative 
Day in Washington, D.C.

@ your library® 
Campaign
● Advocacy task force established 

to work with ALA on the @ your 
library® campaign for YALSA

Increased 
Opportunities to Learn
● Teens and Technology Midwinter 

Institute and Video Gaming Night 
held in San Antonio

● Online course “New Literacies for 
Teens” sold out; more courses are 
being developed

● Power up with Print off ered at three 
professional development events for 
the Idaho State Library; three more 
licensed institutes are on the calendar 
for 2006

Opportunities to 
Give or Receive
● Friends of YALSA campaign 

commenced
● Publishers contacted about buying 

Edwards or Printz seals as well as 
becoming promotional partners for 
TRW

YALSA Publications
● More Outstanding Books for the College 

Bound
● Sizzling Summer Reading Programs for 

Young Adults, second edition by Kat 
Kan

● “100 Best Books for Young Adults” 
pamphlet

Exciting opportunities for 2007 
include the YA Literature Symposium; the 
fi rst Great Graphics Novels for Teens list; 
more discussion groups, task forces, and 
new committees; more online courses; next 
year’s TRW celebrating its tenth year; and 
Teen Tech Week. As YALSA prepares to 
celebrate its fi ftieth anniversary, how will 
you get involved in “all things YALSA?”  
YALS



T he American Heritage Dictionary 
defi nes advocacy as, “Th e act of 
pleading or arguing in favor of 

something, such as a cause, idea, or policy.”1 
Young adult librarians are familiar with 
the phrase “teen advocate” and know that 
campaigning for enhanced teen services in 
libraries is part of the job. Th anks to recent 
American Library Association (ALA) 
and Public Library Association (PLA) 
advocacy campaigns, many librarians 
across the country have received training 
in advocacy techniques to use with library 
administrators and local government offi  -
cials. However, when advocacy issues reach 
the federal level requiring lobbying and 
involvement with the legislative process, 
librarians become distinctly uncomfortable. 
Librarians champion teen library services 
to our city councils and library trustees but 
often secretly—and erroneously—believe 
that advocating to our highest elected 
offi  cials is a job for professional lobbyists. 
In fact, political advocacy is becoming a 
necessity for librarians in order to increase 
funding and maintain services. To help con-
nect librarians with the foreign territory of 
federal politics, YALSA and all other ALA 
divisions created legislation committees.  

Legislation and ALA
Th e Offi  ce of Government Relations 
(OGR) in the ALA Washington Offi  ce 
coordinates all legislative work in ALA. 
OGR is charged with infl uencing legisla-
tion, policy, and regulatory issues of impor-
tance to the library fi eld and its publics. 
In coordination with its sister offi  ce, the 
Offi  ce for Information Technology Policy 

(OITP), OGR works to ensure that librar-
ies are consistently involved in the legisla-
tive and policy decision-making processes 
by: informing government of the needs 
and concerns of the library community; 
providing library supporters with up-to-
date information on government actions 
or proposals; building coalitions with 
Washington-based representatives of other 
groups with similar concerns; and develop-
ing grassroots networks to lobby legislators 
and further library interests.

ALA’s primary federal legislative 
resource is the grassroots network of 
library supporters throughout the states 

and ALA units. OGR keeps ALA mem-
bers and others informed about federal 
legislation and recommended advocacy 
activities through the e-mail newsletter, 
ALAWON (ALA Washington Offi  ce 
Newsline) and extensive Web pages. 

Another venue for information 
exchange is the Legislative Assembly that 
meets twice at each Midwinter Meeting 
and Annual Conference. Interested ALA 
units, including YALSA and other youth 
divisions, send a representative to the 
assembly to hear about and exchange 
information about legislative issues and 
report on the perspectives of their respec-
tive units. At these meetings, which are 
open to any conference attendee, the OGR 
staff  provides an update on pending leg-
islation. Representatives ask questions or 
raise concerns about the eff ect of legisla-
tion on their division members or patrons. 
Th e assembly is also a venue for proposed 

LAUREL SANDOR works for the Queens Library in New York, 
where she coordinates an after-school program grant. She has 
lobbied Congress twice on National Library Legislative Day and 
considers it the most exciting thing she’s done as a librarian. She 
serves as chair of the YALSA Legislation Committee.
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resolutions to be shared. A legislative reso-
lution is a formal statement that lists the 
reasons why a division feels strongly for or 
against a particular piece of legislation; the 
resolution concludes by stating the divi-
sion’s recommended action for Congress. A 
resolution must be approved by a division’s 
board and the ALA Council before OGR 
can use it as documentation for Congress. 

The Mission of the 
YALSA Legislation 
Committee 
Th e fi rst charge of the YALSA Legislation 
Committee is “to serve as a liaison between 
the ALA Legislation Committee and 
YALSA and with other ALA youth 
groups and units interested in serving 
this age range.”2 A second function is “to 
recommend to the YALSA Board endorse-
ment or revision of legislation aff ecting 
young adults which might be proposed 
or supported by the ALA Legislation 
Committee.”3 Th e YALSA Legislation 
Committee sorts through all the library-
related legislation to fi nd issues that would 
aff ect young adults in libraries. Th e com-
mittee shares this information with the 
YALSA board. If YALSA wants to add 
any comments and speaking points, the 
committee carries them back to OGR to 
solidify the offi  cial ALA lobbying position 
on teen issues.

Th e third and fourth charges of the 
Legislation Committee are “to inform and 
instruct librarians working with young 
adults of pending legislation, particularly 
that which aff ects young adults” and “to 
encourage the art of lobbying.”4 Th ese 
can be accomplished through conference 
programs, communication with YALSA 
members through discussion lists and 
publications, and collaboration with ALA 
youth divisions to communicate legislative 
goals to all youth librarians.

The Need for Advocacy 
Th e real strength of political advocacy is 
not found in committee work, but in the 
number of librarians individually lobbying 
their federal legislators on library-related 
legislation. Since legislators listen to hun-
dreds of interest groups vying for the same 
pot of money, the victors are usually the 
groups with the largest voter voice. As an 
organization representing teen librarians 
from every state in the country, YALSA’s 
greatest political asset is that its fi ve thou-
sand members know how to talk to teen-
agers and get them involved. Legislators 
love to hear the youth voice; the best 
professional lobbyist is not as convincing 
as a librarian or teen with a compelling 
story. Powerbrokers in Washington craft 
their understanding of library issues based 
on assumptions, stereotypes, and nostal-
gic views of old-fashioned libraries—and 
old-fashioned needs—unless an expert 
tells them otherwise. YALSA members 
are experts on the front lines who need to 
deliver the message about library services. 

The Issues
When other interest groups speak louder, 
libraries can end up being shortchanged. 
Here are some recent examples of federal 
legislation that is damaging to teen library 
services.   

● Improving Literacy through School 
Libraries Act—When Congress 
passed this act in 2001, as part of 
No Child Left Behind, it approved 
funding of $250 million a year. 
For the past fi ve years, however, 
only $20 million (8 percent) of the 
original amount has been allocated 
in the federal budget to fund school 
libraries.5 Lobbying eff orts may 
help hold Congress to the originally 
promised amount.

● Striving Readers Initiative—
Designed to raise student achievement 
in middle and high schools by 
improving the literacy of struggling 
adolescent readers, this initiative 
includes teacher training and 
research-based literacy interventions 
in classrooms.6 Lawmakers made no 
mention of libraries and librarians in 
the legislation, ignoring our role as 
literacy experts skilled at encouraging 
struggling readers. If libraries were 
included in the initiative, grants worth 
millions of dollars could have been 
available for innovative library literacy 
programs. 

● E-Rate—Congress may eliminate 
this federal subsidy for Internet access 
in schools and libraries because of 
reports of  “waste, fraud and abuse.” 
Th ough there are no reports of misuse 
occurring in libraries, Congress would 
still eliminate the entire program, 
resulting in a fi nancial loss for libraries 
nationwide.7

● Th e 65 Percent Solution—Th is 
nationally promoted state law would 
require schools to spend sixty-fi ve 
cents of every education dollar on 
classroom instruction.8 Th is is a 
commendable idea but with one 
important caveat: in some states, 
libraries and librarians do not fall into 
the category of classroom instruction. 
If the law passes in those states, 
current education budgets will be 
rewritten, and school libraries could 
see a permanent decrease in their 
funding. 

What Can You Do? 
Lobbying your elected offi  cials does not 
have to involve a trip to Washington 
and an appointment at the Capitol. Th e 
Legislative Action Center (LAC) is an 
ALA Web site (http://capwiz.com/ala/
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home) that provides a quick way for librar-
ians to contact their legislators to express 
concern or support for pending legislation. 
It is also easy enough for teenagers to use. 
Th e Web site contains contact information 
for your elected offi  cials, a list of library-
related pending legislation, and speaking 
points. It is important to avoid sending 
form letters, but even a few original sen-
tences—such as an anecdote from your job 
or a personal statement about the issue—
will establish you as a library expert. In less 
than fi fteen minutes, you can fi nd an issue 
you feel strongly about, skim its key points, 
look up your legislators, copy and paste 
speaking points into an e-mail, and add a 
personal note. If every member of YALSA 
adds this step to their weekly routine, 
Congress would most certainly take notice. 

What Can Your 
Teens Do?
Th ere are many ways to involve teens in 
the legislative process. 

● Encourage your teens to use LAC or 
write their own letters. 

● Hold a contest where teens submit 
examples of how the library has 
helped them and compile the 
responses into a booklet to send to 
Washington. 

● Turn your next art program into a 
brainstorming session during which 
teens come up with a creative way 

to document their feelings about 
libraries; send the result to your 
senators and invite them to display it 
in their offi  ce.

● Bring in a speaker to give a program 
on public speaking and lobbying. 

● Work with school clubs or high 
school government teachers to plan 
a lobbying trip to a senator’s home 
offi  ce. 

Any of these activities create win-win 
situations since your library will benefi t 
from an interesting program idea, and the 
teens’ understanding of government will 
grow as adults mentor them in a new skill. 
Local media may want to do a story on 
active teens at the library, or you may even 
inspire a teenager to run for political offi  ce 
some day.  

YALSA does important work to sup-
port YA librarians and teenagers, but none 
of our services could exist if federal, state, 
and local support for libraries begins to 
erode. Washington will sit up and take 
notice of library needs when there is a 
groundswell of voices from across the 
country. If you now have a greater under-
standing of the need for political advocacy 
and the confi dence to begin, begin today. 
Political advocacy begins with you.  YALS
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W hen I questioned seventeen-
year-old Heather, a longtime 
teen advisory board member at 

my library, about what “get active” meant to 
her, she looked at me quizzically. “I’m not 
sure what you mean,” she replied. I gave her 
a sheet of paper with ten blanks and said, 
“Just brainstorm. Write down ten ways you 
can get active—it can mean anything you 
want it to mean.” Here’s what she came up 
with:

Top Ten Ways to Get 
Active 
1. Work out
2. Volunteer for nonprofi t organizations
3. Get a job
4. Help someone when you notice they 

need it
5. Travel
6. Give donations
7. Eat—that’s activity, right?
8. Join extracurricular activities (like teen 

advisory board)

9. Vote
10. Go shopping

After she handed the list back to me, 
I was pleased to see the variety of ways she 
interpreted the theme of this year’s Teen 
Read Week (TRW). From exercising to 
voting, traveling, or making a diff erence, 
she covered quite a range of inspiring activ-
ity ideas to Get Active @ your library®. 
Feel free to use this list, along with the fol-
lowing book titles, on a bookmark, poster, 
Web page, or display to promote this year’s 
TRW celebration.

Books for Teens 
about Teens Who 
Make a Difference
Fiction

Avi. Nothing But the Truth. 
HarperTrophy, 1993; ISBN 0-38071-
907-X; $5.99.

Barron, T. A. Th e Ancient One. Ace, 2003; 
ISBN 0-44101-032-6; $6.99.

Bauer, Joan. Hope Was Here. Penguin 
Putnam Books for Young Readers, 
2000; ISBN 0-399-23142-0; $16.99.

Bennett, Cherie, and Jeff  Gottensfeld. A 
Heart Divided. Delacorte Books for 
Young Readers, 2004; ISBN 0-38532-
749-8; $15.95.

Carvell, Marlene. Who Will Tell My 
Brother? Hyperion, 2002; ISBN 
0-78680-827-6; $15.99.

Crutcher, Chris. Sledding Hill. 
Greenwillow, 2005; ISBN 0-06050-
243-6; $15.99.

Fleischman, Paul. Seedfolks. Joanna Cotler, 
1997; ISBN 0-06027-471-9; 
$14.99.

Garden, Nancy. Th e Year Th ey Burned 
the Books. Farrar, Straus and Giroux, 
1999; ISBN 0-37438-667-6; $17.

Handel, Sherry. Blue Jean: What Young 
Women Are Th inking, Saying, and 

VALERIE A. OTT is Manager of the Reference Department 
at Wadsworth (Ohio) Public Library, where she served as 
teen services librarian for four years. She serves on YALSA’s 
Communications Task Force and is the editor of YALS. She also 
has written a book for Libraries Unlimited called Teen Programs 
with Punch: A Month-by-Month Guide (June 2006).
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Doing. Blue Jean Press, 2001; ISBN 
0-90706-609-1X; $14.95.

Hiaasen, Carl. Flush. Knopf Books for 
Young Readers, 2005; ISBN 0-37582-
182-1; $16.95.

———. Hoot. Knopf Books for Young 
Readers, 2002; ISBN 0-37582-181-3; 
$15.95.

Howe, Norma. Th e Adventures of Blue 
Avenger. Henry Holt, 1999; ISBN 
0-80506-062-6; $15.95.

Keizer, Garrett. God of Beer. 
HarperCollins, 2002; ISBN 0-06029-
456-6; $15.95.

Konigsburg, E. L. Th e Outcasts of 19 
Schuyler Place. Atheneum, 2004; 
ISBN 0-68986-636-4; $16.95.

Nye, Naomi Shihab. Going, Going. 
Greenwillow, 2005; ISBN 0-68816-
185-5; $15.99.

Tashjian, Janet. Th e Gospel According to 
Larry. Henry Holt, 2001; ISBN 0-
80506-378-1; $16.95.

———. Vote for Larry. Henry Holt, 
2004; ISBN 0-80507-201-2; $16.95.

Williams, Laura. Up a Creek. Henry Holt, 
2001; ISBN 0-80506-453-2; $17.

Nonfi ction

Boyers, Sara Jane. Teen Power Politics: 
Make Yourself Heard. 21st Century, 
2000; ISBN 0-76131-307-9; $25.90.

Gay, Kathlyn. Volunteering: Th e Ultimate 
Teen Guide. Scarecrow, 2004; ISBN 
0-81084-922-4; $32.50.

Halpin, Mikki. It’s Your World—If You 
Don’t Like It, Change It: Activism for 
Teenagers. Simon Pulse, 2004; ISBN 
0-68987-448-0; $8.99.

Hoose, Phillip. It’s Our World, Too! Farrar, 
Straus and Giroux, 2002; ISBN 
0-37433-622-9; $13.

———. Th e Race to Save the Lord God 
Bird. Farrar, Straus and Giroux, 2004; 
ISBN 0-37436-173-8; $20.

Kielburger, Marc. Take Action! A Guide 
to Active Citizenship. Wiley, 2002; 
ISBN 0-47127-132-2; $16.95.

Lesko, Wendy, and Emanuel Tsourounis. 
Youth! Th e 26% Solution. Information 
USA, 1998; ISBN 1-878346-474; 
$14.95.

Lewis, Barbara A. Th e Kid’s Guide to 
Social Action: How to Solve the 
Social Problems You Choose—And 
Turn Creative Th inking into Positive 
Action. Free Spirit Pub., 1998; ISBN 
1-57542-038-4; $18.95.

———. Kids with Courage: True Stories 
about Young People Making a 
Diff erence. Free Spirit Pub., 1992; 
ISBN 0-91579-339-3; $10.95.

Perry, Susan K. Catch the Spirit: Teen 
Volunteers Tell How Th ey Made a 
Diff erence. Franklin Watts, 2000; 
ISBN 0-53111-883-5; $26.

Waldman, Jackie. Teens with the 
Courage to Give: Young People 
Who Triumphed over Tragedy and 
Volunteered to Make a Diff erence. 
Conari Pr., 2000; ISBN 1-57324-
504-6; $15.95.  YALS

Editor’s note: More booklists and creative pro-
gram ideas for TRW can be found at www
.ala.org/ala/yalsa/teenreading/trw/trw2006/
trw06.htm.

Annick 
Press
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A lex Sanchez received a master’s 
degree 
in guid-

ance and coun-
seling from 
Old Dominion 
University, and 
for many years he 
worked as a coun-
selor for youth and 
families both in 
the United States 
and abroad. His fi rst novel, Rainbow Boys 
(Simon and Schuster, 2001), received 
a Flying Start award from Publishers 
Weekly, and was also a Lambda Literary 
Award fi nalist and one of the Young Adult 
Library Services Association’s (YALSA) 
Best Books for Young Adults. He fol-
lowed Rainbow Boys with Rainbow High 

(Simon and Schuster, 2003), Rainbow Road 
(Simon and Schuster, 2005), and So Hard 
to Say (Simon and Schuster, 2004). When 
he isn’t writing, Sanchez tours the country, 
talking with teens, librarians, and educators 
about the importance of teaching tolerance 
and self-acceptance. Visit his Web site at 
www.alexsanchez.com.

MCCAFFERTY: What do you remem-
ber about your childhood?

SANCHEZ: As a boy, I was a constant 
daydreamer. When I dreamed about my 
future life, my heart yearned to make a dif-
ference in the world one day. 

MCCAFFERTY: And where did you 
grow up? Where did you live as a child?

SANCHEZ: I’m originally from Mexico, 
but my family immigrated to Texas when 
I was fi ve. When I began school, I spoke 
only Spanish. Th at was the fi rst time I 
experienced prejudice and name-calling for 
being diff erent. 

MCCAFFERTY: Did any of your teach-
ers off er their support?

SANCHEZ: Fortunately, my teachers 
never made me feel inadequate or infe-
rior. With their help, I worked hard to 
learn English. My school librarian, espe-
cially, inspired me by reading aloud to us. 
Although none of my schoolbooks por-
trayed Mexican people like me, I developed 
a love of stories. 

But I remember—in order to fi t in—I 
stopped speaking Spanish and learned 
to pass as white, hoping others would 
like and accept me. By the time I reached 
junior high, I had buried my Mexican heri-
tage—a core part of myself. I was no lon-
ger diff erent. Or so I thought. Th e biggest 
challenge of my life was yet to come. 

MCCAFFERTY: Will you talk about this 
great challenge you faced?

SANCHEZ: I was thirteen—in eighth 
grade—when I read an article in our local 
newspaper about being gay. Immediately, 
I knew that’s what I was. Going through 
puberty, I’d kissed girls and also boys. 
I liked both, but knew which my heart 
yearned for. And I hated myself for it.

I had learned to believe that being 
gay was the worst thing in the world a 
boy could be. One boy at my school who 
was obviously diff erent in his appearance 
and mannerisms was labeled “queer,” and 
consequently got beat up every day. I stood 
by, silently watching, wishing I had the 
courage to stand up for him. But I feared 
if I did say anything, people might suspect 
I was gay, too. After school, alone in my 

DOMINIQUE MCCAFFERTY is a librarian at the Riverside (Calif.) 
Public Library. She currently lives in Grand Terrace, California, 
with her two beautiful cats.

Love and Accept 
Yourself for Who 
You Are
An Interview with
Alex Sanchez 
By Dominique McCafferty
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room, I would tell myself, “I’m not going to 
feel this way. I refuse to let this happen to 
me.” And just as I’d learned to hide I was 
Mexican, I learned to hide I was gay. One 
of the places I escaped to was our school 
library, which I estimate had several thou-
sand volumes. How many of those books 
portrayed teens like me, struggling with 
identity and experiencing prejudice? Not a 
single one. 

MCCAFFERTY: You had more than 
your share of emotional pain, and not a 
single book to see you through! How did 
you break the ice, Alex? When did you 
come out? 

SANCHEZ: For me, coming out has 
been a lifelong process, two steps forward, 
one step back. I always realized I was dif-
ferent, but it wasn’t until after high school 
that I began to accept my attraction to 
other young men like me. Even then, I kept 
going back into the closet, and then com-
ing back out again. Actually putting words 
on paper about being gay was another step 
in my coming-out process. 

MCCAFFERTY: Of course. Writing as a 
way of coming out. What a blessing!

SANCHEZ: Yes, being a published 
author has taken my being “out” to a whole 
new level.

MCCAFFERTY: How old were you 
when you fi rst started writing?

SANCHEZ: I wrote my fi rst children’s 
book in college. After college, I continued 
to write. Yet I was still too afraid to write 
anything truly personal. In 1982, I took a 
creative writing class hoping to eventually 
earn an MFA. For the workshop, I wrote 
a story with a gay character, but [my] 
instructor’s homophobia caused him to 
lash out at it, and reinforced my belief that 
writing about my feelings was too shame-

ful. It was devastating for me, 
and because of it I decided to 
earn a master’s in guidance and 
counseling instead of an MFA. 
But I went on to become a 
youth and family counselor, and 
that was a good thing.

MCCAFFERTY: Did you con-
tinue writing in the interim?

SANCHEZ: Yes. Th e passion 
to write would not leave me. 
Over the years, at home, alone, 
I would write, and I never ven-
tured to show anyone anything personal I 
wrote. Eventually I arrived at a point where 
I could no longer continue hating myself 
and feeling ashamed of who I was. But I 
realized I could not do it alone. I needed 
the support and encouragement of others. 

MCCAFFERTY: And how did you build 
the bridge across your loneliness? 

SANCHEZ: I had two friends in par-
ticular: one was a papier-mâché artist, 
and the other was a songwriter. Both were 
going through their own creative struggles. 
We began encouraging each other in our 
creative processes, and in 1993, I began 
writing Rainbow Boys. For the fi rst time, I 
committed myself to write from the deep-
est and most painful places in my heart. 
Th e dictionary cites the word “passion” 
deriving from the verb “to suff er.” I began 
to suspect that my unrelenting passion to 
write originated in my own suff ering. 

Writing about high school, love, sexu-
ality, friendship, and the struggle to live 
by values in a world of homophobia that 
challenges those values at every turn didn’t 
come easily.

And as gays and lesbians, we learn 
from the time we are children to censor 
our feelings, keep secret our thoughts, 
and remain silent. When I began writ-
ing my novel, Rainbow Boys, every word I 

wrote was a battle. I had to fi ght against 
every impulse to keep silent. Each word I 
wrote was a struggle against everything I 
had learned. I was certain I’d be punished 
for it. 

I also realized I needed to improve 
my writing ability. With my friends’ 
encouragement, I began researching writ-
ing workshops. Th is time I asked to speak 
with the instructors ahead of time and told 
them I was writing about gay and bisexual 
teens. One of the instructors told me, 
“Th at sounds great! I’d love to have you in 
my class.” After that I discovered a whole 
slew of excellent, encouraging, sympathetic 
instructors. Another instructor said, “Keep 
in touch. Let me know when you fi nish the 
manuscript and I’ll recommend you to my 
agent.” Five years and twenty drafts later, I 
fi nally had a manuscript ready to send out. 
Miriam Altshuler of the Miriam Altshuler 
Literary Agency loved the manuscript. 
She saw it as a novel about tolerance and 
acceptance, and said she wanted to see it 
published so her kids could read it when 
they grew to be teenagers. For a year she 
shopped it to about a half-dozen publish-
ers. During that time she kept telling me, 
“We have to fi nd the publisher who’s going 
to love it and get behind it.” And we did. 

MCCAFFERTY: And now Rainbow Boys 
has a huge audience. In fact, all of your 
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books are wildly popular. Alex, I was 
wondering if you would take a moment 
to talk about the energy you’ve invested in 
developing gay–straight alliances.

SANCHEZ: Actually my new novel, 
Getting It, which is coming out in October 
2006, is about the friendship between a gay 
teen boy and a straight teen boy. Imagine 
Queer Eye for the straight teenage boy. 

I have come to accept myself as a 
writer who not only tells stories, but who 
does so in a way that helps create change 
in the world by promoting social justice. 
For years, I worked as a counselor trying 
to help teens and families, while in private, 
I kept a personal journal of my thoughts 
and experiences. But the public and private 
sides of my life never merged. Th e half that 
wanted to roll up my sleeves and do some-
thing to help the kids on the street and the 
half that wanted to retreat behind the door 
of my apartment to write were at odds. 
I never imagined those two halves could 
meet—that my writing could help anyone 
other than me. Since the publication of my 
fi rst novel, Rainbow Boys, those two parts 
of my life have fi nally joined. I have found 
my voice. And I have discovered a function 
for my writing I never imagined. 

When I was writing that fi rst book, I 
didn’t have a particular audience in mind. 
I was simply writing the story that was in 
my heart, the book I wished I’d had when 
I was a teen—a book that would’ve told 
me, “It’s okay to be who you are.” In school 
I’d been taught to read and write in terms 

of commas and metaphors. I was never 
taught to think of writing and books as 
agents of social change, able to inspire, 
empower, and change lives. And yet, 
that is what my books are doing. I know 
this because of thousands of e-mails I’ve 
received from straight and gay teenagers all 
over the world. 

MCCAFFERTY: I can well imagine the 
praise and gratitude in those letters.

SANCHEZ: Based on reader responses I 
receive, I estimate the majority of my read-
ers—about 70 percent—to be straight.

MCCAFFERTY: Really? Th at’s an inter-
esting statistic. It goes to show you that 
the straight population is more open and 
accepting of gays and lesbians than the 
media, for instance, would have us believe.

SANCHEZ: Many teens have told me 
that the protagonists of my books have 
become their role models. Many more 
expressed gratitude: “It’s nice to know I’m 
not alone”; “Your book became the peace-
saver at my school”; “Th anks for helping 
me accept myself ”; “After reading what 
gay and lesbian teens go through, I’ve 
decided to start a gay–straight alliance at 
my school”; “I told my mom to read your 
book so she could understand me.” Th at 
my books do this ceaselessly amazes me. It 
has given a meaning and purpose to my life 
I never imagined.

Th rough my writing I hope to give 
readers an insight into the lives of gay 
and lesbian teenagers, their families, their 
friends, and communities—the daily 
name-calling and bullying they experience, 
their courage, struggles, and hopes 
and dreams for a better life for both them-
selves and for those who come after them. 

MCCAFFERTY: Alex, I realize you have 
a deadline to catch. But before we close 
this interview, I was wondering—have you 
seen Brokeback Mountain? And if so, what 
was your impression of the fi lm?

SANCHEZ: Yes, I have seen the fi lm. I 
liked it overall. I loved seeing the images 
of two men kissing and being physically 
aff ectionate with each other; the scenery 
of the West; and the humor and irony in 
the story. However, I would’ve liked for the 
scenes to include more emotional intimacy 
between the guys. Even though both char-
acters were likeable, I wasn’t convinced that 
they would’ve been lifelong friends if it 
wasn’t for the sexual bond. 

MCCAFFERTY: Do you have any advice 
for readers you’d like to share? 

SANCHEZ: As I advise young people on 
my Web site, the most important thing is 
that you love and accept yourself for who 
you are.  YALS
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A  group of university librarians at 
the University of Florida (UF) in 
Gainesville off ered their collective 

expertise and energy to a group of middle 
school students. In an attempt to assist in 
the national eff ort to promote literacy and 
reading for pleasure they organized a suc-
cessful parent-child reading club. Knowing 
that there are many compelling novels for 
youth available at the nearest public or 
school library, these UF academic librar-
ians wanted to introduce middle school 
students to unforgettable stories and char-
acters. Th ey wanted kids to experience the 
great escape that a good book provides. 
“Decades of research draw a strong connec-
tion between parental reading to and with 
a child and the child’s subsequent success 
with literacy.”1 Consequently, parents were 
invited and strongly encouraged to attend. 
Parents participated in the monthly club 
meetings consistently and with gratitude. 
As a result, an additional benefi t was the 
opportunity for these young adults and 
their parents to spend some uninterrupted 
time talking over the concerns that young 
people have but don’t readily discuss with 
their own parents. 

How It All Began
It all began with one librarian’s idea of hav-
ing her colleagues in the university library 
assist with a reading club for middle school 
students and their parents. Since it is well 
known that “reading for enjoyment is the 
key to developing literacy,”2 the university 
librarians decided to participate directly 
in the national eff ort to increase literacy 
among young adults by reaching beyond 
the university gate. Th ey agreed with 
Richard Dougherty, former director of the 
University of Michigan Libraries, when he 
admonished university librarians for not 
getting involved with outreach eff orts to 
the youth in their communities by saying, 
“College and university librarians have 

for too long sat on the sidelines. Th ey 
have resisted the opportunity or respon-
sibility to reach out and become more 
involved with young people in their com-
munity.”3 It seems logical to tap the inher-
ent desire to promote reading for pleasure 
that exists among most librarians. In addi-
tion, academic librarians’ involvement in 
outreach programs in support of public 
school students meets the service criteria 
of most university tenure and promotion 
requirements. 

Th e timing was perfect since a meet-
ing of the University of Florida Librarians 
Tenure and Promotions Support Group 

was about to be held. Th e organizing staff  
development offi  cer agreed to have this 
idea presented to the entire group of ten-
ured and untenured librarians. Th e meet-
ing was attended by many new, younger 
librarians on the tenure track, as well as a 
number of experienced tenured librarians 
who spoke of the various requirements for 
tenure and promotion at the University 
of Florida, creating the perfect forum to 
introduce this new idea for meeting the 
required “service” component of the tenure 
and promotions criteria. Th ese librar-
ians were well aware that the president 
and provost of the university had recently 

Academic 
Librarians 
Organize a 
Sixth-grade 
Reading Club
By Iona R. Malanchuk
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academic community.
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stated that helping children and families in 
Florida was a priority, and that service to 
the community was considered a valuable 
contribution of university faculty. All the 
librarians expressed an interest in volun-
teering to help with a young adult reading 
club. Th ey agreed to help in any way they 
could despite the fact that the details and 
logistics of such a program were just being 
developed. Th eir enthusiastic response 
to promoting reading and working with 
young people—so typical of library profes-
sionals—was just the beginning. 

The Response of 
Middle School 
Students and Parents 
Th e supportive and grateful administration 
of a nearby school responded positively to 
the idea of well-educated university librar-
ians volunteering their time and energy 
to help their middle school students. 
Although it was decided that all writ-
ten communication with the sixth grade 
students and their parents should happen 
through the middle school language arts 
teachers, the school administrators and the 
teachers themselves were relieved that the 
university librarians were more than ready 
and willing to invest the time and energy 
into this new venture. Th e middle school 
teachers were already serving on various 
after-school committees, and with their 
full schedules, they relished the idea of 
other educators assisting them. 

Since the faculty and administration 
of the school were immediately supportive 
of the idea, a number of middle school 
students and parents were then asked 
about their interest in participating in a 
reading club through a series of questions. 
If a middle school book club met at night, 
would the students be able to attend once 
a month? Would the students want their 
parents to join them? Would the students 

be embarrassed if their parents wanted to 
contribute to the discussions or state an 
opposing viewpoint? Would the parents 
be interested in reading one YA novel each 
month? Would they be able to schedule 
a two-hour meeting to discuss the book 
every month, making arrangements for 
their other family members? 

Th e sixth graders were overwhelm-
ingly in favor of having a parent partici-
pate with them. Th e parents were equally 
enthusiastic about the idea. However, in 
spite of the many verbal commitments, a 
questionnaire was developed and distrib-
uted (through the language arts teachers) 
to approximately 112 families. Th e ques-
tionnaire also went home with the inter-
ested sixth graders. 

Out of fi fty-seven families who 
returned the questionnaire, thirty-fi ve 
families defi nitely wanted to participate 
once the details of the program became 
known. Another seven families were on 
the fence. Th e idea of getting together with 
classmates for a “club” meeting each month 
was a social engagement that sounded very 
attractive to both boys and girls. Both poor 
readers and avid readers responded in the 
affi  rmative. Some parents thought it would 
be a terrifi c way to encourage their child 
to read more; others seized the chance to 
spend some one-on-one quality time with 
their blossoming teenager. Others were 
attracted to the opportunity for meeting 
and networking with other parents. 

Th e next level of logistics then had to 
be faced. Who would help organize each 
monthly meeting? Who would volunteer 
to be small group discussion leaders each 
month? Where and when would these 
meetings take place? Who would develop 
the plan for each evening’s activities? Th e 
energetic and dedicated university librar-
ians volunteered to lead the discussion 
groups each month, and they all agreed to 
attend a planning meeting the week before 
the club met. 

Organizational Details
After receiving feedback from the enthu-
siastic sixth graders and their parents, the 
numerous logistical details fell into place 
easily. Th e most convenient place for all 
families to meet would be in the school 
library, and the school administration 
was more than happy to accommodate 
them. Parents were given a choice of 
meeting days and times, and overwhelm-
ingly requested a weeknight between the 
hours of 7 and 9 p.m. Th e majority of 
parents—especially those who commuted 
a considerable distance—did not want to 
come back to the school on the weekend; 
they all wanted the reading club to meet 
on a weeknight. Th e monthly meeting 
schedule was set up in advance, with meet-
ings purposely scheduled for diff erent days 
of the week to accommodate everyone who 
wanted to participate. 

Th e monthly book selection consisted 
of only Newbery award–winning titles 
that were available in paperback. Th e 
books were chosen from that acclaimed 
awards list since “it has long been recog-
nized that imaginative literature plays an 
important role in the acquisition of reading 
skills.”4 Th e librarian acting as coordina-
tor collected money from the parents and 
students ahead of time to purchase copies 
of the selected book using her educator’s 
discount in a local bookstore. She also col-
lected numerous copies of the Newbery 
award-winning titles from Gainesville’s 
excellent public library system, gathering 
copies from a variety of branch libraries. 
Not one of the borrowed books was ever 
lost. Th e free copies were loaned to some 
of the volunteer academic librarians and 
students since it was necessary for each 
student and parent to have his or her own 
copy. Each month a reminder confi rming 
the meeting place, date, time, and book 
title was distributed to the sixth graders 
by the language arts teacher. Th e students 
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were asked to take the reminder home, 
have the participating parent sign the 
confi rmation of attendance, and return it 
to their teacher who would collect and for-
ward them to the librarian coordinator.

Planning Meetings
Meeting for breakfast or lunch approxi-
mately one week before the club meeting, 
the discussion leaders/academic librar-
ians always enjoyed the time spent talking 
together about the characters and themes 
found in that month’s selection in a book 
club atmosphere of their own. Wishing 
never to go unprepared into the book club 
meetings with the students, each librar-
ian not only read the book, but also came 
up with a variety of unusual ways to lead 
the discussions. Th e university librarians 
enjoyed what they were doing and believed 
in what they were trying to accomplish. 
Th ey all considered this a personally 
rewarding activity rather than a burden-
some task. Although very few of the 
academic librarians had children of their 
own and most had no experience working 
with young adults, they were committed to 
the program’s success and were pleasantly 
surprised by how enjoyable it was to spend 
evenings with sixth graders discussing lit-
erature. In reality, some of the discussion 
topics and questions were never presented 
because the passionate sixth graders fre-
quently knew what they wanted to discuss. 
“Students grow in several ways. . . . Th ey 
become more aware of the strategies they 
use as readers, and more responsible 
for monitoring and ‘fi xing up’ their own 
comprehension. . . . Th ey learn to clarify 
their ideas, develop speed and fl uency, and 
become more eff ective listeners.”5

Although most of the book club 
meeting time was spent in lively discus-
sions about themes and characters, the 
academic librarians planned a few other 
activities. Th ey played excerpts from the 

audiobook copy of Bud, Not Buddy, and 
they played some of the music of the era 
depicted in that book. During the month 
when everyone was reading Maniac Magee, 
they made a display of the works of Jerry 
Spinelli and put the display in the school 
library. Since Louis Sachar had visited the 
school a few years earlier, they were able to 
put together a photo display of his visit the 
same month they read his acclaimed novel 
Holes. Biographical sketches of the authors 
were often provided and it was decided that 
one of the sixth graders would present the 
information about the author’s life to the 
entire group. Unknowingly, each partici-
pating sixth grader was able to repeatedly 
enhance his or her own public speaking 
skills in this supportive environment.

Reading Club Meetings
At the fi rst meeting, some simple ground 
rules were agreed upon by all involved. 
Th ey were quite basic: try not to interrupt 
when someone else is speaking; everyone’s 
opinion matters; parents and kids can 
agree or disagree; always have respect for 
each other. Everyone was encouraged to 
off er his or her viewpoint or interpretation. 

Despite the diff erent socioeconomic 
groups represented—many students were 
on free breakfast and lunch programs—
and the mixture of males and females, 
everyone remained fl exible throughout the 
months of interaction. Although it was 
stipulated that a parent was to attend with 
the sixth grader, a few times an older sib-
ling would fi ll in for a parent, and another 
time, the parent could not come but they 
made transportation arrangements so the 
sixth grader could participate anyway. A 
couple of mothers had to bring another 
child to some of the meetings and that, 
too, was allowed. 

Infrequently, when a parent was miss-
ing, one of the university librarians fi lled 
in for the parent during the parent–child 

interaction, which was held at the begin-
ning of each session. 

Upon signing in and attaching their 
nametags, each parent and child would 
be given a list of the discussion topics for 
the evening. Th ose topics resulted from 
the academic librarians’ discussions during 
the prior week’s organizational meeting. 
All parents and students would sit next 
to each other so that they could see and 
speak directly to each other. Th e book 
club meetings always began with each 
parent and child taking the fi rst ten or 
fi fteen minutes for private discussion of 
the questions just handed to them. Th en, 
each sixth grader would off er to the group 
the joint family viewpoint and interpreta-
tion unless the parent and child disagreed. 
In that case, they would speak separately. 
As you would expect, much laughter and 
friendly arguments would ensue during the 
initial opening discussions. After every-
one had an opportunity to express their 
viewpoints, they would divide into smaller 
discussion groups and move away from 
each other, into various rooms and corners 
of the library where each of the volunteers 
would be prepared to initiate the lengthier 
discussion of already agreed upon themes, 
or the meaning of a specifi c quotation or 
two from the book. Most of the chosen YA 
novels had themes that touch the hearts 
of this age group: loneliness, dysfunctional 
families, racism, bullying, failure, sibling 
rivalries, and a variety of fears that many 
sixth graders need to confront and discuss 
with concerned adults. With their parents 
listening and learning, each child would 
reveal their concerns, always in reference to 
the book’s characters or themes, and some-
times for the very fi rst time. Th e university 
librarians frequently discovered that there 
was no need to do anything but allow the 
sixth graders to take the topic and run 
with it. Very often, the passionate response 
of these young, creative, and probing 
minds would be enough to consume the 
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next two hours without any input from 
the volunteer discussion leaders. “Research 
has shown that students from diverse 
backgrounds are more likely to participate 
in smaller groups than larger ones, and 
that they are more comfortable talking in 
a peer-controlled group than in a teacher-
controlled one.”6

Two Necessities: 
Refreshments and a 
Time to Socialize
Any program involving kids and parents 
must include refreshments. Th e supportive 
school administration paid for the cook-
ies, donuts, fresh fruit, juice, or soft drinks 
that were arranged with a tablecloth and 
fresh fl owers at each and every meeting. 
It was not, however, made available at the 
beginning of each program. Th e fi nal thirty 
minutes of meeting time consisted of an 
informal gathering around the food table, 
creating a time for relaxed discussions and 
reminders about the next meeting and the 
next book selection. Sometimes, of course, 
a couple of sixth graders had already 
started the next selection and would make 
positive comments about what everyone 
had to look forward to at next month’s 
meeting. Th e sixth graders’ enthusiastic 
response to the Newbery titles became 
infectious, and the adults found themselves 
looking forward to reading the next book 
and participating in the next discussion. 
Inevitably, the participants would linger, 
eating and chatting well beyond the meet-
ing’s end. 

Comments of the 
Participants
A few comments from the sixth grad-
ers reveal why they kept coming to the 
monthly programs: 

 “. . . this book [Bud, Not Buddy] just makes 
me want to read!”

“I think I like reading more. I am a better 
reader, but I like reading more!”

“[Th e Book Club] helped me get more 
interested in books.”

“My Mom . . . we are closer.”
“Th e best part is that you get to read a fun 

book, and you get to communicate 
with people while eating.”

“Th e best part has been the discussions.”
“. . . my vocabulary was getting better and 

it made it easier to understand the 
book.”

“. . . I got to get together with some of my 
friends and discuss the book and see 
their point of view not just my mom 
and dad.”

“I like reading a lot because you can learn 
more things about life. I have been 
getting better [at reading].”

Th e stressed middle-school parents 
grew to learn that they can communicate 
with their child and foster closeness and 
trust through literature. Th ey can discuss 
issues of importance to their child by talk-
ing about characters in a story. Loneliness, 
dysfunctional families, sexuality, and bul-
lying are all issues that some parents have 
a diffi  cult time learning about if their 
hurting child won’t discuss it with them. 
Discussing novels with a child helps bring 
critical issues into the open. And, dealing 
with opposing viewpoints in a nonthreat-
ening atmosphere can lead to resolving 
family confl icts. Parents responded posi-
tively by saying:

“It was fun to be reading something 
together.”

“He reads quite a lot anyway but I 
think he’s learned he can discuss 
what he reads and really think about 
it.”

“Every night we would spend half an hour 
in a quiet spot reading together. Th at 
was nice.”

“My husband even read to us a couple 
nights so it was a real nice time as a 
family. . . . Th ank you!”

“It has actually brought all members in 
on the relationship. My other son 
and daughter began reading the same 
books so they could discuss them with 
us also.”

“We reminded each other to read daily. 
As we came to a part which was 
interesting or sad, we would discuss it. 
Sometimes he came to me to discuss, 
and sometimes the reverse was true.”

“. . . more motivation to read by the time we 
got to book three and four.”

“. . . given me insight on her interpretations 
and reactions. . . . impressed me as to 
how much she did understand and 
process.”

Th e comments of the university 
librarians who volunteered to work with 
kids for the very fi rst time and on a 
monthly basis were just as positive:

 “Th ank you for giving me the opportunity 
to do this. I had so much fun and 
think that it’s a great program for all 
involved. . . . I can’t wait for next time!”

“Th at was a blast last night! What a great 
group of kids! . . . I’m just amazed at 
the insight some of those kids have at 
that age . . . and even the little sisters 
. . . how old were they anyway? Th ey 
were so into it! It’s nice to see the 
family interacting as a unit like that. 
Beautiful. Just beautiful! Th anks for 
letting me be a part. Looking forward 
to next month’s selection!”

“I thought it was a lot of fun and the kids 
obviously enjoyed themselves and had 
great insights about the book. Great 
idea. . . . I’m glad to be part of it.”

“. . . didn’t have to lead anything . . . had two 
passionate sixth graders who just had 
one topic/question after the other to 
bring up and everyone else just sort of 
joined in the nonstop discussion.”
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“We then relocated around the library into 
smaller discussion groups which is 
when the kids really blossomed into 
passionate, thinking, articulate critics. 
Th ey were amazing. Th e quiet and 
soft-spoken . . . readily added their 
thoughts, and held their own with the 
more verbal. . . . We had two younger 
siblings and a mentally handicapped 
brother in attendance because that 
was the only way the parent and sixth 
grader could make it and that was just 
fi ne, no problem.”

Variations on 
the Program
Determine where the greatest need for a 
literacy program is in your community. It 
could be in one of your local schools, or 
a local detention center, homeless shelter, 
hospital, after-school program, daycare 
center, preschool program, or in one of the 
local “failing schools.” Children in need of 
adult attention and support are everywhere 
if you look beyond the university gate. 
“Reading ability turned out to be one of 
the best predictors of later success both at 
work, [and] in marital and parental rela-
tionships.”7 More than ever, children are 
suff ering from problems never before seen 
in such large numbers among our young 
people: obesity, childhood diabetes, and 
high blood pressure, in addition to low 
reading scores, below-grade reading com-
prehension levels, and behavioral problems 

linked to too much violence in the media 
or in their communities. Caring adults 
need to pay attention and extend them-
selves to help solve these problems. Clearly, 
there are enjoyable and long-lasting ben-
efi ts for all involved. 

Merit is not inevitably followed by 
recognition, and school administrators are 
among those who sometimes “regard as 
expendable those things about which they 
are indiff erent.”8 

Th erefore, strongly consider part-
nering with a school librarian, which is 
mutually benefi cial in terms of visibility 
and advocacy for libraries. Remember that 
school library media specialists are some-
times isolated and outnumbered by teach-
ers who tend to look fi rst and foremost at 
their own departmental needs. 

Be sure to include your participation 
in the service component of your tenure 
packet. You can organize a group of ten-
ure-track librarians to develop a program 
similar to the successful one tried by the 
University of Florida librarians. For an 
outreach program like this, fl exibility and 
a willingness to revamp organizational 
details along the way are keys to success. 
Above all else, have fun, relax, and lend a 
hand to the local eff ort to increase a child’s 
literacy level. It is  “. . . imperative that aca-
demic librarians be associated with their 
colleagues’ eff orts to help kids become suc-
cessful readers and successful students.”9 
Since every community is in need of vol-
unteers to work with children and young 
adults, give some of your time, energy, 

and professional expertise to a group you 
haven’t reached out to: the young adults 
just outside the college gates. You might 
end up providing the crucial experience 
that results in that young person making it 
to the other side of those gates.  YALS
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T his year’s Teen Read Week theme, 
Get Active @ your library®, is 
an inspiration to involve teens as 

volunteers. Volunteering gives teens a sense 
of purpose and ownership of the library 
and many opportunities to build the 40 
Developmental Assets.1 Whether your 
teens are in an organized advisory group, a 
junior Friends group, a VolunTeen group, 
or you have a few teens wandering about 
looking for something to do, you can orga-
nize a volunteer project. 

Here are a few tips to help the process 
go smoothly:

● Communicate with the staff , letting 
them know your teens want to help.

● Begin working with teens you know 
well. Th ey can help you train more 
teens.

● Introduce the teens to the staff  
for whom they are doing projects. 
Knowing who they are doing the 
work for will give the work more 
signifi cance and the teens more 
accountability.

● Show teens exactly what you want 
them to do. Don’t assume a task is a 
no-brainer.

● Write out the instructions, step-by- 
step. If you get called away, they won’t 
get lost in their task.

● Tell the teens why the job needs to be 
done, and done correctly. Th ey need 
to know it is work they are doing, 
although they may be having a good 
time doing it.

● Try to match the right teen with the 
right job.

● Work alongside the teens whenever 
possible.

If you don’t have any teen volunteers 
but would like to recruit some, there are 
several ideas you could try. Posters and 
fl yers in the young adult (YA) area, at the 
main desk, and at school libraries may 
bring in a few volunteers interested in 
one-time projects or joining an organized 
group. Word of mouth is good public-
ity as well, and after you have a few teens 
help, more will be likely to come for the 

next project. An application form asking 
for contact information, their available 
hours, and a checklist of possible activities 
they are interested in will help you stay 
organized and know who to contact for 
specifi c projects. Record their volunteer 
hours throughout the year and award 
certifi cates of appreciation with the total 
hours recorded. Small gifts, pizza parties, 
or privileges are special ways to thank vol-
unteers.

Keep in mind that all volunteers 
won’t be suited to all projects, but try to 
involve anyone who wants to help in some 
capacity. If you work with your teens, you 
will get to know their strengths and weak-
nesses. Everyone will be more satisfi ed if 
you can plan for them to have successes.

Volunteer Projects 
That Work
Weeding the YA Collection

Weeding can become a fun interactive 
learning experience with your teens. I am 
comfortable working with two to three 
teens and weeding one area at a time. If 
you select teens who are interested in the 
collection of books you are weeding, they 
will enjoy the experience all the more. Two 
avid fi ction readers and I weeded the YA 
fi ction collection in about an hour and a 
half. First, I showed them the bar codes 
and accession numbers and asked them to 
pull books before a certain year and place 
them on a cart. We each did two stacks of 
six shelves each. We then went through 
the pulled books and talked about them. 
If there were titles I wanted to put back, 
I explained which were classics, part of a 
series, award winners, still popular, or on 
the Accelerated Reader list. Some of the 
pulled titles were their old favorites, and 
they said, “Oh, you have to keep this!” Th e 
girls found many books to read that they 
hadn’t noticed before. Your graphic novel 
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readers, fantasy readers, or gamers can help 
you weed those collections and point out 
areas that need more development.

Children’s Programming

Many libraries have had success with 
teen helpers at children’s programs. Leah 
Ducato Rudolph of Abington Community 
Library in Pennsylvania had her teens help 
with a Dr. Seuss Day. Th e teens planned 
and implemented a program for twenty-
fi ve three- to six-year-olds celebrating Dr. 
Seuss. Th e teens took care of publicity, 
reading stories, helping with crafts, serving 
refreshments, setting up, and cleaning up. 
Teen volunteers at children’s parties and 
programs have volunteered to paint faces, 
run carnival games, supervise sidewalk 
chalk activities, serve refreshments, read 
stories, help with craft activities, and even 
perform reader’s theater. Many larger pro-
grams would not be possible without the 
teens’ energy and assistance. Older teens 
may enjoy helping with after-school craft 
programs designed for middle schoolers. 
Show the older teens how to do the activ-
ity and let them practice so they are com-
fortable showing younger students.

Busy Work

A teen advisory board can accomplish a 
tedious project in a short time while they 
chat together. Folding newsletters or 
fl yers, stuffi  ng summer reading program 
bags, applying address labels, cutting 
out, sorting, compiling, and stapling can 
be accomplished smoothly in an assembly-
line fashion and becomes a social event for 
teens. After the project is fi nished, 
follow up with a snack, book talks, and 
planning time. 

Homework Helpers

Joanne Rode at Laguna Niguel Library 
in California paired teens needing com-
munity-service hours with students 
needing homework help. Th e volunteers 
fi lled out applications and kept logs of the 
time they worked. Th e students needing 
help dropped in to work with the 
available volunteers. Jill Patterson and 
Carrie Robertson of La Habra Branch 
Library in California organized a tutoring 
program inspired by a teen. Th e tutors 
went to a daylong training session and 
worked with elementary-aged students on 
a drop-in basis. Stickers for the students 
and certifi cates for the tutors rewarded a 
job well done.

Spring Cleaning

Th e teens at Greene County (Ohio) Public 
Library get together for a spring cleaning 
day during spring break. Middle school 
students come to a morning, afternoon, 
or evening session and pick an area of the 
library from a hat to go clean the shelves. 
Amy Korpieski organizes the group and 
shows them how to keep the books in 
order while cleaning. Th e activity is fol-
lowed by a group meeting and pizza.

Job Jar

If you have a few teens who hang around 
after school and are always looking for 
things to do or asking if you need help 
with something, a job jar or job fi le might 
be just what you need. On an index card, 
write the title of the job, how exactly to 
do it, how often it needs to be done, and 
leave spaces at the bottom for date and 
initials for when the project is fi nished. 
When a teen needs a project, he or she can 
select a card and do the job. Reading and 

straightening shelves, dusting, building a 
display, or changing a bulletin board are 
examples of simple job jar activities. Even 
small branches with a few teens and no YA 
librarian can use this method.

Fund-raising and Unions

Several librarians have expressed frustra-
tion at two roadblocks to using teen vol-
unteers. Fund-raising may be in confl ict 
with the library’s mission statement or the 
Friends of the Library’s mission. If so, the 
teen volunteers might be included with the 
Friends as a Junior Friends group and be 
able to participate in tax-free fund-rais-
ing eff orts under their license and tax-
exempt status. Unions have been a major 
roadblock for volunteers in some libraries, 
requiring a bit of creativity in organizing 
activities that are not part of anyone’s job 
description. In this case, organizing activi-
ties at the library that will benefi t the com-
munity or another organization may be a 
path to try. YALS
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A ccording to John C. Beck and 
Mitchell Wade’s groundbreaking 
book Got Game? How the Gamer 

Generation Is Reshaping Business Forever, 
80 percent of the population under age 
thirty has played a video game.1 A 2005 
Pew Internet and American Life Project 
survey revealed that 81 percent of teens 
ages twelve through seventeen queried 

responded that they play games online 
(not including PC or console games).2 
Youth gaming is so extensive, in fact, that 
physician Larry Cohen is concerned this 
generation is the fi rst in history to have a 
lower life expectancy than their parents due 
to inactive lifestyles and poor eating hab-
its.3 Additionally, the Centers for Disease 
Control and Prevention (CDC) estimates 

17 percent of children and adolescents ages 
2–19 are overweight.4 However, a new gen-
eration of video games encourages couch 
potatoes (and mouse potatoes) to get off  
their derrières and onto their feet for game 
play that encourages physical activity and is 
a whole lot of fun to boot.

Th e Dance Dance Revolution (DDR, 
as it’s known in the vernacular) series is a 
number of dancing video games, similar to 
playing an electronic version of Twister—
or like the old handheld electronic pat-
tern game Simon Says, but for your feet. 
Distributed for play on Xbox, PlayStation, 
and GameCube consoles, DDR became 
popular in Japan in 1998 as a coin-oper-
ated arcade game and gained popularity in 
America in 1999 (see appendix A). 

Instead of holding a controller, play-
ers stand on a padded mat. Music with 
a pulsing beat emanates from speakers 
while the screen shows a pattern of arrows 
pointing left, right, up, or down. Th e pad 
has matching arrows; the goal is to step 
on the pad’s corresponding buttons as the 
vertically scrolling symbols onscreen pass 
a horizontal row at the top of the display. 
On more complicated songs or levels, 
arrows merge and the player might have 
to step on more than one button at a time, 
or in fast succession. Points are awarded 
for speed and accuracy, with a bonus for a 
series of correct steps, adding up to a let-
ter grade of AAA-E. Miss enough steps 
and the song ends; perfect your timing 
and earn bonuses and cheers. Each song 
has four levels of diffi  culty and six levels of 
speed. New songs are unlocked as a reward 
for progressive improvement, repetitive 
play, and high scores. 

At a glance, even the casual observer 
can see that DDR is a calorie-burning, 
aerobic activity as players become winded, 
sweaty, and aromatic. Penn State Professor 
of Kinesiology George M. Graham 
recruited sixty teens to play DDR at a local 
YMCA, and recorded average heart rates 
of 144 beats per minute.5 A University 
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of Minnesota student is completing a 
research project to measure the eff ect of 
DDR on bone density. Arkansas, Missouri, 
and Hawaii each have DDR in at least one 
school district, while the West Virginia 
Department of Education is planning to 
install DDR machines in 765 schools next 
year as part of the physical education pro-
gram.6 Finally, the San Joaquin Valley in 
California credits incorporation of DDR 
and a stationary bicycle racing game with 
raising the number of students passing the 
statewide fi tness test. 

Th ere is visual literacy inherent to 
DDR as well. Players must read the sym-
bols on the screen to fi gure out where to 
put their feet. DDR improves visual and 
aural pattern-recognition skills. Based on 
the hypothesis that “matching movements 
to visual and rhythmic auditory cues . . . 
may strengthen neural networks involved 
in reading and attention and thereby 
improve student outcomes,” a recent study 
confi rmed a positive relationship between 
the number of DDR sessions completed 
by ADHD sixth graders and the gains 

made on the West Virginia Receptive 
Coding and Finger Sense Recognition 
subtests that are part of the state’s reading 
and writing battery to measure reading 
impairment.7 

DDR has special appeal for kinetic 
and musical learners, defi ned by Howard 
Gardner’s research on multiple intel-
ligences.8 Successful game play relies on 
a combination of watching, listening, and 
moving (see appendix B). Since librar-
ies, traditionally about books and quiet, 
are not always the most appealing spaces 
for hands-on types, DDR programs can 
be a way to diversify service. Songs in 
the games are from all around the world 
and include traditional music styles, such 
as samba, in addition to rock and pop. 
Characters featured on screen refl ect both 
genders and a variety of ethnicities. Both 
of these features increase the players’ expo-
sure to music from diff erent cultures. 

Although the game has a battle mode 
that allows players to compete, free play 
has been the favorite method at librar-
ies in Massachusetts. Out of more than 
sixty kids at six programs in Haverhill, 

Lexington, and Lynn, only one teen has 
wanted to have a tournament. While there 
is some playful competition in the form 
of teasing or praising friends about their 
scores, most focus on competing against 
themselves to better their own scores. 
Watching the teens assist one another 
in fi guring out how to play and when to 
step has been very enlightening, and we’ve 
admired the self-regulation they impose 
to make sure everyone has a turn to try 
the game. We’ve observed them applying 
social skills and teamwork skills in addi-
tion to improving through practice and 
repeated play. For these reasons, DDR in 
moderate amounts is a constructive use of 
time. Hence, it builds developmental assets 
of adolescents as defi ned by the Search 
Institute and endorsed by the Young Adult 
Library Services Association.9 

DDR also meets all seven key teen 
developmental needs defi ned by the 
National Middle School Association.10 
Group play and turn-taking encourage 
positive social interaction with adults 
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Multiple steps in quick 
succession in Dance Dance 
Revolution Ultramix 3 present 
a challenge.

Games that encourage 
physical activity.

Dance Dance Revolution 
Ultramix has an in-game 
tutorial that demonstrates 
game play.



 

and peers. Th e rules of the game enforce 
structure and clear limits, as do any library 
behavioral guidelines enforced during the 
program. Th e game itself requires physi-
cal activity. Once basic steps are mastered, 
players can select how to press the but-
tons or play in a choreography mode that 
allows the gamer to set their own moves 
to a particular song, resulting in creative 
expression. Improved game play over a 
short time period results in feelings of 
competence and achievement. If incorpo-
rated into an intergenerational program or 
hosted by a school or in lieu of physi-
cal education classes, DDR results in 
meaningful participation in families, 
school, and communities. Finally, 
the act of playing can allow teens to 
defi ne themselves in new ways: gamer, 
DDR-freak, drummer, or even physi-
cally fi t.

Seeing video games in the same 
sentence with libraries often raises 
eyebrows. Much of the information 
we receive about games from the 
mainstream media is negative: they 
are violent, addictive, stereotypical, 
and do not fairly represent women 
or minorities. Music games, so far, 
are an exception to this rule; DDR 
fulfi lls the library mission to provide 
an educational, recreational program 

to a diverse audience. We’ve introduced 
EyeToy games and Guitar Hero at several 
library programs with additional success. 
Eli Neiburger at the Ann Arbor (Mich.) 
District Library analogizes game programs 
for teens to story time for children. Both 
are entertaining and educational social 
activities that bring new users to the 
library to build community.11 Libraries 
shouldn’t be concerned that teens may not 
check out books at library programs; we 
do nonbook related programs all the time 
for other age groups. 

You may be wondering, “How can I 
do this at my library?” With one console, 
two to four dance pads, one game, an LCD 
projector, one large screen or white wall, 
and plenty of drinks, you’ll have the mak-
ings for a highly successful and extremely 
popular program that teens will be begging 
you to hold over and over again (see table 
1 and appendix C). 

Another wonderful thing about DDR 
is that it appeals to teens of all ages and 
all types of interests. Some libraries hold 
separate tournaments for children and 
adults, while others do intergenerational 
programs. At the Haverhill (Mass.) Public 
Library, a diverse group of students in 
sixth through twelfth grade come together 
to play DDR on an irregular basis, laugh-

ing, encouraging each other, and having 
lots of fun. At each program, there are new 
faces, many of them belonging to teens 
who have never been to a library program 
before, which creates an opportunity for 
the young adult librarian to promote other 
teen programs, like the teen advisory 
board.

One of the best things about DDR 
nights is that they allow staff  and teens to 
get to know one another better in a casual 
and relaxed atmosphere. Laughing and 
having a good time with teens can make 
staff  much more approachable in the regu-
lar library setting and portrays the young 
adult librarian as more than the person 
who has to tell teens to be quiet or ask 
them to leave when they cannot behave in 
an appropriate manner. 

We were very pleased to discover that 
the teens were much better at regulating 
themselves than fi rst expected. Th ey set 
up their own system of rotating across the 
dance pads. We have found that the best 
way is to have everyone play through one 
song (allowing only player one to set the 
song) and then step off  to allow new play-
ers to try the next song. Teens even made 
sure everyone got a chance to choose the 
songs. Occasionally we’ve had to step in 
and remind some teens that they need to 
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Two teens help and 
encourage the game player—
despite taking turns in a 
four-player round of a 
competitive EyeToy game.

TABLE 1: Cost of DDR Programs

System Console Games Pads

Nintendo GameCube $99.99 $49.99–54.99 Mad Catz Beat Pad: $29.99

DDR pad: $42.99

Sony PlayStation 2 $149.99 $29.99–79.99 Red Octane In the Groove Pad: $19.99

Generic: $24.99

Red Octane Ignition Dance Pad: $99.99

Red Octane Afterburner Pad: $199.99

Cobalt Flux: $299.99

Microsoft Xbox $249.99 $19.99–54.99 In the Groove Pad: $19.99

Generic: $24.99

Ignition Dance Pad: $99.99

Afterburner Pad: $199.99



let others participate, but that has been 
the only problem with behavior during the 
program. Th e teens are extremely respect-
ful when it comes to handling the equip-
ment (which is not owned by the library) 
and respectful with each other by taking 
turns and encouraging one another (see 
appendix D).

DDR is by far the most popular and 
successful program at the Haverhill Public 
Library, and we are adding new games 
each time, with plans to introduce Karaoke 
Revolution in April for National Karaoke 
Week. Th e program at the Cary Memorial 
Library in Lexington resulted in a very 
nice letter from a parent to the director 
about the value of the program and created 
a library advocacy moment for the young 
adult librarian (see appendix E). 

Libraries that cannot off er video gam-
ing programs on a regular basis may con-
sider using them on occasions as a treat, 

or to fi t a special theme. Th e fi rst DDR 
night at the Haverhill Public Library was 
planned as the fi nale party of our Summer 
Reading Program. Gaming programs could 
also be planned as a special party for your 
teen advisory board to start or end your 
program year. Programs featuring the 
games mentioned in this article are ideal 
for this year’s Teen Read Week, Get Active 
@ your library®. It would be diffi  cult to 
plan a more active program than DDR!  
YALS
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awarded for pitch.
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Additional Resources
DDRFreak

www.ddrfreak.com
Red Octane Buyer’s Guide

www.redoctane.com/buyersguide.html
Pew Internet and American Life Project

www.pewinternet.org

Appendix A. Games 
That Encourage 
Physical Activity
Microsoft Xbox

Dance Dance Revolution Ultramix (Konami 
2003) $19.99. Players: 1–4. Rated E 
for everyone: content is suitable for 
ages six and older.

Dance Dance Revolution Ultramix 2 
(Konami 2004) $39.99. Players: 
1–4. Rated E for everyone: content is 
suitable for ages six and older.

Dance Dance Revolution Ultramix 3 
(Konami 2005) $39.99. Players: 
1–4. Rated E for everyone: content is 
suitable for ages six and older.

Karaoke Revolution (Konami 2004) 
$39.99. Players: 1–4. Rated E for 
everyone: content is suitable for ages 
six and older.

Karaoke Party Revolution (Konami 2005) 
$39.99. Players: 1–4. Rated E for 
everyone: content is suitable for ages 
six and older.

Pump It Up: Exceed (Andimiro 2005) 
$39.99. Players: 1–2. Rated T for 
suggestive lyrics.

Nintendo GameCube

Donkey Konga (Namco 2004) $49.99. 
Players 1–4. Rated T for mild lyrics.

Donkey Konga 2 (Namco 2005) $49.99. 
Players: 1–4. Rated T for mild lyrics.

Donkey Kong Jungle Beat (Namco 2005) 
Slap and clap bongo drums to control 
game play. $54.99. Players: 1–4. Rated 
E 10+ for cartoon violence.

Sony PlayStation 2

Dance Dance Revolution Extreme (Konami 
2004) $39.99. Players: 1–2. Rated E 
for everyone: content is suitable for 
ages six and older.

Dance Dance Revolution Extreme 2 
(Konami 2005) $39.99. Players: 1–2. 
Rated E 10+ for mildly suggestive 
lyrics. 

EyeToy AntiGrav (SCEA 2004) $29.99. 
Players: 1–4. Rated E for everyone: 
content is suitable for ages six and 
older.

EyeToy Groove (SCEA 2006) $29.99. 
Players: 1–4. Rated E for everyone: 
content is suitable for ages six and 
older.

EyeToy Play 2 (SCEA 2003) $49.99. 
Players: 1–4. Rated E for everyone: 
content is suitable for ages six and 
older.

Flow: Urban Dance Uprising (Ubisoft 
2006). $39.99. Players: 1–4. Rated T 
for strong lyrics.

Guitar Hero (RedOctane 2005) $79.99. 
Players: 1–2. Rated T for mild lyrics.

In the Groove (Red Octane 2004) $39.99. 
Players: 1–2. Rated E for everyone: 
content is suitable for ages six and 
older.

Pump It Up: Exceed (Andimiro 2005) 
$39.99. Players: 1–2. Rated T for 
suggestive lyrics.

Taiko Drum Master (Namco 2004) $24.99. 
Players: 1–2. Rated E for everyone: 
content is suitable for ages six and 
older.

Taiko Drum Master 2 (Namco 2006) 
$59.99. Players: 1–2. Rated E for 
everyone: content is suitable for ages 
six and older.

Appendix B. DDR Tips
● Relax! Hold your body loosely. Don’t 

forget to breathe.
● Start moving to the beat when the 

music begins, and don’t ever stop 
keeping the beat.

● Help new players by playing the 
tutorial at the beginning of the 
program, clapping along, counting out 
loud (“1-2-3-4, 1-2-3-4”) or chanting 
the steps like an aerobics instructor. 
(“Left! Up! Down! Right!”)

● Watch the scrolling arrows, not the 
top of the screen.

● Start with songs that are under 100 
beats per minute and only rated two 
feet on the “lightest” setting.

● Remember: You gain points for 
correct steps but don’t lose any points 
for messing up. 

● Instead of trying to move back to 
the center after each step, try moving 
your whole body (step, together) or 
try facing sideways, instead of facing 
forward.

● Reserve energy by shifting your 
weight, tapping just over the lines on 
the pad, and using both feet. Avoid 
lifting your feet too high, stomping, or 
spreading your legs too far.
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Appendix C. 
Money-Saving Tips
● Ask a video game or electronics 

store to host the program for you. 
GameCrazy does this for schools, 
libraries, churches, and so on.

● Ask members of the community to 
share their equipment.

● You may get a discount for purchasing 
things as a package rather than 
separately.

● Watch for sales on heavy-duty pads.
● Purchase used games or 

refurbished consoles (used pads not 
recommended).

● Purchase a setup for a library 
consortium or system to share. 

● Request funding from the Friends of 
the Library, local businesses, or other 
donors.

● Write a grant.

Appendix D. 
Program Tips
● Purchase games that allow for 

multiple players. 
● Leave plenty of elbow room. Dance 

pads are 3 x 3 feet but teens may need 
about fi ve square feet each. EyeToy 
games and Guitar Hero require some 
space to move around. Move tables and 
chairs to the perimeter of the room so 
the equipment can be spread out.

● Off er other activities. Th ere is 
substantially less chaos and crowding 
around the players if there are 
alternative activities, like board games 
or a second video game.

● Th ings to consider when setting 
attendance limits: space, number 
of pads, number of other activities, 
number of staff .

● Limit the amount that teens go in and 
out of the room. Th e excitement and 
energy in a gaming program confl icts 
with the quiet that the library may 
require.

● Enforce general codes of library 
conduct. If teens are not cooperating, 
give them a choice to change their 
behavior or leave the program.

● Advanced registration is preferred and 
signed parental permission slips for 
participants and observers are a wise 
idea.

● Encourage teens to wear layers of 
comfortable, cotton clothing that isn’t 
too restrictive or too baggy. 

● Ask about medical conditions up 
front. Strobe lights and physical 
exertion may be a challenge for some 
teens.

● Hydration is essential. Provide water 
or access to a drinking fountain before, 
during, and after the session. If you 
off er bottled water, make sure you 
have labels and markers available. 

● Save the pizza party for the end of the 
program; keep food and drink away 
from electronic equipment. 

● Instead of a formal evaluation, put out 
a laptop or fl ipchart. Write “[Game 
Name] at the library was _____ 
because ______.” Ask teens to fi ll in 
the blanks.

● Get out and participate yourself! 
Don’t be afraid to make a fool out of 
yourself. Relax and have fun.

Appendix E. Quotes 
from Teen Participants
We asked teens to fi ll in the blanks in this 
sentence: “DDR/Guitar Hero at the library 
was _______________ because ______
__________.”*

Selected authentic responses included:

“Awesome cuz everyone gets along with 
each other, there’s no waiting in line 
or nething (sic). Plus guitar hero is a 
wicked rad game.”

“It was fun because im (sic) learning to play 
guitar so it was fun for me.”

“I liked this because there’s too few of the 
DDR community around. Th is is a 
good opportunity to meet people with 
like interests.”

“I had a really awesome time. I saw a lot of 
my friends I haven’t seen a few weeks 
and months. It was entertaing (sic) 
because DDR is a really big game now. 
It’s a lot of fun too!”

“I loved ddr I just started playing and when 
I started playing I really stunk…then I 
played for 7 hours then im (sic) really 
good I love ddr now!!!”

“DDR=guitar hero= fun”

“DDR was fun it was great to be here.”

*Th anks to Aaron Schmidt, Ford Memorial 
Library, author of http://walkingpaper.org 
for the idea.
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Y outh participation” has become a 
popular catchphrase in libraries 
in the past several years. Inviting 

meaningful youth participation involves 
providing opportunities for young people 
to become involved in the decisions that 
directly aff ect them, both as individuals and 
as parts of a larger whole. More and more 
libraries are recognizing that by including 
teens in the decision-making, planning, 
and implementation processes of young 
adult programs and services they are help-
ing to empower teens; creating greater 
interest, participation, and attendance at 
programs; and helping to prepare teens for 
life after high school. Research indicates 
that the most successful youth participation 
opportunities are those that occur in col-
laboration with caring adults who serve as 
mentors and provide them with the tools 
and support they need. 

Internet research fi nds that the most 
common avenues for youth participation in 
libraries are teen advisory groups, teen vol-
unteer programs, and Teen Friends groups. 

Teen Advisory Groups
By far, the most prevalent type of youth 
participation program that libraries utilize 
is the teen advisory group. Th is group is 
most commonly called teen advisory group 
(TAG) or teen advisory board (TAB), 

but regardless of the name, the objectives 
are similar. Other names include: youth 
advisory committee (YAC), teen library 
council (TLC), library teen council (LTC), 
young adult board (YAB), young adult 
advisory board (YAAB), and youth advi-
sory group (YAG).

Th e purpose of TAGs is to engage 
and empower teens in the process of mak-
ing their libraries better and more inter-
esting places for them. In most libraries 
researched, this is commonly achieved by 
having teens advise and assist in young 
adult collection development and program 
planning. Some of the common ways they 
do this is through participation in book 
discussion groups, writing reviews, and 
by making lists of recommended teen 
reads, providing suggestions for teen pro-
grams, and assisting in the planning and 
implementation of these programs. Th eir 
suggestions and ideas are often published 
on their library’s teen Web page. Some 
libraries have taken these responsibilities 
a step further and also have teens assisting 
with things such as creating teen displays, 
decorating teen spaces, assisting with sum-
mer reading programs, and promoting 
library awareness and interest in reading to 
schools and throughout communities. 

TAGs have become very popular 
in the past several years; they now exist 
in scores of libraries across the United 
States and Canada. While there are far 
too many to list them all, the following is a 
representative sampling of TAGs with the 
most comprehensive information on the 
Web, including their mission statements or 
stated objectives. 

Types of Youth 
Participation 
Programs in 
Public Libraries
An Annotated 
Webliography
By Susan Asis

A young adult librarian by specialty, SUSAN ASIS has held various 
positions related to youth services since she began her career 
at the Brooklyn Public Library in 1997. She is currently Principal 
Librarian III and the manager of a cluster of four neighborhood 
branches. She is a YALSA member and has served on the Youth 
Participation Committee for the past two years.
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Appleton (Wisc.) 
Public Library 

http://teen.apl.org/tab.html

Help the library determine current teen 
trends and interests through such proj-
ects as naming the teen area, naming and 
contributing to the library Web page, and 
suggesting cool prizes for the teen summer 
reading program.

Arlington County (Va.) 
Public Library 

www.arlingtonva.us/
Departments/Libraries/teen/Tab/
LibrariesTeenTab.aspx

Read and review young adult books for the 
library.

Bettendorf (Iowa) 
Public Library 

www.bettendorfl ibrary.com/teen/
volunteering.htm

Help plan and put on special events as part 
of the Teen Summer Reading Program. 

Boca Raton (Fla.) 
Public Library 

www.bocalibrary.org/tab.htm

Help plan new programs, suggest materi-
als, write book reviews for the Web site, 
and hang out and have fun! 

Carnegie Library of 
Pittsburgh

http://clpgh.org/teens/library/
scale.html

Help select the books, music, and maga-
zines the library should buy; plan and 
implement activities; and work with other 
teen groups in Pittsburgh to make the city 
a more teen-friendly place.

Chicago Ridge (Ill.) Public 
Library 

www.chicagoridge.lib.il.us/teen
_section/TAB.html

Recommend music CDs for the library.

Douglas County 
(Colo.) Libraries 

www.douglascountylibraries.org/
teen/service.php

Help shape teen services.

Fort Vancouver (Wash.) 
Regional Library District

www.fvrl.org/teens/yaab.cfm

Support the Teen Summer Reading 
Program, suggest materials for the YA col-
lection, plan programs, develop a Web site, 
and promote the group to the community.

Framingham (Mass.) 
Public Library 

www.framinghamlibrary.org/teen/
teenpage.htm

Discuss programs (like summer reading 
activities and movies), book purchases, and 
ways to improve the YA area.

Grace A. Dow Memorial 
Library, Midland, Mich.

www.midland-mi.org/
gracedowlibrary/teen/teenspot
.html

Work to infl uence YA services, talk about 
books and magazines, software and Web 
sites, library programs, summer reading, 
and more. 

Hamilton (Calif.) 
Public Library 

www.monkeybiz.ca/worklearn/
features.php?ID=975

Increase teens’ participation in the library, 
and make the premises a more comfort-
able place for teenagers by sharing ideas, 
opinions, and suggestions about possible 
changes to help the library better serve 
teenagers.

Hampton Bays (N.Y.) 
Public Library 

http://hbay.suffolk.lib.ny.us/
teenservices_tag.htm

Improve library service for teens by seek-
ing teens’ input on programs, services, and 
materials.

Harford County (Md.) 
Public Library 

www.hcplonline.info/teens/
teenadvisoryboard.html

Help plan YA programs, play games, meet 
other teens, chat, keep library staff  up to 
date about what’s going on in the teen 
world, write book reviews for the Web site, 
and promote the library to other teens. 

Haverhill (Mass.) 
Public Library 

http://teencybercenter.org/tab/
desc.htm

Recommend books, music CDs, maga-
zines, and computer software for the 
library to purchase; maintain YA bulletin 
board and assist in displays and decora-
tion of teen area; brainstorm about how 
the library can meet needs of teens; plan, 
execute, and attend programs of interest 
to area teens; and publicize young adult 
activities to peers. 
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Hennepin County 
(Minn.) Library 

www.hclib.org/teens/teensonline
.cfm

Support the library’s Teen Links Web site, 
which includes book, music, software, and 
game reviews, timely homework topics, 
and links to teen-recommended Web sites.

Jervis Public Library, 
Rome, N.Y.

www.jervislibrary.org/yaweb/
yacommittee.html

Discuss things that can be done to meet 
the library’s goal of serving the teens in 
the area; ensure the availability of quality 
resources for leisure activities and pro-
grams, and homework assignments. 

Mabel C. Fry Public Library, 
Yukon, Okla.

www.yukon.lib.ok.us/
teenadvisoryboard.html

Recommend programming ideas and print 
and nonprint materials for young adults, 
and give input on ways to entice reluctant 
readers into the library. 

New Carlisle (Ohio) 
Public Library 

www.new-carlisle.lib.oh.us/teen/
mission.htm

Provide print and nonprint materials for 
teens by reviewing books and other mate-
rials and making suggestions for ordering. 

North Liberty (Iowa) 
Community Library 

www.northlibertylibrary.org/
teens/tag

Ensure the ongoing development of young 

adult programs; attract young adults to 
the library by helping in the selection and 
purchase of young adult materials; develop 
and fund young adult programming; aid 
in all areas of the library’s development; 
and assist in the community occasionally, 
as needed. 

Palm Harbor (Fla.) Library 

www.palmharborlibrary.org/
teens/teen_advisory_board.htm

Help plan library programs for teens, run 
by teens, that teens would enjoy!

Peoria (Ill.) Public Library 

www.peoria.lib.il.us/Youth_
Services_Folder/pages/teen_
advisory_board.htm

Help decide upon materials and program-
ming for young adults, read and evaluate 
new books, and promote library awareness 
in schools and community. 

Phoenix Public Library 

www.phoenixteencentral.org/
teencouncilframe.html

Be the voice for teen issues in the library 
and help with teen programming. 

Pickering Public Library, 
Ontario, Canada

www.picnet.org/teen/tag
.aspx?menu=teens

Assist with the development and promo-
tion of library services to teenagers in the 
community. Projects include teen Web 
site feedback, teen area design suggestions, 
program ideas, feedback on collections, 
and suggestions for overall service to 
teenagers. 

Quincy (Ill.) Public Library 

www.quincylibrary.org/teen/index
.asp

Do volunteer projects for the library (assist 
with children’s programs, book sales, 
Summer Reading Program, etc.), help 
develop teen collection, plan teen program-
ming, publish a newsletter, participate in 
book discussion groups, and be involved in 
the community. 

Skokie (Ill.) Public Library 

www.skokie.lib.il.us/s_teens/tn
_programs/tagteam.html

Share ideas for creating, planning, and 
participating in library programs for teens, 
and do other volunteer tasks in the library.

Weld (Colo.) Library District

www.weld.lib.co.us/royals.html

Advise the library on young adult issues 
and concerns and help the library fulfi ll 
teen needs and interests.

Teen Volunteer 
Activities
Many teens volunteer at their libraries and 
perform tasks that help make the library 
a better place for everyone. Some of the 
tasks and activities that teen volunteers 
participate in are:

● Creating book displays 
● Writing reviews; creating 

bibliographies 
● Making signs, fl yers, posters
● Assisting the children’s librarians with 

programs 
● Keeping shelves clean and tidy
● Helping with clerical duties; 

processing books or discards
● Recommending or helping to choose 

library materials for teens
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● Decorating the library for holidays 
and special events; serving 
refreshments at library programs

● Helping run the children’s and teen 
summer reading clubs 

● Helping kids and teens use the 
computers 

● Assisting with special projects
● Taking library publicity materials to 

community businesses

At some libraries, teen volunteers 
have specifi c duties and titles, such as 
“Reading Buddies” at the Hamilton 
(Calif.) Public Library (www.myhamilton
.ca/myhamilton/LibraryServices/Teens/
TeenSpaceVolunteers.htm#summer) and 
“Book Buddies” at the Brooklyn (N.Y.) 
Public Library (www.brooklynpublic
library.org/bookbuddy.jsp). Other libraries 
use the name “VolunTeens” for their teen 
volunteers who do more general types of 
duties. 

Teens receive quite a bit in return 
for their services. Aside from some of the 
more obvious incentives such as great work 
experience or letters of recommendation 
for jobs and college applications, some 
teens earn community service credits to 
fulfi ll graduation requirements. Some of 
the other incentives and rewards off ered by 
various libraries include t-shirts, occasional 
snacks, pizza parties, and just the fun of 
working with other teens and the satisfac-
tion of knowing that they are helping the 
library become a better place. Th e follow-
ing are some examples of libraries with 
volunteer programs.

Alhambra (Calif.) Public 
Library

www.alhambralibrary.org/teenvol
.html

VolunTeens help out in the Children’s 
Room.

Benicia (Calif.) Public Library

www.ci.benicia.ca.us/teens/
teenvolunteers/teenvolunteers
.htm

Teens create book displays, write reviews, 
make signs, assist the children’s librarians 
with programs, straighten the books on 
the shelves and help keep the books in 
order, decorate the library for holidays and 
special events, and take library publicity 
materials to other city businesses.

Brooklyn (N.Y.) Public Library 

www.brooklynpubliclibrary.org/
t4.jsp

Teens learn computer skills so that they 
can teach and assist others.

Bryan/College Station (Tex.) 
Public Library System

www.bcslibrary.org/
teenvolunteers.html

Assist with children’s programs such as 
story time and the summer reading club; 
create displays; write reviews; create bibli-
ographies; straighten, clean, and take care 
of books; process discards; photocopy; 
recruit other volunteers; and assist with 
special projects. 

Ferguson Library, 
Stamford, Conn.

www.ferglib.org/ferg/youth_link/
teen/teenvolunteers2004.htm

Teen volunteers help run the children’s and 
teen summer reading clubs, help kids and 
teens use the computers and assist with 
special projects and August Activity Days.

Hedberg (Wisc.) 
Public Library 

http://hedbergpubliclibrary.org/
teenvolunteer.php

VolunTeens assist with summer library 
programs, create displays, write book 
reviews, assist with day programs, help 
select CDs for the library collection, keep 
books and magazines tidy in YA area, and 
serve refreshments at library events. 

Jefferson-Madison 
Regional Library, Virginia

http://jmrl.org/pr-volunteer.htm

School-year volunteers help out wherever 
needed, and summer volunteers help out 
with the Summer Reading Program.

Ocean County (N.J.) Library 

www.oceancountylibrary.org/
Teens/SAIL.htm

Teens can S. A. I. L. (Service and 
Achievement in the Library) through the 
summer with an opportunity to serve their 
community while learning and having fun 
at the same time. 

Phoenix Public Library 

www.ci.phoenix.az.us/LIBRARY/
teenvol.html

Teen volunteers assist library staff  and the 
public during the summer reading pro-
gram.

Sarasota (Fla.) Public Library 

http://suncat.co.sarasota.fl .us/
Libraries/eqteenvol.aspx

Teens assist staff  with programs, make 
crafts, provide clerical assistance, shelve 
books, and perform various library duties.
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Westminster (Colo.) Public 
Library 

http://wallace.westminster.lib
.co.us/programs/ya.htm

Teen volunteers assist with the Summer 
Reading Program.

Teen Friends Groups 
or Junior Friends 
of the Library 
Some libraries have a Teen Friends or 
Junior Friends of the Library group. Th is 
idea is just starting to catch on in many 
libraries. Participation in Teen Friends 
groups can encourage young adults to 
become involved in library and community 
activities of interest to them, help develop 
a sense of responsibility, and inspire an 
interest in libraries for all area youth while 
doing something benefi cial for the library 
and community. 

Some Teen Friends groups are similar 
to TAGs in the sense that many of them 
involve teen participation in volunteer 
activities at the library itself. However, 
using the library’s offi  cial Friends group 
to help organize the junior version helps 
distinguish Teen Friends groups and 
direct their activities. For instance, Friends 
groups often embark on fund-raising 
campaigns for special library needs. With 
appropriate adult guidance, Teen Friends 
could easily organize and run small cam-
paigns to help purchase new equipment or 
books for the teen area, or even bring pro-
fessional programming to the library that 
would be of interest to teens. 

Book sales are a great way to intro-
duce teens to fund-raising, but there are 
other fund-raising activities that teens 
could easily organize and run with assis-
tance from adult leaders and sponsors, 
such as white elephant sales, rummage 
sales, bake sales, car washes, poetry slams, 
or raffl  es. Here are some examples of 
libraries with Teen Friends or Junior 
Friends groups.

Brooklyn (N.Y.) Public Library 

www.brooklynpubliclibrary.org/
friends_group.jsp

Brooklyn has active Teen Friends groups at 
its East Flatbush and Canarsie locations, 

and interest has been expressed in forming 
groups in at least two additional locations. 

Buckley (Okla.) Public Library 

www.folusa.org/html/junior.html

Junior Friends volunteer for many library 
tasks and also assist Friends of the Library 
with annual fund-raisers and attend 
Friends meetings when possible.

Colchester-East Hants, 
Nova Scotia, Canada 

http://cehlibrary.ednet.ns.ca/
teen_scene/Teen%20friends.htm

Th is group acts as an informal Teen 
Advisory Panel for age-related book titles, 
audiovisual materials, and programming 
for the Colchester-East Hants Public 
Library.

San Antonio (Tex.) 
Public Library

www.youthwired.sat.lib.tx.us/
specials/teen%20friends/teen
_friends_of_the_san_antonio_.htm

Teen Friends support the library through 
fund-raising, book reviewing, and promot-
ing the library to teens. 

Mattituck-Laurel/Suffolk 
County (N.Y.) Libraries

www.suffolk.lib.ny.us/libraries/
matt/teen_programs_and
_services.htm

Assist in the planning of teen programs 
and off er suggestions for the teen book 
collection.  YALS
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Additional Resources 
on the Web
TAG Resources

Teen Advisory Boards: What Th ey 
Are, How to Start One, and 
Guidelines for Success, www
.ala.org/ala/pla/plaevents/
nationalconf/program/
thursdayprograms/makeroomtab
.doc

Even for the Faint of Heart: 
Getting Teens to Participate 
in a Teen Advisory Group, 
www.jervislibrary.org/yaweb/
teenparticipate.html

Th e Who, What, Where, When, Why, 
and How of Managing a Teen 
Advisory Board, www.cplrmh
.com/tab.html

Teen Volunteer Resources

Bibliography on Teen Volunteering 
at Libraries, www.colapublib.org/
teen/resources.html

Why We Are Kids Best Assets (By 
Patrick Jones), www.school 
libraryjournal.com/index.asp? 
layout=articlePrint&articleid= 
CA179493

Teen Friends 
Group Resource

How to Organize a Teen Friends of 
the Library Group, www.folusa
.org/html/fact05.html
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Hot Spot: Get Active

F eeling uncomfortable or unsure of 
how to deal with teenagers in the 
library? Maybe you have a natural 

ability for working with teens but need a 
few ideas to help bridge the generational 
gap for other staff  members. Whether 
personally feeling awkward and baffl  ed or 
simply trying to facilitate positive interac-
tions between teens and the rest of your 
library’s staff , you can rest easy. Numerous 
proactive approaches exist for adults work-
ing with teenagers, whether the teens are 
patrons or coworkers. Th e key word here 
is “proactive.” Traditionally speaking, most 

adults gravitate toward a reactive approach 
to dealing with teenagers, ignoring the issue 
(and ignoring them) until there’s a problem 
or crisis. Planning ahead is the fi rst step 
to successfully bridging the gap between 
adults and teens. 

Teenagers may be developmentally, 
psychologically, and culturally diff erent 
than adults, but they are people, too. Th ey 
want to be treated with respect and kind-
ness, and they have ideas and opinions and 
want to make a contribution. By the same 
token, adult library employees want these 
same things for themselves. In addition, 

though, adults are generally overwhelmed 
by their duties and responsibilities and 
are constantly faced with doing more with 
less and fi nding new ways to make library 
services central to their communities. 
Knowing all these things, it seems logical 
for adults and teens to team up. Th e ways 
adults and teens work together will vary 
by the overall library situation, the tasks 
at hand, and personalities involved. In 
order for any of the following approaches 
to be successful, adults must agree and 
accept that working with teens needs to 
be a library priority and that the type of 
relationship they have with teenagers may 
need to change. 

Approaches 
That Work
A few best practices for building better 
relations between adult staff  and teens 
include: 

● establishing strong, librarywide 
reference and customer service 
techniques;

● getting non-youth staff  involved with 
teen services; 

● gaining skills to eff ectively supervise 
teenagers; and

● promoting active and ongoing teen 
participation.

No matter what methods you put 
into practice, keeping things simple and 
consistent will lead to the most eff ective 
results. Consider which of the follow-
ing techniques will prove to be the least 
intimidating and which have the potential 
of providing the most opportunity for 
personal or staff  motivation, and keep your 
eyes open at all times for opportunities to 
develop adult–teen relationships. If you’re 
open to accepting the challenges, the ben-
efi ts will surely follow. 

KIMBERLY BOLAN is a Library Consultant based in Indianapolis. 
Her areas of expertise include young adult services; space 
planning and design; technology planning and management; staff 
development; and customer service and marketing. Bolan is the 
author of Teen Spaces: The Step-by-Step Library Makeover (ALA 
Editions, 2003) and Technology Made Simple (ALA Editions, 2006). 
She is also an adjunct professor at the University of Buffalo’s 
School of Informatics, a certifi ed Serving the Underserved 
Trainer, and an active member of YALSA’s Technology for Young 
Adults Committee.

Bridging the Gap
Proactive Approaches 
for Adults Working 
with Teens
By Kimberly Bolan



Establishing Customer 
Service Agents

Establishing strong reference and customer 
service skills for staff  at all levels and posi-
tions is imperative for successfully working 
with teens. Building these skills will assist 
in removing the frustration, encourage 
positive interactions, and lead to stronger 
adult–teen relationships and understand-
ing. Training may be performed by youth 
staff  members who already have the neces-
sary skills, but, depending on the receptive-
ness of staff , internal trainers might not be 
the best solution. Consider outside library 
consultants and trainers who specialize in 
customer service and teens. When build-
ing customer service skills throughout 
your library, the fi rst step is understanding 
yourself and realizing your strengths and 
weaknesses. How would you categorize 
your behaviors? How do patrons of all ages 
react to you? Consider the following guide-
lines for eff ective service to teens. 

● Be approachable—Th is will not only 
make teens more comfortable, it will 
also ultimately make adults more 
relaxed, so smile, make eye contact, 
use a relaxed, friendly tone of voice 
and positive body language, and have a 
sense of humor. It is equally important 
to avoid appearing too busy to help, 
judgmental, or contrived. Like many 
adult patrons, teens face issues such as 
lack of patience while waiting in line, 
stress, busy schedules, and insecurity 
about asking a stranger a question. 
Th ey may get easily discouraged, 
so your initial reaction can make a 
world of diff erence. Remember the 
Golden Rule and understand the 
consequences of your actions. A 
question may be a simple request to 
you, but a life crisis to a teen.

● Be an active listener and build strong 
reference interview skills—When 
interacting with a teen, stop what you 
are doing, show interest, and make 

attentive comments. When a teen is 
talking, avoid the impulse to interrupt 
or complete his or her sentences. 
Ask open-ended questions that 
start with what, where, when, why, 
and how, instead of questions that 
prompt yes or no responses. Present 
choices, but don’t pry. Steer clear of 
using condescending, negative phrases 
and comments such as, “You mean 
_____, not _____,” or “Why didn’t 
you start this a month ago?” It’s a fact 
that teens can easily be distracted, so 
don’t let this frustrate you. Instead, 
stay calm and try techniques such as 
restating the question in a positive 
way. “Let me answer your question 

fi rst and then we can talk about . . .” 
If you don’t understand what a teen 
is really asking, try paraphrasing 
their question. Engage the teen with 
sentences that encourage further 
discussion such as, “Let me be sure 
I understand the question. You 
need . . . ,” or “Tell me more about 
what your teacher told you.” 

● Develop strong question answering 
skills—Beyond the basics of fi nding 
the answer to the question is the fi ner 
point of eff ectively delivering the 
answer. Avoid talking down to teens, 
over-explaining, lecturing, and using 
jargon (e.g., YA, Circ Desk, etc.). 
Once you deliver the answer, always 

Summer 2006  |  Young Adult Library Services  |  YALS              33

 

Bolan

Napoleon Dynamite Week at the 
Farmington (N.Mex.) Public Library
Th e entire staff —representing four generations—participated in “Napoleon Dynamite 
Week,” an intergenerational team-building exercise and training on October 24–29, 
2005. In preparation, all employees were asked to watch and become familiar with the 
movie Napoleon Dynamite. Th is particular movie was chosen because the library rec-
ognized its popular following, and many of the lines and phrases have made their way 
into the vernacular of younger generations. Furthermore, it was determined that the 
character of Napoleon Dynamite is “every man” and each generation could relate to at 
least one element of the movie. 

Each department was required to design a short PowerPoint presentation using 
elements of the movie to illustrate “Napoleon’s Sweet Management Tips.” Th e presenta-
tions were then combined into one large presentation and shown to the staff . Patrons 
were drawn into the training as employees wore Napoleon shirts throughout the week 
and explained what the library was doing. One very successful team-building exercise 
included a tot-sculpture contest conducted with more than one thousand tater tots 
donated by Sonic. Th e staff  was divided into teams consisting of three to fi ve people 
from at least three diff erent departments. Pictures of the tot sculptures were displayed all 
week long, and patrons could vote for their favorite by donating money to United Way. 
Th e team that collected the most donations won Sonic gift cards. Sonic restaurants were 
so impressed with Farmington’s idea, they’ve decided to submit the tot-sculpture contest 
to Sonic’s corporate headquarters to be used as a team-building exercise.

When the idea for this training fi rst came about, some Baby Boomers were hesi-
tant and resisted. However, they noticed that as they got closer and closer to the week 
of activities, more of the lines and phrases from the movie were being used in casual 
conversation around the library. Not only did these exercises provide commonal-
ity among the diff erent generations, it seemed to close the gap between the diff erent 
departments. Furthermore, many of the people that were initially against the training 
are still using “Napoleon-speak” around the library today. 



 

check to see if they have understood 
you by using simple phrases such as, 
“Does this completely answer your 
question?” Remember, teens can’t read 
your mind, so be sure to fi ll them in 
as you walk through the process of 
answering their question. “I’m going 
to search here and then I’m going 
to try there . . .” Printing out helpful 
information and writing down call 
numbers or titles let teens know you 
care. A little extra eff ort goes a long 
way, so avoid “velcro butt” or “pointer’s 
syndrome” tendencies by physically 
leaving your seat to lead teens to 
where they need to look. Get them 
started and then encourage them 
to come get you if they have more 
questions by using phrases like, “If you 
don’t fi nd what you’re looking for or 
need more help, come back and get 
me.” If you don’t hear back from them, 
follow up yourself. And never let them 
leave empty-handed! Off er referral 
information and assistance if you can’t 
fi nd what they’re looking for.1

Building Teen Advocates 
Among Non-youth Staff

Whether through program participation, 
Web development, or marketing eff orts, 
getting non-youth staff  involved in serving 
teens will not only strengthen adult–teen 
partnerships, it will also strengthen indi-
viduals, the organization, and the com-
munity. Ask staff  who don’t normally work 
with teens to present a program in an area 
of their expertise, like knitting, origami, 
dancing, technology, or personal fi nance. 
Th rough a common interest and respect 
of knowledge, the two groups can engage 
and gain a better understanding of each 
other. Another way to get staff  active in 
teen services is to encourage them to work 
on projects with teens in their area of 
responsibility. For instance, ask someone 
with Web development skills to work with 
teens to build the teen Web page. Enlist ref-

erence staff  to develop supplementary paper 
and electronic resources for teens such as 
pathfi nders, homework tip sheets, and spe-
cial teen-related collection information. 

Supervising Teen 
Library Employees

In addition to working with teen patrons, 
most adults working in libraries fi nd 
themselves either supervising teenagers 
or working alongside teenaged coworkers. 
Working with young colleagues presents a 
unique challenge to many adults and being 
an eff ective supervisor of teens can also be 
quite demanding. When it comes to super-
vising teenagers, adults often make two 
common mistakes: they are unclear about 
their expectations, and they establish dou-
ble standards for teen and adult employees. 
Poor communication and hypocrisy can 
cause a variety of negative eff ects, includ-
ing performance issues and resentment 
among employees. Positive teen relations 
in any library begin with the person who 
supervises teen workers. By establishing a 
proactive and open approach to supervi-
sion, adults can cut problems off  at the 
pass. When teens know what to expect 
from adults, they will expect more from 
themselves. One tool for fostering working 
relationships between adults and teens is 
creating a task force consisting of teen and 
adult representatives from all staff  levels 
and positions. Th e purpose of this team is 
to proactively tackle day-to-day issues con-
cerning library procedures and issues. 

Simple techniques such as person-
ally introducing new teen workers to all 
adult employees, teaming adults and teens 
together during orientation and training, 
and providing tools such as an employee 
manual covering policies, procedures, and 
expectations set a strong foundation for 
communication. Supervisors must also 
learn how to provide feedback and rein-
forcement to teens as well as how to eff ec-
tively address performance issues. Most 
importantly, be consistent and fair by treat-

ing teens as you would anyone else and 
providing clear and reasonable boundaries. 
Consider the library’s dress code, eating 
and drinking policies, and work expecta-
tions. Are teenaged staff  considered when 
scheduling staff  meetings, training days, 
and holiday parties? Teens express their 
dissatisfaction and frustration with adult 
staff  who treat them diff erently, ignore 
their presence, and don’t include them in 
staff  functions. For libraries such as the 
Farmington (N.Mex.) Public Library, 
including teens in staff  training is not an 
uncommon practice. Intergenerational, 
interdepartmental programs such as 
“Leadership and Teambuilding—High 
Endeavors Challenge Ropes Course”; 
“FISH Customer Service Training”; and 
“Napoleon Dynamite Week” are a part of 
everyday life for this library (see sidebar 
on page 33). When library director Karen 
McPheeter was asked why Farmington 
pursued their Napoleon Dynamite training, 
she replied, “Since most training is geared 
toward older generations, we thought it 
would be a good idea to turn the tables, 
and allow the millennials to share their 
experiences and culture.”2 

Promoting Active 
Teen Participation

Including teens in traditionally adult 
aspects of library services, including Friends 
groups, library boards, and project and 
planning committees, are excellent steps 
in encouraging positive working relation-
ships between adults and teens. Such par-
ticipation ensures libraries are relevant to 
teens’ lives, and makes teenagers relevant 
to adults’ lives. Many libraries across the 
country, such as the Union County Public 
Library in Lake Butler, Florida, have fl our-
ishing Junior Friends programs. Like any 
adult Friends group, Junior Friends serve 
to promote and produce library events, 
fund-raisers, and activities for community 
service. 
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T he YALSA 
Technology 
for Young 

Adults Committee 
(TYAC) is thrilled to 
be hosting a session 
featuring Stephen 
Abram at Annual 
Conference in New 
Orleans. Abram is past president of the 
Canadian Library Association, past presi-
dent of the Ontario Library Association, 
and current vice president of innovation 
for SirsiDynix. He would love to hear from 
you at stephen.abram@sirsidynix.com. We 
took the opportunity to ask Abram a few 
questions about serving this generation of 
young adults.

TYAC: What are the essential library ser-
vices we should be off ering to millennials?

ABRAM: “Essential” is a diffi  cult word. 
Th inking skills, information literacy train-
ing, and great collections are essential. 
However, I suspect that essential really 
refers to understanding what technolo-
gies actually align with millennial skills 
and behaviors and enhance learning and 
development. So, in that context, essential 
would include: (1) advanced Web access 
with decent broadband speed. You can’t 
support all learners if your access is worse 
than most of their peers’ home systems. 
Wireless is becoming essential. Rural and 
remote areas are not exempt from this. (2) 
Place few limits on the browser’s function-
ality. Try to avoid thinking that control 
trumps exploration. (3) Use instant mes-
saging (IM) with students, peers, teachers, 
and fellow librarians. E-mail is so last cen-
tury. IM is a mainstream technology. (4) 
Blog. Both ways. Leave comments on. (5) 
Develop learning portals that support the 
curriculum. Partner between public and 
school libraries. We’re in the same business 
and serve the same users. Serve parents as 
well as teens for homework helper applica-
tions. (6) Ensure that there is community 

adoption of electronic content sources, 
best of the Web lists, streaming media, 
online courseware, and so on. Th en make 
the world aware of these services. Go 
beyond just marketing article databases. 
(7) Support community-wide experiments 
to understand the roles played by new 
technologies like gaming, iPod, and iTunes.

TYAC: What is the best thing we can do 
to advocate for our teen library customers?

ABRAM: Again, “best” is such a situ-
ational word. Every child or learner is 
diff erent and every school and community 
has diff erent strengths, challenges, and 
initiatives. Th at said, of course I have an 

The TECHNOLOGY FOR YOUNG ADULTS COMMITTEE (TYAC) is 
charged with promoting the use of technology and automation 
in library service to teens. It offers professional development 
opportunities at ALA Annual Conference on YALSA’s behalf, 
including the 2005 program, “Slippery Slope: Ethics for Teens 
in the Information Age.” Members of the committee are Chair 
Frances Jacobson Harris, Kim Bauer, Kim Bolan, Meg Canada, 
Kevin Ferst, Beth Saxton, and Connie Repplinger.

Advocating 
for Teens’ 
Technological 
Needs
Q & A with 
Stephen Abram
By The YALSA Technology 
for Young Adults 
Committee
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opinion! So here goes . . . (1) Advocate 
for light (or even no) fi ltering. Teens can’t 
learn how to deal with the world of infor-
mation if they never see examples of the 
range. (2) Advocate for tools that align 
with teens’ comfort levels. For example, 
disabling IM on library PCs just makes 
the library appear dysfunctional—or 
worse—lame. (3) Advocate for tools and 
technology that support the full range of 
learning styles. Our text-based collections 
are totally necessary, but many (maybe 
most) learners need interactivity, visuals, 
and sound. Public library and school PCs 
that don’t support these formats or restrict 
their use are misaligned with the needs of 
teens. (4) Advocate to teens in their spaces. 
Learning happens in social environments 
as much as in formal environments. So, 
review how you might work with or be 
present in such environments as MySpace, 
Facebook, or Second Life. As of March 
1, MySpace was headed to be the most 
visited site on the Web, with 2.5 times the 
traffi  c of Google. (5) In public libraries, 
reduce friction points that add nothing to 
the user experience. Do we really need to 
have so many rules that disrupt our image 
with teens? Consider building a teen advi-
sory council and even have them develop 
training sessions for your staff .

TYAC: In your article, “Born with the 
Chip,” you discuss collaboration as a key 
characteristic of the way NextGens learn. 
How can we as librarians capitalize on this 
trait?

ABRAM: Kids are educated in what is 
essentially a collaboration-oriented envi-
ronment. Th ey do much of their work 
in teams; they carry their high comfort 
levels with collaboration into their social 
and work lives. Librarians can capitalize 
on this by off ering services that support 
teens’ collaboration behaviors. Th is means 
more than being comfortable with one 
IM client. You can’t just choose one—like 
MSN, AIM or Yahoo! You need to sup-
port all of them. Use clients like Trillian 

and GAIM, or Web-based services like 
Meebo that aggregate the major IM ser-
vices and clients. Th en you’re cooking with 
gas. Libraries that have adopted full or 
limited IM reference are seeing the pay-
off s. Next, add collaboration services—like 
professional virtual reference that lets 
you track transcripts and mine the data 
for insights into user behaviors, or simple 
co-browsing software like Jybe. Public 
libraries can off er information literacy 
training using MS LiveMeeting or Webex 
to align with school-based programs 
that use Blackboard, WebCT, or other 
courseware. Lastly, review your physical 
space. Are there too many carrels and too 
few round tables? Can the tables support 
group technology? Are there social spaces? 
Are the spaces built to control sound and 
limit annoyances for other users? Are teens 
given a respectful distance for privacy or 
are they treated to a fi shbowl environment?

TYAC: What are the implications of the 
self-service model for traditional librarian-
delivered services?

ABRAM: Self-service is a huge oppor-
tunity. Th ere is not a librarian or library 
worker in the world today who will tell 
you that they have enough hours to accom-
plish everything they need to do. So why 
would we continue to waste time buried in 
non–value-added tasks that can be auto-
mated to free up our time to do program-
ming that makes an impact? Self checkout, 
circulation tools on PDAs, RFID, PC 
booking software, online holds, e-reserves, 
and e-book circulation all off er the oppor-
tunity to serve more patrons at lower costs. 
Th en we can focus on what is actually 
strategic. What programs engage the kids 
and bring them into the library? How 
many messages can we deliver at once? 
When a library off ers a “Rock the Stacks” 
local band night after hours, it isn’t really 
just about the teens and music. You engage 
teens in the library, improve your relation-
ship with current and future users, and 
even circulate a few items. No one leaves 

without a transformed opinion. Th e same 
things happen when libraries have gam-
ing collections and gaming events. Some 
of our traditional services are fantastic. 
Some are musty. Rita Mae Brown wrote 
that insanity is doing the same things in 
the same way that we have always done 
and expecting diff erent results. If we want 
better results, we have to experiment with 
some new ideas.

TYAC: What are some ways the 
“Librarian 2.0” can facilitate communica-
tion between millennials and reluctant 
librarians and administrators?

ABRAM: Call them on it. Ask if the 
library is serious in gaining the attention 
of the largest demographic cohort in his-
tory? Th is generation of millennials is 
larger than the boomers—and it’s growing 
through immigration. All other markets 
are shrinking. Are libraries ready to leave 
them behind? What about when they’re 
voting for library budgets? Th is is an 
amazing generation of smart, talented kids. 
Here are a few techniques that can help 
with the journey to respecting this major 
group of users:

● Have a teen advisory board. Don’t 
just pick friendly, local users. Make 
the board refl ect your community of 
teens. Listen to them, don’t just talk 
at them. Don’t be defensive. Respect 
their experience.

● Demonstrate that you listen. Take 
action on what they say about their 
needs. Be open about changing some 
of your “rules.”

● Have annual panels of teen users 
interact with all staff . I have done 
this many times and it never ceases to 
transform opinion. 

● Play with their tools. Just play. 
You’ll start to understand. Don’t 
kill understanding with policies, 
committees, and the like before you 
understand the overall dynamic. Don’t 
study the tools to death, though. 



Th at’s not your goal, either. Lose 
control for just a little while and start 
to learn anew.

● Assign staff  to talk to a half dozen 
teens in the family or neighborhood. 
Bring these viewpoints back to the 
ranch for brownbag sessions. Ask 
questions that explore teen behaviors 
rather than judge them.

● Serve as an example and role model— 
blog, IM, podcast. Model the behaviors 
and share them. Change will happen.

TYAC: How can we retain the “magic of 
librarianship” virtually or through digital 
devices? 

ABRAM: A lot of the conversations 
over the past few years have covered our 
“bricks” and “clicks” strategies. I have added 
“tricks” to this conversation. Th e magic of 
librarianship cannot be allowed to go away 
in the virtual world. Th at means more 
virtual reference, more IM, more “Ask a 
Librarian” buttons. Th ese things are neces-
sary for survival and evolution. We also 
need to understand what our “magic” is. 
Some librarians spend a great deal of eff ort 
defi ning themselves as information profes-
sionals—people who deliver information 
and organize it. I prefer to think that it’s a 
means to an end. I like to think librarians 
are “question” professionals. We improve 
the quality of the question and everything 
else fl ows from that. As we create new and 
revitalized experiences in our physical and 
virtual presences, we generate the magic 
that creates the knowledge-based society. 
Teens will experience more of this new 
world than we will. It’s incumbent on us to 
lay a great foundation.  YALS

Additional Resources
Abram, Stephen, and Judy Luther. “Born with 

the Chip.” Library Journal 129 (May 1, 
2004): 34–37, www.libraryjournal.com/
article/CA411572.html (accessed Apr. 26, 
2006).

Stephen Abram’s articles and presentations.
www.sirsi.com/Resources/abram_articles
.html.

Stephen’s Lighthouse (a blog). http://stephens 
lighthouse.sirsi.com.
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I n a world where Brokeback Mountain 
mania followed fast on the heels of 
Th e L Word, Queer Eye for the Straight 

Guy, and Will & Grace, it’s hard to imagine 
someone who isn’t at least slightly familiar 
with queer culture. But, just the same, last 
summer a YALSA electronic discussion list 
crackled with uneasy discussions over the 
word “queer.” Th e conversation began fol-
lowing a query (by this author) about pro-
grams that public libraries are providing to 
their queer youth. Initial responses skirted 
this question and instead expressed dis-
comfort with the word  “queer.” Th e lesbian, 
gay, bisexual, and transgender (LGBT) 
community long ago reclaimed this word 
as an acceptable, all-encompassing term for 
people who do not identify as straight, so 
it was unsettling to discover that amidst 
the current queer media blitz, many librar-
ians don’t know LGBT audiences nearly 
as well as they think they do. Although 
it might sound extreme, many librarians 
might benefi t from the advice of Joseph 
Wilk, a young adult (YA) librarian at the 
Pittsburgh Carnegie Library, who jok-
ingly suggests that gun-shy librarians lock 
themselves in a room and say “gay,” “lesbian,” 
“bisexual,” “transgender,” and “queer” over 
and over until they’re comfortable hearing 
themselves recite these words—at least as 
comfortable as their patrons are.

Today’s generation of teens is the 
most accepting yet when it comes to 
acknowledging and embracing people of 
diff erent sexual orientations. According to 
several recent studies, nearly 80 percent 
of all teens know someone who is queer; 
between 5 and 6 percent of teens self-iden-
tify as gay or lesbian (nearly 2.5 million 
people); and as many as 20 percent do not 
identify as straight. Refl ecting the increas-
ing fl uidity of sexuality, teens are rejecting 
traditional labels for sexual orientation, 
such as gay, lesbian, and bisexual, and now 
invent their own terms like multisexual, 
polygendered, and omnisexual; one teen 
surveyed by New York Public Library’s 
Darla Linville described herself as “veron-
ica-sexual.”1

Th e publishing industry is more 
than ready to embrace this brave, new, gay 

world. Since the turn of the millennium, 
roughly a dozen YA novels featuring queer 
characters have been released each year, 
compared to the slow trickle released in 
years past. Titles such as David Levithan’s 
Boy Meets Boy, which critics hailed as revo-
lutionary for its homophobia-free world, 
and Pretty Th ings, a complicatedly realistic 
portrayal of teens whose sexuality defi es 
labels, are popular with teen readers of all 
sexual orientations. (Editor’s note: See the 
interview with Alex Sanchez on page 10.) 

For many librarians, though, homo-
sexuality remains a love whose name they 
dare not speak. A recent study published 
in Reference and User Services Quarterly 
found a number of librarians were uncom-
fortable assisting a patron who sought 
information about queer topics—and their 
discomfort was infectious, putting the 
patron on edge and leading her to decide 
that she would not return to these libraries 
for help in the future.2

Discomforting though it may be for 
some librarians, serving queer teens is not 
rocket science. It begins with the simple 
admission that, like it or not, queer and 
questioning teens are everywhere. Serving 
them should be just like serving any other 
user group in the library: they deserve 
the same respect and attentiveness that 
librarians give to any other patron. Th at 
said, there are a few unique characteristics 
of the LGBT experience that librarians 
should keep in mind when serving queer 
and questioning teens. Chief among them 
is that in addition to the routine trials and 
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tribulations of adolescence, queer kids 
face the added stigma of homophobia at 
home, at school, and in the library. Often 
described as the “last respectable preju-
dice,” homophobia is a form of bigotry that 
ranges from outright physical assault to 
more subtle verbal slurs such as the phrase 
“that’s so gay.” Th is phrase, tossed off  casu-
ally, equates being queer with something 
bad or devalued, and yet studies show 
that seven out of ten teens hear it in their 
schools.3 No doubt YA librarians also hear 
it in the teen room.

What can librarians do to prevent 
homophobia in their libraries? At the 
most basic level, they can establish safe, 
welcoming environments in which the 
expression “that’s so gay” and other forms 
of homophobia are not tolerated. Just this 
simple act illustrates to everyone in the YA 
room that the library is a hate-free zone. 
Taking this concept a step further, librar-
ians can establish gay-straight alliances 
(GSAs). By creating a dialog between 
queer and straight students, these groups 
work to promote tolerance and end 
homophobia. 

Th e fi rst GSAs appeared in high 
schools in the early 1990s and they now 
number more than three thousand nation-
wide.4 Th is past winter, Joseph Wilk of 
Pittsburgh may very well have started the 
fi rst GSA in a public library. After discuss-
ing the idea with various queer advocacy 
groups in the city, he partnered with the 
Gay, Lesbian, Straight Education Network 
(GLSEN), a national clearinghouse for 
GSAs, and reached out to queer youth in 

Pittsburgh. Working with GLSEN, the 
Pittsburgh Carnegie Library’s GSA held a 
very successful fi rst meeting during which 
teens watched a fi lm and discussed LGBT 
issues.

Kalamazoo public librarian Kevin 
King has his own methods for combating 
homophobia. He has created a PowerPoint 
presentation called “Coming Out of the 
Stacks” to help train fellow staff  members 
how to work with queer and questioning 
youth. King’s presentation provides a crash 
course on recommended LGBT materi-
als for public libraries, how to promote 
them, how to interact with queer youth, 
and tips on enforcing rules that prohibit 
hateful speech in the YA room, ensuring 
it remains a safe space for all teens, queer 
and straight. 

Fortunately, providing services to 
queer and questioning youth isn’t all doom 
and gloom. Slowly but surely, librarians 
nationwide are providing programs that 
range from queer-themed book displays 
and booktalks, to some that are more 
out of the ordinary. Th e Minneapolis 
Public Library is so involved with its city’s 
queer community, says librarian Maureen 
Hartman, its bookmobile is a fi xture of 
the city’s annual Pride parade. And in 
New York, Melissa Jenvey, a young adult 
librarian at New York Public Library’s 
Teen Central, is helping the teen advisory 
group plan its second annual “Anti-Prom,” 
an excitingly subversive bash dedicated 
to those who are afraid to bring same-sex 
dates to the real prom, as well as kids who 
can’t aff ord to go or who think prom is just 

plain lame. Almost any program is possible 
in the library and every attempt to engage 
queer teens helps them feel more comfort-
able with themselves and their community. 
Hopefully, once these teens discover that 
their library supports them, they’ll want to 
return.  YALS
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W e didn’t plan on starting a 
volunteer program for teens 
with special needs, but, as the 

old proverb says, necessity is the mother 
of invention. Th is is the story of how we 
began working with disabled middle school 
volunteers in the Children’s Library at the 
Central Denver Public Library, and how 
we achieved success.  

Th e fi rst year I worked in the 
Children’s Library, a special education 
class from Morey Middle School visited 
the library every week for about an hour. 
Although the class was small, and there 
was a ratio of one adult to two students, 
chaos usually ensued. Th is group was loud, 
disruptive, and messy; typical teenagers in 
many ways, but compounded by their spe-
cial needs. With hormones raging, puberty 
in full bloom, and little or no inhibitions, 
they’d all head straight for the picture 
book area, the most crowded part of the 
Children’s Library during the school day. 
Parents with small children complained 
whenever they found that area completely 
overrun with large, loud adolescents 

(mostly boys) with the self-control equiva-
lent to toddlers. 

Th e children’s librarians were very 
sensitive to the fact that special education 
students have the same right to use the 
library as everyone else, and at fi rst were 
reluctant to say anything to the teacher. 
However, this group was interfering with 
other customers’ ability to use the picture 
book area, and they were, after all, teenag-
ers, not toddlers. Unfortunately, Denver 
Public Library does not have a designated 
teen room, where adolescents of all types 
are welcome to be loud and boisterous. 
Luckily, the Children’s Library is enor-
mous, so this class was encouraged to 
start making themselves comfortable in 
the juvenile fi ction reading area, which has 
large reading chairs and space to sprawl 
out. It’s also fairly empty during the school 

day. Th ese middle school students were 
more than welcome to bring picture books 
to the juvenile fi ction area to use. Although 
their teacher wasn’t entirely receptive at 
fi rst, we eventually established an uneasy 
truce. 

For the rest of the school year, I 
thought about how to make this group feel 
more welcome, yet respect the needs of my 
staff  and our customers. When I assumed 
the position of senior children’s librarian 
in 2003, there was a prior arrangement for 
students with special needs from a local 
high school to volunteer in the Children’s 
Library for an hour per week. Each year, 
there are two new students who come 
with their job coach and learn to do simple 
tasks. So I decided to try something like 
that with this middle school class. 

I have a keen interest in working with 
children and teens with special needs in 
the library and was able to take a class 
while in library school on teaching special 
education students. Most importantly, I’d 
grown to like this unruly bunch. So, at the 
end of the school year, I approached the 
teacher and posed the idea of having the 
teens do some simple volunteer tasks on 
their weekly visits, to channel their energy 
into a more focused direction. Th e teacher 
was skeptical but agreed to talk to the 
principal about it. At the beginning of the 
next school year, she agreed to give it a try.  

We didn’t go from chaos to cham-
pion volunteer program overnight. Th ere 
were some initial hurdles to overcome. 
Confi dentiality rules prohibit a teacher 
from disclosing the nature of a student’s 
disabilities, but luckily, knowing about 
their disabilities doesn’t matter as much 
as learning what their abilities are. Since I 
knew this class walked to the library, they 
clearly didn’t have mobility issues. Some 
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students, like Jason (all names have been 
changed), can read at a lower-elementary 
level, perform alphanumeric sorting, and 
can accomplish tasks using fi ne motor 
skills. Others, like Aaron, can’t speak or 
communicate well at all, and have very 
poor fi ne motor skills. (Aaron also puts 
everything into his mouth; he ate his 
nametag on the fi rst day.) Another stu-
dent, Steven, clutched a small stuff ed 
animal in one hand at all times last year, 
although it was a diff erent animal every 
time I saw him. 

Th at fi rst year was an experiment, 
to be sure. However, it worked so well 
that the school principal came to observe 
this class in action at the library. She was 
extremely impressed with what they were 
capable of accomplishing. At the end of the 
school year, I made each of the students a 
fancy-looking award certifi cate acknowl-
edging their volunteer hours at the library. 
Th eir parents were so proud; for many of 
them, this was the fi rst award certifi cate of 
any kind their child had received. 

We are now in the second year of this 
partnership. Since turnover tends to be 
very high among special education teach-
ers, the class has a new teacher. Many of 
the students from last year went on to high 
school, but Aaron, Steven, and Jason are 
still there, along with four new classmates. 
Aaron has more special needs than his 
other classmates; he needs one-on-one 
assistance, and usually wears a harness 
and leash when they leave the school. We 
haven’t found a library task that fi ts his 
abilities yet, so for now, his job is to be 
sweet and brighten my day. 

We try to prepare a variety of diff er-
ent tasks for the rest of the class to work 
on, keeping their diff erent levels of ability 
in mind. Library staff  spend about half an 
hour each week preparing for this group. 
Amy and Tom can do very easy tasks, 
which might involve putting a single sticker 
on each of the books in a pile, or tidying 
up the board books. Sam and Mark can 
perform moderately easy tasks, such as 

counting and bundling things—like book-
marks or summer reading prizes—or col-
lating diff erent colored handouts. Steven 
and Jason, who worked with me last year, 
have learned to do more challenging tasks, 
such as shelving the children’s fi ction vid-
eos, which are rough sorted by the fi rst 
letter of the title. Th ey especially love driv-
ing the book trucks. Sam, who is new this 
year, fi nally mastered his alphabet via the 
process of walking each fi ction video to its 
place on the shelf. He has learned “A is for 
Arthur, B is for Barney, C is for Cliff ord, 
D is for Dora . . .”—the ABCs of children’s 
videos. 

On a typical volunteer day, the stu-
dents come bounding in calling for “Miss 
Emily! Miss Emily!” It’s great to have a fan 
club. Th ey sign in on the volunteer time 
sheet and put on their volunteer nametags, 
of which they are extremely proud. Th en I 
explain what the diff erent tasks are for the 
day and, with their teacher’s help, divide 
the students into small workgroups. Th e 
paraprofessionals and aides stay with their 
students, assisting and supervising them. 
Normally, they work for no more than 
half an hour, depending on their atten-
tion span. Flexibility and patience are vital 
in working with these students. When 
they are fi nished with their jobs, they may 
browse for books or play on the comput-
ers. Usually they choose the computers, 
logging on with their library card numbers, 
which some of them have memorized. 
(Th e Internet is an amazing equalizer; 
some of these students can navigate cyber-
space extremely well.) 

Th e students look forward to coming 
to the library every week, and it’s one of 
the high points of my day when they are 
here. I’ve seen the students make amazing 
progress throughout their time here. Jason 
can now pick up several videos at once 
and shelve them, rather than slowly com-
ing back to the cart to get one at a time. 
Steven, who clung to a stuff ed animal every 
day last year, now reverently hands me his 
little friend—invariably named Michael 

Jackson—to place at the children’s refer-
ence desk to supervise the video shelving; 
when the students are ready to leave, I get 
a kiss from “Michael.”

Th is brings up the subject of personal 
boundaries with this very physical bunch 
of students. Th e teacher and assistants 
provide for the students’ personal needs 
throughout the day, so they are comfort-
able cuddling and hugging their students 
in a very parental-like way. I, however, am 
keenly aware that this class consists mostly 
of hormonal preteen and teen boys. So 
instead of hugs, I give high fi ves to most 
of the students when they do their jobs 
well. Aaron and Amy communicate mainly 
through touching, so I give them friendly 
back pats or shoulder squeezes in greeting 
or praise. 

Th is experiment turned out to be an 
incredible success for everyone involved. 
As kinesthetic learners, projects help the 
students learn to focus and concentrate. 
Th e students have enjoyed doing some-
thing useful, and as a result of their library 
experience, they now are engaged in doing 
helpful tasks at their school as well. In 
addition, when the students help us weed 
the collection (stamping books and cross-
ing out barcodes), they get fi rst pick of the 
discarded books to add to their classroom 
library. Th e library benefi ts from having 
this group come in each week to tackle an 
assortment of odd jobs we don’t always 
have time to do ourselves. 

Not everyone is comfortable working 
with special needs populations, and that’s 
perfectly okay. However, if you do have 
the desire to work with this population, 
and the opportunity presents itself, don’t 
be afraid to give special needs volunteers a 
try. A background in special education is 
not required to work with disabled teens 
in the library. Th e main qualifi cations 
are patience, fl exibility, empathy, and a 
genuine love of these teens as individuals. 
Fortunately, these are all skills that good 
YA librarians already possess.  YALS
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E ach October, there is a buzz sur-
rounding both school and public 
libraries relating to teens, and last 

year was no exception. As part of Teen 
Read Week, a survey was posted to collect 
information about teens’ relationship with 
and feelings about reading and library ser-
vices. Th e survey was posted on SmartGirl.
org, a Web site sponsored by the University 
of Michigan that provides a safe place for 
girls (and boys) to be able to express 
themselves. 

Th e survey was posted on the 
SmartGirl Web site from October 17 to 
November 14, 2005, and collected demo-
graphic information as well as information 
aimed at answering two primary questions. 
First, what motivates teens to read (or not 
read)? Second, how do teens feel about the 
services they are off ered at their local pub-
lic and school libraries? Answering these 
questions may help us to discover the best 
methods of encouraging increased reading 
in our nation’s youth. 

Current Literature
Recently, there has been increased interest 
towards teen library services. Some of the 
most recent literature in the scope of teen 
literacy reports that educators and gov-
ernment offi  cials are concerned that teen 
library services are not getting as much 
attention, or funding, as they deserve. 
Because statistics show profi ciency levels 
are low for a majority of adolescents, it is 

argued that teen library services are exactly 
where attention needs to be. In the fol-
lowing recent articles, the authors argue 
that we must focus on our youth in a way 
that encourages them to read, in order to 
increase current literacy levels. 

On Reading

In thinking about how to respond to the 
results from the Teen Read Week Survey, 
it is important to look at what current lit-
erature is saying about young adult reading 
habits. Robert Johnston and Karen Klinka 
provide statistics showing that America’s 
youth literacy levels are below where most 
of us would expect them to be.

Johnston contends that the inad-
equate literacy skills of adolescents must 
change, and points to low profi ciency 
levels as proof. For example, only three 
out of ten eighth graders are profi cient 
readers.1 Johnston also goes on to quote 
John Th omasian, director of the National 
Governors Association’s (NGA) Center 
for Best Practice, as saying, “governors 
understand that nearly two out of every 
three jobs in the coming decade will 
require postsecondary education, and the 
fastest-growing job sectors require the 
highest literacy and education demands.”2 

Th is suggests the importance of raising 
such low literacy levels. However, he does 
go on to point out that though states still 
lack the “mechanisms” they need to help 
children be profi cient readers, there is an 
initiative started by NGA in the form of 
a fi ve-step strategy to augment profi cient 
literacy in adolescents.3

In her article “Librarians Encouraged 
by Reading Activity Surge,” Klinka also 
points out the disturbing lack of profi -
ciency in adolescent readers. She gives the 
statistics that the “U.S. Department of 
Education project responsible for issuing 
the ‘nation’s report card’ found about 76% 
of eighth-graders nationally read below 
the profi cient level,” and even later in their 
education, “nearly two-thirds of twelfth-
graders fell into the ‘below-profi ciency’ 
category.”4 Klinka goes on to encourage 
parents’ participation in encouraging teens 
to read, suggesting that they buy books for 
their children that deal with topics that the 
teenagers are already interested in.5

On Libraries

In a society where television and fi lm 
media seem to be entrenching on reading, 
it is important that we look at what draws 
students towards or away from reading. 
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Jami Jones and Evan St. Lifer have both 
written articles in which they emphasize 
the importance of teen library services, and 
criticize certain attitudes of others towards 
teen library services.

In looking at the appeal, or lack 
thereof, of teen library services, Jones 
quotes Anthony Bernier as saying “some 
librarians ‘cultivate, exaggerate, or actually 
manufacture problems’ by overreacting 
to the annoying behavior of a few teens” 
and that “library designs often do little to 
accommodate the needs and library-usage 
patterns of teens.”6 She goes on to suggest 
a solution for this problem as “building 
trust, mutual understanding, and shared 
values among people and institutions.”7 

In his article, St. Lifer points out that 
with the minimal pay that youth librar-
ians receive, it is not surprising that their 
services might be lacking in commitment 
and eff ort. He states, “Although there 
are exceptions . . . the earnings of youth 
services librarians are simply inferior to 
library media specialists.”8 St. Lifer then 
goes on to argue that “we need to ingrain 
in our civic leaders the imprint of the 
children’s and young adult librarian as a 
critical, high-priority role in the develop-
ment of our children.”9 

It seems that Jones’ and St. Lifer’s 
goals in promoting the importance of 
youth librarians and the development 
of children would coincide directly with 
Johnston and Klinka’s initiatives to focus 
more on adolescent literacy. However, 
before knowing how to increase reading 
ability and library services, we must fi nd 
out what teens themselves have to say. For 
this, we can turn to the 2005 Teen Read 
Week Survey.

Teen Read Week Survey 
Respondents
During the time the 2005 Teen Read 
Week Survey was posted on the Smartgirl 

Web site, it attracted a total of 962 respon-
dents. Of the total respondents, 691 were 
female, 237 were male, and 34 respon-
dents did not identify their gender. Th is 
considerable diff erence between male and 
female respondents is one potential bias 
in the data. Respondents were, however, 
from a wide variety of racial and ethnic 
backgrounds, including African, Asian, 
European, Latin, Middle-Eastern, North 
American, Pacifi c, and multicultural. 

Students who responded to the survey 
were almost equally split in thirds between 
options that their school library celebrates 
Teen Read Week, that their schools did 
not, or that they did not know. Only 2.5% 
of the respondents reported that they did 
not have a school library. A majority of 
students did not know if their libraries 
celebrated Teen Read Week (64%), but 
about a quarter said that they did (22%), 
and only 13.5% of respondents said that 
they did not. 

Results
On Reading

YALSA asked students a series of ques-
tions about their interests and motiva-
tions for reading. Questions that dealt 
with motivation focused on who or what 
infl uenced respondents to read. Th e 
survey found that events like Teen Read 
Week do increase interest in reading at 
least “somewhat” for many of the students 
(40%). Respondents also indicated that for 
the most part, parents do not encourage 
them to read; 50% disagreed or strongly 
disagreed that parents encourage them to 
read. Paradoxically, however, when asked 
who encourages them to read, the most 
common response was parents (20%). 
Teachers were not far behind parents 
(19%); after teachers, friends were chosen 
most often (12%). Teens showed that it is 
not “uncool” to read, as a majority (80%) 
of respondents either disagreed or strongly 

disagreed to the statement that they don’t 
like to read because it isn’t cool. 

In addition to asking about their 
motivations for reading, YALSA asked stu-
dents about what they were interested in 
reading. A majority of respondents agreed 
or strongly agreed that they read about 
topics they are passionate about (65%). 
An impressive number of respondents 
indicated that they strongly agreed that 
they read for fun (40%); 26% more chose 
“agree.”

Besides asking why they read, YALSA 
also asked what students read. It seems 
students enjoy reading books most often 
(26%). Th e next two most popular answers 
were magazines (21%) and assigned read-
ing (14%). Th e top four places where stu-
dents fi nd the books they read appear to 
be the bookstore (18%), the public library 
(17%), around the house (16%), and the 
school library (15%).

Of particular interest is that a signifi -
cant relationship was found between being 
read to as a child and adolescent reading 
behavior. In running a chi-square analysis, 
we found that the more a respondent indi-
cated he or she was read to when little, the 
more books he or she reads now.10

On Libraries

To get an idea of teen library use, the Teen 
Read Week survey also asked teens about 
their school and public libraries. It seems 
that some students rarely visit their librar-
ies (15% and 16% said “never” for school 
and public libraries respectively). However, 
others seem to make frequent use of them 
(14% go once per week, and 10% go daily 
to their school libraries). A majority of 
respondents do have a public library in 
their community (93%).

YALSA asked students a few ques-
tions about what specifi c resources their 
libraries held. A majority of students 
(80%) do appear to have librarians or 
media specialists at their schools. Most 
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students agreed that their school library 
has materials that interest them at least 
“somewhat” (71%). Most teens either did 
not know whether they had or did not 
think they had a librarian “just for teens” at 
their public library (46% and 34%, respec-
tively). However, the highest percentage of 
respondents stated that their libraries had 
space specifi cally for teens (38%). Students 
also seemed to believe that their library 
had a collection of books and resources for 
teens (55%). Th e percentage of respon-
dents who felt their public library had 
many books and resources that interest 
them was encouraging, as 79% replied at 
least “somewhat,” and within that majority, 
41% replied “very much.” Th ere was not 
much of a consensus of whether their pub-
lic libraries off er programs and events that 
interest the respondents. Students’ answers 
were divided almost evenly between “very 
much,” “somewhat,” and “not much.”

We found, in running a chi-square 
analysis, that students whose libraries had 
spaces specifi cally for teens were more 
likely to visit the library more frequently 
than the students whose libraries did not 
have a “teen space.”11 Furthermore, we 
also found that a student was more likely 
to agree that the library had interesting 
materials if it had materials specifi cally for 
teens.12 Th ese tests show that teen library 
services are doing an important job in 
increasing teens’ interests in reading and 
use of libraries.

Conclusion 
Reading levels in America’s children have 
become a recent concern among educa-
tional and governmental offi  cials. However, 
it seems that programs like YALSA’s Teen 
Read Week are a step in the right direc-
tion, as about 40% of the respondents 
replied that events like Teen Read Week 
increase their interest in reading. We also 
found the importance of parental involve-
ment in encouraging youths to read. 
Similar to many habits in children’s lives, 
it is important that role models set an 
example for children as readers. Th e survey 
showed that teens whose parents read to 
them when they were younger are more 
likely to be reading now, verifying the aff ect 
parental participation has on adolescent 
reading levels. Furthermore, the survey 
demonstrated that parents and teachers 
alike play a role in infl uencing what teens 
read. Klinka, in her call for more parental 
involvement in order to augment literacy 
levels, seems to have the right idea that if 
adults are encouraging reading in children, 
it is more likely that youths will become 
interested in it.

It is not just the responsibility of 
parents and educators, however; all adults 
in the community must be involved in 
encouraging the importance of reading. 
Th e survey results indicate a signifi cant 
relationship between what resources librar-
ies have for teens and how often teens 

read. Th e more libraries specifi caly cater to 
children and teens, the more likely youth 
are going to be interested in reading. So, 
as St. Lifer points out, it is imperative that 
governments and communities start tak-
ing these responsibilities more seriously, 
and investing more in the literacy of our 
nation’s youth. We should be placing a 
higher value on teen services if we expect 
them to become competent, interested, and 
lifelong readers.  YALS
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Simpson, Carol. Copyright for Schools: A Practical Guide, 
Fourth Edition. Linworth Books, 2005; ISBN 1-58683-
192-5; 223p. $44.95.

Although Carol Simpson is not an attorney, she has been research-
ing and writing about copyright laws and schools for eighteen 
years. Her expertise and familiarity with her topic quickly become 
apparent in the way she breaks down complicated legalese into lan-
guage that everyone can understand. 

Th is examination of copyright and fair-use for various formats 
includes guidelines for print, audiovisual, and multimedia materi-
als, as well as computer programs. Th ere are also a number of 
handy forms and questionnaires throughout the text (and included 
in various appendices) that can be copied or adapted for use in 
individual schools or school districts. Copyright warning notices, 
requests for permission to use materials, sample copyright policies, 
and a handout for teachers that outlines fair-use practices for all 
types of materials are some of the included documents. Simpson 
shares examples that address real copyright infringement and 
fair-use concerns. Chapter endnotes include works cited, related 
court cases, and useful resources for additional information. Th is 
is an enjoyable and thorough treatment of copyright law and copy-
right concerns as they pertain to schools; teachers, librarians, and 
administrators would all benefi t from reading this useful guide.—
Reviewed by Karin Th ogersen, Young Adult Librarian, Huntley (Ill.) 
Area Public Library

Simpson, Carol. Copyright Catechism: Practical Answers 
to Everyday School Dilemmas. Linworth, 2005; ISBN 1-
58683-202-6; 192p. $36.95.

Th is is a quick-reference companion to the more comprehensive 
Copyright for Schools: A Practical Guide, Fourth Edition (Linworth 
2005). Simpson, a library science professor, answers copyright 
questions she has received from K–12 educators in this guide 
aimed at teachers and school librarians. 

Copyright questions about print, graphic, audiovisual, and 
software materials are covered; situations include public display, 
fair use, distance learning, and regular classroom use. Th e included 
questions are often repetitive and, in many cases, almost identical. 
Some of the information in the book is certainly useful, including 

the general discussion of copyright and the explanation of the fair-
use test. However, the author—who is not a lawyer—takes a very 
conservative approach to many situations that would normally be 
covered under fair use. 

While her answers may refl ect the prevailing attitudes 
toward copyright in her locale, librarians in other communities 
could interpret most of the situations in the book very diff erently. 
Someone truly concerned about potential copyright problems 
would be better served by consulting local legal counsel or using 
one of the many excellent Web sites concerning copyright and fair 
use maintained by law schools around the country.—Reviewed by 
Kira Homo, Project Archivist, Georgia State University.

Milam, Peggy. National Board Certifi cation in Library 
Media: A Candidate’s Journal. Linworth, 2006; ISBN 1-
58683-183-6; 152p. $44.95.

School librarians interested in pursuing certifi cation through the 
National Board for Professional Teaching Standards will fi nd this 
book invaluable. Milam takes readers step-by-step through the cer-
tifi cation process from application to culmination. 

More than just an outline of what to do and when to do it, 
Milam also provides personal examples while off ering readers 
advice and recommendations. Web sites and other supporting 
resources are included with each chapter, serving nicely as a start-
ing point for novices. Overall, Milam off ers school librarians sound 
advice, useful strategies for organizing the entire process, and suf-
fi cient examples for achieving certifi cation successfully.—Reviewed 
by Teri S. Lesesne, Department of Library Science, Sam Houston 
(Tex.) State University

Hogan, Walter. Humor in Young Adult Literature: A Time 
to Laugh. Scarecrow, 2005; ISBN 0-8108-5072-9; 248p. 
$40. 

Hogan, an associate professor and librarian at Eastern Michigan 
University, off ers a comprehensive look at humor in young adult 
literature. Organized into eight chapters ranging in topics from 
family and friends to love and coming of age, Hogan reveals some 
humorous excerpts which could be useful for booktalks, and gives 
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his opinion on teen books from authors such as Gordon Korman, 
M.T. Anderson, Terry Pratchett, and Joan Bauer. 

Each chapter is full of humorous book reviews and excerpts. 
Hogan’s expertise in humorous young adult literature is evident, 
and his explanations and transitions from one book to another 
were impressive. Th e books covered would be useful for preteens to 
high school students, and for readers of all types of genres. 

Th is professional resource is excellent for those who are look-
ing to catch up on titles they may have missed, and can help build 
reader’s advisory skills.—Reviewed by Heather Ujhazy, Assistant 
Youth Services Coordinator, Akron-Summit County (Ohio) Public 
Library.

Teenlibrarian.com: An Online Community for Young 
Adult Librarians. www.teenlibrarian.com.

San Francisco librarian Miranda Doyle’s Web site off ers an “online 
community for young adult librarians,” highlighting various 
resources while promoting communication among teen librarians. 

Included on the site are links to general resources, such as Th e 
Virtual YA Index and Patrick Jones’s Connecting YA page; links to 
various discussion lists, periodicals, booklists, and book reviews; 
and a short list of young adult authors who maintain a Web pres-
ence. Doyle interviews authors and librarians (including Alex Flinn 
and RoseMary Honnold) in a Q & A section and provides job 
search resources in a careers section. 

Doyle posts news and current information to her blog, but 
unfortunately has not received much of a response. Archived blog 
entries and news posts consist primarily of broken links, but the 
current material is accessible. Original podcasts should attract 
attention, however, as they feature interviews and discussion on 
hot topics like anime and manga. An experimental wiki rests at 
the bottom of the page, experiencing some activity but not nearly 
as much as it could. Th is site has a lot of potential; Doyle hasn’t 
created a space to showcase her own thoughts, but one where we 
can all share ours. Let’s take advantage of it.—Reviewed by Kerry 
Sutherland, Teen Librarian, Akron-Summit County (Ohio) Public 
Library  YALS

Th e Multnomah County (Ore.) Library recently added two 
youth members to their library advisory board after the county 
chair approved a permanent change in county rules regulating the 
size of the board to add two new seats for youth. To welcome them, 
and to help integrate them with the rest of the board, the library 
collaborated with their county’s Youth Commission to provide 
training for the entire board using the model of appreciative inquiry. 
“It was a really positive experience—the adult members were 
inspired by the teens’ energy and excitement, and the teens appreci-
ated being taken seriously and getting the chance to make a real 
contribution,” said Sara Ryan, teen services specialist.3 Project and 
planning committees also provide excellent ways to build intergen-
erational teamwork. 

Th e Cape Central High School in Cape Girardeau, Missouri, 
included high school students in their library facility design team. 
Th e result was an unparalleled, dynamic, comfortable, student-
friendly facility that is the heart of their school. No matter how 
you choose to promote teen participation, be sure to establish stan-
dards and expectations for all participants in order to achieve the 
best results. (Editor’s Note: Th is issue of YALS also contains articles 
on types of youth participation programs and how to get teens active 
through volunteering at your library.) 

Moving Forward
Being creative and open to new and emerging areas of intergen-
erational communication and training is fundamental to lessening 
age-related anxiety and developing interpersonal relationships with 
teens. Practical, hands-on approaches are necessary for creating a 
high comfort level and strong working relationships. Th ey are also 
essential in preventing negative outcomes and behaviors as well as 
moving any library successfully into the future. Most adults want 

their libraries to grow and evolve and to become an integral part of 
their communities. Th e foundation of this objective involves more 
eff ectively reaching out to existing and future supporters, includ-
ing today’s teenagers. As teenagers continue to defi ne who they are, 
librarians and their staff  must work to shape and defi ne libraries, 
bridging the gap between adolescence and adulthood.  YALS
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Additional Resources
Appreciative Inquiry Commons

http://appreciativeinquiry.case.edu/intro/whatisai.cfm
At the Table

http://atthetable.org
Innovation Center

www.theinnovationcenter.org
Search Institute

www.search-institute.org
Urban Libraries Council

www.urbanlibraries.org

BRIDGING THE GAP continued from page 34
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         the
YALSA
updateAssociation news 

Nominations Are Now 
Available for YALSA’s 
National Teens’ Top 
Ten Vote
Final nominations are now available for 
the national Teens’ Top Ten (TTT) vote 
to take place during Teen Read Week, 
October 15–21, 2006. Teens across the 
country are encouraged to read the twenty-
two nominated titles to prepare themselves 
for the TTT vote. Nominations can be 
found online at www.ala.org/teenstopten.

In order to become an offi  cial nomi-
nee, each title had to be nominated by 
at least three teen reviewers and the 
reviewers had to represent at least two 
YA Galley/TTT groups. Any book that 
was published between January 2005 and 
April 2006 was eligible for nomination. 
Nominations closed on April 15, 2006.

“Based on feedback from teens and 
librarians across the country, the YA Galley 
committee felt that having the fi nal list of 
TTT nominations available in April allows 
more libraries to get their teens actively 
involved in the TTT vote during Teen 
Read Week,” said YA Galley Chair Tracey 
Firestone. “Th e list of twenty-two nomina-
tions makes the list manageable for teen 
readers. We hope your teens enjoy these 
twenty-two books as much as our review-
ers did!”

TTT is a part of YALSA’s Young 
Adult (YA) Galley Project in which pub-
lishers of young adult books provide copies 
of their recent titles to teen book discussion 
groups in libraries. In exchange, teen read-
ers evaluate books for the publishers. Teens 
across the country are encouraged to read 
the nominated titles and participate in the 
national vote. Th e votes will determine the 
2006 Teens’ Top Ten booklist of the best 

new books for young adults. YALSA would 
like to extend a special thanks to the YA 
Galley Committee members and their teen 
advisory groups for all of their hard work. 

YALSA to Launch New 
Event in 2007: Teen 
Tech Week
WHO: Teen Tech Week will be an annual 
event administered by YALSA. YALSA 
will work with ALA’s Development Offi  ce 
to seek nonprofi t supporters, promotional 
partners, corporate sponsors, and celebrity 
spokespersons for this event. 

WHAT: Teen Tech Week will be a 
national initiative aimed at teens, their 
parents, educators, and other concerned 
adults. Th e purpose of the initiative is to 
encourage teens to use libraries’ nonprint 
resources for education and recreation, and 
to help teens recognize that librarians are 
qualifi ed, trusted professionals in the fi eld 
of information technology.

WHEN: Th is event will be held annually 
during the second week of March. Th e 
event will launch in 2007 in conjunction 
with YALSA’s 50th anniversary.

WHERE: In thousands of public and 
school libraries and classrooms across the 
country.

WHY: Teen use of nonprint resources has 
increased dramatically in recent years, yet 
more and more teens are doing this from 
home instead of the library. According to 
a 2005 study by Harris Interactive (www
.harrisinteractive.com/news/newsletters/
k12news/HI_Trends&TudesNews2005
_v4_iss05.pdf, accessed April 14, 2006), 

86 percent of youth ages eight to eighteen 
have a computer in their home, and 74 
percent have Internet access in their home. 

Personal media ownership among this 
age group has also grown signifi cantly in 
the last few years. On average, eight- to 
eighteen-year-olds spend six hours and 
twenty-one minutes per day using media 
(including TV; video, DVDs, and movies; 
video games; audio media; computers; and 
print media). Furthermore, according to 
a Pew Internet Research study (www
.pewinternet.org/pdfs/PIP_Schools
_Internet_Report.pdf, accessed April 14, 
2006), 71 percent of teens reported that 
the Internet is their primary source for 
completing school projects. Yet multiple 
studies have shown that the majority of 
teens lack the critical thinking skills and 
technical expertise to use the Internet 
and other electronic resources eff ectively. 
Teens need to know that the library is a 
trusted resource for accessing information 
and that librarians are the experts who 
can help them develop the skills they need 
to use electronic resources eff ectively and 
effi  ciently.

HOW: YALSA will provide librarians 
and educators with free resources, as well 
as publications and products, so that they 
can plan and implement events to celebrate 
Teen Tech Week in their local libraries 
and schools. YALSA will ensure a national 
presence for the event by working with 
ALA’s Public Information Offi  ce to host 
national Teen Tech Week kick-off  events 
in large media markets. YALSA will also 
work at the national level with appropriate 
organizations, including units within ALA, 
to promote the cause of intellectual free-
dom and equity of access for teens.
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YALSA’s 2006 
Election Results
Elected Members:

Vice President/President-Elect: Paula 
Brehm-Heeger 

Board of Directors: Erin Helmrich and 
Kimberly Patton

Margaret A. Edwards 2008 Award 
Committee: Ruth Cox Clark, Erin 
Downey Howerton, and Kimberly 
Paone

Michael L. Printz 2008 Award 
Committee: Julie Bartel, Walter 
Mayes, Lynn Rutan, and Cheryl Karp 
Ward

(Terms offi  cially begin at the close of the 
2006 Annual Conference)

Proposals Passed:

● Th e proposal to increase division dues 
from $40 to $50 for personal and 
organizational members, from $15 to 
$20 for student members, and from 
$40 to $60 for corporate members 
passed. Th is new dues rate will go 
into eff ect on January 1, 2007. Th e 
brand new dues category for retirees 
established by the Board at their 
Midwinter 2006 meeting will also go 
into eff ect on January 1. 

● Th e proposal to establish Interest 
Groups in YALSA passed.

● Th e proposal to increase the size of 
the YALSA Nominating Committee 
from three to fi ve members passed.

Thank You

Th anks go to each of the 1,104 members 
who voted, which is roughly a fi ve-percent 
increase in the number of voting members 
from last year. YALSA would also like 
to thank the Nominating Committee for 
putting together such a strong slate, and to 
thank all the candidates for their willing-
ness to put their names forward and serve 
the association.

Get Involved with 
YALSA through a 
Discussion Group
Discussion groups are informal groups 
that allow for discussion of topics of 

common interest during ALA’s Annual 
Conference and Midwinter Meeting and 
virtually between conferences. YALSA dis-
cussion groups have no formal members. 
Any interested YALSA member may join 
in the discussion taking place at confer-
ences or virtually. A convenor schedules 
the time the discussion group will meet 
and moderates the discussion. 

Discussion Group FAQs

What are the benefi ts of joining a 
discussion group?

● A chance to network both virtually 
and in person with peers.

● Leadership opportunities by serving as 
a convener or co-convener. 

● Virtual participation. Unlike members 
who serve on committees, you are not 
required to attend conferences to be a 
part of a discussion group. 

● A chance to discuss hot topics of 
mutual interest.

● An informal environment to further 
your knowledge of issues relating to 
the profession. 

How can I start a new discussion 
group?

● Circulate a petition and garner fi fteen 
signatures from current YALSA 
members who are interested in and 
willing to participate in the group, if 
it is established. It is recommended 
that you contact YALSA’s Executive 
Director for assistance with creating, 
circulating, and submitting the 
petition. 

● If the petition is circulated virtually, 
complete contact information needs 
to be provided for each individual. 
Petitions may be circulated on 
YALSA’s discussion lists. 

● Petitions need to be submitted to 
the YALSA Board of Directors for 
approval.

● Th e petition requesting permanent 
status must include statements of: 
● Th e purpose of the group, 

including a rationale for the need 
for such a group to exist 

● How the group diff ers from 
any other established YALSA 
discussion group or committee 

● Th e name(s) of the convener or 
co-conveners 

● Th e number of persons attending 
preliminary meetings (if 
applicable) 

● Summaries of topics covered 
at preliminary meetings (if 
applicable)

● Individuals wishing to establish 
a discussion group may hold 
two preliminary meetings before 
petitioning for offi  cial status from 
the YALSA Board of Directors or 
the appropriate section executive 
committee. Requests for these 
preliminary meetings are made 
in consultation with the YALSA 
Executive Director and the YALSA 
President. 

What can a discussion group do?

● Meet to discuss issues relevant to 
the group at Annual Conference and 
Midwinter Meeting. 

● Lead an online discussion forum set 
up by YALSA staff  for the group. 

● Discussion group forums are open 
and interested members may subscribe 
and unsubscribe at will. 

● A YALSA staff  member will serve as 
forum administrator. 

● Th e YALSA bylaws require that a 
discussion group elect a convener 
annually during its meeting at Annual 
Conference. Th is is a minimum 
requirement to ensure continuity. 

● Discussion groups may also choose to 
elect a convener-elect/recorder or co-
convener to take offi  ce in the next year. 

● Th e term of offi  ce follows the 
ALA calendar and runs from the 
end of Annual Conference one year 
through Annual Conference the 
following year. 

● If the group wishes to propose policies 
beyond the group, it must make 
recommendations to an appropriate 
committee or the YALSA Board of 
Directors. 

● Keep the association’s membership 
informed of the group’s activities 
by sending reports to the editors of 
YAttitudes and YALS. 

● Provide content for YALSA’s Web site 
relating to the group’s activities. 
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What can’t a discussion group do?

● Establish policy 
● Arrange programs. Discussion 

groups may not sponsor or cosponsor 
programs. However, they may seek 
sponsorship of the program from 
some unit in YALSA eligible to receive 
funding. 

● Have offi  cers other than the convener 
(or co-convener) or convener-elect/
recorder 

● Issue formal minutes 
● Issue publications (such as 

newsletters) 
● Establish a formal substructure or 

appoint subcommittees 
● Engage in any activity in confl ict with 

YALSA and its mission 
● Seek funding from YALSA for such 

activities 

What are the duties of a discussion 
group’s convener?

Th e convener of each group is responsible 
for seeing that the group’s activities are 
limited to discussion of common issues 
within the purpose of the group, that the 
group engages in no activity in confl ict 
with the mission of YALSA, and that the 
relevant bylaws are observed. Additionally, 
the convener:

● Identifi es a topic (or topics) for 
discussion at Midwinter Meeting or 
Annual Conference.

● Finds a knowledgeable person (or 
persons) to lead discussions at 
meetings or online. 

● Requests a meeting time from 
YALSA’s Program Offi  cer and 
according to ALA procedures 

● Requests AV equipment (such as 
microphones) from YALSA’s Program 
Offi  cer by the stated deadlines in 
order to conduct the meeting of the 
group. 

● Promotes the meeting to the YALSA. 
membership by submitting a notice to 
the editors of YAttitudes and YALS 
and to the YALSA offi  ce for posting 
on the YALSA Web page and other 
appropriate outlets.

● Communicates the role of the 
discussion leader to the group (the 
role of the discussion leader is to 

describe a practice, report current 
trends, and set the stage for the 
ensuing discussion). 

● Ensures that time limits are 
maintained in order to allow for free 
discussion among all attendees. 

● Credits YALSA with sponsorship of 
the discussion group. 

● Urges meeting attendees to become 
involved further in YALSA. 

● Submits a post-meeting report to the 
YALSA offi  ce after each meeting. 

● Submits a report of its activities to 
the editors of YAttitudes and YALS 
after Midwinter Meeting and Annual 
Conference. Th e editor sets deadlines 
for these reports. 

● Notifi es the YALSA offi  ce by no later 
than July 1 of each year who the new 
convener is, and provides complete 
contact information for that person.

YALSA currently has four discussion 
groups: Gaming, Serving YAs in Urban 
Areas, Teen Music, and Teaching YA Lit. 
If you are a YALSA member and want to 
join one of these existing groups, simply 
send your request to the convener. For 
more information about discussion groups, 
including how to contact the conveners, 
go to www.ala.org/yalsa and click on 
“Governance.”

Share Your Expertise 
with YALSA: Serve On 
a Committee 
How Committee 
Appointments Work

YALSA has two types of committees: 
process committees, which help carry out 
the work of the association; and selection 
committees, which select specifi c library 
materials or choose YALSA’s award win-
ners (such as Michael L. Printz, Alex, and 
Margaret A. Edwards awards). 

Selection committee appointments 
are always one of the fi rst tasks the newly 
elected President-Elect must accomplish 
when he or she takes offi  ce at the end of 
Annual Conference. For the remainder 
of the summer, the President-Elect will 
be gathering committee volunteer forms 
in preparation for making appointments. 
Th ese appointments, with the exception 

of Edwards and Printz, are made in the 
fall so that new committees are ready to 
work as soon as Midwinter Meeting has 
ended. Th e Edwards and Printz appoint-
ments are made after the election results 
are announced in early May, but before 
Annual Conference in June. 

Next comes the task of appoint-
ing members to the process committees, 
which occurs after the Midwinter Meeting 
but before the Annual Conference; these 
appointments are also made by the 
President-Elect.

What to Know Before You 
Volunteer

Before you volunteer to serve on a commit-
tee, you’ll want to learn what the commit-
tee does and what your responsibilities will 
be. It is recommended that you contact the 
chair directly to let him or her know you’re 
interested in serving and to ask questions 
about what your involvement will entail. 
Names and contact information for all the 
committee chairs are available by click-
ing on the “Governance” link on YALSA’s 
home page. 

Also, if it’s a process committee that 
you’re interested in, be sure to attend the 
All Committee Meeting on Saturday 
during Midwinter Meeting or Annual 
Conference to meet with the committee 
chair and members (selection commit-
tees don’t normally attend the Saturday 
meeting). You’ll have a chance to learn 
more about the committee, and establish 
an important contact with the committee 
chair, who helps fi ll seats as they become 
vacant. 

On the YALSA Web site you’ll also 
fi nd information about each of the com-
mittees’ functions, size, and more. Just click 
on “Governance.” 

Lastly, be sure to read through 
YALSA’s Handbook, especially the sec-
tions that list responsibilities for commit-
tee members. It’s online at www.ala
.org/yalsa. Just click on “Handbook” from 
the left menu. 

Complete the Committee 
Volunteer Form

In order to be considered for any commit-
tee, you need to fi ll out a committee volun-
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teer form. It is available online at www.ala
.org/ala/yalsa/boardandcommittees/
boardcommittees.htm.

When you fi ll out a form, please 
be sure to include the name of the 
committee(s) on which you’d like to serve. 
If you don’t indicate a few that you’re 
interested in, it is very diffi  cult for the 
President-Elect to fi nd the best fi t for 
you. If you already submitted volunteer 
forms for a committee, but either weren’t 
appointed or missed the deadline for 
appointments for your particular commit-
tee request, your forms will be turned over 
to the next President-Elect. Important: 
forms are only kept on fi le for one year, so 
you will need to fi ll one out each year that 
you would like to serve on a committee.

The Fine Print

Appointments are for either one- or 
two-year terms, depending on the 
committee. Committee members are 
expected to attend committee meetings 
at both Midwinter Meeting and Annual 
Conference. Th e exception is for virtual 
committee members. According to ALA 
policy, up to one third of a committee 
may be comprised of virtual members. 
Please be aware that there are no virtual 
members on YALSA’s selection commit-
tees. YALSA does not pay travel expenses 
for committee members. Some selection 
committees require a heavy workload. For 
example, members of the Best Books for 
Young Adults committee are expected to 
read over three hundred books per year. 
Also, certain selection committees are very 
popular and may receive dozens of volun-
teer forms for just two or three available 
spots. If you’ve never served on a YALSA 
committee before, it isn’t reasonable to 
expect to be appointed to committees like 
Printz or Best Books for Young Adults on 
your fi rst attempt. Unlike standing com-
mittees, task forces are established from 
time to time to complete a specifi c assign-
ment. Terms on task forces end when the 
YALSA Board considers the assignment 
completed.

December New 
Members
Santa Catalina School Library, Monterey, 

Calif.

B. T. Washington High School, Memphis, 
Tenn.

Catholic University of America, 
Washington, D.C.

Tallassee (Ala.) Community Library
Towers High School, Decatur, Ga.
Broadalbin (N.Y.) High School
International School of Brussels, Belgium
Laura Amitrano, Pembroke Pines, Fla.
Michelle Angell, Moses Lake, Wash.
Sally Banfi eld, Northern Local School 

District, Th ornville, Ohio
Roberta Barricelli, Chelmsford, Mass.
Barbara Blindauer, Woodbridge, Va.
Clare Bohn, Philadelphia
Kimberly Bower, Belle Glade, Fla.
Sarah Braxton, Huntingdon, Pa.
Deborah Christie, Goodwin Library, 

Farmington, N.H.
Denise Ciluff o, Staten Island (N.Y.) 

Academy
Nancy Cope, Venice, Fla.
Rose Mary Cortez, Dallas Public Library
Jessica Coutu, West Warwick, R.I.
Ernie Cox, Durham, N.C.
Leslie Crane, Baton Rouge, La.
Amber Creger, Chicago Public Library
Susan Decker, Hot Springs, S.Dak.
Timothy Dickson, Minneapolis
Kim DiLego, North Adams, Mass.
Marna Elliott, Kingston, N.J.
Carolyn Ellis Gonzalez, San Antonio, Tex.
Deeth Ellis, Jamaica Plain, Mass.
Darcy Fair, Doylestown, Pa.
Susan Farrell, Flandres, N.Y.
Ann Fix, Madison, Wis.
Laura Glaser, Deerpark MS, Austin, Tex.
Linda Going, Pine Bush, N.Y.
Daniel Hade, State College, Pa.
Carey Hagan, Arlington, Va.
Constance Hardesty, Denver
Tammy Haydon, Mount Sterling, Ky.
Jenna Hirschman, Ann Arbor, Mich.
Amanda Hirst, Redmond, Wash.
Anna Hughes, Morgantown, W.Va.
Sara Jeff ress, Tuzzy Consortium Library, 

Barrow, Alaska
Jamie Kennelley, Eastchester, N.Y.
Susan Kidron, Sinking Spg, Pa.
Kimberly King, New York City
Kate Kite, Decatur, Ill.
Jerianne Kladder, Columbus, Ohio
Freda Kleinburd, Riverdale, N.Y.
Arlene Laverde, Jamaica, N.Y.
Terryann Lawler, Glendale, Ariz.
Nora Lidell, Nightingale Bamford School, 

New York City

Joan Luebering, Cincinnati
Tracey Mania, Frankfort, Ky.
Rachael McClellan, Borden (Ind.) Elem./

Borden Jr./Sr. High Media Center
Rochell McTier, North High School, 

Minneapolis
Virginia McVarish, Cambridge, Mass.
Judith Miller, Kennedy Krieger High 

School, Baltimore
Cynthia Monger, Newark, Del.
Sarah Morgan, Farmington, Conn.
Emma Muchin, Culver City, Calif.
Lara Mulpagano, Carmel, Ind.
Melissa Naseman, Kent, Ohio
Kendra Newton, Geneseo, Ill.
Regan Normand, Johnson City (Tex.) ISD
Sarah Passonneau, Tustin Unifi ed School 

District, Irvine, Calif.
Tanya Pomeroy, Irving, Tex.
Erich Reed, Blue Hill, Maine
Deborah Robertson, Flossmoor, Ill.
Cassandra Rondinella, Canton, Ohio
Patty Sands, Beaverton, Ore.
Karen Santamaria, Kalamazoo, Mich.
Karen Scott, North Olmsted, Ohio
Debra Shelton, Decatur, Ala.
Michelle Simon, Santa Monica, Calif.
Ellen Smith, Ramsey, N.J.
Kelsey Smith, Olympia, Wash.
Patricia Smith, Pace Academy, Atlanta
Scot Smith, Oak Ridge, Tenn.
Carole Spann, Ouachita Parish Public 

Library, Monroe, La.
Kelly Stanchfi eld, Battle Ground, Ind.
Gwendolyn Stevens, Los Angeles
Jesse Vieau, Charlotte, N.C.
Julie Wallin, Windsor, Colo.
Amanda Wrataric, Kent, Ohio

January New Members
Frisco (Tex.) Independent School District
Emporia (Kans.) High School
Pike High School, Indianapolis
ABC–CLIO Inc, Santa Barbara, Calif.
Publishers Group West, Berkeley, Calif.
Bottenfi eld Middle School, Adamsville, 

Ala.
Benjamin Anderson, Scott County (Iowa) 

Library System
Angela Antzak, Plattekill Public Library, 

Modena, N.Y.
Ghelder Arriaga, Holiday, Fla.
Carolyn Bason, Denton (Tex.) Senior 

High School
Melody Bateman, Olney, Md.
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Katherine Bell, Kittery, Maine
Roberta Boegel, Davis, Calif.
Travis Bogart, Sardinia, Ohio
Katina Brodie, Peoria, Ariz.
Alexandra Burns, Flushing, N.Y.
Michele Cain, Almont, Mich.
Kim Carroll, Multnomah County (Ore.) 

Library
Cathy Chester, Chicago
Julia Christensen, Nyack, N.Y.
Anne Marie Clarke, Bayside, N.Y.
Lesley Colabucci, Lancaster, Pa.
Leslie Cole, Monroe, Ga.
Lisa Cole, Centennial, Colo.
Joanne Collins, Prunedale, Calif.
Susan Cook, New Bern, N.C.
Kristie Copley, Mcdermott, Ohio
Cathay Crosby, Newark, Del.
Barb Dean, Prince George, BC
Angelica Delgado, Austin, Tex.
Tara Dowell, Middletown, Pa.
Kathleen Fernandes, Lake Forest Park, 

Wash.
Hillary Field, Los Angeles
Julie Finklang, Pacifi ca, Calif.
Melissa Fogarty, Orland Park, Ill.
Marybeth Gallant, Milford, Mass.
Jane Gibson, Bainbridge Island, Wash.
Catherine Glynn-Anker, Richmond Hill, 

ON
Lena Grandy, Indianapolis
Jacqueline Greene, Th e Woodlands, Tex.
April Helms, Cuyahoga Falls, Ohio
Corinne Henning-Sachs, Westwood, N.J.
Pauline Herr, Pleasant Valley, N.Y.
Leisl Jaberg, Woodridge, Ill.
Barbara Jeppesen, Earle Browne 

Elementary School, Brooklyn Center, 
Minn.

Tambe John, Wilkes-Barre, Pa.
David Jones, Westhampton Free Library, 

Westhampton Beach, N.Y.
Katharine Kalweit, Chicago
Allison Kaplan, University of Delaware
Robert King, Delhi, Iowa
Susan King, Norfolk, Va.
Patricia Langley, Wilmington, Del.
Robert Lanxon, Portland, Ore.
Sandra Lofton, Leonard, Okla.
Marcus Lowry, Saint Paul, Minn.
Kathleen McClory, Henrico County (Va.) 

Public Library Dumbarton Branch
Patricia Melton, Indianapolis
Erin Michael, North Royalton, Ohio
Heather Miller, Jackson, La.
Adrienne Minock, San Antonio, Tex.
Ben Murphy, Norton, Ohio

Lilia Murray, Greensboro, N.C.
Laura Nawojchik, Columbus, Ohio
Olga Nesi, Brooklyn, N.Y.
Paula Niemeier, Eugene, Mo.
Michelle Nowak, Chandler, Ariz.
Siobhan O’Boyle, Garrison Forest School, 

Owings Mills, Md.
Amber O’Brien-VerHulst, Modesto, 

Calif.
Barrie Olmstead, Sacramento, Calif.
Diane Omans, Germantown, Md.
Martha Patten, Somerville, Mass.
Karen Peterson, Saint Paul (Minn.) Public 

Library
Th ad Phillips, Downey (Calif.) City 

Library
Marcia Read, Citizens Library, 

Washington, Pa.
Lisa Roberts, Powder Springs, Ga.
Charlette Roddy, Orange, Tex.
Judith Rovenger, Westchester Library 

System, Ardsley, N.Y.
Patricia Ryckman, Charlotte, N.C.
Dawn Sanders, Alvin, Tex.
Eunice Schroeder, Stevens County (Kans.) 

Library
Kathleen Servilio, Washington, N.J.
Christina Sheldon, South Pasadena, Calif.
Susan Shepperly, Chesterfi eld Township 

(Mich.) Library
Beth Shetter, Springfi eld, Ill.
Lynda Shoup, Greenfi eld, Mass.
Mikki Smith, Riverside, Iowa
Patricia Snoblen, Jackson, Mich.
Hollie Snyder, Watertown, N.Y.
Susana Solis, Reedley, Calif.
Amy Soma, Dilworth, Minn.
Rebecca Spence, Pioneer Library System, 

Norman, Okla.
Alissa Steinhoff , Somerdale, N.J.
Sandy Sumner, Oxford, Ohio
Bonnie Svitavsky, Riverside, Clif.
Dorothy Taylor, Pearl River, N.Y.
Lisa Taylor, West Babylon, N.Y.
Katharine Toebbe, Cincinnati
Rezarta Tupja, Worcester, Mass.
Linda Turnbo, East Tennessee State 

University
Jennifer Van Pelt, Falls Church, Va.
Jennifer Velasquez, San Antonio, Tex.
Colleen Venable, Children’s Book Council, 

New York City
Joyce Wall, Ravenna, Ohio
Dawn Wasley, Quail Valley, Calif.
Malia Watson, Laredo (Tex.) Public 

Library
Sue Weber, Salem, Mass.

Jenniff er Witherspoon, Boyd, Tex. 
Monica Wood, Dallas

February New Members
Damascus Community School, 

Washington, D.C.
Wood-Ridge (N.J.) High School Library
Lakeland Regional High School Library, 

Wanaque, N.J.
Cumberland County (N.C.) Public Library
College Prowler, Inc., Pittsburgh
Leonard Abreu, Miami
Mario Aguilar, Las Vegas
Anita Anderson, Rockville, Md.
Kristine Baker, Tacoma, Wash.
Pat Bannister, Navarre (Fla.) High School
Elizabeth Berry, Canyon Middle School 

Library, New Braunfels, Tex.
David Black, Mc Kinney, Tex.
Alicia Boudreau, Woonsocket, R.I.
Rebecca Brock, Chapmanville (W.Va.) 

Public Library
Ann Bryant, Community High School, 

Oak Lawn, Ill.
Gabriela Burgman, Woburn, Mass.
Lyndall Cantrell, Greensboro, N.C.
Michella Chappell, Dallas
Maggie Clemons, Chicago
Chandra Cook, Greensboro, N.C.
Victoria Coulter, Florissant, Mo.
Brian Cousins, Los Angeles
Catherine Creedon-Sandell, Sag Harbor, 

N.Y.
Jenny Currey, Tallmadge, Ohio
Janet Dedmon, West Columbia, S.C.
Jennet Dolan, Streetsboro, Ohio
Halle Eisenman, Beaufort County (S.C.) 

Library
Franklin Escobedo, San Diego
Jessica Ewing, Astoria, N.Y.
Helen Fisher, Lake Arrowhead Branch 

Library, Blue Jay, Calif.
Linda Freeman, Empire, Ala.
Mary Friers, Melbourne, Fla.
William Gambill, Pacifi c Palisades, Calif.
Christine Garibian, Glendale (Calif.) 

Public Library
Mary-Lou Gelissen, Windsor (ON) Public 

Library
Alison Gemmell, San Carlos, Calif.
Christine Gertz, Edmonton, AB
Margaret Gibson, East Elmhurst, N.Y.
Sharon Gonciarczyk, Chicago
Shelly Govea, Siloam Springs, Ariz.
Sheila Grier, Bend, Ore.
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Nancy Hampton, New York City
Kim Harris, El Segundo, Calif.
Catherine Hartill, Sarasota, Fla.
Yona Harvey, Pittsburgh
Barbara Hegr, Morton-James Public 

Library, Nebraska City, Neb.
Jeniff er Heinzel, Tucson, Ariz.
Jennifer Hess, Pickerington, Ohio
Jennifer Hills, Oro Valley, Ariz.
Heidi Hoks, Great River Regional Library, 

Saint Cloud, Minn.
Lesley Jakacki, South Barrington, Ill.
Allison Jenkins, Carrollton, Tex.
Mary Jenkins, Columbus, Ohio
Rebecca Jones, Fort Myers, Fla.
Gwen Kelley, Monroe, La.
Rachel Kitzmann, Chicago
Catherine Klingler, Watkins Middle 

School, Pataskala, Ohio
Lauren Kratz, Woodhaven, N.Y.
Amanda Kuzminski, Orland Junior High 

School, Orland Park, Ill.
Elizabeth Laird, Staff ord, Tex.
Carol Lange, Jamesburg, N.J.
Elizabeth Leadbitter, Georgetown Day 

School, Washington, D.C.
Annette Lesak, Urbana, Ill.
Ellen Lewis, Medina, Ohio
Karon Lippincott, Beachwood (Ohio) City 

Schools, Hilltop Elementary
Vivian Lynch, West Haven, Conn.
Colin Magee, Lexington, Ky.
Melissa Marolt, Corning, Ohio

Patricia Marx, Th e Villages, Fla.
Tricia May, Lawrence, Kans.
Kathy McClure, Eva K Bowlby Public 

Library, Waynesburg, Pa.
Rachel McDonald, Grand Rapids, Mich.
Sarah McGhee, Dahlonega, Ga.
Donna Mohamadi, South Pasadena, Calif.
Claudia Montague, Havanna, Fla.
Deborah Motley, Pontiac, Mich.
Laura Murff , Chicago
Ginger Nelms, Mcdonough, Ga.
Sara Nielsen, Rock Hill, Mo.
Laura O’Neil, Honolulu
Teresa Osborn, Cozad (Neb.) Senior High 

School
Heather Perkinson, Brunswick, Maine
Joyce Pernicone, Fort Lauderdale
Maria Peterson, Chicago
Margaret Pierce, Episcopal Collegiate 

School, Little Rock, Ark.
Kim Pierson, Wexford, Pa. 
Lisa Pirlot, Seattle
Kelly Pryde, Sedalia, Mo.
Angelle Pryor, Miami
Nichole Quinby, Greeley, Colo.
Amanda Raklovits, Ann Arbor, Mich.
Ellen Rappaport, Largo, Fla.
Sharon Rappaport, Manhasset Public 

Library, Manhasset, N.Y.
Ruth Raymer, Gainesville, Fla.
Candace Reeder, East Northport (N.Y.) 

Public Library
Kay Rinella, Palatine, Ill.

Kristine Robenolt, Youngstown, Ohio
Jill Rodriguez, Bensenville (Ill.) 

Community Public Library
Linda Roger, Conway, Ark.
Deborah Schadt, Kirkland, Wash.
Nicole Scherer, Fairfi eld, Conn.
Christian Schink, Scenic Regional Library, 

Union, Mo.
Tanya Schwander, Elk Grove Village, Ill.
Jennifer Schwelik, Lakewood, Ohio
Norma Schwirtz, Elizabeth, Ill.
Andrea Shumsky, Philadelphia
Marilyn Sidebotham, Gaines, Mich.
Mark Simon, North Ridgeville, Ohio
Lisa Soper, Lawrenceburg, Ind.
Reece Steinberg, Vancouver, BC
Karin Stevens, Baltimore
Paul Stonebridge, Wesley Chapel, Fla.
Stephanie Strebel, Barberton, Ohio
Kelly Sundin, San Francisco
Karin Suni, Urbana, Ill.
Staci Terrell, Indianapolis
Gwen Traylor, Hammond, La.
Vona Van Cleef, El Paso, Tex.
Suzanne Walker, Lebanon, Ind.
Geraldine Wilgus, Mantua, N.J.
Stephanie Wyman, Coons Rapid, Minn.
Gail Zeiba, Willimantic (Conn.) Public 

Library
Ming Zhu, Warrenton, Va.  YALS
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