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Beyond Embedding: Integrating 
the Standards of Librarianship with 
Discipline Values and Accreditation
Sue F. Phelps, Julie Planchon Wolf, and Loree Hyde

Introduction
To be effective, librarians must become conversant 
in the language and resources of their subject or li-
aison area disciplines. Setting their discourse within 
a framework that is relevant to the faculty they are 
working with, and aligning with the educational goals 
of the programs they are serving, will aid in the dis-
covery of the information needs of their liaison de-
partments and guide their approach to information 
literacy (IL) instruction. There are many strategies 
for discovering the values and guiding principles 
underpinning a discipline and tying them to library 
services. It is the goal of this paper to highlight effec-
tive approaches for this process, based on our experi-
ence in writing the Information Literacy Competency 
Standards for Nursing and being beyond embedded 
in the discipline.1

Finding Supporting Documents for 
Nursing
The first step in the process of uncovering these con-
cepts for nursing education was a literature review. 
Our search results did not reveal any sort of overview 
or documentation of the resources necessary to pro-
vide the lexicon of nursing education to a non-nurse 
educator, such as a librarian. The search did produce 

references to documents to further pursue, such as 
professional practice standards and competencies, as 
well as uncovering a large body of literature related to 
nursing informatics. This came as no surprise, due the 
ubiquity of technology in nursing care and the educa-
tion surrounding it.2 

The broader objectives and competencies of a 
discipline are often defined by their accrediting bod-
ies and related organizations. Knowing this, the next 
step of our process was to investigate the two ac-
crediting bodies for nursing programs in the United 
States and the supporting documents they rely on to 
guide accreditation.3 Of those two entities, the Com-
mission on Collegiate Nursing Education (CCNE), 
formed by American Association of Colleges of Nurs-
ing (AACN), accredits the majority of baccalaureate, 
graduate, and residency programs in nursing in the 
United States. In their accreditation standards, CCNE 
requires programs to demonstrate the incorporation 
of professional nursing standards and guidelines, spe-
cifically those created by the AACN for baccalaureate, 
master’s education, nurse practitioner, and doctoral 
education.4 These documents (collectively referred to 
as “The Essentials Series”), are a rich source of cur-
riculum content and competencies correlated to the 
various levels of nursing education. 
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Exploring organizations such as the AACN led 
to the discovery of other resources, such as the Qual-
ity and Safety Education for Nurses (QSEN) project,5 
which the AACN co-sponsored to create a set of com-
petencies designed to provide “a systematic pedagogi-
cal structure” for course design and guidelines de-
signed specifically to prepare nurses to practice in an 
atmosphere that values quality and safety in patient 
care at both the pre-licensure and graduate levels.6 
The QSEN elucidates the knowledge, skills and atti-
tudes required by nurses to practice effectively, and 
includes a competency stating that nurses should en-
gage in evidence-based practice (EBP). This focus on 
assuring that nurses practice from an evidence-based 
perspective provides an ideal avenue for the consider-
ation of information literacy. 

Regional standards are another source for guid-
ance in this process. In our research, we discovered 
that the Oregon Consortium for Nursing Education 
(OCNE) had compiled a set of core competencies for 
their shared curriculum, which is being taught in 10 
partner institutions across the state.7 Documents and 
guidelines created collectively in a collaborative or-
ganization of this sort are sure to be thoughtful and 
constructive resources to inform your work.

Because nursing is a professional field, we also 
searched for professional practice standards that 
would elucidate the principles and values we were 
seeking. Documents guiding the standards of practice 
or professional expectations in this subject area, such 
as the American Nursing Association (ANA) Profes-
sional Standards,8 and the ANA Scope and Standards 
of Practice,9 provided important insight into the skills 
and expertise required of practicing nurses. These 
documents also included a focus on evidence-based 
practice which, as mentioned previously, is a natural 
fit with the principles of information literacy. A fac-
ulty connection led us to the work of the Technology 
Informatics Guiding Education Reform (TIGER) Ini-
tiative, a group of leaders in the fields of nursing prac-
tice, education, and the delivery of patient care, who 
came together to develop strategies for improving 
nursing practice. We consulted their document, “In-

formatics Competencies for Every Practicing Nurse: 
Recommendations from the TIGER Collaborative” in 
our work as well.10 Searching for publications from in-
ternational associations, especially in countries where 
nursing education is heavily researched, gave us an-
other source of reference materials for our process. 
For example, through the International Council of 
Nurses (ICN) we discovered the “ICN Code of Ethics 
for Nurses,”11 another set valuable of competencies for 
nursing.

At the local level, faculty provided us with course 
syllabi and assignments, program objectives and out-
comes, and curriculum committee documents to in-
form our work. In addition, we also consulted mis-
sion statements and strategic plans to obtain further 
insight toward what a school or program valued most 
and considered most important for their organization 
to remain viable. 

Mapping Disciplinary Documents to 
Information Literacy 
After gathering disciplinary documents and scouring 
the literature, we decided it would be most beneficial 
to identify a set of foundational documents or stan-
dards from which to focus. We thought of this foun-
dational document as our “mapping document” and 
for our work chose the Information Literacy Compe-
tency Standards for Higher Education.12 Should you 
choose a similar approach, the selected “mapping 
document” should contain the concepts that you, the 
librarian, will use as the lens through which to iden-
tify connections and on which to base a final docu-
ment detailing the ties you make between the litera-
ture of the discipline and information literacy-based 
outcomes. Creating a table, using the first column to 
delineate the separate values, concepts, or standards 
of the foundational document, helps with organiza-
tion of concepts. If it makes more sense to the librar-
ian constructing this document, this information also 
could be presented in a narrative format. 

In the process of translating the disciplinary in-
formation into the mapping document, think about 
whether it would be more useful to divide the con-
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nections into separate categories or if one will be suf-
ficient. In our work, we created a table with the infor-
mation literacy standard performance indicators and 
outcomes listed in the left column. Next, we created 
columns for each level of nursing education for which 
we could identify disciplinary standards. With the 
ACRL Standards in mind, we went over the disciplin-
ary documents again and searched for concepts that 
corresponded to each of the divisions laid out in the 
information literacy column.

Reading through the disciplinary documents, it is 
important to maintain an awareness of differences in 
the language used to describe values, concepts, and 
ideas to make connections. Knowing the concepts 
and language of the foundational document very well 
will help to interpret the connections in the second-
ary documents. It is likely that some connections will 
stretch the meaning of either document, but go ahead 
and include everything that may be applicable in this 
first draft. Once that is complete, revisiting the docu-
ment with at least one or two colleagues and asking 
for feedback from disciplinary faculty will allow for 
the most accurate final document. This step will help 
to refine the connections document so that it is rea-
sonable in size and defendable in content. 

An alternative approach might be to choose to 
work from a list of disciplinary standards and map 
to the ILCSHE, or the newly approved ACRL Frame-
work for Information Literacy for Higher Education, 

to those disciplinary standards.13 This depends on the 
audience for the final document and will determine 

the order in which the table is read. In the case of writ-
ing the ILCS for nursing we used the ACRL document 
as the lens for the discipline specific standards, did 
our original mapping in a table and then transferred 
the content to the format of the original ACRL Infor-
mation Literacy Competency Standards. Addition-
ally, using the familiar standards as a foundation will 
assure that the information will be more useful for a 
new librarian, who needs to transition from informa-
tion literacy language to the language of the discipline.

It may be more useful to nursing faculty to look 
at the evidence-based practice steps first, allowing the 
reader to look at the IL standards through the lens of 
the EBP framework. This construct might be more 
useful for the nurse-educator, who needs to create a 
connection from the familiar (EBP) to the unfamiliar 
(IL). 

It appears that Amanda Hovious used a similar 
method to draw correlations between the new ACRL 
Framework and the ACRL Information Literacy Com-
petency Standards. She placed the new framework in 
the first column and then linked the previous stan-
dards, saying that “the chart helps you to see where 
the old competencies fit into the new construct”.14 For 
instance:

This sort of mapping document also helps to 
draw attention to where there are notable differences 
in the information literacy framework that might be 
important in the disciplinary documents. Nancy Ad-
ams highlights one important difference between the 
EBP standards and the ACRL Information Literacy 

TABLE I
Example of a Mapping Document 

ACRL Alignment Chart
Proposed — Current

Proposed Framework Current Standards

Authority Is Constructed and Contextual
Authority Is Constructed and Contextual refers to the 
recognition that information resources are drawn from their 
creators’ expertise and credibility based on the information 
need and the context in which the information will be used. 
Experts view authority with an attitude of informed skepticism 
and an openness to new perspectives, additional voices, and 
changes in schools of thought.

Standard One
The information literate student determines the 
nature and extent of the information needed
Standard Three
The information literate student evaluates 
information and its sources critically and 
incorporates selected information into his or 
her knowledge base and value system.
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Competency Standards, involving assessment of the 
information.15 EBP calls for assessment of research 
methods to evaluate the strength of the evidence in 
the literature, while the IL Standards stress the au-
thority of the researchers to assess the strength of the 
research. This is a very important difference that af-
fects the quality of instruction for the librarian in the 
health science disciplines. 

Identifying Collaborators
Collaboration is essential to successfully integrate the 
values of a discipline into the work of the librarian. 
The following are recommended strategies that are 
useful in identifying collaborators, either locally, re-
gionally, or nationally, in order to build a network of 
professionals to aid in the process:

• Identify the major players in the discipline 
area by examining web sites and professional 
organizations. Review their work, and get 
involved with current projects.

• Search relevant databases to find out who in 
the disciplinary field is publishing in teach-
ing and information literacy. 

• Find librarian partners to work with by 
putting out a call on a regional or national 
listservs for any interested parties. The 
authors consulted health science library 
listservs to query colleagues, and otherwise 
reached out to those in the field, especially 
those within the Association of College and 
Research Libraries Health Science Interest 
Group—who sponsored this work on the 
nursing information literacy standards. They 
also made connections with the Medical 
Library Association, particularly the Nursing 
and Allied Health Research Section.

• Inquire at relevant meetings at regional, state, 
and national conferences to locate colleagues 
interested in collaborating on a project. 

• Find local people with whom to partner. 
These include: “faculty, departmental or col-
lege curriculum committees, instructional 
designers, staff from centers for teaching and 

learning, and others”.16 Working closely with 
faculty specifically, and, if possible, identify-
ing champions or mentors amongst them, 
is the strategy that will provide the best in-
formation. Collaborations with faculty have 
developed librarian liaison relationships and 
contributed to better faculty understanding 
of the librarian’s role as not only valid, but 
vital, in disciplinary education. 

• Think about how to contextualize the project 
when speaking with potential research 
partners. Having conversations with faculty 
members about associations and standards 
with which they might already be familiar 
with is a great way to begin a collaborative 
project.17 One suggestion from the ACRL 
Framework is to identify “core ideas” and 
focus on the “knowledge domain that can 
extend learning for students”.18 Read through 
the “For Faculty: How to Use the Frame-
work” in the ACRL Framework to consider 
which concepts would be relevant to share 
with discipline faculty.19 

Another pertinent approach is to use the “disci-
plinary standards as a bridge to talk about instruc-
tion goals in addition to ACRL Information Literacy 
documents.” In working with faculty and/or curricu-
lum committees using the “discipline standards al-
lows for a richer, more authentic collaboration”.20 It is 
also meaningful to faculty and easily understood by 
the students. Collaboration of this type can lead to 
the development of a set of goals, assignments, and 
assessment practices that eventually can be extended 
to all of the concentrations offered in the program.21

• For those who are new to partnering with 
faculty, consider the tips from the 2013 
Meulemans, Nalani, and Carr article such 
as, “take an approach with faculty that aims 
to build awareness that collaborative work 
is available”.22 Inform faculty and potential 
research partners about current or upcoming 
opportunities to work with them. Consider 
professors that are seeking assistance and 
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guidance in crafting a rich learning experi-
ence for their students. They may be more 
likely to engage with the goals of the proj-
ect.23 According to Ivey 2003, there are “four 
behaviors that are essential for success in 
collaboration: a shared, understood goal; 
mutual respect, tolerance, and trust; compe-
tence for the task at hand by each of the part-
ners; and ongoing communication”.24 Com-
municate the intent to build an intentional 
culture such as this during the beginning of 
the collaboration. 

• Invite potential partners to engage together 
in “problem-posing about the discipline”.25 In 
the overall process, the librarian will be po-
tentially engaging with students, colleagues, 
campuses, librarianship other professions in 
the act of questioning related to information 
literacy and the discipline.26

• “Teaching librarians have tools similar to 
those used by faculty, including:

 — Critical thinking and lifelong learning 
are already goals of most disciplines…, 
and “information literacy naturally 
complements educational approaches in 
those areas.”

 — Librarians cannot be the sole purveyors 
of information literacy.  

 — Collaboration and buy-in from all par-
ties is essential to make information 
literacy education effective. 

 — Separating the information literacy pro-
cess from the content of a discipline risks 
losing meaning and context.27

• Ideally, the scope of the project should not aim 
for a single library session, but rather, accord-
ing to the ACRL Framework should be, “devel-
opmentally and systematically integrated into 
the student’s academic program at a variety 
of levels. This may take considerable time to 
implement fully in many institutions”.28 

• Depending on the time frame for conducting 
this work, consider using some significant 

frameworks such as the ACRL “threshold 
concepts, backward design and decoding the 
disciplines”.29 These frameworks can provide 
structure for the project.

Conclusion
Gaining insight into the values and guiding principles 
of an academic discipline can be done at whatever 
level time allows and does not require a deadline or a 
publication document. It only requires that a librarian 
use their professional skills to search out the appro-
priate documents to satisfy the information need. We 
believe that any iteration of this process will provide 
greater understanding of the discipline of interest to 
appropriately inform the creation and provision of li-
brary services.

Notes
 1. “Information Literacy Competency Standards for Nursing,” 

Association for College & Research Libraries. last modified 
October 2013, http://www.ala.org/acrl/standards/nursing.

 2. Sue F. Phelps, “Designing the Information Literacy Com-
petency Standards for Nursing,” Medical Reference Services 
Quarterly 32 (2013):111-118.

 3. “Standards for Accreditation of Baccalaureate and Graduate 
Degree Nursing Programs.” Commission on Collegiate Nurs-
ing Education. Last modified April 2009. Accessed August 
28, 2012.  www.aacn.nche.edu/ccne-accreditation/stan-
dards09.pdf; “2008 Edition: NLNAC Accreditation Manual.” 
National League for Nursing Accrediting Commission, Inc. 
Accessed August 28, 2012. http://www.nlnac.org/manuals/
Manual2008.htm.

 4. “The Essentials of Baccalaureate Education for Profes-
sional Nursing Practice.” American Association of Colleges 
of Nursing Accessed August 28, 2012. www.aacn.nche.edu/
education-resources/baccessentials08.pdf; “The Essentials 
of Master’s Education in Nursing.” American Association of 
Colleges of Nursing. Accessed August 28, 2012. www.aacn.
nche.edu/education-resources/MasEssentials96.pdf; “The 
Essentials of Doctoral Education for Advanced Practice 
Nursing.” American Association of Colleges of Nursing. Ac-
cessed August 28, 2012. www.aacn.nche.edu/publications/
position/DNPEssentials.pdf.

 5. “Competencies, Graduate KSAS.” The Quality and Safety 
Education for Nurses. Accessed April 15, 2013. http://qsen.
org/competencies/graduate-ksas/; “Competencies, Pre-Li-
censure KSAS.” The Quality and Safety Education for Nurses. 
Accessed April 15, 2013. http://qsen.org/competencies/pre-
licensure-ksas/.

 6. Debra S. Brady. “Using Quality and Safety Education for 
Nurses (QSEN) as a Pedagogical Structure for Course Rede-
sign and Content.” International Journal of Nursing Educa-

http://www.ala.org/acrl/standards/nursing
http://www.aacn.nche.edu/ccne-accreditation/standards09.pdf
http://www.aacn.nche.edu/ccne-accreditation/standards09.pdf
http://www.nlnac.org/manuals/Manual2008.htm
http://www.nlnac.org/manuals/Manual2008.htm
http://www.aacn.nche.edu/education-resources/baccessentials08.pdf
http://www.aacn.nche.edu/education-resources/baccessentials08.pdf
http://www.aacn.nche.edu/education-resources/MasEssentials96.pdf
http://www.aacn.nche.edu/education-resources/MasEssentials96.pdf
http://www.aacn.nche.edu/publications/position/DNPEssentials.pdf
http://www.aacn.nche.edu/publications/position/DNPEssentials.pdf
http://qsen.org/competencies/graduate-ksas/
http://qsen.org/competencies/graduate-ksas/
http://qsen.org/competencies/pre-licensure-ksas/
http://qsen.org/competencies/pre-licensure-ksas/


Beyond Embedding

March  25–28, 2015, Portland, Oregon

65

tion Scholarship 8 (2011). doi: 10.2202/1548-923X.2147.
 7. Oregon Consortium for Nursing Education, Accessed Feb-

ruary 17, 2015. http://www.ocne.org/.
 8. “Professional Standards.” American Nurses Association. Ac-

cessed April 15, 2013. http://www.nursingworld.org/nurs-
ingstandards.

 9. American Nurses Association. “Scope and Standards of 
Practice.” Accessed February 17, 2015. http://nursingworld.
org/scopeandstandardsofpractice.

 10. “The TIGER Initiative: Informatics Competencies for Every 
Practicing Nurse: Recommendations from the TIGER 
Collaborative.” The TIGER Initiative Foundation. Accessed 
August 28, 2012. http://www.thetigerinitiative.org/docs/
TigerReport_InformaticsCompetencies_000.pdf.

 11. “The ICN Code of Ethics for Nurses: Revised 2012.” 
International Council of Nurses. Accessed May 28, 2013. 
http://www.icn.ch/images/stories/documents/publications/
free_publications/Code_of_Ethics_2012.pdf.

 12. Information Literacy Competency Standards for Higher 
Education.” Association of College and Research Libraries.“ 
Accessed February 17, 2015. http://www.ala.org/acrl/stan-
dards/informationliteracycompetency.

 13. “Framework for Information Literacy for Higher Education 
Draft 3.” Association of College and Research Libraries. Last 
modified November 2014. Page 2. Accessed Feb. 4, 2015. 
http://acrl.ala.org/ilstandards/wp-content/uploads/2014/11/
Framework-for-IL-for-HE-draft-3.pdf

 14. Amanda Hovious. “ACRL Standards: Aligning the Current 
with the Proposed.” Designer Librarian (blog) January 22, 
2015. https://designerlibrarian.wordpress.com/ 

 15. Nancy E Adams. “A Comparison of Evidence-Based Prac-
tice and the ACRL Information Literacy Standards: Implica-
tions for Information Literacy Practice.” College & Research 
Libraries 75 (2014): 232-248. 

 16. Framework for Information Literacy, 2.
 17. Larissa Gordon and Eleonora Bartoli. “Using Discipline-

Based Professional Association Standards for Information 
Literacy Integration: A Review and Case Study.” Behavioral 
& Social Sciences Librarian 31 (2012): p 28. 

 18. Framework for Information Literacy, 1. 
 19. Ibid., 18.
 20. Gordon and Bartoli, Behavioral & Social Sciences Librarian, 

23.
 21. Ibid., 28.
 22. Yvonne Nalani Meulemans and Allison Carr. “Not at your 

service: building genuine faculty-librarian partnerships.” 
Reference Services Review 41 (2013): 83. 

 23. Ibid., 89.
 24. Ruth Ivey. “Information literacy: how do librarians and 

academics work in partnership to deliver effective learn-
ing programs?” Australian Academic & Research Libraries. 
34(2003): 100-13. Cited in Yvonne Nalani Meulemans 
and Allison Carr.. “Not at your service: building genuine 
faculty-librarian partnerships.” Reference Services Review 41 
(2013): 83.

 25. Heidi L Jacobs. “Pedagogies of Possibility Within the Disci-
plines.” Communications In Information Literacy 8 (2014): 1.

 26. Ibid., 1.
 27. Ann Grafstein. “A discipline-based approach to informa-

tion literacy.” Journal of Academic Librarianship, 28(2002): 
197-204. Cited in Brian Winterman, Carrie Donovan, and 
Rachel Slough. “Information Literacy for Multiple Disci-
plines.” Communications in Information Literacy 5 (2011) 
41.

28. Framework for Information Literacy, 3.
29.  Kacy Lundstrom, Britt Anna Fagerheim, and Elizabeth 

Benson. “Librarians and Instructors Developing Student 
Learning Outcomes: Using Frameworks to Lead the Pro-
cess.” Reference Services Review 42 (2014) 1. 

http://dx.doi.org/10.2202/1548-923X.2147
http://www.ocne.org/
http://www.nursingworld.org/nursingstandards
http://www.nursingworld.org/nursingstandards
http://nursingworld.org/scopeandstandardsofpractice
http://nursingworld.org/scopeandstandardsofpractice
http://www.thetigerinitiative.org/docs/TigerReport_InformaticsCompetencies_000.pdf
http://www.thetigerinitiative.org/docs/TigerReport_InformaticsCompetencies_000.pdf
http://www.icn.ch/images/stories/documents/publications/free_publications/Code_of_Ethics_2012.pdf
http://www.icn.ch/images/stories/documents/publications/free_publications/Code_of_Ethics_2012.pdf
http://www.ala.org/acrl/standards/informationliteracycompetency
http://www.ala.org/acrl/standards/informationliteracycompetency
http://acrl.ala.org/ilstandards/wp-content/uploads/2014/11/Framework-for-IL-for-HE-draft-3.pdf
http://acrl.ala.org/ilstandards/wp-content/uploads/2014/11/Framework-for-IL-for-HE-draft-3.pdf
https://designerlibrarian.wordpress.com/

	_GoBack

