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A Rationale for Community-Based Native American Education 

David L. Beaulieu, Ph.D. 

Meeting the formal educational needs of American 
Indian learners has been and continues to be a monumental 
task. Since the 1960s, significant efforts have been made to 
improve the educational status of Native Americans. Now, 
more than ever before, there are more programs available 
to address the needs of American Indians in elementary 
and secondary schools, and there are more Indians 
enrolled in institutions of higher education. However, the 
average educational level and the dropout and achieve
ment rates for American Indians are all indicative of what 
the Senate Subcommittee on Indian Education has termed 
a "national tragedy." The tragedy, which is the legacy of 
the failure of formal education, is, however, more deeply 
expressed by the overriding poverty in Indian communi
ties. It is also evidenced by the frustration of Native 
American people as they attempt to involve themselves in 
functional self-determination, only to find that the failure 
of American formal education has left their communities 
without those people who have the necessary skills to 
effectively meet the challenges of their communities. 

Though many may question the amount of energy which 
has been expended to make public education institutions 
instructionally functional for Indian learners, a more 
serious question must be raised concerning the impact of 
such educational development on the future of Indian 
communities. It is time to carefully consider educational 
development for Indians from the perspective of the 
educational goals of the Indian community, rather than 
settling our planning and development objectives so 
narrowly that we perceive success simply as an 
improvement in the dropout rates, achievement rates, and 
educational level for Indian people. 

If we are able to create functional and culturally 
instructional programs for Indian students at institutions 
of public education, we correspondingly make the goals 
and objectives of these institutions potentially more 
obtainable. Unfortunately, it is a historical reality that the 
goals and objectives of these institutions have been 
consistently antagonistic to culturally unique, self
governing tribal communities. 

In 1969, the Senate Subcommittee on Indian Education 
recognized the use of formal education to implement a 
generalized federal Indian policy which had as its 

underlying motivation "a continuous desire to exploit and 
expropriate Indian lands and resources" and "a self
righteous intolerance of tribal communities and cultural 
differences." This "coercive assimilationist" policy has 
come under consistent attack by Indian people not only 
because of its coercive aspects but because of its underlying 
motivations and objectives. As the 1970s unfold, the past is 
a constant reminder to Indian peoples that the extension of 
education programs for Native Americans, under the guise 
of enabling Indian individuals to participate more fully in 
the social and economic life of the United States, is 
formulated out of deeper running American cultural and 
political currents, associated with the maintenance of the 
colonial relationship of American society to Indian lands 
and resources. Required as a prerequisite to the 
participation in the political/legal and economic system of 
the United States is the cultural, social, and political 
extinction of Indian communities. If we seek only to 
reform these institutions by eliminating the obviously 
coercive and culturally arrogant aspects of the instructional 
programs, we facilitate the realization of the underlying 
objectives of these educational institutions. 

It is time to take a broader view of educational 
development, not only from the perspective of the needs of 
a particular Indian individual, but also from the 
perspective of the needs of the Indian community as a 
whole. 

If we are successful in our reform and we find a greater 
number of Indians who are educated as doctors, lawyers, 
librarians, and teachers, the community must question 
where and for whom will these educated individuals work. 
There are several factors which affect the educated 
individual's decision regarding employment in the Indian 
community: (1) perhaps there are no jobs available under 
the control of the community which relate to the social, 
economic, and cultural development objectives of the 
community; (2) what if educated Indians choose to work 
elsewhere because of economic or social reasons? (3) it is 
possible that the nature of the training has left an Indian 
unable to reintegrate himself into the community life. From 
the viewpoint of the community, if formally educated 
Indians do not return to their communities, for what 
purpose has educational development and planning 



proceeded? Indeed, Indian communities must question the 
impact of educated Indians, who because of their training, 
now work in such institutions as the Bureau of Indian 
Affairs, H.E.W., or public schools : institutions which 
have traditionally stunted the self-determination of tribal 
communities. 

The issue of Indian education in significantly more 
complex than merely making present educational in
stitutions functional for individual Indians. Though often 
rationalized as such, the educational needs and interests of 
individual Indians and the Indian community are not 
always consistent. 

Our focus in educational planning and development 
must be broadened to include the determination of what 
Indians shbuld learn and who has the right to make such 
decisions. We should de-emphasize our preoccupation 
with remaking irrelevant curricular programs and focus on 
instructionally functional programs which reflect the 
educational needs of the Indian community. 

Among the major functions of the school's curriculum is 
the transmission of information. The selection of what 
information should be included or excluded involves 
decision-making based on a multitude of factors. There are 
many curriculum development models available to help us 
in curriculum decision-making. Any model, if appro
priately applied, will enable an Indian community to 
develop a curriculum reflective of the needs and interests of 
the community and of the Indian learners. 

Ralph Tyler, whose conceptual model for curriculum 
development has had an immense influence in the field of 
curriculum development, illustrates that educational 
objectives originate from three sources: available knowl
edge, the needs of society, and the needs and interests of 
learners. 

Presently, the curricular programs to which Indians are 
exposed are largely determined by objectives which 
originate from the needs and interests of non-Indian 
learners, the needs of American urban industrial society, 
and knowledge incumbent in Western European culture 
and tradition. In evaluating the suitability of present 
curricular programs for American Indian communities, it 
is apparent that the social and economic objectives of 
American society may often be competitive if not 
antagonistic to the objectives of any particular Indian 
society. The needs and interests of Indian learners may be 
highly associated with unique social cultural characteris
tics. The available knowledge incumbent in a particular 
Indian culture provides as much of a knowledge 
foundation on which to develop curricular programs as 
Western European culture. Therefore, the development of 
meaningful and functional educational programs for 
Native American communities is ultimately and funda
mentally an internal and external political issue to the 
tribal community. It involves the refocusing of the 
decision-making systems. In determining the educational 
objectives of curricular programs, the development of 
educational policy and administrative structures are 
essential if the needs of an Indian community are to be 
facilitated. 

Just as important as appropriately determining what 
should be taught is having the appropriate information 
available for instruction purposes. Though the knowledge 
may exist, much of what may be considered appropriate 
information is unavailable for instruction. Because of the 
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objectives of American society in relation to Indians, there 
has been a consistent attempt to obliterate that information 
which is incumbent in any particular Indian culture. The 
political and legal realities of the historical and 
contemporary relationship between Indian communities 
and American society are often not sustained in the Indian 
communities. Knowledge which may exist in the minds of 
older Indians is rendered unavailable or lost if they should 
die without sharing it. Knowledge and information exist in 
hundreds of thousands of government documents but are 
unavailable because American historians or other aca
demics perceived it as useless or used it inappropriately. 
Hence, it is necessary to develop within Indian com
munities information structures that will gather, store, and 
disseminate the knowledge incumbent in Indian cultures 
and any information deemed necessary in facilitating the 
community's educational objectives. 

In summary, educational development and planning for 
Native Americans must seek to provide an education 
which is both functional and meaningful. To this end, 
there are two vital processes. First, within Indian 
communities, there must be developed educational policy 
and administrative structures which will enable the 
community to determine its educational objectives in 
planning relevant curricular programs. Second, a library 
function within Indian communities must be created so 
that information is readily available to the entire 
community.-DLB (Chippewa), Director, Native Ameri
can Studies Program, University of Illinois at Chicago 
Circle. 

Library Aide Services in Fallon, evada 

Shayne Del Cohen 

"They are the library program," was Carolyn Bogan's 
(head librarian) response to a query about the library aide 
program of the Churchill County School District (CCSD) 
in Fallon, Nevada. 

Several years ago, the tribal education committee of the 
Fallon-Paiute Shoshone Tribe and some of the school 
administrators were concerned about the performance of 
Native American children in the county school system. 
Although most Indian children in the state had attended 
public schools since 1955 when all Bureau of Indian Affairs 
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reservation schools were closed, the attrition rate for 
Native American youngsters sometimes reached 50 
percent. Actual academic achievement was also signifi
cantly below average percentages. 

It was thought that employing adults from the local 
Indian communities and placing them in positions of 
authority in the school system would help the students 
identify with positive role models. This action could also 
help the children feel more at home in a student body that 
was predominantly non-Indian. 

Originally financed through ESEA Title I and Johnson 
O'Malley, the project also receives assistance from Title IV 
(Indian Education), P.L. 93-380 (Special Education), and 
the general fund of the school district. There are 20 aides 
out of a district staff of 185. 

Aides serve 'in a variety of capacities: home visitor, 
front office, counseling, classroom, and the focus of this 
article, the library. School administrators report that 
originally the major problem was resistance to minorities 
on the part of some staff members. However, this has been 
resolved "almost totally, not quite 100 percent" by the 
performance of the people whose contribution to the 
education of the children has become invaluable. Bill 
Hammer, special services director for the CCSD, reports 
that aides are now totally accepted as an integral part of 
the education system of the school district. The Native 
American school children in grades 1-8 have reached equal 
achievement with the district school population, which 
consistently scores significantly higher than the national 
norms in the Stanford Achievement battery. 

There are library aides at the kindergarten, elementary, 
middle, and junior high schools. The aides select and 
process all AV hardware for the schools, catalog 
approximately 700 new volumes per year, and assist 
children and teachers in their individual research projects. 
Carolyn Bogan, head librarian for K-6 schools, formerly 
divided her time between classes at all four schools. Much 
of this time was spent checking out and reshelving 
materials. With the aides, the library staff now serves more 
than 17 classes a week and is able to spend more time on 
book selection procedures. There is greater opportunity to 
work with children on an individual basis, thereby making 
the library experience an enriching hour for each child. 

Sandra Roubideaux, E.C. Best, Jr. High School Library Aide, assists a 
student in his search for the exact title. 
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Susie Hicks , Library Aide at West End Elementary School, displays a 
book while listening to a young patron's description of the day's events. 

Susie Hicks (Paiute) is in her sixth year of employment 
as a library aide, Ms. Hicks observed that the Indian 
children seem to feel secure in school when they see adult 
Indians working in positions of authority within the school 
system. The students' awareness becomes a firm basis for a 
positive educational experience. 

Being a library aide has been a process of discovery and 
growth for each employee. Sandra Roubideaux (Shoshone) 
stated that before the aide program started, she felt that 
Indian people were unaware of their abilities to attain 
professional stature. Ms. Roubideaux plans to continue her 
formal education, which delights her enthusiastic super
visor, Gracie Vierra, librarian for middle and junior high 
schools. 

In-service training has always been sponsored by the 
district to assist employees in their adaptation to positions. 
Presently, there is a plan to institute an educational aide, 
associate of arts degree, through the local community 
college. Under this program, aides will receive credits for 
their work experience and classroom studies. 

The aide program offers many extra lifetime rewards. 
Esther Pacheco (Paiute), whose five lively daughters are 
growing up and going off to college, misses having small 
people around. As the kindergarten librarian, she has an 
abundance of children, and they promise to be there year 
after year!!!- SDC, Research Analyst, Inter-Tribal Coun
cil of Nevada. 

ANNOUNCEMENT 

Project ILST AC (Indian Library Services Technical 
Assistance Center) of the National Indian Education 
Association is pleased to announce the availability of 
eleven Indian Library Service Guides. The purpose of 
these guides is to summarize the state of the art in 
Indian librarianship in a series of brief, practical 
formats. These guides are intended to be used by 
Indian people and librarians who are developing 
Indian library services. There is a $7.50 charge for a 
set of eleven guides. The Indian Library Serivce 
Guides are being distributed by the National Indian 
Education Association, Project ILST AC, 1115 Se
cond Avenue South, Second Floor, Minneapolis, 
Minnesota 55403. Further information may be 
obtained by writing to the above address. 



oles from the Editor 

Cheryl Metoyer, Ph.D. 

For those of you residing in cold, 
wintry places, I greet you with 
warmth. For those of you living in 
warm places, I congratulate you on 
your good fortune. As I sit watching 
the snow fall during my first 
Minnesota winter, it occurs to me 
that winter may be a fruitful time 
for assessment, a time to carefully 
and quietly evaluate the past, while 
exploring one's dreams for the 
future. Dreaming is not an exercise 
in escape or futility. I see dreams as a fundamental step in 
creating realities-realities of library service. 

I have been dreaming, searching, and striving to 
formulate my concept of the direction of Indian library 
service. Allow me to share my thoughts on the subject. 

As the director of the Indian Library Services Technical 
Assistance Center (ILST AC) Project, I often find myself in 
a position common to many librarians: that of being 
aware of the questions yet unable to supply the answers. I 
would enjoy being a super librarian, capable of offering 
ingenious referral services. However, unlike other fields, in 
the area of Indian library service, the buck stops here, at 
ILSTAC. To whom do I refer the young man from the 
Chippewa reservation who wants to know how many 
reservation libraries are in existence? And what reply do I 
give to the young woman who desires a model of library 
service for an Indian boarding school? How does one 
respond to those funding questions, whose answers may 
well determine the boundaries of a particular community's 
library growth? 

For those of you who are librarians, I hope that the 
familiar sensation of your mind groping for the 
appropriate information source has shifted into operation. 
If you discover any such reference gem, please let me 
know. In the meantime, I would like to relate these 
unanswered questions to the immediate issue: the direction 
of Indian library service. 

ILST AC has been attempting to provide some guidance 
in Indian library service through its two major goals: (1) 
development of state library plans and (2) providing 
technical assistance for anyone requesting Indian library 
service information. It is in attempting to fulfill these goals 
that I became painfully aware of the lack of information 
regarding existing Indian library services. This absence of 
Indian library service information is due in part to the lack 
of planning and documentation at the state level. The two 
ILST AC goals are linked by their common dependence on 
the availability and accessibility of information relating to 
Indian library service. 

Specifically, ILST AC assists four states (North Carolina, 
New Mexico, Washington, and Minnesota) in the 
designing of state plans for library services in their 
respective urban, reservation, and rural Indian communi
ties. In the process of state plan development, a basic task 
is the gathering of that information which pertains to the 
existence of any Indian library service in the state. This 
includes public, school, academic, and reservation library 
services. Such base line data functions as the core of the 
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state plan concept. Considering my previous remarks, it 
should be apparent that the respective state planning 
committees have spent much time trying to gather this type 
of information, and they have met with various levels of 
success. 

Yet, if the actual state plan is to operate as a vehicle 
document giving specific roles to those involved in Indian 
library service, i.e., Indian community members and state 
library and education departments, it must be thoroughly 
researched and documented. Information concerning 
Indian library service must be gathered and disseminated. 
Not only will this avoid unnecessary duplication, but it 
will also enhance opportunities for appropriate state and 
national funding. It appears that in the area of Indian 
library service, we educators are not communicating. 
Hence, we are cheating ourselves of valuable knowledge. 

At this moment, those of us involved in Indian library 
service have a choice to make in relation to the future of 
library services in Indian communities. We can once again 
initiate new Indian library programs without determining 
their place in the spectrum of general library service. We 
can choose not to plan or share, thereby operating on an 
individual basis, as if we existed in an information 
vacuum. Or we can consider the past, exchange existing 
information, and build on this information. Once again, 
you are invited and urged to use this newsletter as the 
communication link for seeking and sharing information. 

The Minnesota snow will melt. The future will arrive. 
Therefore, it seems that our task is to plan for and 
document the future as it evolves into the present. 

In the spirit of Indian peoples' respect for the past and 
for the wisdom it brings to the future, I hope that we 
educators will soon be able to answer these questions in all 
their library-informational forms: Do we know how far 
we have travelled? Have we planned a path for the future? 

May you walk in beauty.-CM (Cherokee), Editor. 

Project MEDIA 

Sharon Swamp 

Project MEDIA (Materials Evaluation and Dissemi
nation by Indian Americans) is currently in the fourth of 
an anticipated five-year program. A division of the 
National Indian Education Association, Project MEDIA 
began in 1973 and is funded under the Indian Education 
Act of 1973, Public Law 92-318. The primary purpose of 
Project MEDIA is to identify, acquire, and coordinate the 
evaluation (by Native American people) of all print, 
visual, and audio materials relevant to Native American 
people. Approximately 19,000 such materials were initially 
identified, and 4,000 of these are currently shelved at the 
NIEA headquarters in Minneapolis, Minnesota. 

Project MEDIA has developed an elaborate, intricate 
system to process all materials received by request. Known 
as the "materials process," it begins with identification of 
appropriate materials and continues through permanent 
storage of all information in the computerized data based 
system. 

During the initial identification phase, major publishing 



companies and producers throughout the United States 
were contacted with requests for review or preview copies 
of materials relevant to Native American people. As 
materials were received, recruitment of Native Americans 
to serve as evaluators was initiated. These evaluators 
assisted in developing the evaluation process by evaluating 
materials and by formulating the guidelines currently 
utilized in the evaluation process. 

As materials are received at Project MEDIA, they are 
divided into three evaluation categories: print, visual, and 
audio. Each category has a unique evaluation guideline, 
developed specifically for use with materials concerning 
Native Americans. These guidelines consist of a series of 
questions, followed by a request for a summarization of 
the evaluation responses. Available upon request from 
Project MEDIA, these guidelines have been modified on 
the basis of their ability to elicit accurate and precise 
evaluation data. 

After the materials are categorized, the bibliographic 
information is entered into the Project MEDIA compu
terized data based system. This information, in the form of 
an entry, includes the following: 

I. Bibliographic information 
Title 
Author I Artist 
Media form 
Publisher /Distributor 

II. Annotation 
III. Evaulation 

Indicative price 
Tribe(s) included 
Subjects 
Audience level 

Entries are submitted to the computer on special data 
entry sheets by the data analyst. Entered one section at a 
time, an entire entry requires at least three weeks for 
completion. Bibliographic information is entered first, 
followed by the annotation. Individuals moderately review 
the material, which takes an average of 25 minutes per 
annotation. 

The evaluative information is obtained by an intricate 
and precise process requiring a minimum of two weeks per 
item. The evaluation process entails sending identified 
Native Americans appropriate guidelines with the ma
terials to be evaluated. These evaluators are of the same 
tribe referred to in the materials. After careful examination 
and much cognition, the materials, along with completed 
guidelines, are returned to Project MEDIA offices. 
Information from these guidelines is transposed to entry 
sheets by the data analyst. 

One purpose in gathering this type of information is for 
distribution. During 1975, Project MEDIA published an 
Index to Bibliographies and Reso}'rCe Materials, which is 
available for purchase. It contains both print and nonprint 
Native American periodic publications and other listings of 
materials relevant to Native Americans. 

Project MEDIA has recently published · a catalog 
containing more than 2,000 different entries of materials 
concerning Native Americans. Now available for pur
chase, the catalog, Native American Evaluations of Media 
Materials, is completely annotated and includes more than 
200 evaluations. The catalog will be updated with 
quarterly supplements containing the most recently 
evaluated and annotated materials. 

Project MEDIA is presently preparing for two work
shops. The first concerns curriculum development. The 
goal of this three-day workshop is publication of a 
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"Technical Assistance Manual for Curriculum Develop
ment" to assist teachers and librarians in producing local 
curriculum for the Native American child. This workshop 
is scheduled for mid-January 1977 in Minneapolis, 
Minnesota. 

The second workshop, presently scheduled for mid
March, deals with library technical assistance. The 
publication to be produced by this endeavor will be a 
"Technical Assistance Manual for Establishing/Main
taining a Library Media Center" to assist librarians in the 
identification, acquisition, organization, and efficient 
utilization of a library media center. 

Project MEDIA activities are included in a quarterly 
publication, the Bulletin, available upon request. In 
addition to project activities, relevant media articles and 
recently received titles are included. 

Current administration for Project MEDIA is the 
responsibility of the director, Rebecca Murray (Sioux). 
Rebecca is a graduate of the Arizona State University in 
education and library science/Indian education. As part of 
her administrative responsibilities, Rebecca conducts 
project workshops throughout the country. 

Other staff members include Sharon Swamp (Oneida), 
information specialist, who has a degree from the 
University of South Dakota Graduate School of Educa
tion. Sharon serves as editor of the Bulletin, coordinates 
the nonprint acquisition and evaluation of materials, and is 
responsible for the development of publicity materials. 
Joyce Yellowhammer (White Earth Ojibwe) is the data 
analyst for Project MEDIA. Her responsibilities include 
acquisiton of print materials, entering information into the 
data base, and maintaining the total data base files. 
Ramona Bailey (Red Lake Ojibwe) is the secretary /book
keeper for Project MEDIA. In addition to maintaining 
correspondence, Mona coordinates the print evaluation 
process and responds to catalog orders. 

Project MEDIA brochures and order forms for the 
Native American Evaluations of Media Materials catalog 
may be obtained by contacting Project MEDIA, National 
Indian Education Association, 1115 Second Avenue South, 
Minneapolis, Minnesota 55403-55 (Oneida), Information 
Specialist, NIEA Project MEDIA. 

"Education and Knowledge Are Power" 

NIEA Eighth Annual Convention 

Andrew P. Lawson 

The National Indian Education Association was founded 
in 1970 by a group of Native American educational leaders 
following a series of national conferences where the need 
for such an organization was identified. Since that time, 
the association has become recognized as a leading 
spokesman for the formulation of new educational policies 
for Native Americans. 

The basic mission of NIEA is to promote the exchange of 
ideas, techniques, methods, and principles of research, 
planning, coordination, education, and citizen participa
tion in the establishment, operation, and improvement of 
services needed to enhance the social and economic well 
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being of Native Americans. In striving to meet this 
responsibility, NIEA maintains a close relationship to the 
communities it serves. Its elected, all-Indian board of 
directors ensures that the association is aware of the 
educational problems confronting Indian communities. 

Because one of the most important functions of NIEA is 
to promote the exchange of ideas in education among 
Indian communities, we sponsor a national convention 
each year. "Education and Knowledge Are Power" was the 
theme of the Eighth Annual Convention held in 
Albuquerque, New Mexico, September 27-30, 1976. Our 
convention is a unique event. Let me share with you this 
uniqueness. 

NIEA's membership is composed of those professional 
and paraprofessional educators who have an interest in 
Indian education. Membership includes parents, students, 
teachers, librarians, tribal leaders, and administrators in 
government and education. Because our membership is so 
disparate, our convention program must be equally 
diverse. 

In order to offer substantive material to convention 
participants, a range of workshops was presented. 
Approximately 80 workshops were conducted, and 
examples of their topics are as follows: 

Role of Tribal Leadership in Indian Education 
Indian Women-Our Perspective of Indian Education 
Developing Library Services in American Indian 

Communities: Project ILST AC (Indian Library Ser
vices Technical Assistance Center) 

Where Does the Indian Paraprofessional Fit in the Hier
;irchy of Indian Education? 

American Indian Curricula Development Program: 
Materials 

Higher Education Consortium: Open Forum: Scholar-
ships for American Indian Students 

How To Obtain Federal Funding 
Education Among Indian Prisoners 
Adult Education: Curriculum Materials To Meet Tribal 

Needs 
Tribal Education Divisions-Their Role: Past, Present, 

and Future 
Trusting and Respecting Oneself: An Introductory 

Seminar on Developing Indian Self-Image 
All Indian Pueblo Council: Early Childhood Education 

for Indian Children 
Bilingual Education: Evaluation Methods 
Although the majority of workshops were conducted by 

Native American specialists, also included were a number 
of non-Indian presentors. In particular, Albert Shanker, 
president of the American Federation of Teachers, 
discussed the role of teacher organizations in community 
education. Dr. Paul Salmon, the executive director of the 
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American Association of School Administrators (AASA), 
delivered an address on how Indian school administrators 
could benefit from participation in an organization such as 
AASA. 

As at most conventions, there were a number of 
exhibitors from education oriented corporations, Indian 
education organizations, Indian arts and crafts, and one 
from the Federal Bureau of Investigation, 

Entertainment, provided by Indian entertainers, in
cluded classical music, traditional Indian music, and 
Indian "rock-n-roll." This portion of the convention was 
capped by a traditional Indian pow-wow. 

In a spirit of self-renewal, approximately 4,000 attendees 
were offered information and entertainment concerning 
the concepts of education and knowledge in relation to 
power. The convention provided an opportunity for those 
of us involved in Indian education to share our experiences 
and common goals. 

Come join us next year in St. Paul, Minnesota, in early 
November for our next convention. It will be an experience 
that you will never forget.-APL (Tsimpshian), Executive 
Director, National Indian Education Association. 

ational Indian Education Needs Assessment 

John Reimer 

The National Indian Education Association is con
ducting a National Needs Assessment of American Indian 
and Alaskan Native education. This study, funded by the 
Office of Indian Education of the DHEW /USOE, is part of 
the legislative intent of the Indian Education Act of 1972 
(Title IV of the Education Amendments of 1972). As the 
five-year life span of the act approaches its conclusion, a 
fundamental task associated with this legislation must be 
accomplished: an accurate and timely estimation of the 
act's progress must be made in order to provide a basis for 
determining the degree of funding required by the various 
provisions of the act for the next five years. Thus, the 
Needs Assessment will establish an up-to-date national 
data base concerning Native American educational needs 
in relation to cost analysis. 

Specifically, the following project objectives have been 
mandated by the Office of Indian Education : 

1. Identification of the educational needs of Native 
Americans within the context of the general assess
ment of the current status of Indian and Alaskan 
Native education; 

2. Development of alternative programs which will 
meet those needs; 

3. Establishment of an evaluation base for future 
measurement of educational programs; 

4. Development of cost information for these alterna
tive programs. 

In order to provide the Office of Indian Education with 
the planning data needed for national policy-making, the 
data must be representative of the local Indian com
munity's value system. The information being gathered 
will allow generalization at the national level, while en
suring applicability to specific geographic areas and 
communities. 



It is anticipated that all aspects of education effecting 
Indian communities will be considered. Hence, availability 
and usability of library services will be assessed on all 
appropriate levels of education. Along with school 
libraries and media centers, the accessibility of public 
library services may also be considered. 

The study has been projected to span approximately 18 
months and is progressing in discrete phases. The study's 
major division is between those activities which result in 
sets of instruments, the actual data collection, and the 
analysis of the data. 

The findings of this study are to be presented in five 
major reports. They are as follows: 

1. Technical report on the data analysis and study 
methodology; 

2. National report on Indian and Alaskan Native edu
cational needs; 

3. Report on the projected costs for implementing 
future programs; 

4. Plan to update the Needs Assessment information in 
future programs; 

5. Recommended procedures for future estimation of 
the effectiveness of future Title IV projects through 
presentation of an evaluation base and program 
criteria. 

Approximately 300 sites, covering all areas of American 
Indian and Alaskan Native habitation, will be sampled 
within the 10 geo-cultural regions. As many as 30,000 
personal interviews are anticipated. 

Two committees have been appointed to provide 
assistance to the project staff. The Indian Advisory 
Committee consists of 12 individuals representing the geo
cultural regions across the United States and also 
representing various educational interests. The Technical 
Advisory Committee is composed of four individuals 
competent in areas of measurement, survey design, and 
research methodology. 

The significance of the National Indian Education Needs 
Assessment cannot be underestimated, since it marks the 
first time that an Indian organization has been awarded 
such a contract. The magnitude of the study attests to its 
import, since preschool through adult Indian education 
from Alaska to Florida will be analyzed and accompanied 
by appropriate recommendations.-JR (Eskimo), Principal 
Investigator, NIEA Needs Assessment Project. 

orth Carolina Planning 
for Indian Library Services 

Since June of this year, representatives from rural and 
urban Indian communities, various state agencies, and 
professional library associations have been developing a 
North Carolina State Plan for Indian Library and 
Information Services. North Carolina is one of four states, 
including Minnesota, New Mexico, and Washington, 
selected by Project ILST AC for the development of state 
library plans for Indian communities. Project ILST AC 
(Indian Library Services Technical Assistance Center), 
funded by the U.S . Office of Education, Office of Libraries 
and Learning Resources, is a project of the National Indian 
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Education Association in Minneapolis, Minnesota. Dr. 
Cheryl A. Metoyer is the project director. 

Planning meetings have been held in the Indian 
community of Pembroke, North Carolina, and more 
recently in Apex, near Raleigh. Representatives of the 
following tribes and organizations have been involved in 
several planning sessions for the development of a North 
Carolina State Plan for Indian Library and Information 
Services: Haliwa, Coharie, Lumbee, Waccamaw-Siouan, 
and Cherokee Tribes, the Cumberland County Association 
of Indian People, Guilford County Native Americans and 
Metrolina Native American Association, the Qualia
Boundary Reservation Public Library in Cherokee, 
community, public, and school librarians, Title IV Indian 
education coordinators, community service workers, and 
representatives of the North Carolina State Library, the 
North Carolina Library Association, Southeastern Library 
Association, and the North Carolina State Department of 
Public Instruction, Division of Educational Media, and the 
North Carolina Commission of Indian Affairs. 

Throughout the initial planning phase, efforts were 
made to involve those state agencies which are responsible 
for library and information services, professional library 
associations, and representatives of the North Carolina 
Indian communities. Thus far, these agencies, associations, 
and individuals have endorsed the need for expanding 
existing library and information services and encouraging 
the development of new services for Indian people. 

The Planning Committee has developed and approved a 
draft of the North Carolina State Plan for Indian Library 
and Information Services. The plan includes a statement of 
goals, purpose, scope, and a section devoted to priorities 
and action. Basic demographic data has been gathered, and 
additional data concerning public and school library 
services will soon be completed. December is the projected 
date for the submission of the North Carolina State Plan to 
the respective state agencies for approval.-North 
Carolina Commission on Indian Affairs, Raleigh. 

Ameriean Indian Librarians Resouree List 

Marilyn Salazar 

In an effort to increase the visibility of Native American 
librarians, the ALA Office for Library Personnel Resources 
created and maintains an American Indian Librarians 
Resource List. Its purpose is to make Native American 
librarians visible for appointment to ALA committees, to 
identify for community agencies those librarians who can 
provide technical assistance in specific areas of library 
service, and to address other needs as identified by users of 
the Resource List. 

The Resource List (partially reproduced in this article) 
contains the name, address, and resource capability of 
those persons who voluntarily return the form. The list is 
not a comprehensive list of Native American librarians. 
The OLPR would like to expand the list so that the number 
of persons available and the number of identified resource 
capabilities can be extended. If you are aware of any 



person to whom we should send a form, please send us 
their name and address. The following comprise the 1976 
American Indian Librarians Resource List: * 

ANDERSON, David Allen (Pawnee) 
#8 Mose Yellowhorse Dr. 
Pawnee, OK 74058 
(918) 762-3353 

BUFFALOMEAT, Nellie (Cherokee) 
Education Specialist (Library Science) 
Sequoyah High School 
Bureau of Indian Affairs 
Tahlequah, OK 74464 
(918) 456-0631 

CASTIANO, Judith A. (Laguna Pueblo) 
Reference Librarian 
Tucson Public Library 
(602) 791-4531 or 791-4580 
Mailing Address : 5692 Cactus Wren, Tucson, AZ 85706 

FREDERICKS, Evelyn (Hopi) 
Librarian 
Institute of American Indian Arts 
Cerrillos Rd. 
Santa Fe, NM 87501 
(SOS) 988-6266 

HILLAIRE, Pamela Nettie (Lumni) 
Western Washington State College 
(206) 676-3486 
Mailing Address: 2935 Cagey Rd., Bellinghan, WA 98225 

METOYER, Cheryl A . (Cherokee) 
Project ILST AC, Director 
National Indian Education Association 
1115 Second Ave. South 
Minneapolis, MN 55403 
(612) 333-5341 

MICKINOCK, Rey (Manden-Anishinabe) 
Media Supervisor 
Belgrade Public Schools 
(612) 254-8211 
Mailing Address: Box 306, Belgrade, MN 56312 

MURRAY, Rebecca (Sioux, Standing Rock) 
Project MEDIA, Director 
National Indian Education Association 

*The Resource List will be updated annually in the summer. 

AMERICAN LIBRARY ASSOCIATION 
50 EAST HURON STREET 

CHICAGO, ILLINOIS 60611 

1115 Second Ave. South, 2nd Floor 
Minneapolis, MN 55403 
(612) 333-5341 

NIEBALL, Dr. Mary Roy (Apachee) 
Associate Director of Libraries 
University of Texas at El Paso 
(915) 747-5683 

ROBBINS, Barbara A. (Sioux) 
Graduate Assistant, Resource Librarian 
Center for Indian Education 
Farmer Building 
Arizona State University 
Tempe, AZ 85281 
(602) 965-3669 

ROGGIA, Sally (Navajo) 
Assistant Librarian 
Meyer Undergraduate Library 
Stanford University Libraries 
Stanford, CA 94305 
(415) 497-4981 

ROSAS, Mrs. Elaine (Hopi-Navajo) 
School Librarian 
Mitchell School-Isaac School District HS 
(602) 269-6134 
Mailing Address: 5127 W. Verde Lane, Phoenix, AZ 85031 

SALABIYE, Velma (Navajo) 
Director 
Navajo Research & Statistics Center 
(602) 871-4801 
Mailing Address : PO Box 1, Window Rock, AZ 86515 

SHELDON, Lita J. (Paiute/ Snohomish) 
Student/Consultant, Chehalis Tribal Council 
School of Librarianship 
University of Washington 
(206) 543-1794 
Mailing Address : 5268 Universtiy Way NE, Apt. 4, Seattle, 

WA 98105 

SMITH, Lotsee (Comanchee) 
Assistant Professor 
University of New Mexico 
(SOS) 294-6898 
Mailing Address : 10412 Santa Susanna Rd. , Albuquerque, 

NM 87111 

- MS, Minority Recruitment Specialist, ALA Office for 
Library Personnel Resources. 
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