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T     ESS WILSON is the guest  
 editor for this issue. She is a 
LYNCS Outreach Librarian for 

the Carnegie Library of Pittsburgh.
Today’s library sta�  are familiar with 

the unique energy that bursts into 
their space when school lets out for 
the day. After a full day of follow-
ing instruction and conforming to a 
dictated curriculum, our teen patrons 
rush into the building ready to relax 
with a book, play with friends, or get a 
head start on their homework. We see 
some of them nearly every day, while 
others only come in for special events 
or short visits. The after-school hours 
are an essential element 
of many libraries, and we 
are often relied upon as a 
dependable stop between 
school and home. Once 
the � nal days of spring 
come to an end, we begin 
the next phase of our 
cycle of service—summer 
programming. The shift in 
programming and population is appar-
ent, and continues until the semester 
picks up, and the cycle begins again. 

We might think of this cycle as a 
seesaw—as one begins, the other 
comes to an end, and there is balance 

required during the transition. But 
we are all aware that the scope of our 
work extends well beyond these two 
seasons of service. From our outreach 
to our policies, there are countless 
ways we support our teens every day, 
and the arc of these programs varies 
widely. In this issue, you will read 
about long-standing programs that 
have evolved as needs and circum-
stances change, as well as some fresh 
approaches to teen programming and 
community partnerships. 

A partnership between the Nashville 
Public Library and Woodland Hills 
Detention Center has given library 

sta�  the opportunity to 
bring parenting workshops 
and resources to incarcer-
ated youth. Niq Tognoni, 
Raemona Little-Taylor, 
Klem-Marí Cajigas, and Liz 
Atack are the team behind 
this collaboration, and they 
were generous enough to 
tell me about the process-

es and practices they have developed 
since 2015. In this conversation, they 
include information about procedures, 
outcomes, and logistics, which will 

Crystle Martin
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Crystle Martin

F or my � rst President’s Column 
for YALS I am excited to focus 
on the importance of Year-

Round Teen Services. 

The Value of Continuous 
Teen Services: A Position 
Paper
The YALSA Board of Directors ap-
proved a position paper on April 11, 
2018, called The Value of Continuous 
Teen Services: A Position Paper. In this 
paper the authors describe the changes 
in demographics and needs of youth 
necessitating a need for reenvisioning 
teen services, moving from a focus 
on short celebrations and programs 
like Teen Read Week to a cohesive 
year-round approach to serving teens. 
It also points out challenges to service 
such as the negative and stereotypical 
view of teens that many sta�  have. 

In this document YALSA makes its 
position on teen services known: 

Providing continuous teen services 
is essential for teens and their fam-
ilies and positively impacts teens by 
giving them access to the resources 
and services they need to thrive and 
grow into productive adults. Year-
round services enable school and 

public library sta�  to build ongoing 
relationships with teens, develop 
multifaceted formal and informal 
learning experiences that move away 
from one-and-done experiences to a 
seamless continuum of learning, and 
provide opportunities that expand 
beyond the library walls. 
YALSA’s report, the “Future of 
Library Services for and with Teens: 
A Call to Action” o� ers a frame-
work for shifting approaches to 
teen services that school and public 
libraries can leverage to provide 
intentional and sustained, year-
round services for and with teens 
to meet teens’ passions and needs 
that, for whatever reasons, are not 
being fully met by schools or other 
institutions. In adopting a continu-
ous, year-round approach to library 
services, school and public libraries 
can give signi� cant value to their 
community by supporting healthy 
adolescent development, providing 
safe spaces for teens to explore their 
passions, and preparing teens for 
college, careers, and life.
When school and public libraries 
choose to focus only on speci� c, 
short-lived events like summer learn-
ing, Teen Read Week™, and Teen 
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Tech Week™, they are not providing 
the sustained services that meet the 
passions and interests of teens or that 
they need to grow into productive 
adults. Scattered opportunities for 
learning and engagement do not give 
teens the ability to build understand-
ing and skills over time, or to apply 
the knowledge they’ve gained. As a 
result, many teens, especially those 
from marginalized communities and 
low-income families, lack the expe-
riences they need to thrive today and 
to be successful in the future.

This statement emphasizes how teen 
service should o� er teens programs 
that impact them not only in the pres-
ent but in the future. To do this the 
paper recommends to:
• Identify common teen needs and 

pinpoint when the need is most 
likely to arise,

• Address barriers to access,
• Provide opportunities for teens to 

deepen their learning,
• Leverage community resources to 

alleviate the burden of program 
planning on library sta� ,

• Commit to building your own 
skills in areas of need, such as cul-
tural competence, managing com-
munity partnerships, community 
asset mapping, facilitating learning, 
and connected learning,

• Create an inclusive welcoming 
environment year-round.

Teen Services Competen-
cies for Library Staff
YALSA has incorporated the underly-
ing principles that support year-round 
teen services into the Teen Services 
Competencies for Library Sta� .

Dispositions:
• Shows warmth, caring, and respect 

for all teens and their families
• Recognizes and respects the diver-

sity of teens and their families, and 
understands this diversity impacts 
all areas of practice

• Recognizes the systemic inequities 
that exist in our institutions and 
communities and strives to disman-
tle them and to provide equitable 
access for and with all youth

• Values creativity and imagination in 
learning, and promotes those attri-
butes in teens and in themselves

• Takes an asset-based approach to 
working for and with teens and 
their families

• Recognizes that quality library 
services support teens and families, 
and bridge the gap between school 
and home 

• Values the importance of collabo-
ration and engagement with youth 
development stakeholders, commu-
nity members and organizations, 
and local decision makers

Content Areas: 
Teen Growth and Development: 
Knows the typical benchmarks for 
growth and development and uses this 
knowledge to plan, provide, and eval-
uate library resources, programs, and 
services that meet the multiple needs 
of teens.

Interactions with Teens: Recognizes 
the importance of relationships and 
communication in the development 
and implementation of quality teen 
library services, and implements tech-
niques and strategies to support teens 
individually and in group experiences 
to develop self-concept, identity, cop-
ing mechanisms, and positive interac-
tions with peers and adults. 

Learning Environments (formal and 
informal): Cultivates high-quality, 
developmentally appropriate, � exible 
learning environments that support 
teens individually and in group expe-
riences as they engage in formal and 

informal learning activities.
Learning Experiences (formal and 

informal): Works with teens, volun-
teers, community partners, and others 
to plan, implement, and evaluate 
high-quality, developmentally appro-
priate formal and informal learning 
activities that support teens’ personal 
and academic interests. 

Youth Engagement and Leadership: 
Responds to all teens’ interests and 
needs, and acts in partnership with 
teens to create and implement teen 
activities and to foster teen leadership.

Cultural Competency and Respon-
siveness: Actively promotes respect for 
cultural diversity and creates an inclu-
sive, welcoming, and respectful library 
atmosphere that embraces diversity. 

Equity of Access: Ensures access to 
a wide variety of library resources, 
services, and activities for and with all 
teens, especially those facing challeng-
es to access. 

Outcomes and Assessment: Focuses 
on the impact of library programs for 
and with teens and uses data to inform 
service development, implementation, 
and continuous improvement. 

Continuous Learning: Acts ethically, 
is committed to continuous learning, 
and advocates for best library practices 
and policies for teen services.

Reenvisioning Teen Read 
Week and Teen Tech Week
The YALSA Board also has recently 
voted to create a taskforce that will 
create a new campaign to raise public 
awareness to the importance of teen 
services and create a means to help 
members and the library implement 
teen services year-round.
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YALSA: How did the partnership 
between Nashville Public Library 
(NPL) and the Woodland Hills De-
velopment Center come to be? Does 
NPL do work with other incarcerated 
populations?
Niq: Teen services started visiting the 
juvenile detention center a few years 
ago when budget cuts meant the 
library at the center would close. The 
teen librarian at the time would bring 
books for circulation and work with 
teachers in the school to provide sup-
plementary reading materials. We built 
a strong relationship with the facility 
and teens and began to implement 
programming with the help of the 
Studio NPL program, Nashville Public 
Library’s teen learning lab/maker 
space. We received the LRNG grant to 
support us in building a more perma-
nent presence in the space and provide 
dedicated technology for Studio NPL 
programming at the facility. Raemona 
Little-Taylor, the lead teen librarian 
on the project, noticed a number of 
the young men were fathers and [she] 
connected with the Bringing Books 
to Life department (BBTL) to provide 
parenting workshops to those young 
men engaged in our program. 

YALSA: Were there any existing 
programs you looked to for inspira-
tion when you began? What was your 
team’s approach?
Niq: Brooklyn Public Library’s pro-
grams at Rikers Island, speci� cally 
TeleStory, in which families go to 
local library branches and do tele-
conferencing with family members in 
that facility. Parents get the chance to 
read stories to their kids via telecon-
ferencing. There are a number of 
other programs across the country we 

discovered that work with literacy for 
incarcerated parents.

Liz: We decided on recording read-
alouds as a way to build upon the 
young men’s previous work and inter-
est in music production. We also want-
ed to give some way for the young 
men to connect to their families while 
they were incarcerated.

We had no idea as to the young 
men’s prior experiences with chil-
dren’s books, or being read aloud to 
as children (and as we have found 
out, they are varied; some remember 
being read to aloud as children by 
often other family members, some 
have no experience or memory of 
that). This is why we decided to bring 
a large selection of children’s books for 
them to look at and choose from. We 
focused on great books with rhythm, 
rhyme, and repetition, books with 
fathers and children, and books with 
African American characters (that is, 
sadly, a reality that we have to contend 
with—a majority of those incarcerated 
are African American). We also bring 
classic books many people are familiar 
with, like Where the Wild Things Are 
and Goodnight Moon, for example.

A key component of BBTL’s Loving 
& Learning workshops is the model-
ing of read-alouds, or reading aloud to 
parents present. We want to show that 
being read aloud to is great and model 
how to do it with their children. That 
can be a bit of a vulnerable moment, 
however. We weren’t sure that was 
the right tack with these young men. 
When we stumbled upon the Luda-
cris Llama Llama video, it clicked. We 
took this as an opportunity to show 
the young men this and  other videos 
that modeled read-alouds in di� erent 
ways: Ludacris’s rap, a song version 

Interview 
with NPL 
Sta�  on 
Serving 

Incarcerated 
Youth

INTERVIEW
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INTERVIEW

of Goodnight Moon, and a more tradi-
tional read-aloud of, again, Goodnight 
Moon, done by Levar Burton to Neil 
deGrasse Tyson.

YALSA: How is the program de-
signed? Is every week a self-con-
tained workshop? Or is there a cur-
riculum arc over a period of weeks, 
months, or semesters?
Klem-Marí: We designed our “Literacy 
Mentors” workshops to be four weeks 
long. They are designed as a series. 
On week one we meet, introduce 
what we are doing, show the young 
men videos, and let them look and 
choose the book they might want to 
record for their children. Week two 
is more book exposure, talking about 
reading aloud and why it’s important, 
and make allowances for any young 
men who may be joining us late (this 
happens as word and interest spreads). 
On weeks three and four, we generally 
record, and the young men also work 
on their bookplates.

YALSA: What have been the most 
surprising or exciting aspects of this 
program?
Klem-Marí: Visiting Woodland Hills 
has been one of the most rewarding 
things I have done at the library. I had 
never visited an incarceration facility 
before. I have, however, never once felt 
unsafe or threatened there. The young 
men, as a whole, are generally polite, 
kind, and engaged in what we are 
doing. Fathers in the facility are deeply 
connected to their children; they are 
proud of them, talk about them at 
length, � ght for custody, etc. They love 
their children and are involved fathers, 
which is contrary to common narra-
tives of young fathers, and/or incar-
cerated fathers.

Niq: We also see a number of the 
young men visit the Studio NPL 
� agship space at our downtown library 
upon their release.  It is exciting to see 
that their relationships with the library, 

through our programs, are so well 
developed that one of the � rst things 
they want to do when they � nish their 
court-mandated stay at the facility is 
come to the library for programming.

Raemona: One of the most sur-
prising aspects for me was seeing the 
positive impact on the teens. They 
were always so excited to see us visit, 
bring books, and share their work. It’s 
been a life-changing experience for 
me working with incarcerated youth 
and using technology to empower 
them to be content creators instead of 
just consumers.

YALSA: Raemona noted that some of 
the teens have presented their work 
with NPL “as evidence of the prog-
ress they have made while at the 
center.” What has the reaction from 
judges, educators, or Woodland Hills 
(WH) staff been like?
Klem-Marí: [We] have not spoken 
with judges. But feedback from WH 
sta�  has been good. They � nd the 
fact that the young men are record-
ing books for their kids very touch-
ing. Sta�  know who library folks are 
and what we are there to do. 

Niq: The sta�  at the facility have, on 
numerous occasions, expressed their 
gratitude for our program and com-
ment on the meaningful experiences 
it has brought to their teens.  Many of 
the sta�  volunteer to be in videos that 
the teens make as part of the Studio 
NPL workshops at the space, and the 
sta�  have opened up unused portions 
of the facility to provide us and the 
teens more room to work. They also 
invited in the governor’s wife, and 
helped NPL host a showcase for her 
and other education-administrators 
to demonstrate the work the young 
men are doing in partnership with the 
library. 

Raemona: Since the library is not a 
part of their court-mandated program, 
we are not directly involved with the 
court system. We would meet with 

teens after court appearances and 
they would relay sharing their work 
with judges as additional evidence of 
their progress while incarcerated. The 
reactions from judges, educators, and 
sta�  have been overwhelming positive. 
Teachers have witnessed a culture shift 
within the facility through the library’s 
partnership with more teens reading 
and excited to share their work.

YALSA: Work like this can take an 
emotional toll. Any advice regarding 
self-care for library staff or educa-
tors?
Klem-Marí: I have found this work to 
be life giving, actually. But it is di�  cult 
to see up close just how dehumanizing 
incarceration is, how unfair it is, and 
how punitive. I try to remember that 
in the time we spend with the young 
men, we are showing them something 
di� erent. They are more than “locked 
up.”

Raemona: It’s important to set aside 
time to decompress with your team 
after these visits. The incarceration 
system is a di�  cult system to work 
in, and sometimes it feels like you’re 
locked up too because you’re behind 
the same gates during the program. 
Our sta�  had dedicated time to check 
in before and after visits to check in 
and share the emotional weight.

YALSA: What does the future hold for 
this collaboration?
Klem-Marí: I hope this collaboration 
continues. This “Literacy Mentors” 
program has become more popular, 
even among young men who do not 
have children. These men record for 
younger siblings, cousins, nieces and 
nephews, etc. We had to extend our 
last cycle to seven weeks in order to 
get all eight men recorded. The young 
men are invested in what the library is 
doing and want to be a part of it.

Niq: Studio NPL has committed to 
providing a weekly mentor to as-
sist with the BBTL program and to 
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facilitate other tech-centric program-
ming for incarcerated teens.  NPL’s 
teen librarian also visits weekly to 
continue book circulation and to 
engage in fun, hands-on workshops 
with the teens. Interestingly, control of 
the space is about to be taken over by 
a private, for-pro� t corporation, and 
we have not yet had the opportunity 
to meet with them to explore how 
our programming can � t within their 
philosophy. We hope the experiences 
of the teens and sta�  thus far, however, 
speak to the value of having NPL at 
the facility. 

YALSA: What advice do you have for 
other libraries that might want to 
pursue a partnership like this? Any 
lessons learned?
Klem-Marí: I’m not sure. I think it 
was good that the library was the one 
approached. Jails thrive on secrecy and 
control, that’s the reality. Us coming 
in is indeed a ceding of some control. 

I think the mentor piece is invaluable. 
Joseph (the mentor) is invested and 
has formed relationships there. I think 
the fact that BBTL came in after a 
relationship was established (through 
Raemona, Joseph, and the Studio NPL 
program) helped us as well.

 Niq: NPL is always looking for ways 
to expand our work beyond the li-
brary walls.  When forming a partner-
ship with another organization, it’s im-
portant to understand what your goals 
and mission are, and what their goals 
and mission are. Go in with a plan, but 
be prepared to be � exible. One thing 
that surprised us at � rst was the layers 
of security we had to go through to 
enter the space (library sta�  were reg-
ularly searched). Often, library statistics 
are based on sheer numbers—circula-
tion, program attendance, etc. In this 
case, we had to think beyond those 
numbers (the facility holds less than 
� fty) and consider what success would 
really look like for our partnership; we 

had to be able to clearly express our 
goals and tell the story of our success 
in order to encourage support (� nan-
cial and otherwise) from the library 
and community.   

Raemona: My advice is, if you work 
with teens in your library, you can 
work with teens who are currently in-
carcerated. Because a teen is a teen no 
matter where they are. The challenges 
that we faced were mainly related to 
navigating the incarceration system, 
but working with the youth was 
similar to our teen services work in 
libraries. You have to set aside time to 
build trust with the youth or they will 
see you as just another adult telling 
them what to do. Niq and I are devel-
oping a resource guide for working 
with incarcerated youth, which will 
include best practices, lessons learned, 
and curriculum examples. 

New YALSA Report!

Transforming Library 
Services for and with Teens
through Continuing Education

Read about how improving 
continuing education for library sta�  
can help transform library services!

https://tinyurl.com/YALSA-TransformingthruCE
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The Value of 
Continuous 

Teen 
Services: 
A YALSA 
Position 

Paper

Abstract

School and public libraries can 
play a fundamental and essential 
role in helping teens prepare 

for and move successfully into adult-
hood.  Healthy adolescent develop-
ment requires creating opportunities 
for teens to engage in year-round 
high-quality formal and informal 
learning experiences.  While many 
public libraries ramp up teen services 
in the summer, or for special programs 
such as Teen Read Week™ and Teen 
Tech Week™, many do not provide 
intentional and sustained year-round 
teen programs and services. All teens 
have the capacity to learn, grow, and 
develop into knowledgeable, caring, 
and contributing adults, but to do this 
they must have access to the very best 
services and programs that school and 
public libraries can o� er all year long.

Problem Statement
Supporting teens through the forma-
tive stages of adolescence is a critical 
role that many school and public 
libraries have embraced; however, 
several societal factors have emerged 
that impact this role. Libraries need 
to rethink their current service model 
and be intentional in providing con-
tinuous learning experiences for and 
with all teens, especially those from 
underserved groups.
• The demographics of teens have 

shifted.  Today, youth between the 
ages of ten and nineteen make up 
13.2 percent of the population.  
This population will continue to 
grow, reaching almost 45 million in 
2050 (O�  ce of Adolescent Health, 
2016).   Forty-seven percent of 
them are youth of color or indige-
nous youth (Annie E. Casey, 2017).

•  Nineteen percent of youth in the 
United States live in poverty. The 
numbers are higher for youth of 
color and indigenous youth (Annie 
E. Casey, 2017).  This growing 
economic disparity limits teens’ 
extracurricular participation, which 
has a signi� cant impact on later 
outcomes and achievements (Wong, 
2015).

• There is a growing gap in access to 
and use of digital media between 
privileged youth and nondominant 
youth, including youth of color 
and youth who belong to lower 
socioeconomic groups (Ito et al., 
Connected Learning, 2013).

• Approximately 6.7 million youth 
ages fourteen to twenty-four are 
disconnected, that is, neither em-
ployed nor enrolled in an educa-
tional program (Bel� eld, Levine & 
Rosen, 2012). These youth often 
do not have strong support systems 
from school and/or home. For ex-
ample, many schools nationwide are 
hostile environments for a distress-
ing number of LGBTQ students, 
the overwhelming majority of 
whom routinely hear anti-LGBTQ 
language. LGBTQ students who 
experience victimization and dis-
crimination at school have worse 
educational outcomes and poorer 
psychological well-being (GLSEN, 
2015).

• Teens are leaving school unpre-
pared for the twenty-� rst century 
workforce, as well as other respon-
sibilities associated with adulthood 
(Youth Truth, 2016).

• For every young person enrolled in 
an afterschool program who lives 
in a community of concentrated 
poverty, two more young people 
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are shut out of the program, due to 
lack of resources to meet the de-
mand (Afterschool Alliance, 2016).

Many school and public libraries 
struggle to support all teens and to 
address the challenges they face with 
intentional and sustained year-round 
activities and services that help them 
thrive.  

School and public libraries 
frequently:
• Tolerate negative sta�  attitudes 

toward teens.
• Plan programs without � rst seeking 

teen input, which often leads to 
low attendance.

• Struggle to create formal and infor-
mal learning experiences for teens 
that amplify youth voice, incorpo-
rate community engagement, and 
focus on high-quality outcomes.

• Overlook the positive impact year-
round services have on teens’ learn-
ing, engagement, and life outcomes, 
as well as on the library’s perceived 
value by community members.

Additionally, many public libraries in 
particular tend to:
• Focus most of their resources, in-

cluding sta�  time, for teen services 
in the summer months.

• Schedule programs to take place in 
the library, thus limiting participa-
tion to those teens who have access 
to reliable transportation.

• Lack intentionality in program 
planning by not � rst considering 
desired learning outcomes.

This situation is having a negative 
impact on the perceived value of pub-
lic libraries. In the 2018 report “From 
Awareness to Funding: Voter Percep-
tions of Public Libraries in 2018,” 36 
percent of survey respondents indi-
cated that “libraries aren’t as import-
ant to kids as they once were.” This 
number increased from 24 percent 
in the same survey that was issued in 
2008 (OCLC, 2018). The report calls 
on public libraries to “amplify library 
resources and impacts for school-age 

children” because “all public libraries 
dedicate signi� cant resources to this 
population, and engaging families is 
essential to developing future library 
users and supporters.”

Position
Providing continuous teen services is 
essential for teens and their families 
and positively impacts teens by giving 
them access to the resources and 
services they need to thrive and grow 
into productive adults. Year-round ser-
vices enable school and public library 
sta�  to build ongoing relationships 
with teens, develop multifaceted for-
mal and informal learning experiences 
that move away from one-and-done 
experiences to a seamless continuum 
of learning, and provide opportunities 
that expand beyond the library walls. 

YALSA’s report, the “Future of 
Library Services for and with Teens: 
A Call to Action,” o� ers a framework 
for shifting approaches to teen services 
that school and public libraries can 
leverage to provide intentional and 
sustained year-round services for and 
with teens to meet teens’ passions and 
needs that, for whatever reasons, are 
not being fully met by schools or oth-
er institutions. In adopting a contin-
uous, year-round approach to library 
services, school and public libraries 
can give signi� cant value to their 
community by supporting healthy 
adolescent development, providing safe 
spaces for teens to explore their pas-
sions, and preparing teens for college, 
careers, and life.

When school and public librar-
ies choose to focus only on speci� c, 
short-lived events like summer learn-
ing, Teen Read Week™, and Teen Tech 
Week™, they are not providing the 
sustained services that meet the pas-
sions and interests of teens or that they 
need to grow into productive adults. 
Scattered opportunities for learning 
and engagement do not give teens 
the ability to build understanding and 

skills over time, or to apply the knowl-
edge they’ve gained. As a result, many 
teens, especially those from margin-
alized communities and low-income 
families, lack the experiences that 
they need to thrive today and to be 
successful in the future.

Recommendations
School and public libraries are a place 
for formal and informal learning 
opportunities that support healthy 
adolescent development, teen interests, 
and work to help mitigate the issues 
teens face by providing year-round 
teen services.  To achieve this, libraries 
must:
• Identify common teen needs and 

pinpoint when the need is most 
likely to arise.

°  Seek feedback from teens, par-
ents, educators, and other adults 
who interact regularly with teens 
to learn what teen needs are at 
di� erent times of the year and 
use that information to inform 
program and service planning.  
For example, if high school 
students take college entrance 
exams in the spring, they should 
o� er test prep courses in the 
winter. 

°  Engage with community orga-
nizations that support youth to 
� nd out the time(s) of year they 
o� er programming to identify 
gaps the library could � ll or 
opportunities for collaboration.

°  Communicate with the school 
library and vice versa to share cal-
endars and plans to avoid overlap 
and identify points of need.  For 
example, if schools will be closed 
for a teacher in-service day, the 
public library should plan for an 
in� ux of teens.

°  Track teen library use to identify 
hours and times of the year that 
are busiest.  Work with adminis-
trators to use this data to deploy 
sta�  ng, funds, and resources.
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• Address barriers to access.

°  Collaborate with school systems 
and/or appropriate community 
agencies to secure transporta-
tion for teens to the library.  For 
example, a public library can 
connect with the school district 
to see if it can be added to the 
afterschool bus route.

°  Advocate for the library to 
be open outside of classroom 
hours and evenings and week-
ends, as year-round teen ser-
vices require the library being 
available to teens when teens 
can use it.

°  Arrange for activities and ser-
vices to take place at locations 
out in the community where 
teens spend their out-of-school 
hours.

°  Provide and promote robust 
online resources for teens so 
those who have Internet access 
at home can take advantage of 
library resources at any time.

°  Advocate for steps that will help 
all youth gain access to online 
resources, digital tools, and 
coaches who can guide them 
in using the tools. For example, 
speak up for universal broad-
band.

°  Review library policies and 
procedures to:

°  Ensure that they do not put up 
barriers to access.  For example, 
requiring teens to show an ID or 
sign a behavior contract before 
using library resources is a clear 
barrier to access.

°  Enable library sta�  to connect 
with teens outside of the library 
building.

• Provide opportunities for teens to 
deepen their learning.

°  Build activities and services for 
and with teens that enable ongo-
ing impact through multipart 
series, recurring sessions, and 

ongoing engagement on topics 
the teens in the community have 
identi� ed as high interest.

°  Incorporate connected learning 
best practices into year-round 
programs by facilitating the 
development of hands-on activ-
ities that support teen interests 
and integrate teen voices into 
planning and implementa-
tion, including project-based 
 learning and service learning 
opportunities.

°  Focus measurement on out-
comes to demonstrate the 
impact on teen lives that year-
round sustained services for and 
with teens have on youth and 
the community.

• Leverage community resources to 
alleviate the burden of program 
planning on library sta� .

°  Actively build relationships with 
teens and their families and 
engage teens in the design and 
implementation of activities.

°  Identify local experts who can 
facilitate activities, teach a work-
shop, give a presentation, etc. 
related to their area of expertise.

°  Take advantage of programs 
that can provide volunteers 
and quali� ed workers, such as 
AmeriCorps and the VISTA 
program.

• Commit to building your own 
skills in areas of need, such as cul-
tural competence, managing com-
munity partnerships, community 
asset mapping, facilitating learning, 
and connected learning.

• Create an inclusive welcoming 
environment year-round.

°  Work with coworkers to ensure 
the whole library space (physi-
cal and virtual) is welcoming to 
teens and uphold a whole library 
approach to teen services.

°  Advocate for teen services train-
ing for all library sta�  to ensure 

all sta�  are willing and able to 
e� ectively serve teens.

°  Review and update as needed 
documents such as job de-
scriptions and sta�  evaluation 
forms to ensure all sta�  are held 
accountable for serving teens 
e� ectively.

Conclusion
Public libraries serve the entire com-
munity, from “cradle to grave.”  Adults 
and young children have access to 
programs and services throughout the 
year. Teens need and deserve the same 
continuous service from their public 
library as other age groups.  Today’s 
teens, especially those from tradition-
ally underserved communities, need 
more than intermittent school and 
public library services and programs to 
thrive and grow into productive adults 
and engaged citizens. The paradigm 
shift laid out in YALSA’s report, the 
“Future of Library Services for and 
with Teens: A Call to Action,” pro-
motes an approach to teen services 
that includes intentional and sustained 
year-round teen programs and services 
for and with teens. By moving toward 
a year-round model for teen library 
services, school and public librar-
ies will enable teens to transition to 
adulthood successfully.  And in the 
process, libraries will add value to their 
community and be indispensable.

Selected Resources
Library sta�  who change their ap-
proach from planning teen programs 
and services in isolation to embedding 
youth voices in the planning process 
see more success with their e� orts and 
with achieving positive outcomes for 
teens. The following resources can be 
leveraged by school and public libraries 
to help provide year-round services 
for and with teens:
• Afterschool Alliance - www.after-

schoolalliance.org/
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• Afterschool Programs wiki 
page, http://wikis.ala.org/yalsa/in-
dex.php/After_School_Programs

• Calendar of Teen Programming 
Ideas, http://wikis.ala.org/yalsa/
index.php/Calendar_of_Teen_Pro-
gramming_Ideas

• Collaborative for Academic, Social 
and Emotional Learning (CA-
SEL), https://casel.org/

• College & Career Readiness wiki 
page, http://wikis.ala.org/yalsa/
index.php/College_%26_Career_
Readiness

• College Planning Calendar: A 
To-Do List for Parents and Stu-
dents, https://www.merrilledge.
com/article/college-planning-calen-
dar-to-do-list-for-parents-students

• Cultural Competence wiki 
page, http://wikis.ala.org/yalsa/in-
dex.php/Cultural_Competence

• Digital Media and Learning Re-
search Hub, https://dmlhub.net/

• A Framework for High Quality 
Project Based Learning, https://
hqpbl.org/wp-content/up-
loads/2018/03/Frameworkfor-
HQPBL.pdf

• Idea Book: Libraries for Fami-
lies, https://globalfrp.org/Articles/
Libraries-for-the-21st-Century-It-
s-A-Family-Thing

• Maker & DIY Programs wiki 
page, http://wikis.ala.org/yalsa/
index.php/Maker_%26_DIY_Pro-
grams

• Museums, Libraries and 21st Cen-
tury Skills, www.imls.gov/im-
pact-imls/national-initiatives/
museums-libraries-and-21st-cen-
tury-skills/museums-librar-
ies-and-21st-century-skills-de� ni-
tions

• National Afterschool Associa-
tion, https://naaweb.org/

• Partnership for 21st Century 
Learning, www.p21.org/

• Project Outcome, https://www.
projectoutcome.org/

• Ready by 21, http://www.ready-
by21.org/

• remakelearning.org, http://remake-
learning.org/

• Serving Diverse Teens wiki 
page, http://wikis.ala.org/yalsa/
index.php/Serving_Diverse_
Teens_@_Your_Library

• STARnet - https://www.starnetli-
braries.org/

• Teen Programming Guide-
lines, www.ala.org/yalsa/teen-pro-
gramming-guidelines

• Teen Programming HQ, http://
hq.yalsa.net/index.html

• Teen Programs How-To 
Kit, http://media.walkerart.org/
pdf/wac_teen_kit_booklet.pdf

• YALSA’s Professional Tools, http://
www.ala.org/yalsa/professionaltools

• YOUmedia Network Community 
of Practice, http://youmedia.org/
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EXPLORE

The Value of Continuous Teen 
Services: A YALSA Position 
Paper” available at http://

www.ala.org/yalsa/value-continu-
ous-teen-services-yalsa-position-pa-
per. In April 2018, YALSA published 
a position paper recommending that 
school and public librarians “support 
healthy adolescent development, teen 
interests, and work to help mitigate 
the issues teens face by providing 
year-round teen services.”  YALSA 
encourages librarians to o� er more 
continuous services instead of focus-
ing on single programming events to 
strengthen the relationship between 
teens and their community. Cur-
rent research also points to the value 
of including teens in the planning 
process to ensure authentic learning 
experiences and provide young adults 
with opportunities for leadership and 
personal growth. This position paper 
investigates di� erent programming 
topics that librarians can implement 
throughout the year to not only 
welcome teens to libraries but also 
guide them as they mature into adults. 
A list of resources is included at the 
end of the article to assist librarians in 
presenting strong year-round services 
for teens.

“Adulting 101: When libraries 
teach basic life skills” available at 
https://americanlibrariesmagazine.
org/2018/05/01/adulting-101-li-
brary-programming/. Author Anne 
Ford describes a popular new idea in 
year-round teen services involving 
teaching basic life skills. Adulting 101 
programs might have originally been 
planned for older patrons, however, li-
brarians are reporting high attendance 
from teenagers. Teresa Lucas, assistant 
director of North Bend Public Library 
in Oregon, and library assistant Clara 
Piazzola “created a monthly series 
of six programs focused on cooking, 
� nances, job hunting, news literacy, 
apartment living, and miscellaneous 
topics such as cleaning an oven and 
checking engine oil” (Ford 2018). 
The enthusiastic teen response has 
led numerous libraries to continue 
o� ering monthly sessions on skills 
ranging from basic sewing to choos-
ing insurance. Programming costs are 
minimal and oftentimes community 
members volunteer to teach speci� c 
areas of expertise. The Adulting 101 
series provides a meaningful service to 
teenagers preparing for their future.
“VolunTeen Summers: The 

experience” available at 

Research 
Roundup—

Year-Round 
Teen Services

Kimberly Kinnaird

Welcome to Research Roundup. The pur-
pose of this recurring column is to make 
the vast amount of research related to 

youth and families accessible to you. To match the 
theme of the fall issue, this column focuses on year-
round teen services by examining current articles 
that share opportunities to mentor teens and support 
their leadership development.

“
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www.voyamagazine.com, October 
2017. Authors Stacey R. Hendren and 
Kaitlin Heidgerken-Greene provide a 
reminder that teen programming can 
also be service oriented. The Crooked 
Lake Branch of Anoka County Library 
redesigned their VolunTeen program 
in 2016 with a focus on helping their 
youth volunteers develop practical job 
skills, both during their busy sum-
mer reading program months and 
throughout the school year. Interest-
ed teens participate in an interview 
before completing an orientation 
session, similar to the hiring process 
for paid employees. Once selected, 
VolunTeens are expected to attend 
work meetings and consult a project 
notebook for their assignments. Teens 
are encouraged to choose meaningful 
assignments and submit proposals for 
sta�  approval before beginning their 
work projects, which include activities 
like scavenger hunts, crafts, dioramas, 
and other creative programming. By 
treating their volunteer hours as an 
actual work experience, teens are 
given a valuable opportunity to hone 
real-life skills that will serve them well 
in future employment. The library 
reports higher retention rates for their 
teen volunteers and plans to contin-
ue re� ecting on and improving their 
already successful VolunTeen program. 
“Teens were more engaged, sta�  got 
to know the teens better, and the teens 
gained skills in interviewing, problem 
solving, project management, and oth-
er areas that will help them succeed” 
(Hendren 2017). 
“Let Teens Lead” available at 

https://www.slj.com/?detailStory 
=let-teens-lead-makerspaces. Ac-
cording to author Linda Jacobson, 
makerspaces and technology centers 
continue to be among teens’ favorite 

year-round programs in many libraries. 
These teen hangout spaces can include 
everything from robotics components, 
3-D printers, and video games to 
typewriters, board games, and sewing 
machines. “Working successfully with 
teen makers means being willing to 
step back and dispense with structure 
if needed. It also means resisting jump-
ing in to direct activities and o� er 
help” (Jacobson 2018). Librarians keep 
teens interested by rotating new mate-
rials frequently and allowing them to 
be the experts in their own space.
“Teen Leadership Development 

Through a Teen Gaming Pro-
gram” available at http://www.ala.
org/yalsa/sites/ala.org.yalsa/� les/
content/vol-15-no-4-summer-2017.
pdf. Not only do teens enjoy the ca-
maraderie of learning new technology 
or playing games with their peers but 
they can also build leadership skills by 
presenting programs and organizing 
tournaments. Central Library in the 
Boston Public Library system employs 
Teen Tech Mentors and Teen Gaming 
Specialists to plan and present technol-
ogy workshops and gaming tourna-
ments for tweens and teens. These teen 
positions are paid $11 an hour and 
expected to work four hours a week 
during the course of one school year. 
“These opportunities support teens’ 
deep exploration of their interests and 
passions in the gaming and technology 
� elds as well as encourage the devel-
opment of leadership, professional, 
and industry skills” (Dowds, Halpin, 
and Snow 2017). At the end of the 
program, the Teen Tech Mentors and 
Teen Gaming Specialists have gained 
valuable work experience, forged pro-
fessional contacts, and begun building 
their portfolios and resumes for future 
employment opportunities in their 

� elds. This article includes speci� c 
information about the skills taught 
and expected outcomes to allow other 
librarians to begin hiring Teen Tech 
Mentors and Teen Gaming Specialists 
at their own libraries.
“Library Takeovers: After hours 

Nerf games and more at the Cor-
vallis-Benton County Public Li-
brary” available at https://commons.
paci� cu.edu/olaq/vol23/iss4/11/. Of 
course, some teen programming is 
simply for entertainment. The Corval-
lis-Benton County Public Library in 
Oregon hosts monthly Teen Takeovers 
where only teens are allowed in the 
library after hours to play Nerf battles 
or video games, watch movies, or 
complete crafts. Authors Bonnie Brzo-
zowski, Elizabeth Johnson, and Kristy 
Kemper Hodge note that the Nerf 
games among the books have been 
the most attended Takeovers, which 
inspired tweens and adults to ask for 
their own Takeovers. “Takeovers are all 
about having fun and connecting with 
others and have proven to be incred-
ibly popular” (Brzozowski, Johnson, 
and Hodge 2017). These after-hours 
events encourage more people to visit 
the library, some for the � rst time. As 
they stage Nerf battles in the stacks, 
teens have an opportunity to see dif-
ferent services the library o� ers.

Including teens during the planning 
and preparation stages of year-round 
programming promotes more interest, 
but also gives young adults a forum to 
voice their opinions and enact change. 
By encouraging teens to develop these 
leadership qualities, librarians can serve 
as mentors on the journey toward a 
productive and successful adulthood.

13F A L L  2 0 1 8  »  Y O U N G  A D U LT  L I B R A R Y  S E R V I C E S  »  YA L S

http://www.voyamagazine.com
https://www.slj.com/?detailStory=let-teens-lead-makerspaces
https://www.slj.com/?detailStory=let-teens-lead-makerspaces
http://www.ala.org/yalsa/sites/ala.org.yalsa/files/content/vol-15-no-4-summer-2017.pdf
http://www.ala.org/yalsa/sites/ala.org.yalsa/files/content/vol-15-no-4-summer-2017.pdf
http://www.ala.org/yalsa/sites/ala.org.yalsa/files/content/vol-15-no-4-summer-2017.pdf
http://www.ala.org/yalsa/sites/ala.org.yalsa/files/content/vol-15-no-4-summer-2017.pdf
https://commons.pacificu.edu/olaq/vol23/iss4/11/
https://commons.pacificu.edu/olaq/vol23/iss4/11/


TRENDING

Removing 
Barriers 

to Access: 
Eliminating 

Fines and 
Fees for a 

Win-Win for 
your Library 

and Teens

I can think of several instances where 
teens had excessive � nes and fees on 
their accounts, either from overdue books 

or missing items from their childhood . . . 
One girl, I recall, had over $80 on her ac-
count and couldn’t use the library resources, 
even though she wanted to check out books. 
Her mom had used her card irresponsibly, 
and now the teen was paying the price for 
it. . . . Another teen, a boy, had over $30, 
but they were books checked out from 
his childhood that he would have neither 
remembered nor been able to � nd. I could 
only o� er a resolution form and hope for 
the best. 

–Meagan Huber, Senior Teen Services 
Associate, Pikes Peak Library District
As this story demonstrates, late � nes 
can create a signi� cant barrier to using 
the library for some teens—often 
those who need access to libraries and 
reading materials the most. Fines most 
deeply impact teens in low-income 
households. These teens may lack 
transportation to return materials to 
the library, and paying � nes—which 
can add up very quickly—can be 
challenging for families with a tight 
budget.  Some teens don’t check out 
materials at the library as they know 
they may not be able to return them 
on time, and some have blocked 
library cards due to accumulated � nes 
and fees they can’t a� ord to pay. Being 
blocked from library services is also 
a cause of great embarrassment and 
shame. Many teens will simply stop 
using the library when they are unable 
to clear their accounts.

Addressing the issue of overdue � nes 
� ts directly into Content Area 8 of 
YALSA’s Teen Competencies, Equity 
of Access: “Ensur[ing] access to a wide 
variety of library resources, services, 
and activities for and with all teens, 

especially those facing challenges to 
access.” Librarians provide thought-
fully developed YA collections for 
teens to borrow, particularly those that 
might not have the household income 
needed to purchase them. Unfortu-
nately, while librarians encourage all 
teens to avail themselves of the collec-
tion, the policies of many libraries are 
doing just the opposite.

If your library charges overdue � nes, 
it is far from an anomaly. In January 
2017, Library Journal surveyed a ran-
dom selection of public librarians to 
learn about their libraries’ approaches 
to � nes and fees. Of the 454 respon-
dents, 92 percent reported collecting 
� nes for late returns on at least some 
materials. Of the 92 percent, only 5 
percent reported not charging � nes on 
juvenile materials.¹

Since that survey, however, there’s 
been a growing movement in public 
libraries to eliminate at least some 
overdue � nes. Libraries in communi-
ties small and large—from Yankton, 
South Dakota, to Baltimore, Maryland, 
to Weld County, Colorado, and many 
more—are beginning to go � ne-free 
on at least children’s materials. This is 
an important trend toward more eq-
uitable library service that all libraries 
can join.

You can play an important role in 
advocating for equitable service for 
teens (and other ages) at your library 
by encouraging your administration 
to end overdue � nes on at least some 
materials. First, request a meeting 
with your library’s administration to 
advocate for removing overdue � nes; 
alternatively, prepare your case in writ-
ten or digital form to present to your 
administration. Either way, prepare 
thoughtfully by gathering information, 

Beth Crist and Meg DePriest

TRENDING

Discover 
approaches to 

eliminating fi nes 
and fees for youth 

in your library
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crafting talking or written points and 
visuals, and honing your ask.
Gather stats and stories. Gather as 

much statistical information as you can 
about the impact that overdue � nes 
have on teens in your community, in-
cluding the number of teens that have 
blocked library cards due to � nes and 
fees. Collecting stories directly from 
teens about the impact that � nes have 
on their library and reading habits is 
critical. Engage with library patrons, 
but don’t neglect to reach out to non-
library users. Gather these stories as 
well, as eliminating overdue � nes may 
be the barrier they need removed in 
order to become library users.

You may also be able to gather sta-
tistics on the amount of revenue gen-
erated by � nes on YA materials (or on 
YA cards); this is likely to be a very 
small amount. Typically, overdue � nes 
from all materials make up less than 1 
percent of public library budgets.²
Debunk the myths! If you ask 

anyone to explain why libraries charge 
overdue � nes, you’re likely to get 
some version of these responses: “So 
people will bring their stu�  back on 
time,” and/or “Fines bring in a lot of 
valuable revenue.” If you’re advocat-
ing for changing this policy in your 
library, you’ll to need to debunk these 
myths. These assumptions—likely held 
by your community, your governing 
body, and maybe even your fellow 
colleagues—are not true.

The Colorado State Library (CSL) 
released a white paper advocating for 
the elimination of � nes and fees on 
children’s material after a review of 
our profession’s literature revealed no 
data to support the idea that charging 
� nes results in more timely returns of 
materials or brings in more revenue 
than it costs to collect � nes.³ In ad-
dition, the literature review revealed 
overdue � nes serve as a barrier to 
access for low-income community 
members. CSL’s � ndings serve as 
powerful ammunition as you develop 

your talking points and build your 
case.

Talking Point: Overdue fi nes 
do not make materials come 
back faster
In the last few years, by monitoring 
the length of hold times before and af-
ter eliminating overdue � nes, libraries 
that have recently eliminated overdue 
� nes have found that hold times have 
not increased.  Salt Lake City Library’s 
hold times were practically unchanged 
(9.8 versus 9.6 days) in the � rst three 
quarters after dropping all late return 
� nes, and San Rafael Public Library 
(Cal.) reported no change in hold 
times in the three years following the 
elimination of late � nes on children’s 
and teens’ materials.4

In addition to data from recent pol-
icy changes, research studies provide 
powerful statements. In three surveys 
of North Carolina libraries conducted 
between 1983 and 1991, researchers 
compared circulation statistics of li-
braries with di� erent overdue policies. 
This research revealed no signi� cant 
di� erence in the overdue rates of librar-
ies that charged overdue � nes and those 
that didn’t.5 Another surprising fact: 
charging nominal fees did not a� ect 
the return rate of materials, but the 
existence of heavy � nes did.6 Those 
nickels, dimes, and quarters per day 
that libraries charge don’t do a darn 
thing. If you really want materials to 
come back promptly, you need to 
charge truly punitive � nes, perhaps 
$5.00 a day. 

Talking Point: Overdue fines 
do not generate much in-
come for the library
To start with, overdue � nes typically 
make up a very small amount of a 
library’s budget—typically less than 1 
percent. Add to that the often-over-
looked costs required to collect those 
dimes and quarters, and the actual rev-
enue generated is very small. Between 

sta�  time, mailing overdue notices, fees 
for processing credit card payments, 
and collection agency fees, it turns 
out that much less revenue is collected 
than it appears. Some libraries that 
have carefully tracked revenue from 
� nes before and after eliminating them 
have found that collecting � nes was 
actually cost neutral, or even cost more 
than the revenue coming in.

Talking Point: Overdue 
fines serve as barriers to 
access (instead of teaching 
responsibility)
The American Library Association 
encourages libraries to promote “the 
removal of all barriers to library and 
information services, particularly fees 
and overdue charges.”7 Researchers in 
2004 found libraries in economically 
disadvantaged areas of their commu-
nity had signi� cantly lower circulation 
rates than middle-class neighbor-
hoods, and library users “were re-
luctant to check out books because 
they feared having to pay overdue 
� nes.”8  Low-income caregivers sur-
veyed by CSL researchers identi� ed 
library � nes and fees as one of the 
factors preventing them from using 
the library.9 At a time when libraries 
� ght to showcase their relevance and 
importance in the community, we 
should welcome all library users, not 
establish policies that turn them away 
and reduce usage.

A common related claim made is 
that libraries need � nes to teach young 
people responsibility. Beyond the mor-
al argument to this claim, the truth of 
the matter is that most children, and 
many teens, cannot get to the library 
on their own in order to return books 
on time, yet they’re the ones penalized 
for situations beyond their control. 
Isn’t it, after all, each family’s right to 
teach lessons to their children and not 
the role of the library? Rather than 
a lesson in responsibility, the policy 
becomes a punitive barrier. 
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Talking Point: Dropping late 
fines can increase circula-
tion and library visits
Libraries across the country are 
dropping late � nes, and they supply 
rich data to support your e� orts at 
your library.  For example, Salt Lake 
City Public Library dropped overdue 
� nes for all materials in 2017 and, in 
the � rst three quarters following the 
policy change, reported these surpris-
ing results: a 10.9 percent increase in 
checkouts, a 10.8 percent increase in 
borrowers, and 3.6 percent new library 
cards issued—all of this with virtually 
no change in hold times.¹0 Similarly, 
San Rafael Public Library eliminat-
ed late � nes on children’s and teens’ 
materials in 2015. Circulation of those 
collections increased with no change 
in hold times, and youth borrowers in-
creased 40 percent.¹¹

Talking Point: Libraries 
across the country are 
dropping overdue fines
Since becoming interested in this top-
ic in 2015, we have eagerly watched 
this trend grow and grow. In trying 
to keep track of the news of library 
system after library system dropping 
overdue � nes, we began a document 
to keep track of the movement. We 
invite you to visit it, view circula-
tion policies, � nd links to local news 
articles covering the change, and add 
to it as you succeed at your library and 
learn of others that do.
Prepare visuals. Visuals in print or 

digital form will help you make your 
case in meetings, written appeals, 
and verbal presentations. Infograph-
ics—layering pictures and symbols 
with thought-provoking data—are 
powerful and succinct tools to use 
as you make your case. Visuals don’t 
need to be fancy or require extensive 
design knowledge; instead, include 
photos, illustrations, and graphics that 
can interact with and amplify your 
message.

Honing your ask. Prepare an ask 
that’s speci� c, � rm, and compelling. 
Strongly advocate to eliminate � nes 
on at least children’s and YA materi-
als (or simply address materials for all 
ages). Providing � ne amnesty periods 
or introducing programs that allow pa-
trons to reduce existing � nes and fees 
by donating food, reading, or volun-
teering at the library are not acceptable 

substitutes for eliminating � nes as they 
are not ongoing and cannot remove 
barriers to library use on a long-term 
basis. Further, these systems may also 
present additional barriers for some 
patrons.

You may also wish to advocate for 
wiping existing � nes and fees for teens 
to provide for a fresh start, so that 
those teens that need access to books 
and library services the most will have 
the opportunity again. Seattle Public 
Library’s Fresh Start program provides 
an excellent model.

If eliminating � nes is a hard sell, you 
may consider advocating for an infor-
mation-gathering trial period. During a 
period of six to twelve months, your li-
brary can track borrowing rates, impact 
stories, patron comments, and revenue 
generation versus cost of collecting 
� nes. At the end of the trial period, your 
library administration can evaluate the 
viability of continuing without � nes.
Involve teens directly. Stories are a 

compelling and necessary component 
of your advocacy work. Invite your 
teen patrons to share their experiences 
with late � nes.

As an example, we chatted with 
Rhyia B., age eighteen, about her 

 situation. Rhyia uses the library often, 
and she has her entire life; she attend-
ed story time as a child, participated 
in summer reading, and enjoyed teen 
programming. Like most teens on the 
cusp of adulthood, as she learns the ins 
and out of being an adult, she some-
times falters. In the busy activity of 
her senior year, including applying and 
getting accepted to college, she some-

times neglected to turn library mate-
rial in on time. The resulting � nes that 
accrued on her account have become 
a problem.

“I would check out materials quite 
often as I preferred to check out the 
books I read in my high school book 
club from the library. However, my 
library card has been suspended due to 
excessive � nes so I have been unable 
to check out materials as of last year… 
This de� nitely e� ects [sic] my relation-
ship with the library in that I can no 
longer check out materials, and beyond 
that there is also a feeling of almost 
criminal shame going in.” —Rhyia B.

Encourage teens to represent their 
own interests to your library’s admin-
istration. Ask them to share the impact 
that overdue � nes have on their access 
to books and library use, and explain 
what it will mean to them to have 
� nes eliminated; this may be done in 
person at a meeting with your admin-
istration, via video, or through a writ-
ten statement or interview.

Next Steps
What if your best e� orts don’t sway 
your administration? Ask why. De-
pending on the response, try to gather 

Encourage teens to represent 
their own interests to your library’s 
administration.
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and present additional information to 
address doubts. You may � nd it e� ec-
tive to recast your ask; for instance, if 
you advocated for the elimination of 
all � nes, consider limiting your ask to 
� nes on children’s and YA materials, 
or for a trial period of six or twelve 
months. You can also try again in a 
year (sometimes it’s a matter of timing, 
and simply introducing the idea plants 
the seed for future asks).

If your advocacy is successful and 
at least some � nes are eliminated, 
promote the change widely to teens 
in your community, including—and 
especially—those who don’t use the 
library. Use common channels that 
will reach teens, like middle and high 
schools, social media, after school and 
summer program providers, part-
ner organizations, and popular teen 
gathering places. A warm welcome 
message can coax a teen who once felt 
excluded to return to your library for 
a fresh start.

YA librarians are thrilled when 
they see teens checking out a stack 
of books and magazines, and teens 
should feel encouraged to do so, rather 
than be fearful of the late � nes that 
might accrue. Based on research, these 
user-friendly policies will bring more 
teens into the library, especially low-in-
come populations who need libraries 
the most.

Librarians have an opportunity to 
play a meaningful role in the lives of 
teens and families in their commu-
nities, and it’s time to stop enforcing 
a policy that serves no purpose. If 
overdue � nes alienate teens rather than 
making them return materials faster, 
why keep this out-of-date, out-of-
touch rule? By eliminating library 
� nes and fees, at least on children’s and 
teens’ materials, public libraries become 
more welcoming. Teen literacy skills 
are crucial to success in high school 
and through adulthood, so it’s critical 
that teens from all income levels in our 
society have access to materials they 

can use daily at home for enjoyment, 
school work, and information. 
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On a Friday in fall 2014, the 
twelve participants in the � rst 
Learning Dreams/Youth-

Link Emerging Adults Project met 
in a small library meeting room to 
go over last minute details. Learning 
Dreams sta�  made sure that everyone 
understood and signed an agreement 
about treating all group members 
respectfully and keeping equipment 
and resources safe and secure. The 
group then walked to the second 
� oor of Hennepin County Library—
Minneapolis Central, and library sta�  
led them through two locked doors 
into the Best Buy Teen Tech Center. 
The large and brightly colored space 
is � lled with art projects created by 
teens. It includes a soundproof record-
ing studio and booth, a 3-D printer, 
multiple computers with profession-
al-level graphics and music production 
software, keyboards, guitars, sewing 
machines, and much more. Open for 
teens only Monday through Thursday, 
that Friday in 2014 was the � rst time 
that emerging adults were welcomed 
to this space and given access to these 
resources. 

Family and community engagement 
is a primary focus for libraries around 
the country. Partnering with Learning 
Dreams, a project of the School of 
Social Work at the University of Min-
nesota, made it possible to engage an 
underserved group of emerging adults 
in a way that the library could not 
do alone (About: Learning Dreams, 
n.d.).  Though this partnership focuses 
on emerging adults who are also 
experiencing homelessness, many of 
their developmental tasks are true for 
those who have more social, emotion-
al, � nancial, and systemic supports. 
Emerging adulthood is the “state of 

being beyond adolescence but not 
yet fully adult, trying out adult roles 
but not yet immersed in them, on the 
way to adulthood but not there yet” 
(Arnett, 2012).

Over � ve years, the partnership has 
developed incrementally and led to 
transformative results both for pro-
gram participants and in the way each 
organization operates. This article will 
highlight the history of the partner-
ship and community engagement 
lessons learned along the way.

Setting the Context
Hennepin County Library is a large 
Midwestern public library system 
that includes urban, suburban, and 
rural locations, with wide variations 
in community demographics and 
needs.

Minneapolis Central Library is a 
destination and a haven for youth 
in the community—both teens and 
emerging adults ages eighteen to 
twenty-four (Arnett, 2012). Many 
youth visit downtown Minneapolis 
because it is a major transit hub. They 
frequent Minneapolis Central Library, 
and more speci� cally Teen Central, 
the teen library within the building, as 
well as the Teen Tech Center. The Teen 
Tech Center is a space for teens to use 
new technologies with support and 
assistance from other teens and adult 
mentors. They are able to share their 
work with other teens across the globe 
through The Clubhouse Network 
(The Clubhouse Network).

Teen Central opened in 2006 as one 
of the � rst public library spaces devot-
ed speci� cally to teens. Planned with 
extensive input from a teen advisory 
group, it included unique architectural 
features, dedicated sta� , and guide-
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lines for use developed by teens (Baca, 
2006).

Teen Central truly became a place 
youth could call their own, and the 
� ercely dedicated sta�  continued to 
advocate within the building and 
the library system for change in how 
teens are viewed and treated as library 
patrons. This coincided with the 
growth of teen services as a distinct 
area of youth services and collections 
throughout the country.

As teen services grew, teen librarians 
nationwide learned that building rela-
tionships with youth, paying attention 
to the quality of the social and emo-
tional experiences teens were having, 
giving teens opportunities to create 
and lead, and providing consistent ser-
vices were among the most important 
aspect aspects of their work (Center 
for Youth Program Quality).

In 2010, Hennepin County Library 
saw the need to deepen its commit-
ment to quality youth programming 
and to develop persistent and sustained 
support for teens to engage with 
new technologies and literacies and 
become not only consumers but also 
creators of multiple forms of media 
and self-expression. In 2013, the Best 
Buy Teen Tech Center opened at Min-
neapolis Central Library, right next to 
Teen Central. 

Similar to YouMedia (You Media 
Learning Labs Network), which has 
expanded to centers in other libraries 
and a professional learning commu-
nity, Teen Tech Centers are part of 
the Clubhouse Network. With 100 
locations in eighteen countries, “each 
Clubhouse provides a creative, safe, and 
free out-of-school learning environ-
ment where young people from under-
served communities work with adult 
mentors to explore their own ideas, 
develop new skills, and build con� -
dence in themselves through the use of 
technology” (The Clubhouse Net-
work). With dedicated professional sta� , 
teen sta� , and adults as volunteer men-

tors, the Teen Tech Center has become 
a place of community, creativity, and 
support for teens ages twelve to nine-
teen, particularly for the community 
of youth experiencing homelessness or 
insecure housing. However, emerging 
adults aged out of teen services when 
they turned twenty, and it was increas-
ingly apparent to sta�  and community 
partners that there was a signi� cant 
unmet need at Minneapolis Central.

Community Need
“Youth on their own make up 16 per-
cent of the total homeless population 
counted in October 2015. Compared 
to their representation in the total 
Minnesota population, children and 
youth age twenty-four and younger 
are the most likely of all age groups 
to be homeless,” according to Wilder 
Foundation’s most recent report on 
youth homelessness in Minnesota 
(Wilder Research, 2017). For this re-
port, youth experiencing homelessness 
include unaccompanied minors (age 
seventeen and younger) and young 
adults (ages eighteen to twenty-four). 
Sixty-three percent of these youth live 
in the Twin Cities metro area (Minne-
apolis, St. Paul). 

Youth experiencing homelessness in 
Minnesota are “less likely than adults 
to stay in shelters, more often staying 
temporarily with friends or in places 
not intended for habitation. Minors 
experiencing homelessness in partic-
ular have fewer shelters available and 
have fewer legal provisions for hous-
ing and other basic needs. Finding 
youth outside of the shelter system 
is extremely di�  cult, and the num-
bers reported here are an undercount. 
Nevertheless, nearly one-third of 
youth on their own in the 2015 study 
were found outside of the shelter 
system—a higher percentage than any 
other group. This is especially true for 
male youth, of whom 40 percent were 
interviewed outside of formal shelter 
programs” (Wilder Research, 2017).

Other facts about youth experi-
encing homelessness in Minnesota 
include:
• Racial disparities are glaring in this 

population;
• LGBTQ youth are overrepresented 

(18 percent);
• Many youth experiencing home-

lessness have children of their own;
• Nine out of ten youth have experi-

enced at least one adverse child-
hood experience, including trauma 
and abuse;

• The majority have serious health 
issues, including mental health or 
chronic physical health problems; 
and

• More than half have experienced 
violence and exploitation related to 
their housing or homeless situation.

Among young adults experiencing 
homelessness, 52 percent are in school, 
and 68 percent of nineteen- to twen-
ty-four-year-olds have completed high 
school or received a GED (Wilder 
Research, 2017). This compares to 
69 percent of Minnesota graduates 
enrolled in postsecondary education 
programs (Minnesota O�  ce of Higher 
Education, 2017) and an 82 percent 
overall state high school graduation 
rate (Minnesota Department of Edu-
cation, 2018).

Despite all of these challenges, these 
youth are resilient and full of hopes 
and dreams for the future (Wilder 
Research, 2017)

A Partnership Develops
When the Teen Tech Center opened 
in 2013, Learning Dreams sta�  were 
partners in the Youth Opportunity 
Center at YouthLink. YouthLink is a 
nonpro� t in downtown Minneapo-
lis that helps young people between 
the ages of sixteen and twenty-three 
on their journeys from homeless to 
hopeful (About Us: YouthLink, 2018). 
Learning Dreams sta�  heard directly 
from emerging adults about the Teen 
Tech Center and the frustration they 
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felt about being unable to access both 
the resources and youth-focused sta�  
at the Teen Tech Center and Teen 
Central once they turned twenty. 
Access to creative programs, tools, and 
opportunities to experiment in the 

arts and technology worlds become 
very limited or costly after the age of 
eighteen. This identi� ed community 
need resulted in the idea of pursuing 
ways to make the Teen Tech Cen-
ter available to emerging adults ages 
twenty to twenty-� ve in partnership 
with YouthLink and Learning Dreams 
during hours the Teen Tech Center 
was closed.

The planning phase for the � rst 
cohort of the YouthLink/Learning 
Dreams Emerging Adults Project 
began in summer 2014. At that point, 
the Teen Tech Center had just com-
pleted its � rst full year of operation. 
The start-up year was successful from 
the point of view of teens, who em-
braced the Teen Tech Center. It also 
had positive e� ects on Teen Central, 
which continued to provide traditional 
library services and saw a decrease in 
behavior and security incidents along 

with an increase of teens using that 
space for individual pursuits, reading, 
studying, and hanging out. Behind the 
scenes, teen sta�  were grappling with 
a signi� cant change in service model 
and needed competencies. 

As library sta�  and Learning Dreams 
sta�  sat down to plan the practical 
realities for the pilot group, both 
partners wholeheartedly agreed that 
services to emerging adults were 
important for Minneapolis Central 
Library to address. Both organizations 
are committed to supporting individ-
uals in reaching their educational, per-
sonal, and career dreams and goals, and 
both organizations support individuals 
in their unique journey to reach these 
goals. The partners both understood 
that youth experiencing homeless-
ness often experience educational 
disruptions, and that these emerging 
adults were now fully responsible for 
their own education and career paths, 
without the family and community 
supports available to many of their 
peers. As part of this initial planning 
process, sta�  identi� ed what both the 
library and Learning Dreams wanted 

to accomplish in the present as well as 
long-term goals and dreams.

Library youth services sta�  had 
concerns about their capacity for 
supporting an additional service. They 
were concerned that the quality of 
teen services would be diminished by 
this pilot project, and that the space 
and community for teens that they 
had worked so hard to develop would 
be compromised.  Youth services sta�  
were concerned about possible dam-
age to or loss of expensive equipment 
and use of supplies that could nega-
tively a� ect the Teen Tech Center. The 
Clubhouse Network emphasizes the 
importance of each network member’s 
space being a place where youth can 
see their work prominently displayed 
and leave projects in progress undis-
turbed, and Teen Tech Center sta�  
were concerned that sharing the space 
with another program would a� ect 
their ability to be faithful to the Club-
house Network learning model.

Learning Dreams sta�  were con-
cerned about the lack of services and 
access to technology for emerging 
adults at the Minneapolis Central 
Library. They were also concerned 
about the negative experiences that 
emerging adults had at the library. As 
youth workers and artists, they were 
concerned about their own lack of 
knowledge of the technology available 
in the Teen Tech Center. 

Library and Learning Dreams partners 
recognized that they had signi� cantly 
di� erent approaches to their work, and 
they strove to leverage the expertise 
and possibilities of each. One great 
bene� t to the partnership was the avail-
ability of Learning Dreams sta�  to be 
in frequent contact with the Emerg-
ing Adult Project group members on 
and o� -site and their long-standing 
relationships with community service 
providers for serving youth experienc-
ing homelessness or housing insecurity.

Out of an open discussion of con-
cerns, library and Learning Dreams 

The connections made during their 
time in the Emerging Adults Project 
have led to employment as youth 
outreach workers at YouthLink, jobs 
with local arts organizations, and 
to the development of individuals’ 
professional networks as independent 
artists and entrepreneurs.
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sta�  developed some initial guidelines 
for the work. They developed an 
agreement that each participant in 
the pilot group would sign, commit-
ting to how they would treat one 
another, the space, and the equip-
ment. Library sta�  set aside a physical 
storage area for pilot group members’ 
projects and materials and a secure 
area on the server. Learning Dreams 
youth workers were in a position to 
make the commitment of respect 
meaningful to participants, and to re-
turn to it frequently over the course 
of the project.  Learning Dreams sta�  
also took the lead in meeting with 
each emerging adult to set goals for 
their participation in the project.  
Learning Dreams sta�  led the work 
of holding participants accountable 
for their behavior, reminding them of 
weekly meeting times, and gathering 
the group outside the space prior to 
each weekly visit to the Tech Center. 
This structure provided an opportu-
nity for group members to resolve 
any issues or renegotiate agreements 
about using shared resources.

Over time, leadership for this “pre-
work” shifted from Learning Dreams 
sta�  to some of the emerging adults 
themselves, providing opportunities 
for them to lead meetings, design and 
manage projects, and be responsible 
for materials and budgets.

At the end of the each three-month 
session, Learning Dreams sta�  inter-
view each group member to re� ect on 
their initial dreams and goals and the 
progress or changes they made. Group 
members re� ect on their experience 
in the Teen Tech Center and if or 
how their relationship to the library 
had changed because of the Emerg-
ing Adults Project. Learning Dreams 
sta�  write a report highlighting the 
experiences of group members at the 
end of each session and share it with 
library sta� .

Emerging adults who are new to the 
program are pleasantly surprised that 

they are trusted to use the equipment 
and technology. They start to imag-
ine new possibilities for themselves at 
the library. They start to understand 
the links between their dreams and 
creative work and possible educational 
or career paths. In 2015, Emerging 
Adults Project members created a 
video highlighting the impact of this 
program. One member said, “This op-
portunity helped me further my skills 
in my creative process and being in a 
space with likeminded artists helped 
me grow as well” (2015 Emerging 
Adults Project Members, 2016).

In their 2017 exit interviews, group 
participants described a range of per-
sonal outcomes. These included:
• Increased skill in organization;
• Identifying steps to reach a goal;
• Cooperation with others;
• Learning to use new tools and build-

ing con� dence with technology;
• Completion of resumes and im-

proved writing skills; and
• An experienced sense of safety, 

stress relief, support, hope, and 
pride in their community (Stein, 
Brune, & Spika, 2018). 

The connections made during their 
time in the Emerging Adults Project 
have led to employment as Youth Out-
reach workers at YouthLink, jobs with 
local arts organizations, and to the de-
velopment of individuals’ professional 
networks as independent artists and 
entrepreneurs. Members have enrolled 
in classes at Minneapolis Community 
and Technical College, with navigation 
support from a project volunteer men-
tor who is also a faculty member at 
the college. Members have also made 
connections with adult services library 
sta�  at Minneapolis Central who have 
expertise in foundation grant search-
es, small business development, and 
patents.

A partnership practices and improves
After the 2014 session wrapped, 
library sta�  and Learning Dreams sta�  

met to debrief and plan for the second 
year. Learning Dreams sta�  shared the 
re� ections from the emerging adult 
group members, and both sets of part-
ners shared what went well and what 
could improve.

This annual debrief is critical to 
the success of the partnership. It is 
a primary way each of the partners 
builds trust with the other and learns 
about one another’s work styles, the 
strengths each partner brings, and the 
constraints that need creative prob-
lem solving. One of the Learning 
Dreams sta�  members said, “The key 
is that every year, we try something 
a little di� erent. We all get together 
and look at what came in on our 
� nal reports and interviews, and 
what little shifts can we make. Ev-
eryone is committed to the dignity 
and integrity of the young people 
in here. We’re getting better and 
better at maximizing partnering with 
young people” (Brune, 2018). There 
is a lot of sharing of disciplines and 
an understanding that no one has to 
have all the skills, but team mem-
bers inform and support each other’s 
practices and possibilities. 

Learning Dreams sta�  and library 
sta�  have both had to let go of their 
need to be experts in using the 
technology available in the Teen Tech 
Center. As the partnership has ma-
tured, the team has developed docu-
mentation and there is an expectation 
that everyone knows how to turn on 
the equipment and save work on the 
server. Beyond that, library sta�  have 
speci� c technology and research skills, 
and the team leverages partnerships 
with guest artists and community 
members who do workshops in re-
sponse to the interests of the Emerg-
ing Adults Project members.

Learning Dreams sta�  have � exibility 
in scheduling and training in youth 
work that library sta�  do not have, 
which reduces the burden on and pos-
sible burnout for library sta� . Library 
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sta�  are building relationships with 
emerging adults who may be experi-
encing homelessness or personal crisis. 
Many members have experienced 
trauma. Learning Dreams sta�  are able 
to follow up with group members be-
yond the weekly sessions, and library 
sta�  are able to advocate for them 
as they navigate the library. Training 
for library sta�  in understanding the 
e� ects of homelessness, trauma, and 
experiencing racism has been valuable 
for the team.

Some of the changes made, although 
they seem minor, enhance the feel-
ings of dignity and community for 
group members. Based on input from 
the emerging adults, a sta�  bathroom 
closer to the space is now available to 
them. The group members themselves 
honor the teen-only aspect of the 
Teen Central space, but going through 
two locked doors to get to the Teen 
Tech Center was frustrating and did 
not feel welcoming. Group members 
recommended getting a doorbell to 
accommodate any group members 
who arrive late.

Consistency and follow-through are 
crucial to the success of this pro-
gram. The youth services manager 
at Minneapolis Central advocated 
for changes in scheduling to ensure 
that there is a consistent sta�  per-
son available for each Friday session. 
This scheduling re� ects identifying 
and responding to the needs of the 
patron, rather than a long-standing 
practice in weekend schedules that 
had sta�  rotating on Fridays and Sat-
urdays. Sta�  report that the ability to 
be part of the group each week helps 
them build relationships with group 
members and be more responsive 
to their questions. Often sta�  will 
do some research and bring in some 
resources the next Friday based on 
conversations from the week before. 
Group members, library sta� , and 
Learning Dreams sta�  experience 
this consistency as important to the 

trust they develop in working with 
one another. 

Library Services Transformed
The � rst three-month session of 
the Emerging Adults Project in fall 
2014 hosted twelve participants. 
Three more sessions followed in 
2015–2017, and the numbers grew to 
� fty-two participants in 2017. Over 
that time, returning members have 
taken on responsibilities as group 
leaders, managed budgets, and learned 
how to give one another respectful 
feedback on artistic work. Group 
members, with mentoring from 
Learning Dreams sta� , developed 
and presented to the adult services 
manager an idea for a monthly open 
mic program. That program, called 
Echo, is currently part of Minneapolis 
Central Library’s regularly scheduled 
programming and is coordinated and 
hosted by former members of the 
Emerging Adults Project. They have 
aged out of the Emerging Adults 
Project and now fully participate in 
adult services at Minneapolis Central 
Library. 

In July 2018, the � rst six-month 
session of the Emerging Adults Project 
launched. In addition to recruiting 
membership at YouthLink, former 
members are recruiting friends and 
sta�  from the Teen Tech Center are 
referring emerging adults who are 
aging out of teen services. Over thirty 
individual emerging adults have par-
ticipated in the � rst month.

Although the project started with 
teen services sta�  in a primary role, 
one of the long-term goals of the 
project was to embed adult services 
sta�  into this project. The current 
primary library sta�  liaison to the 
Emerging Adults Project combines 
adult services and teen services in 
his role. This ensures that youth and 
emerging adults see him working in 
Teen Central, at the adult service 
desks and in the Teen Tech Center. 

Before the � rst session of the Emerg-
ing Adults Project, graduate students 
from the School of Social Work at the 
University of Minnesota interviewed 
emerging adults who spent time at 
YouthLink’s Youth Opportunity 
Center and the Minneapolis Central 
Library. They found that interviewees 
were unaware that library resourc-
es in Teen Central were available in 
other parts of the library. Interviewees 
experienced sta�  in other parts of the 
building as intimidating, unwelcoming, 
and too reserved (Cacich, Scott, Scott, 
& Vocasek, 2013). Supporting more 
sta�  in developing competencies in 
serving both teens and adults, rather 
than the usual model of children and 
teens, is one way to continue being re-
sponsive to the community of patrons 
at Minneapolis Central Library. 

Providing a safe and welcoming 
space for youth and emerging adults 
who have experienced trauma and 
homelessness takes time. It can be 
a messy and circular process. This 
was an “aha” moment for the adult 
services manager who recently said, 
“I now understand the necessity of 
the mess.” It often looks like a lot of 
sitting around and talking before there 
is enough trust to do creative work or 
try new technology. “Resource-heavy 
programming is critical to making 
progress, especially with young people 
who have experienced trauma or have 
histories of violence. Resource-in-
tense work typically serves a rela-
tively small number of individuals. 
The long-term bene� ts extend well 
beyond the impact on the targeted 
individuals by interrupting the cycle 
of violence” (Results Minneapolis, 
2016). As libraries move toward more 
relational and less transactional inter-
actions with patrons, the challenge is 
identifying priorities and consistently 
allocating sta�  and resources toward 
those areas where intensive service is 
needed. The Emerging Adults Proj-
ect aligns with Hennepin County 
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Library’s commitment to identifying 
and being responsive to local com-
munity needs. It aligns with Learning 
Dream’s commitment to helping peo-
ple discover their dreams and connect 
to learning opportunities to make 
those dreams a reality. It aligns with 
Hennepin County’s commitment to 
reduce disparities (Chanen, 2018) and 
to be more responsive to the needs 
of emerging adults as they age out of 
other government services.

For library sta�  to be successful, the 
training and support needed is less 
about becoming experts in using par-
ticular equipment or technology and 
more in understanding the e� ects of 
trauma and homelessness. This has in-
� uenced not only the Emerging Adults 
Project but also how sta�  at Minneap-
olis Central interact with all patrons, in-
cluding children and families. Working 
alongside social workers, youth work-
ers, and street outreach workers helps 
library sta�  become more comfortable 
with a relational style that might not 
lead to a “completed reference transac-
tion” but builds trust and community 
over time. This trust building creates 
the opportunity for traditional library 
services to happen when the time is 
right. Working alongside community 
partners also supports library sta�  in 
understanding that, while the work 
they do is valuable and life changing 
for patrons, they do not have to take on 
responsibility for all the challenges that 
patrons face.

Sta�  at Minneapolis Central Library 
understand and support the Emerging 
Adults Project. Partners in the youth 
work community report that Minne-
apolis Central Library has developed a 
strong reputation as a youth-friendly 
place. Most importantly, emerging 
adults experience Minneapolis Central 
Library as a community where they 
more often feel welcomed and where 
sta�  show genuine interest and care. 
They know that the library is a place 
where they can dream and grow.

Powerful partnerships take time 
and intention to create, but when 
we take the time to partner, re-
flect, and change, we can improve 
and strengthen our services and be 
truly responsive to our communi-
ties in ways that neither partner can 
achieve alone.

As one of the team members said, 
“[This work] it’s invaluable and such 
a pleasure. It’s really important not to 
say, poor homeless kids out there for 
whatever reasons. Usually it’s beyond 
their control. When they are support-
ed, loved, and cared for, with opportu-
nities like this, they can do just about 
anything” (Spika, 2018).
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Making the case 
and the space 

for teens

Teenspace: A 
Space to Be

The twang of guitar and bass 
strings. Shouts. The thrum 
of a sewing machine. The 

crisp rustle of turning pages. The 
click of typewriter keys. The whir 
of a motion-activated robot. Voices 
singing. The whine of the 3D print-
er. Questions being shouted out. The 
scratch of a pen, pencil, or stylus across 
analog and digital drawing tablets. The 
sizzle of sautéing vegetables. The click 
of camera shutters. The clunk of Con-
nect Four pieces strategically dropping 
into place. 

These are the sounds of teens ex-
ploring, creating, and supporting 
one another in Carnegie Library of 
Pittsburgh’s (CLP) Teenspaces. These 
are not quiet spaces, but places where 
teens are actively exploring their inter-
ests with the support of library sta� . 

CLP supports the teens of Pittsburgh 
and western Pennsylvania in every 
one of its 19 locations. Across these 
branches, CLP Teen Specialists all have 
the same goal, “to empower teens 
to be builders of their own future.” 
Through their role as caring adults 
and mentors, the Teen Specialists work 
to create a welcoming space where 
teens can explore their interests.

This exploration happens throughout 
the year and not just during the sum-
mer months or for special programs 
like Teen Read Week™ and Teen Tech 
Week™. However, this wasn’t always 
the case at CLP. Historically, our 
Children’s Librarians acted as both the 
Children’s and Teen Services person at 
each location. Those of you doing this 
work know the di�  culty of balancing 
these responsibilities, especially since 
most libraries and their communities 
prioritize early learning, not only 
because of the developmental research 

supporting it and because this is often 
seen as an easier audience to draw in 
and engage than teens.

At CLP, we recognized that Pitts-
burgh teens needed and deserved our 
support. A 2006 RAND study re-
vealed that low high school graduation 
rates at Pittsburgh public schools can 
be traced to problems arising during 
the critical middle school years, and 
sixth grade in particular.1 Afterschool 
programming is commonly available 
for children in elementary school, but 
signi� cantly less available for those 
middle and high school students who 
fall into the range targeted by Teen 
Services.2 In 2011, by a margin of two 
to one, city voters passed a referendum 
to add .25 mills to all real estate tax in 
the city.3 With some of this increased 
tax revenue, CLP made the decision 
to add dedicated Teen Specialists to its 
locations. This sta�  increase allowed us 
to prioritize services to teens year-
round and not just during Summer 
Reading and Teen Read Week as we 
had in the past.

YALSA’s recent position paper, 
The Value of Continuous Teen Services, 
suggests that providing continuous 
teen services gives teens access to the 
resources and services they need to 
grow into productive adults. YALSA 
states, “School and public libraries are 
a place for formal and informal learn-
ing opportunities that support healthy 
adolescent development, teen interests, 
and work to help mitigate the issues 

1United Way, Creating Pathways to Success: United 
Way’s Children and Youth Priority Impact Areas 
(2013–2016), 11.
2Afterschool Alliance, America After 3PM: Afterschool 
Programs in Demand (2014), 14. 
3Rich Lord, “Carnegie Library funding approved by 
big margin” in Pittsburgh Post-Gazette (Nov. 9, 2011).
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teens face by providing year-round 
teen services.” YALSA recommends six 
actions that will help libraries achieve 
this. 

The last action YALSA recommends 
is the one CLP Teen Services starts 
from, the one we believe all success 
with teens stems from, and one that 
doesn’t require extra Teen Services 
sta� —” Create an inclusive welcoming 
environment year-round.” 

CLP Teen Specialists work to accom-
plish this by communicating, and liv-
ing, the Teenspace promise and values 
in their work with teens.

Sta�  who embrace these values are 
our most important resource. Without 
them, even a Teenspace with all the 
latest gadgets, com� est furniture, and 
coolest decorations would be an empty 
space, because we need welcoming, 
creative, and caring people to invite 
teens in, make them feel they belong, 
and empower them to take ownership 
and be a leader within the space. 

It was a�  rming in 2014 to see our 
focus on year-round Teen Services re-
� ected in the YALSA Futures Report, 
which called for libraries to be spaces 
“where individuals can learn how to 
connect and use all types of resourc-
es, from physical books to apps to 
experts in a local, regional, or national 

community.” CLP uses the YALSA 
Futures Report and accompanying 
Teens First graphic as guiding docu-
ments and embraces the “Teens First” 
approach “where youth engagement, 
youth voice, and youth leadership are 
embedded throughout teen services.”4

We’ve experienced a major shift in the 
last few years as our sta�  have begun 
to identify as mentors and educators 
in an informal environment and high-
light the free, exploratory nature of 
our spaces and programs. 

This focus on supporting teens all 
year long is reiterated in a recent 
YALSA position paper, The Value of 
Continuous Teen Services, which posits 
“all teens have the capacity to learn, 
grow, and develop into knowledgeable, 
caring and contributing adults, but to 
do this they must have access to the 
very best services and programs school 
and public libraries can o� er all year 
long.”

School Year
It’s important for us to get outside 
the library’s walls in order to connect 
with teens and communicate the kind 

4YALSA, “Transforming Library Services for and 
with Teens Through Continuing Education Exec-
utive Summary” (2014).

of welcoming space we’ve created for 
them. CLP Teen Specialists do this 
through our CLP – BAM! (Books & 
More!) outreach model. In this model, 
sta�  set up tables in school cafeterias, 
from which they can o� er library 
services—card sign-ups, checkout, 
interactive and hands-on activities—
and invite them to visit one of our 
branches. This is often a � rst step 
in building relationships with teens 
and helps us reach teens who don’t 
know about (or aren’t able to visit) 
the library. It builds a foundation that 
allows teens to see sta�  as welcoming, 
caring adults who can provide support 
of any kind. Because even if we are 
not the best suited to help with their 
needs, we can � nd out who is! 

Once teens become library users, 
we o� er a variety of interest-driven 
programming through weekly Teen 
Time programs at all our locations. 
To achieve this, we plan—or co-plan 
along with teens—programs that ex-
plore what excites them, what makes 
them curious, or what they want to 
learn more about.

At many of our locations, we don’t 
have the capacity to o� er structured 
teen programs more than once a 
week, so we ask sta�  to prioritize 
one Teen Time per week and make 
themselves available to teens during 
the after-school hours (e.g., 2–5 p.m., 
3–6 p.m.). During these nonprogram 
times, sta�  talk to teens about their 
day, suggest low-key, self-directed 
activities that require little sta�  inter-
vention (e.g., a sticker maker, Mag-
na-Tiles, drawing supplies), support 
self-directed learning, and address any 
immediate teen needs. Many times our 
teen volunteers take the lead on plan-
ning, setting up,  and overseeing these 
self-directed activities to keep folks 
engaged during the hours they’re at 
the library. Often teens need help with 
things that can’t wait or aren’t best 
addressed by a program, for instance, 
� lling out an online job application, 

Teen Tech Mentor Job DescriptionAt CLP, we promise to provide our 
teens with a “Space to Be.” Our 
Teenspaces are a: 
Space to get away.
Space to meet new friends.
Space to discover new interests.
Space to learn new skills.
Space to feel part of something bigger.
Space to feel good about who you are 
today.
Space to explore who you’ll be 
tomorrow.
Space to be accepted, appreciated, and 
welcomed.

Space to be yourself.
Space to be silly. Geeky. Free.
Space to be.
The Teenspace values that guide the 
work of our Teen Specialists, and 
ideally all public service sta�  who 
encounter teens, are to:
Be welcoming.
Be safe.
Be creative.
Be intriguing.
Be caring.
Be passionate.
Be empowering. 
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talking through their magnet school 
options, determining which teacher 
or counselor can help address bully-
ing, � xing a broken backpack strap, or 
designing a poster for social studies. 

We also o� er interest-driven pro-
gramming through Labs Workshops 
and Open Labs programming at 
eight of our locations. The empow-
ering aspect of o� ering a space to 
be, with the “Teens First” outcome 
embedded into our philosophy, is that 
relationships are prioritized. Even as 
we provide cool gadgets and record-
ing studios in our spaces, we still put 
teens � rst and always consider their 
diversity of needs beyond the technol-
ogy and makerspace. The Labs is our 
space to mentor teens in the use of 
creative technologies. Out-of-school 
learning is integral to the educational 
equity and access often missing in the 
structure of formal experiences. This 
often results in systemic oppression 
of youth and, ultimately, the dismissal 
of their voices.5  Our Labs program, 
Workshops, and Open Labs provide 
the space, equipment, and opportuni-
ties for teens to explore their creativity 
and talents with the guidance and 
encouragement of mentors, which can 
lead to academic and personal success. 
We try and provide teens with the 
tools they need to amplify their voice 
in our space, but also within our com-
munity’s civic life.

We create meaningful connections 
through our CLP – BAM! school out-
reach, where youth can mess around 
on our beat machines and musical 
gadgets, make buttons, and chat with 
sta� . Open Labs gives teens the op-
portunity to level up these skills out of 
school. During these programs, CLP 
provides teens with the materials and 
sta�  support that allows them to em-
body the hanging out, messing around, 
and geeking out framework. Teen 

5Connected Learning Alliance, “Educational 
Equity and Out-of-School Learning” (2016).

specialists in every branch collaborate 
with Labs Mentors—teaching artists 
focusing on skill building through 
their area of specialty. Through this de-
sign, teens can direct a program with 
a mentor at their side on unplanned 
open workshop days. Want to learn 
how to record that beat you made in 
the cafeteria with your friend’s lyrics? 
We got you! Most of our Labs spaces 
are equipped with professional record-
ing equipment, with two locations 
featuring full studio setups. While 
these spaces are an amazing resource, 
the relationships are key to their suc-
cess. From the support of teen special-
ists in the lunchroom to the encour-
agement of Labs Mentors in our teen 
spaces, we � nd that o� ering a Space to 
Be provides the opportunity for teens 
to explore interests in a low-pressure 
setting. Apprehensive teens receive a 
network of support from peers and 
sta�  at all levels. 

Once we notice an increased interest 
in lyric writing, slime making, or 
when some ambitious teen wants to 
learn photo editing, we plan accord-
ingly. Our Labs Workshops provide a 
more formal learning experience led 
by Labs Mentors. The workshops are 
often guided by our badge learning 
pathways, a year-round opportunity 
to develop skills teens can brag about 
during their next job interview, col-
lege application, or scholarship essay. 
These learning pathways are directed 
by the services teens requested most: 
Photo and Video, Graphic Design, 
Computer Science, Audio, Textiles, and 
Library Volunteer Opportunities. We 
o� er year-round checkouts of some of 
our more popular equipment—most 
often our DSLR cameras. If a Labs 
Workshop focuses on Photo 101, teens 
interested in earning a DSLR and 
Photographer Badge can check out 
and use these items. 

Workshops encourage participation 
in our annual events like the annual 
Labsy Awards, a celebration of teen 

achievements in 2D and 3D Art, Film-
making, Photography, Invention, Fash-
ion Design, and Music. We o� er teens 
the materials, technology, and guid-
ance they need to fully realize an idea; 
we strive to reduce any barriers that 
might keep our teens from submitting 
the next Labsy Award–winning fash-
ion design. As outlined in The Future of 
Library Services for and with Teens, the li-
brary “is a kitchen for ‘mixing resourc-
es’ in order to empower teens to build 
skills, develop understanding, create 
and share, and overcome adversity.”6

At CLP, our space becomes a record-
ing studio, a science lab, a forum for 
discussing current events, a safe space 
to learn about healthy relationships, a 
place to meet a teen specialist to work 
a job application, or sometimes...an 
actual kitchen. Creative technology 
is present in our Labs and Teenspace, 
but we eschewed building a typical 
makerspace and built our services on 
YALSA’s teen outcomes, using tech-
nology to support their development. 
Guided by this philosophy, we hope to 
sustain teen services and advocate with 
youth well into the future.7

Summertime
Like everyone else, we become con-
sumed by all-things Summer Reading 
once the school year ends. We encourage 
all our teens to read � ve books during 
the summer so they go back to school 
ready to learn in the fall. Our Summer 
Reading incentives—Teenspace-brand-
ed drawstring bags and new YA books—
are great motivators, as teens are psyched 
to keep the books they select.

Summer learning loss can seriously 
impact a teen’s later successes. “By the 
end of 6th grade, students who expe-
rience summer learning loss are an av-
erage of two years behind their peers.”8

6YALSA, The Future of Library Services for and with 
Teens (2014), 4.
7YALSA, “Teens First” infographic (2017).
8Beth Yoke, “Adopting a Summer Learning 
Approach for Increased Impact: A YALSA Position 
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Although local summer  programs 
strive to meet this need, many are 
inaccessible due to cost, paperwork, 
documentation, and barriers like the 
need for teens to provide childcare for 
their families during summer months. 
Every summer, we meet the needs of 
teens and support their learning and 
development by continuing to o� er 
Teen Time. In addition to regular pro-
gramming, we also o� er Summer Skills 
Intensives. The planning for these � ve-
day workshops begins in January, with 
teen input throughout. Labs Mentors 
who work closely with our youth 
identify an interest or skill popular 
among their community teens and, 
with this subject identi� ed, they pur-
sue a collaboration with a partnering 
organization o� ering their expertise. 

From street art to game design, In-
tensives provide ten teens the oppor-
tunity to develop a skill alongside a 
group of supportive peers. Participat-
ing youth are compensated and sup-
ported by a team of mentors, which 
includes a teen employee hired to 
support their peers in this learning 
opportunity. Intensives tend to be a 
rewarding experience for all. Sta�  get 
to learn from the experts they are 
collaborating with and spend time 
bonding with a core group of teens 
who commit to the program. They 
are connected to a network of sup-
port in our sta� , partners, and peers. 
Teens collect references, additions to 
their resumes, library skills badges, 
and hopefully some new friendships. 
Culminating projects have wide 
community impact, ranging from 
open mic nights, to neighborhood 
carnivals developed by teens, and 
Soundcloud success!

At the core of these Intensives are 
the wide range of individual interac-
tions and experiences. These moments 
might look like honest conversations 
about the music business while we 

Paper” (2016). 

enjoy a pizza, a partner directing a 
teen to their afterschool program or a 
community open mic night, or nearby 
adults peeking in to watch as the teens 
create. Every summer, the culmination 
of our commitment to supporting 
youth year-round becomes evident to 
sta�  at all levels, library patrons, and 
teens hanging out in the space while 
the workshops occur. 

We know that teens are leaving 
school unprepared for the workforce, 
so another way we support them 

during the summer months is through 
Learn & Earn, an eight-week summer 
youth employment program o� ered 
by a local organization. During their 
employment with us, teens learn basic 
workplace expectations like how to 
clock in, keep to their schedule, and 
be welcoming to customers. They 
also learn how to navigate our public 
transit system, as they take the bus 
between library locations. These teen 
employees are a crucial part of our 
summer lunch and summer snack 

CLP–Allegheny sta�  with De’Jon front and center on cosplay day.
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program, taking a leadership role in 
managing it every day. While we’re 
happy to coach teens through these 
basics, we love being able to support 
them in exploring their interests 
through their work. We always say we 
need to connect teens with experts in 
the community who can support their 

interests. But in many cases, teens are 
experts who can support other com-
munity members!

Teen employee De’Jon had the 
brilliant idea to increase awareness of 
PhenomeCON, our annual fandom 
convention, by having the entire sta�  at 
CLP - Allegheny cosplay on the same 
day. Our sta�  may have never come up 
with this brilliant and e� ective promo-
tional idea! 

Ankita, who worked at CLP - Knox-
ville, taught a cooking class on how 
to cook a Nepali recipe. Both of these 
teens’ ideas lent themselves to bright, 
active @CLPTeenspace Instagram posts 
and stories, which show that the library 
is a welcoming, creative space to be.

While we were fortunate to receive 
additional sta� , this isn’t a necessary 
asset for those who hope to pro-

vide continuous services to teens. If 
employing a mentor dedicated only 
to teen programming isn’t possible, 
consider involving volunteers, local 
artists, or teen leaders who are willing 
to share their skills.

Ultimately, embracing interest-driven, 
year-round programming can be as sim-

ple as involving teens in your planning 
process. Do you have a Teen Advisory 
Board? Get on their agenda! A few 
regulars who hang out by your desk 
four days out of � ve? Find out what 
they imagine for the future of their 
space. And as important as it is to work 
with those already in the library, inviting 
input from teens from the community 
at large can be just as vital. Outreach 
is an opportunity to explore needs we 
might not encounter in our everyday 
routines; keeping our approach fresh 
with new perspectives is essential. En-
gaging teens—both within and beyond 
library walls—in these conversations 
gives them a larger stake in the space, 
ownership over what happens there, and 
agency in the library as it evolves.

While we’re happy to coach teens 
through these basics, we love being 
able to support them in exploring 
their interests through their work.

KELLY ROTTMUND 
is the Teen 
Services 
Coordinator at 
Carnegie Library 
of Pittsburgh 
and received her 
MLIS from the 

University of Pittsburgh. She feels extremely 
lucky to spend her days focusing on how the 
Library and its sta�  can empower teens to be 
builders of their own future as she works with 
Teen Specialists across 19 locations. Kelly is 
a past member of the Amelia Bloomer Project, 
an ALA booklist committee, and of YALSA’s 
Young Adult Services Symposium Planning 
Taskforce.

KRISTIN 
MORGAN is 
the Digital 
Learning Lead 
Librarian 
for Carnegie 
Library of 
Pittsburgh. 

Determined to create inclusive informal and 
out-of-school learning, she promotes youth 
empowerment with access to technology, 
media mentorship, and opportunities to share 
what they create at CLP’s 19 library locations, 
including in The Labs @ CLP.
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Amisha Harijan with an 
Introduction by Sean Everett

See what can 
happen when 

you involve 
teen voices in 

your year-round 
programming

Teen 
Podcasting in 

the Library F or months, I randomly poked 
my head into the HYPE Teen 
Center at Main Library. My 

mission was twofold—� rst, I hoped 
to build a relationship with Amisha 
who was new to the department, and 
second, I wanted to spend time listen-
ing to the teens. One of the tools we 
use to identify funding opportunities 
is to ask sta�  “what is your moonshot 
idea?” When we ask this question we 
usually have to push people to think 
bigger—we dare them to let go of 
restrictions and dream.

We felt so strongly about HYPE 
Teen Radio and believed in Amisha’s 
vision so heartily that we decided ear-
ly on to self-fund the initial start-up of 
the project. When somebody is willing 
to take a leap it’s important to be 
supportive, but also to reinforce that 
things will not be perfect and we are 
going to make mistakes. Mistakes are 
important for success. As the Executive 
Director of the DPLF I am more in-
terested in funding and resourcing the 
journey, not necessarily focusing on 
the � nal product. Success is not guar-
anteed, and I believe that to unlock 
potential you need to give people the 
entire runway to take o�  from. 

I am incredibly proud of Amisha, 
and I am humbled to have played a 
small role in helping her bring  791.4 
HYPE Teen Radio to life. I can’t wait 
to see where she takes this and what 
comes next.

The Initial Idea
After I was laid o�  from the Detroit 
Public Library (DPL) in April 2011, 
I landed at the Grand Rapids Public 
Library in June of the same year. I had 
only been a librarian for a year and a 
half before the layo�  and was curious 

about what type of librarian I could 
be, so I threw myself into work and 
was promoted twice in three and a 
half years. I was still searching for my 
style of librarianship when several 
factors brought me back to my home 
library system, DPL. Within a few 
months, I was promoted and placed in 
the HYPE Teen Center located in the 
Main Library. HYPE had experienced 
some tremendous wins and excit-
ing activities since opening in 2008. 
We’re talking about fashion shows, 
after-hours parties, talent shows, and 
the library’s very � rst makerspace. (No 
pressure for the returning new librari-
an, right?)

Maintaining relevant program-
ming for teens and young adults is 
an ongoing process. When planning 
year-round programming and services 
for teens, there are the usual consid-
erations: planning meetings, drafting 
contracts, reviewing equipment, and 
checking in with your teens. Coming 
to terms with lackluster interest and 
limited participation is a humbling 
experience, and it can force you (or 
free you) to try something di� erent. 
Programs that were once hot and 
poppin’ begin to seem outdated and 
passé. One of the more popular pro-
grams HYPE boasted was Open Mic 
Night. So, at the request of my teens, 
I started them back up. For the � rst 
two months, they were a hit! However, 
teen interest waned quickly. We went 
from monthly open mic events to 
bimonthly, then quarterly, nights in an 
attempt to maintain the excitement. 
After a year of this, there were plenty 
of crickets showcasing their talents. We 
were back to square one. 

Although teen interest was sincere, I 
began to understand that con� dence 
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levels varied. And I learned some-
thing when promoting upcoming mic 
nights—not all of them know how to per-
form in front of an audience, and the ones 
with experience aren’t challenged anymore.
It became clear to me that we needed 
to combine the fun and excitement of 
performing with the tools necessary to 
perform. 

The Collaboration
The collaboration between myself 
and the DPL Foundation was a � uke. 
Sean had visited HYPE on sever-
al occasions, and had attended Teen 
Advisory Board meetings in the past. 
He had even come down to see what 
the teens were involved in a few times. 
But one day he inquired about my
hopes for HYPE. “If you could do 

anything in HYPE, anything at all,” he 
asked, “what would it be?”

I had been toying around with the 
idea of podcasting for a couple of years 
and had endured a few false starts. 
Since a coworker had recently told me 
his daughter’s school had an internet 
radio station, and it seemed like a feasi-
ble pursuit, I put the idea to Sean. 

After voicing my desire to o� er pod-
casting in HYPE, which later would 
be named 791.4 HYPE Radio, the 
planning began. Sean and I regularly 
checked in with each other, which 
proved to be necessary in keeping the 
momentum going. Our next step was 
setting up the studio. While we already 
had space available, the equipment was 
another thing altogether. Our resident 
tech expert, Tim Turner, o� ered up his 

services to research the best recording 
equipment and software, and ultimate-
ly designed a recording studio and the 
editing studio. All of this was new to 
me. I had never worked this closely 
with a foundation director, and I am 
not what you would call a techie, so 
connecting with a technology master 
was a di� erent experience indeed. But 
I am so glad I saw this project through, 
despite these new working dynamics.

Crafting Goals/Objectives
In order to keep developing this 
program, I needed to o� er training 
opportunities for interested teens. I 
reached out to the Detroit School of 
Arts and was connected with their 
Communications and Broadcasting 
instructor, as well as another educator 
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with a multimedia/communications 
background. With the help of these 
experts, we were able to provide a 
nine-week Broadcasting Bootcamp. 
Workshops covered plagiarism, script-
ing and segment outlining, interview-
ing, PSAs, research, and speech. 

The main objective of 791.4 HYPE 
Radio was—and continues to be—
giving teens the necessary tools to 
present themselves and their inter-

ests in a format the public can enjoy. 
Through podcasts, teens can become 
ambassadors for their schools. Pod-
casts can give the next renowned 
food critic their � rst platform. Teens 
can discuss fashion, sports, and pop 
culture that interest them and their 
peers.  Ultimately, the most fun (and 
sometimes stressful) part of this whole 
endeavor is that the content is entirely 
up to our teen creators. 

Presently
Recently, I encountered a group of 
artists and producers laying down 
tracks in the editing and production 
studio. They were enthusiastic about 
honing their craft and seemed to be 
having a blast to boot. I saw an oppor-
tunity, so I crashed their studio session. 
I asked if I could hear what they were 
working on, and they agreed. For 
about ten minutes, I simply observed 

their process of creation, absorbing 
their energy. 

After noticing an issue with the 
sound quality, I started asking about 
EQing techniques. Was the software 
causing the problem with the sound 
of the track, or was it the equip-
ment? They explained the issue I 
was hearing and con� rmed that 
a couple of tracks were recorded 
elsewhere. This may have been the 

longest that I had spoken with these 
four young men. I wasn’t shocked 
by their knowledge of the mixing 
board, editing tracks in GarageBand, 
or looping vocals. I was impressed by 
their maturity in receiving feedback. 
They were open to my critiques and 
questions, perhaps taken aback by 
my knowledge of the process. Either 
way, that kind of dialogue is the pin-
nacle of what a teen librarian could 
ever ask for.

Now was the time to up the ante. 
I suggested that these musicians start 
hosting their own podcast. They were 
apprehensive and wary. I mentioned 
this could be a collective e� ort or a 
solo endeavor. No takers. I then ex-
plained that others could bene� t from 
hearing about their creative process 
and their plans for future collabora-
tion. Misha, I thought to myself, you’re 
losing ‘em. 

Then, in a last-ditch e� ort to spark 
interest, I pulled up Mixlr.com and 
showed them the website and ex-
plained its features, which includes 
an events calendar, follower statistics, 
and the showreels where their very 
own live broadcasts would be re-
corded and saved. Now the questions 
were � ying! “Will it be 791.4’s pod-
cast or our own?” “Yours. You would 
be building your brand. You know 
how to make music, now I want you 
to expand your skill set.”  Their next 
question was: “When do you want us 
to start?”

The Future of 791.4 HYPE 
Radio
We have made a lot of progress since 
we began 791.4 HYPE Radio, but 
we aren’t � nished. In fact, we’re just 
getting started! Some of our up-
coming plans include coordinating a 
cooperative with two or three of our 
surrounding schools to o� er opportu-
nities for students to earn high school 
credits. My hope is to have juniors and 
seniors dedicate two semesters to a full 
school year to creating a digital port-
folio of their work, whether they are 
on-air talent, producers, program man-
agers, or serve in other capacities. In 
addition, we are in the early stages of 
planning our � rst podcasting festival. 
One piece of advice I can o� er readers 
is to b e willing to collaborate outside 
of your work sphere. This experience 
has strengthened my faith in others’ 
dedication to encouraging teens and 
young adults to � ourish. People gave 
of their time freely. Others dreamed 
with me. Don’t be afraid to dream out 
loud, and seek out opportunities to 
share your dreams with others. 

Sean and I presented 791.4 HYPE 
Radio: Teen Podcasting in the Library 
under the Radical Libraries, Archives 
and Museums track at the 2018 Allied 
Media Conference, which was a 
great chance to share our individual 

When planning year-round program-
ming and services for teens, there are the 
usual considerations: planning meetings, 
drafting contracts, reviewing equipment, 
and checking in with your teens.
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 experiences with colleagues who con-
verged on Detroit for this weekend of 
knowledge sharing. Letting others see 
an initiative still in the midst of being 
created was a humbling experience, 
and it reminded us that it is okay if 
you aren’t an expert in your new pur-
suit. You do not need to know every-
thing. You will make mistakes. We are 
bound to overlook something when 
embarking on a new project, and that 
is okay. Be realistic about the di�  culty 
in embarking on a new initiative. 

Just like our young musicians, podcast-
ers, and producers, we � nd the uncer-
tainty of the unknown has the potential 
of turning us away. And sometimes it 
is necessary to try out di� erent ap-
proaches before a new program sticks. 
Sean’s question to me was the challenge 
I needed to bring the teens of Detroit 
what they desired: another opportuni-
ty to create. This is how 791.4 HYPE 
Radio started, and this will be how we 

continue to grow. This is how we Help 
Young People to Excel.

AMISHA HARIJAN 
is the Assistant 
Manager of the 
HYPE Teen Center 
and Children’s 
Library of the 
Detroit Public 
Library. After 

earning a BA in Africana Studies and a Master 
in Information and Library Science (with a 
focus in fi ne and performing arts) from Wayne 
State University, she found her calling in 
youth librarianship. She has also served youth 
(and those young at heart) at the Redford 
Township District Library and Grand Rapids 
Public Library. Most importantly, she’s mommy 
to Viktor Vaughn, the cutest black German 
Shepherd–Labrador puppy in the universe!
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Allie Stevens and 
Kaitlin Frick

Develop your tools 
to support your 

LGBTQ+ Youth

Defending 
Intellectual 

Freedom: 
LGBTQ+ 

Materials 
in Public 

and School 
Libraries 

Introduction

The ALA Emerging Leaders 
program, now in its twelfth year, 
is a leadership development 

program for librarians with fewer than 
� ve years of professional experience. A 
selected group of no more than � fty 
participants work in small groups on 
projects designed to solve problems for 
di� erent ALA divisions, round tables, 
and task forces, while networking and 
gaining insight into the structure and 
function of ALA. In our time as 2018 
Emerging Leaders, we worked on a 
project for the American Association 
of School Librarians (AASL) entitled 
“Defending Intellectual Freedom: 
LGBTQ+ Materials in School 
Libraries.”

For this project, we were tasked 
with creating a resource guide and 
infographic that could be used to aid 
school librarians in developing and 
defending the inclusion of LGBTQ+ 
materials in their schools—both in the 
curriculum and in their library collec-
tions. The guide uses the framework 
of the new AASL National School 
Library Foundations as sca� olding, 
so school librarians can also be-
come more comfortable with AASL’s 
standards before introducing them 
into their curriculum. Much of the 
material and activities are also relevant 
to public libraries as well as educators, 
particularly those in conservative areas 
where challenges to LGBTQ+ mate-
rials may be more common. For the 
purposes of this article, we assume that 
readers already have a basic under-
standing of the reasons why libraries 
should be including LGBTQ+ mate-
rials in their collections. If you would 
like to read more about this issue, start 
with ALA’s Diversity in Collection 

Development: An Interpretation of the 
Library Bill of Rights (2014). 

In order to make this resource guide 
accessible as quickly as possible for 
school media specialists and other 
librarians, we created several entry 
points. There is a list of speci� c ques-
tions linked directly to the relevant 
sections of the guide for those looking 
for immediate assistance with a partic-
ular concern. In addition, we created 
a chart in the format of the shared 
foundations framework that allows 
groups or individuals to use the guide 
as a professional development tool 
while also serving as a quick reference 
for locating speci� c information.

In addition to the framework chart 
and the resource guide itself, we—
along with AASL’s graphic design-
ers—created an infographic that can 
be used when talking to stakeholders 
about the inclusion of LGBTQ+ 
materials for young people in school 
and public libraries. This infograph-
ic contains statistics and quotations 
regarding LGBTQ+ students and 
access to LGBTQ+ materials, along 
with highlighted pieces of information 
from the resource guide. It can be use-
ful in bringing school administrators, 
teachers, and parents on board with 
inclusive collections in the interest 
of all children served by a school or 
public library. 

Project Highlights
This guide can be used by both school 
and public librarians year-round in 
support of LGBTQ+ inclusive col-
lections and spaces for young people. 
In terms of community involvement, 
policies and procedures, and collection 
curation tips, much of the informa-
tion in this guide is applicable to all 
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libraries serving youth, though public 
librarians may not face the same 
level of pushback as school librarians 
from what we refer to in the guide 
as “concerned adults.” Despite the 
potential for challenges and the inher-
ent discomfort those challenges may 
cause for librarians, our young people 
deserve to “see themselves re� ected 
in the library collection, and…all 
students who visit the library [should] 
see an accurate representation of the 
diversity in the world” (Gartley 2015). 

With year-round teen services in 
mind, some key areas of the resource 
guide we’d like to highlight include: 
implicit bias assessment, both the im-
portance of and resources for; iden-
tifying community stakeholders and 
partners; policies for collection devel-
opment and challenges to materials; 
displays and cataloging; and procedures 

and practices for having conversations 
with “concerned adults.”

Implicit Bias Assessment
Before one can truly begin the work 
of curating an LGBTQ+ collection, 
it’s important to consider existing 
implicit biases. Do you have any fears 
or concerns about creating a more 
diverse collection? What materials are 
you most comfortable including in 
your collection? Which ones are you 
least comfortable with? Frequently, 
even those of us who think we have 
moved beyond the biases we may have 
learned as children are still harboring 
some hidden biases. Taking an im-
plicit bias assessment and being open 
to potential discomfort caused by the 
results is an important step in moving 
past biases and into a more open and 
anti-oppressive mindset.

Some excellent resources for assess-
ing your personal bias include the 
Harvard-based Project Implicit Test 
and the Anti-Defamation League’s 
Self-Assessment of Anti-Bias Behavior. 
Once you understand your own biases, 
you can be better prepared to respond 
to them when curating your collec-
tion—and when dealing with chal-
lenges brought forth by “concerned 
adults.”

Another way to combat the implicit 
biases that may a� ect your purchase 
of library materials is to perform a 
regular diversity audit of your collec-
tion. A diversity audit can help you 
answer questions about the percentage 
of LGBTQ+ titles in your collection, 
and can help you establish a base-
line for increasing your collection of 
titles with LGBTQ+ characters and 
content. The results of a diversity audit 
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can also illuminate previously unno-
ticed implicit biases, and can help the 
library take steps to rectify those biases 
by allocating � nancial resources to 
particular areas of the collection.

Identifying Community Stakeholders
As librarians, we recognize the impor-
tance of knowing our stakeholders. 
But sometimes we forget the next step, 
which is involving them in the pro-
cess. We’re not suggesting you ask your 
stakeholders for their input on the 
books you select, but everyone who 
encounters your collection should 
be aware of and fully understand the 
policies and procedures for handling 
challenges to materials, as well as the 
reasons for including those materials 
in your collection. By maintaining 
transparency with your stakehold-
ers, you create a network of allies in 
defending the right to access. Having 
this network in place before challeng-
es occur is important—not only for 
ensuring positive outcomes to chal-
lenge situations but also for your own 
mental and emotional well-being.

Beyond engaging with stakehold-
ers, it’s important to be aware of and 
connected with community partners 
who can help strengthen your collec-
tion and program o� erings, as well as 
o� er support during di�  cult times. By 

collaborating with partners who are 
LGBTQ+ inclusive, library sta�  can 
deepen their own knowledge and un-
derstanding of issues related to build-
ing a strong, diverse collection and 

creating more inclusive instructional/
programming practices. Furthermore, 
community partners can be an invalu-
able resource for connecting library 
patrons (whether in the public or 
school setting) with information not 
available through the library’s purchas-
ing channels. Topics such as asexuality, 
for instance, may be underrepresented 
in or absent from your collection, but 
a local organization or special interest 
group could o� er patrons the infor-
mation they’re seeking.

Policies for Collection Development 
and Challenges to Materials
One of the strongest ways to support 
the inclusion of LGBTQ+ materials 
in libraries is through careful drafting 
of policies. Both collection develop-
ment policies and detailed challenge 
procedure forms play an important 
role in preventing the challenge and 
removal of speci� c LGBTQ+ ti-
tles from the collection. Including 
LGBTQ+ speci� c selection aids can 
create concrete justi� cation for the 
purchase and inclusion of these titles, 

and a well-crafted policy and form 
for challenging library materials can 
de-escalate situations with administra-
tors/parents/patrons who are con-
cerned about the inclusion of particu-
lar items in the collection. 

Collection development policies 
should be regularly revisited and 
continually updated to include speci� c 
LGBTQ+ selection aids as newer 
and better sources become available. 
Books containing LGBTQ+ content 
and characters are frequently over-
looked for historically “prestigious 
prize lists that librarians often rely on 
when choosing stock” (Peall 2017), 
so including these speci� c types of 
selection aids can justify the purchase 
and inclusion of these materials. Some 
examples to include in your policy 
are Lambda Literary reviews (and the 
accompanying Lammy awards), Stone-
wall Book Award winners and honor 
titles, titles positively reviewed by the 
GLBT-RT (Gay, Lesbian, Bisexual and 
Transgender Round Table) Review 
Committee, and titles selected for 
GLBT-RT’s Rainbow Book List. 

A vital part of every strong collec-
tion development policy is a challenge 
form, also often called a “Request for 
Reconsideration of Library Materials” 
form. Your library’s challenge form 
should require the challenger to have 
read the entire book and ask them 
to cite speci� c passages they feel are 
grounds for removal of the title, along 
with their reasoning. If your library 
does not currently have a challenge 
procedure and form, or if you are 
concerned that your form may need 
updating, the 2014 article “Be Prepared 
with a Challenged Materials Policy” by 
Rebecca Cruz is a good place to start. 

Displays and Cataloging
In a 2017 article for Knowledge Quest, 
Rachel Altobelli, who is now openly 
gay, states: “If I had walked into my 
middle school library or high school 
library and seen all the LGBTQ+ 

Once you understand your own 
biases, you can be better prepared 
to respond to them when curating 
your collection—and when dealing 
with challenges brought forth by 
“concerned adults.”
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themed books shelved together, 
perhaps with a helpful rainbow sign, 
I would have walked right out of that 
library and never returned” (Altobelli 
2017, p. 13). As library sta� , we may 
be excited to call attention to the 
presence of materials for and about 
LGBTQ+ youth, but we must be 
careful to do so in a way that does 
not require potentially at-risk young 
people to identify themselves as 
LGBTQ+. 

Creating displays that call out and/
or only include LGBTQ+ titles can 
also add to the “othering” of those 
in the LGBTQ+ community. These 
titles should be included in all library 
displays, both physical and digital, and 
should be worked into the curricu-
lum as often as possible. Bookmarks 
and brochures featuring exclusively 
LGBTQ+ materials can also be help-
ful, as they allow students to select the 
titles they are interested in without the 
book itself necessarily advertising the 
content. Our resource guide contains 
a blank � owchart that can be � lled out 
to highlight LGBTQ+ titles for young 
adults from a wide variety of genres.

In addition, you can use displays to 
inform your community stakehold-
ers and encourage them to engage 
with issues of censorship, intellectual 
freedom, information literacy, and/
or intellectual and physical access. A 
particularly appropriate time to do 
this is during Banned Books Week 
and Banned Websites Awareness Day, 
though such displays are certainly 
important year-round. ALA’s O�  ce 
for Intellectual Freedom has a variety 
of display ideas highlighted on their 
website to get you started.

Creating displays is only one way 
we assist patrons in � nding library 
resources. Another, arguably much 
more important, way is through prop-
erly cataloging materials. In order to 
rectify the long-standing neglect of 
cataloging standards to properly note 
LGBTQ+ titles, the Yale University 

Library recommends adding a 690 tag 
to the MARC record for all such titles 
in your collection. This addition will 
make LGBTQ+ titles easier to � nd in 
your OPAC, increasing their accessi-
bility to users of the library. If you’d 
like to take a more in-depth look at 
the issue of cataloging and organizing 
LGBTQ+ materials, check out “Clas-
sifying Identity: Organizing an LGBT 
Library” by Kristine Nowak and Amy 
Jo Mitchell (2016). 

Procedures and Practice for “Con-
cerned Adult” Conversations
When a parent, patron, or supervisor 
approaches to tell you someone has 
objected to a title in your collection, 
it can be di�  cult not to react from 
a place of strong emotion. In our 
resource guide, we refer to these as 
“concerned adult” conversations, since 
frequently the person questioning the 
inclusion of a title cites their “con-
cern” for children or teens as their 
reasoning. Having a well-rehearsed 
procedure in place for how to han-
dle these conversations can prevent 
an emotional reaction and help you 
de-escalate the situation before it ever 
becomes an o�  cial challenge (and can 
protect you in the event a situation 
does become an o�  cial challenge).

Never underestimate the value of be-
ing prepared. Know your policies and 
procedures, have your support system 
in place, and practice how you would 
respond to speci� c situations. That’s 
right, practice. Our resource guide 
o� ers a few scenarios, taken from 
real situations experienced by school 
librarians in public and private insti-
tutions, that are designed to get you 
thinking about how to utilize all the 
information you’ve prepared yourself 
with. Here is one such scenario:
The parent of a fourth-grade student 

at your school complains to the prin-
cipal about the inclusion of Drama 
by Raina Telgemeier in your elemen-
tary school’s collection. The principal 

forwards the complaint to the school’s 
superintendent, who orders the book 
be removed from the library’s shelves. 
Assuming your current district chal-
lenge policy involves a formal review 
process before books can be removed 
from library collections, what steps 
might you take to remedy this situa-
tion and/or ensure similar situations 
don’t occur in the future?

Public librarians need only replace 
“principal” with “manager” and 
“school’s superintendent” with “direc-
tor” to create a scenario they might 
face. Thinking through the ways you 
would respond to situations like this 
can help mitigate those snap judge-
ments and emotional responses we’re 
all prone to when our decision-mak-
ing abilities are questioned. For more 
scenarios beyond the ones o� ered in 
our guide, check out Protecting Intel-
lectual Freedom in Your School Library: 
Scenarios from the Front Lines by Pat R. 
Scales (2009) and Protecting Intellectual 
Freedom in Your Public Library: Scenar-
ios from the Front Lines by June Pin-
nell-Stephens (2012).

Further Implications
While our resource guide was 
designed speci� cally to aid school 
librarians in curating and defending 
their LGBTQ+ collections, this guide 
has a lot to o� er for library sta�  in 
a variety of environments. Anyone 
working with books or digital mate-
rials for youth—whether in a public 
or academic setting—can use the 
information contained in the guide to 
more clearly and strongly justify and 
support the inclusion of LGBTQ+ 
materials in their library’s collection 
for all ages. Furthermore, the issues 
we’ve highlighted here—from implic-
it bias and diversity audits to display 
and cataloging best practices—are 
by no means exclusive to LGBTQ+ 
materials. It is our hope that librarians 
and educators seeking to create more 
equitable, anti-oppressive collections 
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KAITLIN FRICK is a 
Senior Children’s 
Librarian with 
New York Public 
Library’s 53rd 
Street branch. 
Aside from 
her regular 

programming, Kaitlin plans and implements 
monthly author programs focused on 
booktalking diverse titles for children and 
teens, conducts sensory story time outreach, 
and reads nonstop. She was a member of the 
2018 ALA Emerging Leaders class, reviews for 
School Library Journal, blogs for ALSC, and is 
a member of the 2018–2020 GLBT-RT Reviews 
Committee. Kaitlin can be found on Twitter 
@UnheardMelodies or reached via e-mail at 
kaitlinfrick@nypl.org.

ALLIE STEVENS 
is the Director 
of the Calhoun 
County Library, a 
very small, rural 
library in southern 
Arkansas. Allie 
was selected as 

a 2018 Library Journal Mover & Shaker, was 
a member of the 2018 ALA Emerging Leaders 
class, and is the coordinator for YALSA’s Quick 
Picks for Reluctant Young Adult Readers blog 
team. Allie is on Twitter @alphabeticallie and 
can also be reached at allie@calcolibrary.com.  

will � nd this guide useful for their 
purposes as well. 
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PLUS

Blogging Opportunities 
Available! 

• The Hub: YALSA’s teen collections 
blog is looking for diverse voices to 
blog about issues related to work-
ing for/with teens to develop and 
curate materials in all formats for 
teen collections. Bloggers are asked 
to make a 6-month commitment 
with an opportunity to extend for 
another 6 months based on per-
formance. Volunteers are accepted 
year-round. Complete the online 
form to express your interest: 
http://bit.ly/1ERdi4A

• YALSAblog: YALSA’s teen services 
blog is looking for forward-think-
ing and innovative voices in teen 
services to blog about challenges, 
successes, and failures relating to 
teens, learning and libraries.  Blog-
gers are asked to make a 6-month 
commitment with an opportunity 
to extend for another 6 months 
based on performance. Volunteers 
are accepted year-round. Complete 
the online form to express your 
interest: http://bit.ly/1ERdi4A

Apply Now for the 2018 
Summer Learning and Teen 
Summer Intern Program 
Grants
Eligible YALSA members can now 
apply for the 2018 Summer Learning 
Resources and Teen Summer Intern 
Program grants.

Through generous funding from 
the Dollar General Literacy Founda-
tion, two types of grants are available: 
Summer Learning Resources Grant 

and Teen Summer Intern Program 
Grant. The purpose of the grants is 
to help libraries combat the summer 
slide, as described in YALSA’s position 
paper, “Adopting a Summer Learning 
Approach to Increase Impact” (tinyurl.
com/YALSAsummerlearningap-
proach).

Twenty-� ve summer learning re-
sources grants, worth $1,000 each, will 
be awarded to libraries in need and 
will allow them to provide resources 
and services to teens who are English 
language learners, struggling in school 
and/or who are from socio-economi-
cally challenged communities. Twen-
ty-� ve teen summer intern program 
grants, also worth $1,000 each, will 
be awarded to libraries to support the 
implementation of summer learning 
programs while also providing teens a 
chance to build hands-on job skills.

Interested applicants are invited to 
apply for the grants if they meet the 
following eligibility requirements:
• Must be a YALSA member at the 

time the application is submitted 
and throughout the grant imple-
mentation process 

• Summer learning program must be 
administered through a library 

• Summer learning program must be 
open to all teens in the community

• Library must be within 20 miles of 
a Dollar General store

To learn more about the grants and 
to apply, please visit our Summer 
Learning website at summerreading.
ning.com. Apply by January 1, 2019. 
Recipients will be noti� ed during the 
week of February 12, 2018. For in-
formation about joining YALSA, visit 
www.ala.org/yalsa/join.  YALSA/ALA 
membership starts at $65 per year.

New YALSA Publication Now 
Available: Teen Summer 
Learning Programs: From 
Start to Finish
YALSA’s newest publication, Teen 
Summer Learning Programs: From 

Start to Finish is now available in 
the ALA Store! Whether you’re 
just starting the transition from 
summer reading to summer learn-
ing, or have already completed the 
transition, this guide will help you 
think through the nuts and bolts 
of designing, implementing, and 
improving your summer learning 
program to ensure success. From 
planning & budgeting to communi-
ty engagement and program ex-
amples, you won’t end up short on 
ideas for your teen summer learning 
program. Buy it now in the ALA 
Store! ALA members receive a 10% 
discount. 

Apply Now or Nominate a 
Colleague for YALSA’s 
Member Awards & Grants 
(*Two New Awards 
Available!)
Each year, YALSA o� ers over 
$195,000 in awards and grants exclu-
sively to its members ranging from 
programming grants to travel stipends 
to volunteer and writing awards. 

Most have a December 1st deadline.
• Board of Directors Fellowship
• Collection Development Grant 
• Conference Travel Stipends
• Doctoral Dissertation Fellowship*
• Frances Henne Research Grant
• Great Books Giveaway 
• Innovation in Teen Services Award*
• MAE Award for Best YA Literature 

Program
• National Library Legislative 

Day Travel Stipend
• Volunteer of the Year Awards
Visit http://tinyurl.com/yal-
saawards-grants to view the full list 
of awards, stipends, scholarships, and 
grants o� ered. 

2019 YA Services Sympo-
sium Call for Proposals & 
Location Coming Soon!
Keep an eye out in early December 
for the call for program proposals for 

The YALSA 
Update
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our 2019 YA Services Symposium, 
which will take place Nov. 1-3, 2019. 
Also, in the coming weeks, keep your 
eyes peeled for the reveal of the sym-
posium location! 

Want to get updates about the 
symposium, including an announce-
ment when we open the travel stipend 
applications? Sign up at tinyurl.com/
yalsasymposiumupdates. Learn more 
about the symposium at www.ala.org/
yalsa/yasymposium. 

Welmers sponsors YALSA’s 
Service to Young Adults 
Outstanding Achievement 
Award
YALSA is excited to announce the 
generous sponsorship of its Service to 
Young Adults Outstanding Achieve-
ment Award by longtime YALSA 
member, Marney Welmers.

The Service to Young Adults Out-
standing Achievement Award recog-
nizes a member who has demonstrated 

signi� cant, unique and sustained devo-
tion to young adult services through 
substantial work across the trajectory 
of their career.

The $2,000 award is given out every 
two years to one recipient, generously 
sponsored by Marney Welmers. Ap-
plications are due December 1 during 
odd-numbered years and is awarded 
the following year. The application for 
the next award year will open in 2019. 
Learn more.  

undoubtedly prove useful for anyone 
attempting a similar program. 

Approaching access from a di� erent 
angle, Beth Crist and Meg DePriest 
make a strong case for eliminating 
� nes as a way to increase access for 
teen library users. This conversation 
has been circulating around o�  ces 
and discussed in journals for some 
years, but addressing this issue through 
a teen services lens is eye-opening. 
There are many reasons to consider 
eliminating � nes—or, at the very least, 
� nding more workarounds—and the 
talking points included here are a 
wonderful foundation when engag-
ing sta�  in this dialog. Later in this 
issue, Kaitlin Frick and Allie Stevens 
present a practical toolkit and boun-
tiful resources for library sta�  who 
might face challenges to LGBTQ+ 
materials in school or public libraries. 
This, too, is an article full of materials 
ready to be referenced in both internal 
conversations and in interactions with 
the public.

When Hennepin County Library 
partnered with a local youth-cen-
tered educational project, it enabled 
the library “to engage an underserved 
group of emerging adults in a way 
that the library could not do alone,” 
according to Bernie Farrell. As the 

library’s Youth Services Coordinator, 
Farrell o� ers an in-depth view of this 
partnership, which supports marginal-
ized and underserved youth through 
creative programming. From the steps 
taken in forming a partner relation-
ship to the importance of recurring 
debriefs, this article gives readers a 
thorough, micro-to-macro view of a 
valuable community partnership with 
widespread impact. Through this solid 
collaboration, this project has brought 
technology and opportunity to count-
less Minnesota teens. 

Both the Carnegie Public Library 
(CLP) and the Detroit Public Library 
(DPL) are incorporating media and 
technology into their spaces in inno-
vative ways. In the Teenspace at CLP, 
teens can record music, work with 
textiles, and much more. Guided by an 
interest-led design that prioritizes teen 
involvement, this library has passed 
the reins to its teens when it comes 
to engagement in the library. Kelly 
Rottmund and Kristin Morgan o� er 
insight into what goes on behind the 
scenes in an environment that “em-
power[s] teens to be builders of their 
own future.” At the DPL, podcasting 
has become a vehicle for teen voic-
es. 791.4 HYPE Radio gives teens a 
space to record and express themselves, 

and Amisha Harijan and Sean Everett 
have big plans for its future. Images 
of teens involved in both of these 
programs were graciously provided 
by Trista Dymond at DPL and by the 
CLP sta� , and I am thrilled to feature 
them—and the hard-working teens 
they celebrate—on the cover of this 
issue. 

On a recent historic tour through 
the Carnegie Library of Pittsburgh’s 
Oakland branch, our tour guide 
excitedly shepherded us toward the 
teen area. She noted that, in a previous 
iteration, it had been called the James 
Anderson Room. Anderson was a 
notable � gure in Pittsburgh’s library 
history, providing young Pittsburgh 
workers free access to his personal 
library and leaving such a legacy that 
his name became synonymous with 
teen services for a time in our library. 
This morsel of history was a welcome 
reminder of what teen services has 
been, how it has changed, and the ca-
pacity for impact this work has. The li-
braries and library sta�  featured in this 
issue are encouraging this evolution 
every day, and I hope you enjoy read-
ing about—and learning from—their 
pursuits in year-round teen services.

FROM THE EDITOR
(continued from page 2)
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advocating,
supporting leading

Evaluating
YA materials

networking

Check out our quick and easy infographic to learn about the 
many ways you can get involved virtually and in person! 

Interested inInterested inInterested ingetting involved in YALSA?

www.ala.org/yalsa/getinvolvedwww.ala.org/yalsa/getinvolved

Learn how you can improve, evaluate, and speak  
out for teen services from this set of guiding 
principles.

www.ala.org/yalsa/guidelines/yacompetencies

New Teen Services 
Competencies for  
Library Staf f!
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Program proposals open December 1, 2018!
Apply for a travel grant by June 15, 2019.

www.ala .org/ya lsa/yasymposium

Save the Date!

YALSA’S 2019 
YA Services Symposium

MEMPHIS, TENNESSEE • NOVEMBER 1–3, 2019

http://www.ala.org/yalsa/yasymposium
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