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Abstract 

Previous studies have examined the challenges faced by those seeking a professional 

position within academic libraries, as well as the skills and qualities preferred by Library and 

Information Science (LIS) employers. However, less attention has been paid to the common 

approaches, characteristics and experiences of first-time job seekers who successfully find 

employment within academic libraries. This paper presents the findings of a cohort study that 

investigated the academic job search process for entry level professionals. The cohort was 

comprised of graduates of the University of North Carolina at Chapel Hill’s School of 

Information and Library Science (UNC SILS) who completed their degrees between May 2011 

and May 2013, and who were working within academic libraries when the study was conducted. 

The study used in-depth, qualitative interviews to ask participants to share the experiences of 

their initial job search. Topics addressed within these interviews included: supplementing 

classroom training with relevant library experience, finding job postings, creating application 

materials that capture a search committee’s attention, preparing for phone and on-campus 

interviews, and negotiating a job offer. The results of this study will help LIS students, recent 

graduates, and others seeking their first professional position in an academic library improve 

their candidacies by drawing on the collective experiences of this cohort of recent graduates. The 

results will also be useful for new library professionals, hiring officials, and LIS educators who 

mentor LIS students by providing insights in how candidates approach and prepare for the 

application and interview processes. 

 Keywords: entry level academic librarians, LIS graduates, academic job search process  
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A Cohort Study of Entry Level Librarians and the Academic Job Search 

Introduction 

In 2012, Forbes caused a stir amongst librarians and library and information science 

(LIS) educators by concluding that “the low pay rank and estimated growth rank make library 

and information science the worst master’s degree for jobs” (Smith, 2012). This claim prompted 

a response from Maureen Sullivan, then president of the American Library Association (ALA), 

who defended the profession by noting that “for librarians the primary motivation is job 

satisfaction derived from the opportunity to make a significant difference in the lives of others” 

(American Library Association, 2012). While commendable, the Bureau of Labor Statistics’ 

Occupational Outlook Handbook unfortunately does not present an overwhelmingly rosy picture 

for landing a position that will provide this satisfaction. Although the handbook notes a 

continued need for librarians, employment over the next decade is projected to grow only 7%: a 

lower growth rate than the average for all occupations, and lower than other education 

professions (U.S. Bureau of Labor Statistics, 2014). These projections are based on anticipated 

tight budgets for federal, state, and local governments, which could lead to a “strong competition 

for jobs” that may push Masters of Library Science (MLS) degree holders into fields other than 

librarianship (U.S. Bureau of Labor Statistics, 2014). While projections suggest that this outlook 

could improve later in the decade, this offers little comfort to current students or recent graduates 

who want to use their graduate degree to carve out a career in academic libraries. 

 This study was designed to provide job seekers with advice on how to do just that: secure 

a job in an academic library. In-depth, qualitative interviews were used to determine how 

candidates seeking to enter academic librarianship can make the most of their LIS education and 

pre-professional experiences, identify promising job advertisements, craft compelling application 
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materials, excel during the screening and interview process, and negotiate a job offer. This paper 

will discuss recent literature in the field of academic library employment, detail the research 

methodology used in this cohort study, briefly describe the study’s participants, and present a 

summary of the findings broken down into five sections: preparing to apply; preparing 

applications; preparing for interviews; interviewing on-campus; and accepting an offer. The 

paper concludes with a discussion of results, as well as an identification of limitations of the 

study and potential avenues for future research. 

 

Literature Review 

            Professional organizations are aware of recent economic trends and the reports coming 

out of Forbes and the Occupational Outlook Handbook, and attempt to offer some analysis of the 

current state of the profession’s employment prospects. For example, Library Journal annually 

surveys LIS graduate schools and compiles a report on placement rates and salaries for new MLS 

graduates, which provides a high level overview of the outlook for the profession (Maatta, 2014). 

Some LIS programs also offer insight into the outlook for their individual students, but this data 

is often presented broadly. A report from Syracuse University on graduates from its Master of 

Science in Library & Information Science program from 2011-2013 notes an 89% placement rate 

(Syracuse University School of Information Studies, 2013). However, this placement rate is 

dependent upon self-reported data, and includes respondents who reported their status as post-

graduate interns or part time employees. This public report also does not make distinctions based 

on type of employment, making it challenging to determine how many of these full time 

employed graduates are working as professional librarians, as paraprofessionals, or even working 

outside of libraries entirely. Reading between the lines of Library Journal’s and individual LIS 
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programs’ annual reports, it becomes clear that the Bureau of Labor Statistics’ somewhat bearish 

projections on the employment outlook of the profession is warranted. 

         Given these reports, the state of the academic library job market has been the subject of a 

number of recent studies. Eckard, Rosener, and Scripps-Hoekstra (2014) approached this issue 

from the perspective of the applicant, conducting a national survey of academic librarians in an 

attempt to quantify some of the background characteristics and preparation techniques of job 

seekers in academic libraries. Meanwhile Tewell (2012), as well as Triumph and Beile (2014) 

investigated the job market through the lens of position vacancies, conducting content analyses 

of academic library position announcements to identify what positions are becoming available 

and other long term trends within the library job market.  In addition to published studies within 

the literature, blog posts and advice columns that offer guidance to those aspiring towards 

academic librarianship were manifest in 2014. This coverage expands beyond blogs such as 

Hiring Librarians and I Need A Library Job whose entire scope is dedicated to the library job 

market. For example, in a post on the information literacy blog Rule Number One: A Library 

Blog, Duckett (2014) offers advice on how to maximize professional development opportunities 

in library school. The February 2014 issue of ALA New Member Round Table’s online 

newsletter Footnotes published two such columns, in which Gammons (2014) describes what 

candidates can expect during an on-campus interview, while Grey and Isaac-Menard (2014) 

share their advice on the necessity to consider relocation following graduation.   

 

Methodology 

 Discrete elements of how to prepare for and successfully navigate the academic library 

job market are being thoroughly examined within the library community. However, few studies 
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have attempted to bridge all of these gaps and approach this issue holistically: how do entry level 

candidates land their first academic library job? In order to accomplish this, the investigators 

recruited a small cohort of participants, which allowed for in-depth, one-on-one interviews with 

each participant. While based on a standardized questionnaire (see Appendix), these in-depth 

interviews offered the investigators an opportunity to engage personally with participants by 

asking follow-up questions, clarifying answers, and soliciting detail-rich responses that would 

have been difficult to capture using an online survey tool.  

Interviews were conducted by phone or internet video chat. Each interview consisted of 

four broad categories of questions, with durations ranging from twenty to sixty minutes based on 

the depth of participant responses. The first category was concerned with the pre-application 

process: how participants identified positions of interest, what extracurricular activities they 

pursued during graduate school, when their job searches began, what methods they used to 

discover job openings, and the geographic limitations of their searches. The second category 

addressed the process of applying to jobs by asking questions about selecting references, 

preparing cover letters and resumes, and reviewing application materials. The questions in the 

third category were devoted to the interview process. Respondents were asked about their 

preparation techniques for, and experiences during, phone and on-campus interviews. The final 

category of questions discussed the often ignored tail of the job search process, including the 

process of negotiating and accepting an offer, as well as the respondent’s overall job search 

timeline. The interview concluded with open-ended questions, which allowed participants to 

express comments and observations on aspects of the job search that had not been covered in 

previous questions. 
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Participant responses to each question were transcribed by a member of the research team 

while conducting the interview. Using the responses generated by the interview questionnaire, 

the research team developed categorical coding for each question.  Responses to questions were 

collected in aggregate within a spreadsheet, with each participant assigned a randomized number 

to anonymize the results. The number of responses that fit within the identified codes for each 

question were then summed; when appropriate, mean, median, and mode were used to analyze 

the resulting data points.  

 

Participants 

The process of searching, applying, interviewing, and negotiating for positions varies 

widely based on the type of librarianship an applicant is pursuing (Reeves & Hahn, 2010; 

Saunders, 2014), so careful attention was given to limiting the pool of invited participants to 

individuals whose first professional librarian position was within in an academic library. In order 

to ensure that the results reflected the most current trends in the academic library job market and 

that participants had access to similar opportunities while pursuing their graduate degree, the 

pool was limited to recent job seekers from a single MLS program. This study’s participants 

were drawn exclusively from alumni of the University of North Carolina at Chapel Hill’s School 

of Information and Library Science who graduated between May 2011 and May 2013. Drawing 

on lists of recent graduates from LinkedIn, Facebook, and personal networks, 21 individuals 

were identified and received an invitation to participate in the study. Of these 21 invitees, 15 

chose to participate for a 71.4% response rate. Nine respondents were female and six were male. 

Eight of the respondents graduated with their MLS in 2012, six respondents graduated in 2013, 

and one respondent graduated in 2011. At the time of the survey, respondents held an array of 

different types of positions, encompassing general reference and instruction librarians, subject 
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liaisons, data and digital initiatives specialists, and directors of branches or individual libraries. 

The respondents accepted these positions at a variety of public and private academic institutions 

spanning research universities, liberal arts colleges, and community colleges. 

Results 

Preparing to Apply  

In an increasingly competitive academic job market, many of the first time job seekers in 

this study sought to distinguish themselves from large candidate pools by supplementing their 

LIS educations through activities outside of the classroom (see Figure 1). Of these approaches, 

gaining practical library-related experience was the most prevalent, with 100% of respondents 

holding paid positions and 73% of respondents holding unpaid positions (including field 

experiences) while completing their degree. When asked in an open-ended question about the 

biggest piece of advice they would offer to future first time academic library applicants, 53% of 

respondents explicitly advised that aspiring academic librarians should seek out relevant, 

practical experience. According to one participant, “[experience] is what employers care most 

about,” with another participant adding “nobody during interviews cared about classes.” A third 

respondent underscored this idea by stating that in their library they “look [to hire] people with 

experience...because you have to hit the ground running.” 
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Figure 1. Professional development activities pursued outside of required coursework. This 

figure illustrates the most commonly reported activities by percentage of respondents.  
 

In addition to practical experience, 46.67% of respondents became involved with 

professional organizations and 33% served as officers of student groups. Respondents gave such 

advice as, “participate in the profession, because this counts for something, [and] shows a spirit 

of wanting to be involved.” Participants felt that, in addition to offering practical experience, 

these activities can help job seekers expand their professional network of librarians. Having a 

larger network of librarians can help students find jobs after graduation and provide them with 

professional references who can speak to their impact within the field. This was reflected in the 

relationship between applicants and their references; 66% of the references provided to 

employers were a current or former supervisor, which correlates to two out of the typically three 

references requested by hiring libraries. 

The majority of respondents reported starting their search for jobs five to eight months 

before graduation, with four respondents saying they started looking at job postings up to two 
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years before graduation in order to, as one participant put it, “get a sense of what qualifications 

employers were looking for.”  A third of the respondents reported being limited geographically 

in their search. This was defined as having a limited area in which they would consider applying 

for and accepting jobs. Respondents reported using a variety of resources to find job postings, 

the most widely reported of which are listed in Figure 2.  

 
Figure 2. Most common resources used to find job postings. This figure illustrates the most 

commonly reported job posting resources by percentage of respondents. 
 

Preparing Applications  

In regards to applying to specific positions, participants advised that job seekers looking 

to enter academic libraries should submit applications strategically, submitting materials only for 

positions that were authentically interesting. In the words of one respondent, “I got noticed 

because I applied to jobs that really fit what I wanted to do and that I really could make a good 

case for.” Others who expressed a similar sentiment felt that sincere enthusiasm for a position 

“really shows through in applications” and throughout the interview process; an enthusiastic 

applicant makes for a much stronger candidate than one simply going through the motions of 
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applying to jobs. However, actual adherence to this strategy varied among participants, as 

demonstrated by the wide range in number of applications submitted (see Figure 3). Respondents 

reported applying for between three and 72 positions, for an average of 20 applications per 

respondent — or 16.5 per respondent after removing the single lowest and highest reported 

totals. 

  
Figure 3. Number of applications submitted. This figure illustrates the number of applications 

submitted per respondent. 
 

When asked about creating their application materials, every respondent reported creating 

a new cover letter for each position, though some respondents did say that they would reuse parts 

from a previous letter when applying for a similar position. For example, one respondent had a 

“base cover letter for each type of job, but would customize it based on the job description” and 

“used [the] same terminology as [in the] job description”. The vast majority of respondents 

(87%) asked at least one person to provide feedback on their application materials. During this 

process, respondents leaned heavily upon the networks of professional librarians they had 
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established through their activities outside of the classroom; 53% of respondents sought feedback 

from current or former supervisors, 40% asked a work colleague other than a supervisor, and 

40% sought feedback from their LIS department’s career advisor. One respondent noted that 

close colleagues and peers were the most useful resources in this process, saying that while 

he/she sent resumes to “resume roundups and round tables at professional organizations,” the 

responses received from these tended towards “generic feedback,” while personal connections 

were able to provide more in-depth, customized comments on their application materials. The 

preparation and time spent creating applications resulted in 4.7 applications for every phone 

interview and 6.25 applications per on-campus interview.  

Preparing for Interviews 

Participants expressed a variety of different methods for preparing for phone and on-

campus interviews.  Methods included extensively researching the hiring institution, conducting 

background research on search committee members and other staff, and preparing a list of 

questions to ask the search committee about the institution and the vacant position. Of the 

various methods reported, drafting a list of anticipated questions and outlining answers for those 

questions was one of the most reported methods, though it was practiced differently by different 

respondents. One popular strategy, expressed by two-thirds of respondents, was reviewing the 

position announcement and description for clues about the potential questions they would be 

asked during the interviews. Respondents also noted the importance of using interview questions 

as an opportunity to speak to specific experiences that “explicitly tie to the position’s 

requirements.” For first time job seekers, respondents also noted the usefulness of consulting 

with their personal network of librarians in the field, whose experience on both sides of the 

hiring process proved to be helpful for predicting commonly asked questions. Several applicants 
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(60%) explicitly mentioned using the the STAR method to prepare for interviews. This is a 

technique in which an applicant prepares answers to anticipated interview questions by listing 

out a given situation, task, action, and result. 

Respondents encouraged first time job seekers to conduct practice presentations or mock 

instruction sessions in front of an audience of peers, colleagues, and supervisors who could 

critique and provide feedback about their presentation. In total, 73% of respondents reported 

conducting a practice presentation in some fashion as part of their preparation for on-campus 

interviews. While not every professional librarian position at academic institutions requires an 

open forum presentation or mock instruction session, all but one respondent in this study 

reported that the on-campus interview included such a session. At larger institutions with 

multiple departments, the open forum presentation may be a candidate's only opportunity to 

make an impression on potential colleagues, highlighting the importance of seeking out 

opportunities to practice and polish presentation topics, approaches, and skills. 

Interviewing on Campus  

The average length of an on-campus interview for the respondents in this study was 10.2 

hours, with the longest interview taking 16 hours spread over 3 days and the shortest lasting two 

hours. The most common length was 12 hours. Lunch with members of the library and/or search 

team was the most common activity reported with all but one participant having lunch, while 

75% of respondents had multiple meals during their on-campus interview. In addition to meals, 

the activities most frequently reported during respondents’ on-campus itineraries included: 

meeting with the search committee (87%); meeting with the person in charge of the library 

(73%); meeting with librarians in similar roles (60%); meeting with human resources (60%); 

meeting with the second highest member of the organizational chart (53%); meeting with the 
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direct supervisor (53%); and touring the campus and/or town (47%) (See Figure 4 below for full 

breakdown).  

 
Figure 4. On-campus interview meetings and activities. This figure illustrates the most 

commonly reported activities and meetings by percentage of respondents. 
 

When asked to give open-ended advice to job-seekers, the broad themes of confidence 

and authenticity were expressed in multiple ways. Twenty percent of respondents advised 

applicants to be confident during interviews, meetings, and presentations, and a separate 20% 

suggested that applicants should reflect their true self. Respondents felt that these mindsets were 

important in allowing a candidate to determine how they would “fit” into an institution’s work 

environment, while also allowing interviewers to learn more about the person they would be 

hiring. A further 20% of respondents expressed the idea that it was critical for applicants to “be 

persistent,” and to “not underestimate your abilities,” even in the face of rejection. This notion of 

maintaining a sense of “confidence in your experience and education” was thought to help 

applicants maintain a positive attitude and keep from getting frustrated during the job search. 
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Accepting an Offer 

Respondents reported an average of 3.15 months from the time they submitted their 

application to the time they accepted the job offer. Approximately half of respondents (53%) 

accepted a position prior to graduation, at an average of 2.3 months before graduation. 

Respondents who accepted a job after graduation reported an average wait period of three 

months post-graduation. A majority of respondents (73%) reported that they did not immediately 

accept their first position upon receiving the job offer, with 60% saying it was because they 

wanted to negotiate aspects of the job offer. Respondents negotiated salary, starting date, 

equipment, allowance for professional development, the option to earn early compensatory time 

off, telecommuting and other flexible work plans, and relocation expenses. Salary was the aspect 

of the job offer that was most often negotiated, and participants had remarkable success despite 

being entry level candidates. While only a third of the cohort reported successfully negotiating a 

higher salary than initially offered, half of the participants who negotiated any aspect of their 

initial offer reported a successful salary negotiation. Additionally, two respondents reported that 

they were offered higher salaries without ever attempting to negotiate salary. No participant 

reported in the open-ended questions that they had a job offer rescinded because they attempted 

to negotiate. 

 

Discussion 

This small cohort-based, qualitative study identifies and highlights some of the common 

elements of the job seeking process in academic librarianship from the perspective of first time 

applicants, providing an overview of what first time applicants can expect to encounter during 

this process. The results of this study could be beneficial for LIS graduates who are considering a 

career or actively seeking a position in academic libraries. The findings provide insights into 
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how successful applicants identified jobs, which generated a detailed list of specific resources 

that can be used to gather positions of interest (see Fig. 1, above). The results discussed could 

also benefit prospective LIS students by providing a potential roadmap for how to prepare during 

school to be competitive in the job market after graduation. 

Respondents also related how they prepared their application materials and prepared for 

interviews, which indicated that paying attention to the precise wording of job postings and 

practicing interview presentations were important preparation techniques for successful 

applicants. Participants’ descriptions of the experiences they had while on-campus resulted in a 

baseline of activities that job applicants can reasonably expect to engage in during their own 

interviews. First time applicants can also benefit from the knowledge that many of this study’s 

participants negotiated the terms of their initial job offer. This is a significant aspect of the 

academic job search process that may be unclear and anxiety-inducing for first time job seekers. 

Members of this cohort were remarkably successful in their negotiations, especially in regards to 

salary, suggesting that entry level candidates may have more leverage in negotiations than they 

realize, and that many employers may be amenable to offering entry level candidates higher 

salaries than originally advertised. 

It is important to note that with very few exceptions, there was almost no unanimous 

agreement in answer to a particular prompt.  The results suggest that there is no exact set of 

experiences or preparation techniques that will guarantee a successful academic job search. As 

noted by many respondents, job seeking in academic libraries is largely about finding the right fit 

between applicant and position. Rather, the findings are intended to provide prospective job 

seekers with a pool of suggestions and advice. However, the finding that all of the participants in 

this survey held paid positions while pursuing their MLS should be noted by both future job 
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seekers and those who provide mentorship to MLS students. While this small cohort study does 

not prove causation or generalizable correlation between holding a paid position and obtaining a 

professional job post-graduation, it does demonstrate that in a competitive job market, all of the 

participants identified gaining practical, hands-on experience as critical to their successful job 

search. As one respondent noted, the opportunity to “get library...work experience” is a decided 

advantage during the job search process, because successful applicants “talked about [these 

experiences] way more than classes or anything [learned] in library school.” The study also 

provides LIS educators and administrators an insight into how their students and alumni are 

preparing for the job market, and suggests successful behaviors and approaches that should be 

advertised to current and future students. 

This study demonstrates that there is a significant amount of informal knowledge 

possessed by successful first time applicants for professional academic positions, and that they 

are willing to share this information to support current and future job applicants. Consequently, 

conducting cohort interviews shows promise as a research method to utilize in future 

investigations into this topic. However, as this study featured a small sample size and recruited 

its participants from alumni of a single LIS program, a number of limitations should be 

considered. The size of the respondent pool, and the narrowly-defined population from which 

respondents were drawn, places obvious limitations on the ability to generalize the findings of 

this study as representative of the experiences of the LIS community at large. Candidates were 

not asked to disclose if they identified as a member of a historically underrepresented population, 

so these findings may not reflect the experiences of all applicants. The study did not gather 

information on participants’ employment and educational experiences prior to enrolling in their 

MLS program, which may have affected the job search. While candidates were asked about 
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negotiating salary, data was not captured on the difference between the original offer and the 

final accepted salary, which could be useful as a guide for future applicants wishing to engage in 

negotiations. Further, this study did not examine participant job satisfaction with their first 

professional position. All are areas that may be of interest to first time job seekers, and could 

warrant further consideration in future studies. 

 

Conclusion 

While job searching and academic interviewing are ultimately personal and iterative 

processes of discovering how to identify promising position announcements and craft application 

materials that showcase skills, aspiring academic librarians nevertheless can benefit from using 

the experiences of previously successful applicants as a guide to what to expect. With tight 

budgets and slow employment growth creating a competitive library job market, potential 

applicants should find emulating these methods to be particularly beneficial. In spite of the 

limitations that come with a small sample of participants, this study called attention to a number 

of features that were common among recently successful academic library job applicants. Certain 

themes emerged, such as gaining practical experience prior to submitting applications; engaging 

in detailed preparation for phone and on-campus interviews; projecting confidence during 

interviews; and negotiating aspects of job offers where possible. This direct advice from recent 

job applicants, along with often overlooked details about the job search experience such as how 

many applications to submit and the average length of on-campus interviews, is intended to 

provide potential applicants with important information and resources as they prepare to enter 

the job market. 
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Appendix: Subject Interview Questionnaire 

Prospecting / Identifying Positions Phase 

1. While enrolled at SILS, what activities or experiences did you pursue as a method of 

professional development outside of required coursework? 

2. How long before your anticipated graduation did you begin searching for positions? 

3. What methods did you use to find job vacancies? 

4. In total, approximately how many job applications did you submit during your search?  

5. Did you limit your search geographically? 

a. If yes: how did this limitation impact your search?   

 

Preparing Application Materials Phase 

6. What was your relationship to the people who served as your professional references? 

7. What information, if any, did you provide your references about the position you listed 

them on? 

8. Did you select your references based on the job description or location, or use the same 

references for all job applications? 

9. Did you use the same cover letter and resume for each job, or did you alter your materials 

throughout the search process? 

10. Did you have anyone else review your cover letters and/or resume?   

a. If yes: Who? 

 

Interview Phase 

11. How many phone interviews did you participate in during your job search, and how many 

of those led to in-person interviews? 

12. Describe your preparation for phone interviews. 

13. Describe your preparation for in person interviews. 

14. How long did your in-person interview last (e.g. full day, 1.5 days, etc)? Was a 

presentation involved? What were the major activities during the interview process? 

15. Were meals part of the interview itinerary? If yes which ones and how many people were 

there? 

16. What was the most unpleasant aspect? 

 

Follow Up Phase 

17. Did you contact any libraries that rejected your application to ask for advice on how to 

improve your application materials? 

18. Did you send a thank you letter or email to the head of your search committee? 

 

Negotiation Phase 
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19. Did you immediately accept the job when offered? If you deliberated or called back, what 

were your main considerations? 

20. If you negotiated, what terms or aspects of the position did you attempt to negotiate?  

Were you successful with your negotiation? If so, which ones? 

 

Job Search Timeline 

21. What was the timeline for the position you ultimately accepted? How long between 

submitting your application and the formal job offer? 

22. Did you accept a professional position prior to graduation? If not, how long after 

graduation until you accepted your first position? 

23. How much time elapsed between when you first began applying for professional 

positions and when you received your first job offer? 

 

Concluding Remarks 

24. What would be the biggest advice that you would offer to a student applying for their first 

professional position? 

25. Is there any other aspect of the job process that was not covered here, that you would like 

to address? 
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Abstract 

This article examines the concept of assessment in library instruction, particularly in one-shot 

instruction sessions.  A review of the literature suggests a need for active learning in the 

classroom.  In recent years, using clickers has emerged as a method of engaging students and 

assessing understanding.  The author presents a web-based polling platform called Poll 

Everywhere as a solution to help librarians encourage student participation and assess 

comprehension, both before and after an instruction session. 
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Introduction 

Information literacy instruction is a critical component to reference librarian positions.  

However, many librarians, especially those new to the profession, may struggle with effective 

teaching in one-shot instruction sessions. They may feel pressure to maximize student learning in 

these sessions, which are often only fifty-minute classes.  Although it may seem difficult to do 

assessment in such a short time period, students should be evaluated to ensure that learning 

outcomes are being achieved.  Polling software like Poll Everywhere can help librarians 

incorporate assessment seamlessly into their instruction in two ways: understanding prior student 

knowledge at the beginning of instruction sessions, and gauging student comprehension at the 

end. 

Background 

The College of Charleston is a medium-sized public university located in downtown 

Charleston, South Carolina.  The Addlestone Library Reference Department partners with the 

First Year Experience (FYE) program to assist first year students with the transition to a college 

environment.  Courses in the FYE program involve a tour to introduce students to the library 

environment, and many of the FYE classes come into the library a second time for a more 

official instruction session.  Additionally, we offer instruction to many sections of ENGL 110, 

which is the first year English composition class.  The majority of our library instruction takes 

place in two library classrooms.  One seats 20 students; the other 28.  The major benefit of using 

these classrooms is that every student has access to a computer.  They can follow along with the 

instructor and navigate the catalog, databases, and other library resources. 

Because so many of the library’s one-shot instruction sessions are for FYE and ENGL 

110 courses, they provide excellent opportunities for assessing student learning.  In the fall of 
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2014, I began using Poll Everywhere in one-shot classes to help gauge prior knowledge of basic 

library resources.  After several successful sessions, I decided to use Poll Everywhere to ask a 

few assessment questions at the end of my classes.  

Literature Review 

 Assessment in academic libraries has a long, studied history.  The ACRL Framework for 

Information Literacy for Higher Education (2015), discuss how faculty and librarians should 

work together to go beyond assessing basic information literacy skills. Libraries need to prove 

their worth not just to their institution as a whole; assessment data is increasingly needed for 

accreditation purposes. 

Various assessment methods can be used in a library setting.  Walsh’s (2009) overview of 

assessment methods in library instruction found that multiple-choice tests were most common, 

perhaps because of their ease to administer and score.  Locally-developed tests can be helpful for 

both individual instructors and students (Prus & Johnson, 1994).  Developing questions can help 

the instructor clarify a few student learning outcomes on which they wish to focus.  Additionally, 

the immediate feedback they provide can be beneficial to students.  Bluemle, Makula, and Rogal 

(2013) attempted to give students questionnaires that asked about the students’ own perception 

of their learning.  However, this indirect method of assessment ultimately proved inconclusive. 

These questionnaires only described students’ beliefs about their learning or skill, not necessarily 

the abilities themselves or any improvements made after an instruction session.  Therefore, 

student perception of ability and knowledge may not always be an accurate indicator. In a review 

of information literacy assessment, Megan Oakleaf (2008) analyzed three approaches: fixed-

choice tests, performance assessments, and rubrics.  Fixed-choice assessments have a high 

reliability, are familiar to students and educators, and provide quick feedback.  One limitation 



Endnotes: The Journal of the New Members Round Table | Volume 6, Number 1 | June 2015 

 

Interactive Library Instruction | Katie O’Connor  4 
   

Oakleaf mentioned is that fixed-choice tests do not assess higher order thinking skills.  However, 

the benefits of such a test may outweigh any potential negatives in a one-shot instruction session. 

Gilchrist (2009) described assessment as “knowing what you are doing” (p.72), as well as 

understanding what students are learning as a result.  Assessment is “intentional, designed into 

the instruction, and integrated into student work” (Gilchrist, 2009, p. 72).  She offered a set of 

questions that can be helpful to librarians trying to build assessment into their instruction 

sessions: 

1. Outcome - What do you want the student to be able to do? 

2. Content - What does the student need to know to do this well? 

3. Pedagogy – What’s the learning activity? 

4. Assessment – How will the student demonstrate the learning? 

5. Criteria – How will you know the student has done this well? 

 

Cook, Kunkel, and Weaver (1995) spoke of a need for active learning in bibliographic 

instruction sessions.  Active learning describes ways of engaging students to ensure they are 

participating (Detlor, Booker, Serenko, & Julien, 2012). Getting students involved in the learning 

process was the approach that Hunt and Birks (2004) took with their instruction sessions.  This 

interactive tactic produced enthusiasm from the students.  When Detlor et al. (2012) studied 

active information literacy instruction, they found that it had more positive effects on student 

learning than passive instruction. 

Lacy and Chen (2013) explain the importance of student learning outcomes.  A clear 

outcome, or outcomes, from the instructor helps frame the session and can aid the instructor in 

selecting which active learning techniques to use.  The authors provide an example of a student 

learning outcome that involves selecting an appropriate database.  Once this learning outcome 

was established, “the librarian would then select active learning techniques that would allow 
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students to exhibit this behavior and a measurement to assess whether or not the learning has 

actually been achieved” (Lacy & Chen, 2013, p. 130). 

Personal response systems called “clickers” have emerged as one way to make the 

classroom environment more active and engaging.  These handheld remotes resemble the “Ask 

the Audience” section of the show “Who Wants to be a Millionaire?” (Caldwell, 2007). This 

technology collects student answers to posted questions (usually multiple-choice), and the 

responses are displayed on a projection screen in the classroom.  As Caldwell notes, “These 

examples illustrate the powerful potential of clickers not just to reveal but to address student 

misconceptions as part of formative assessment. This means that rather than simply noting the 

responses of students, the instructor responds to them and may use them to modify the 

subsequent direction of the lecture” (2007, p.12).  In other words, the instructor is able to base 

the class content on the responses given by students. 

Dean (2013) used clickers in his History classes to test student comprehension and 

knowledge, and it proved to be an exciting, interactive exercise.  This method gave his students 

the chance to see themselves in relation to their classmates by comparing their own answers to 

those of their peers. Walker & Pearce (2014) found that the classroom environment was more 

positive and energetic when using clickers.  Students often nodded their heads in approval to 

certain questions, and even had audible reactions to some polling results.  The use of clickers in 

the classroom does present several problems, however.  It can be time-consuming to set up the 

technology.  Additionally, many students may forget to bring them to class (Draper & Brown, 

2004).  Adding technology to the classroom has the potential to distract from the actual material 

being taught.  One solution for the cumbersome clicker technology is to turn to web-based 

polling programs like Poll Everywhere. 
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Application of Poll Everywhere 

Poll Everywhere allows users to create online polls for live audiences.  The basic 

program is free, but there are options for upgraded plans at a monthly price.  These cost 

anywhere from $15 - $1,400 a month, depending on the number of responses allowed per poll, 

the level of customer support, and other customizable response options (Poll Everywhere, 2015).  

The free version’s features have been more than adequate for me in my library instruction. 

The poll creator can choose from several types of polls, including open-ended, multiple 

choice, or clickable image.  The open-ended response allows the student to type in a response 

instead of choosing from a list of answers, and the creator can select how to display these results 

on the screen: in a text wall, word cloud, cluster, or a moving ticker.  The multiple choice option 

begins with two choices, but the creator can add answers to the list from which the student can 

choose.  Finally, the clickable image option allows participants to select an area of an image that 

the creator has uploaded. 

Poll Everywhere allows for several different methods of audience response. Users can 

submit an answer via text, Twitter, or through the website. If a librarian is teaching in a 

classroom where students do not have access to computers, they can opt to have students use cell 

phones to text their answer.  When Hoppenfeld (2012) began using Poll Everywhere in a pilot 

program, he was mainly doing library instruction in a classroom without a computer.  His 

students used their phones to text their responses, and this was well-received by students and 

instructors. 

Because the vast majority of my instruction classes have occurred in our Addlestone 

Library classrooms, the students I’ve taught have been able to use a computer.  Many professors 

instruct their students to put cell phones away during class, so I made the decision to only allow 
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students to submit their answers on the Poll Everywhere website.  In addition to supporting the 

professor’s policy, I felt that this kept the focus on the material and the questions themselves, and 

was a little less disruptive. 

The first instruction session I taught in the fall of 2014 was for an English 110 class. One 

of the central learning outcomes for the class was the ability to differentiate between popular and 

scholarly sources.  After explaining the difference to the class, I displayed the citation 

information for a popular source on the computer screen.  I asked the students to determine if the 

source was popular or scholarly based on the information in the citation.  Many of the students 

did correctly identify it as a popular source when I asked for a show of hands.  I repeated this 

same exercise two more times, asking the students to raise their hands if they thought the source 

was popular or scholarly.  We had a bit of discussion after each answer about why that was the 

case.  Although it did spark some student participation, I felt the exercise was a little awkward, 

and the students still did not seem very engaged.  Some of the students who weren’t sure of the 

answer may have looked around the room to see how their classmates were responding before 

raising their own hands.  Several students simply ignored the activity and chose not to raise their 

hand at all. 

I began considering alternative methods to get the students participating.  I also wanted to 

see if they were retaining ideas I’d covered in an instruction session.  In one of my next classes, I 

created a two-part citation identification exercise on Poll Everywhere. I displayed a link for my 

Poll Everywhere page on the screen and instructed the students to go to the webpage to view the 

title of an article and its author. 
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Poll Everywhere Student Response Screen 

 

Students had to search the library’s discovery service to find the article, and then decide 

if it was scholarly or popular based on the information they found.  Once every student had 

answered the first question, I showed the results on the main computer screen.  There was a 

substantial change in the atmosphere of the classroom.  Many students nodded their head in 

agreement, shrugged, or smiled as they saw how their classmates had responded.  Several 

students even leaned forward in their chairs, almost as if they were anxiously waiting to see if 

they had answered correctly. Having the results displayed this way allowed me to ask for a 

volunteer to tell me why they chose the answer they did.  The students seem much more engaged 

after this activity than in my previous exercise where they simply raised their hands to respond.  

Additionally, because I could see how many responses had been recorded, I was able to tell if 

every student had answered my question.  In previous classes where students raised their hands, 

it was hard to tell if each student had participated.  It would have been easier for them to simply 

stare at their computer and not engage with the activity. 



Endnotes: The Journal of the New Members Round Table | Volume 6, Number 1 | June 2015 

 

Interactive Library Instruction | Katie O’Connor  9 
   

 

Poll Everywhere Multiple Choice Results Screen 

 

Soon after this initial success, I decided to try Poll Everywhere in an intermediate-level 

History class.  Most students should have received library instruction at this point; at the very 

least, I assumed some knowledge of library basics. I began the class with a three-question 

assessment poll (correct answers are in bold): 

1. If you need a book or journal article from another library, what service can help you 

get it? 

a. PASCAL/Interlibrary Loan 

b. Amazon 

c. My Charleston 

d. OAKS 

 

2. What is the most direct method to locate a print book in Addlestone Library? 

a. Use Google. 

b. Access the library’s discovery service. 

c. Search the library catalog. 

d. Use JSTOR. 

 

3. Which of the following would be considered a primary source? 

a. A recent scholarly article about the causes of World War I. 

b. A newspaper article from 1936 covering that year's Olympic Games in 

Berlin. 
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c. An encyclopedia entry about the Battle of Gettysburg. 

d. All of the above. 

 

Asking just a few simple questions helped me decide where to focus my attention in the 

session.  All students answered questions one and three correctly, so I didn’t need to spend a lot 

of time explaining our Interlibrary Loan service.  However, I did have a few students answer 

question two incorrectly.  This led to a discussion of our library catalog and our discovery 

service, and when it might be more appropriate to use one over the other. 

Poll Everywhere can also be used as a means of assessing student learning at the end of a 

session.  Many students in the FYE classes are using the library’s resources for the first time.  In 

one particular FYE class I taught in the spring of 2015, one of my student learning outcomes was 

that students would be able to find a book in the catalog.  At the end of this session, I asked 

students to find the call number of a book.  I allowed the students to type in their own answer 

instead of having them select from multiple choices.  Because a few students typed in the wrong 

number, I used the last few minutes of class to display this book in the catalog and discuss where 

the call number was located.  Having the students actually search the catalog for themselves 

(along with discussing the answer as a class) allowed me to feel confident that one of my 

learning outcomes for the session had been met. 
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Poll Everywhere Open-Ended Results Screen 

 

Conclusion 

 Using Poll Everywhere can help librarians begin the process of assessment in the 

classroom.  It is by no means an exhaustive tool, and the data it provides has the potential to be 

misleading.  Because my polls were structured in a multiple-choice format, it is possible that 

some students may have simply guessed at the correct answer.  This format also only allows for 

limited student demonstrations of knowledge.  To really gauge comprehension, open-ended 

questions or short answer responses may be required.  Additionally, I only utilized Poll 

Everywhere for either pre-tests or post-tests, not both.  It may be helpful to gauge student 

learning by polling them again at the end of a one-shot session on concepts covered during the 

class.  Despite its few limitations, using Poll Everywhere as a classroom tool can be 

advantageous.  It can help librarians incorporate interactive learning into their instruction 

sessions, encourage participation, and foster student comprehension. 
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Getting the Word Out: Academic Libraries as Scholarly Publishers. Edited by Maria 

Bonn and Mike Furlough. Chicago: Association of College and Research Libraries, 

2015. 288pp. ISBN 9780838986974. 

 

Reviewed by Caitlin Shanley, Instruction Librarian and Team Leader, Paley Library, 

Temple University  

 

As Dan Cohen and Kathleen Fitzpatrick point out in their foreword to Getting the Word 

Out, when it comes to academic libraries getting involved with scholarly publishing, 

“practical knowledge, as well as some dreaming, is necessary” (ix). This book sets out to 

unite our profession’s existing experience and future visions, providing a collection of 11 

chapters that inventory current skills, document ongoing and past projects, and provide 

recommendations for future work. In their introduction, editors Maria Bonn and Mike 

Furlough point out various indicators that library publishing efforts are on the rise, 

making this a pressing issue (no pun intended) for both new and experienced librarians. 

Those who have been working in the field will recognize the growing need to build 

capacity in these areas, and will find inspiration in the well-documented, practical 

chapters on various publishing initiatives. New librarians, particularly those interested in 

pursuing careers in scholarly communications, will benefit from the wide range of 

contexts explored in individual chapters, from small college libraries to schools with 

longstanding university presses.  

 

The book is divided into three sections: Why Libraries Publish (chapters one and two), 

How Libraries Publish (chapters three through seven), and What Libraries Publish 

(chapters eight through eleven). One common thread throughout several chapters is 

exploration of the definition of publishing itself. Some chapters discuss how this 

definition has shifted over time, and several describe various business models in the 

publishing field. A few chapters call for a re-envisioning of the concept of publishing 

itself, along with other components of scholarly communication, like peer review. The 

deliverables of the projects discussed included everything from traditional monographs to 

undergraduate journals to open educational resources to data repositories, though most 

projects focused on digital publishing in some form. Some chapters provide overviews of 

a trend (e.g., “From Collaboration to Integration: University Presses and Libraries”), 

while some dive deeply into a particular context (e.g., “The Evolution of Publishing 

Agreements at the University of Michigan Library”).  

 

Overall, this book serves as a call to action for librarians to leverage our skills, expertise, 

and values to move scholarly publishing forward. By learning about successful 

initiatives, we can better prepare to communicate with stakeholders and align publishing 

projects with our goals related to collaboration, information literacy, open access, etc. 

Getting the Word Out even exemplifies a new publishing model; it is freely available 

online as an open access edition. With its comprehensive overviews and 

recommendations for future growth, this book will help librarians at various career stages 

prepare to move into emerging roles.  
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Makerspaces: A Practical Guide for Librarians.  John J. Burke. Lanham, Maryland: 

Rowman & Littlefield, 2014. 183 pp. ISBN: 9781442229679. 

 

Reviewed by Anastasia Chiu, Library Services Associate, Gottesman Libraries and EdLab, 

Teachers College, Columbia University 

Makerspaces: A Practical Guide for Librarians is part of the Practical Guides for Librarians 

series published by Rowman & Littlefield. It provides an overview of the maker movement in 

libraries over several chapters and then delves into buckets of “creation options” that existing 

library makerspaces support, including audio, image, and video creation; crafts and artistic 

pursuits; electronics, robotics, and programming; and 3D printing and prototyping. 

 

Author John Burke begins with an introduction to libraries’ historically unsung role as hubs of 

creation and collaboration for their communities. While this has become somewhat trite in the 

growing discourse on library makerspaces, it contextualizes discussions in subsequent chapters. 

Burke then provides overviews of the maker movement itself and of the breadth of variety in 

existing library makerspace implementations. He points out that the core of any implementation 

is the empowerment of communities to create products in new and needed ways, and that the 

lavish outfitting and cutting-edge equipment that are currently seen as hallmarks of library 

makerspaces are not always essential or even right for this. 

Burke continues by breaking down salient aspects of starting up makerspaces, including a 

chapter on budgeting with some advice on funding, including grants. Each of the chapters on 

resources for a particular bucket of creation options includes sections on potential tools to 

provide, maintenance logistics, and what patrons can potentially make or learn. Much of the 

guidance provided in each chapter is based on data gathered from a survey that Burke conducted, 

covering library types, locations, funding sources, tools and equipment provided, and more. 

Seventeen profiles of public and academic library makerspaces appear throughout the book, 

providing anecdotal examples of the practices and resources that Burke discusses. The last 

chapters delve into staging the development of a makerspace, including suggestions for use 

programming, as well as information resources for tracking the maker movement as it develops 

in libraries.  

Makerspaces is currently one of sixteen volumes in Rowman and Littlefield’s Practical Guide 

for Librarians, all published in 2014 and early 2015. Topics covered by other volumes in the 

series include digital audiovisual resources, accessibility, mobile technology, digitization, and 

usability testing.  

Many librarians, particularly those who have encountered and followed the library maker trend 

in the last few years, will not consider much of the discussion in this guide new. The guide’s 

main strengths are its robust bibliography on making in libraries, the survey data supporting the 

author’s suggestions and advice (tabulated in an appendix), and the individual makerspace 

profiles. As a whole, those seeking new perspectives on and related to library makerspaces may 

not be well-served by purchasing this book, as Burke’s survey data and discussions do little more 

than confirm existing perspectives in the field. However, it may be useful to those just beginning 

to explore the concept of maker culture in libraries and those needing concrete benchmarks for 

modeling their new makerspaces.  
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Reinventing Reference: How Libraries Deliver Value in the Age of Google. Katie Elson 

Anderson and Vibiana Bowman Cvetkovic. Chicago: American Library Association, 2015. 

176 pp. ISBN 9780838912782 (pbk.). 

 

Reviewed by Kelly Robinson, Research Librarian, Hunt Library, Embry-Riddle Aeronautical 

University 

 

Reinventing Reference: How Libraries Deliver Value in the Age of Google adds to the growing 

body of literature on changes in references services in the new millennium. Rather than a “how- 

to” guide for librarians interested in reinvigorating their reference services, Reinventing 

Reference presents a broad commentary on the state of reference services as a whole, challenging 

the reader to not only reflect on the value of reference services in the digital age, but to 

ultimately persuade others of this value. 

 

Divided into a mostly cohesive three-part collection of essays written by an assortment of 

librarians and information specialists, this work provides context on the past, present, and future 

of reference services. In Part 1, “Understanding Reference,” the reader is provided with three 

essays that appear meant to provide a framework for the more focused content in later chapters. 

Beginning with a succinct historical overview of library reference, Chapter 2, “Terrorism, 

Privacy, and Porn: Reference Ethics in the Twenty-First Century” then switches directions. 

Though this essay presents a topically related and insightful look at a complexity of issues - from 

public policy to economics - related to research ethics, these themes are seldom discussed later 

on, creating a feeling of departure from the rest of the work.  

 

Fortunately Reinventing Reference quickly finds its way back on track to the themes found 

throughout – the digital user, the transition from print-based to an internet-based environment, 

and the effect of this on libraries and the information seeking behavior of patrons. Part 1 ends 

with author Susan J. Beck asking the question that could have easily been at the forefront or 

conclusion of Reinventing Reference, “What has really changed?” (p. 42). 

 

Indeed, from here the focus of Reinventing Reference is on change. The included essays show 

how libraries have successfully reacted to the changes brought forth by the digital age through 

innovations in research services, but also point out that at its heart, reference has mostly 

remained the same. While each chapter in Part 2 is focused on a particular type of library – 

academic, school, public, and special– many of the insights and trends here are those that 

Reinventing Reference keeps coming back to, and are broadly applicable across institutional 

lines. Part 3 of Reinventing Reference speculates about the immediate future and new trends that 

may drive changes in reference services. For the librarian seeking practical new ideas, the 

discussion found here on user-driven services and what this means for reference in the near 

future may be of interest. As throughout the book, there is an eye towards the challenges that 

new trends pose to practitioners.  

 

All of the essays included in Reinventing Reference do a thorough job of delivering the basics 

while reflecting thoughtfully and critically on reference services. Terms that new practitioners 

may not immediately recognize such as “virtual library” are clearly defined and discussed, 

making this work suitable for everyone. With plenty of historical context in addition to broad and 
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theoretical content, Reinventing Reference would make a fine primer for library students or an 

interesting read for early-career librarians seeking to gain an overview of reference services. 
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Rethinking Reference for Academic Libraries: Innovative Developments and Future Trends. 

Edited by Carrie Forbes and Jennifer Bowers. London: Rowman & Littlefield Publishers, 

2014. 262 pp. ISBN 9781442244528. 

 

Reviewed by Sarah Brandt, Instructional Services Librarian, Ingram Library, University of West 

Georgia 

 

Carrie Forbes and Jennifer Bowers’ edited volume, Rethinking Reference for Academic 

Libraries: Innovative Developments and Future Trends situates itself in a time of change and 

challenge for academia and the academic library.  This volume lays out five areas reference 

providers must grapple with in order to stay relevant to library users: Collaboration, Diversity, 

Technology, Assessment, and Professional Competencies.  Each of the 14 contributed chapters 

speaks to one of these themes, and engages with the book’s larger questions about reference’s 

relevance, value to the academy, and future. 

 

Overall, this book is a useful one.  The chapters contain robust bibliographies, giving much-

needed context and perspective to the issues discussed, and providing many sources for further 

reading on each topic.  Rethinking Reference also provides an interesting view of, as the title 

suggests, the future of reference services.  Many chapters, especially in Parts I and II: 

Collaboration and Diversity, discuss outreach and instruction efforts as intrinsically tied to 

reference.  Initially, I was not convinced that these services fit within a volume dedicated to 

reference work, but as I read, I began to agree that this broadened view of reference is imperative 

moving forward.  This book persuasively presents a case that reference can and should be 

situated as part of larger teaching and outreach programs, and that they are central concerns 

when planning reference services. 

 

Additionally, Part IV: Assessment is well-timed, as more university administrators ask libraries 

to demonstrate that our efforts produce measurable results.  I expect this aspect of reference to be 

fertile ground for research in the coming years, but for a library or librarian just beginning to 

think about assessing reference (beyond counting questions), this section is an excellent starting 

point.     

 

Though this book sparks thought about how to best provide reference services in the current 

climate of academia, it was not always successful.  First, like many edited volumes, this book is 

best used chapter-by-chapter to inform related projects.  I would only recommend reading cover-

to-cover for early-career librarians without significant reference experience.  Experienced 

librarians may find content unrelated to their work and some of the more basic chapters, 

including those in Part V: Professional Competencies, frustrating during a cover-to-cover read.  

 

This book is a recommended buy for any academic library considering changes to its reference 

services or for any library serving a Library School or School of Information, especially because 

of its interesting section on assessment and well-sourced chapters.  Reference is still a relevant 

service, and this book is a window into interesting and innovative projects and ideas that will 

fuel reference’s ongoing relevance. 
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Rightsizing the Academic Library Collection by Suzanne M. Ward Chicago: American 

Library Association, 2015. 148pp. ISBN 978-0-8389-1298-0. 

Reviewed by Terri Gotschall, Office Manager, University of Central Florida Library 

Rightsizing, also known as weeding, may strike fear in the hearts of librarians. If you are 

contemplating this heavy issue for your academic institution or if you are already in the throes of 

a project, take a deep breath, and pick up a copy of Rightsizing the Academic Library Collection. 

This short five chapter book will inspire you to feel more confident in tackling what might feel 

like an overwhelming project.  

First, if your institution is debating the issue of whether or not a weeding project might be worth 

doing, then chapters one and two provide background information and a review of other 

strategies. These chapters are insightfully written, and the ideas and topics may help you create a 

well thought out response that will encourage the lagers to jump on the wagon. Well, they might 

not jump on the wagon, but they will hopefully be encouraged by the benefits of embarking on 

the journey of rightsizing the collection.  

If your institution however has already mandated that the physical collection needs to be reduced 

in order to accommodate other spatial needs, chapters three and four will become dogged ear, 

highlighted, and sticky note filled. These chapters provide the step by step, detailed instructions 

with examples on the entire process to successfully complete the project on time. Ward’s topics 

include: planning, gaining administrative support, collaboration across departments and across 

campus, how to get the most out of the project, tight deadlines, workflows and workloads, 

reducing stress levels of those involved, and the importance of the after party.   

Though this process is not a one size fits all and parts of the process may not apply to all 

institutions, the steps provided can be modified, omitted, or scaled up or down to meet the 

specific needs of the project. Ward makes a compelling argument for rightsizing an academic 

collection. 
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Start a revolution: Stop acting like a library by Ben Bizzle with Maria Flora. Chicago: 

American Library Association, 2015. 194pp. ISBN 978-0-8389-1267-6. 

 

Reviewed by Sarah Gilchrist, Research and Instruction Librarian, Towson University 

Ben Bizzle has written a concise, narrative text about outreach and marketing in libraries. Aided 

by Maria Flora, he was able to “organize all the jumbled thoughts in [his] head and . . . ‘write 

[his] voice’” to illustrate many communication challenges facing libraries today (p. xi). Bizzle’s 

humorous and innovative style helps thread together topics like The Digital Library, Going 

Mobile, Facebook, Facebook Advertising, Marketing in the “Real World,” Making Pretty 

Pictures (graphic design and design principles), Convincing the Decision Makers, and Start[ing] 

Your Own Revolution. He provides detailed examples from the Craighead County (Arkansas) 

Jonesboro Public Library (CCJPL) and addresses overarching theories of library promotion. 

Each chapter concludes with a summary followed by helpful bullet points covering the main 

ideas from that section.  

 

Before presenting specific scenarios for revolutionizing library services, Bizzle describes his 

path to library work, explains the management environment and structure at CCJPL, and 

elaborates on the learning processes involved in taking a library to “the next level” (p.4). 

Although the scenarios describe a public library, they easily translate for special and academic 

libraries willing to increase public awareness of the library. I especially liked Bizzle’s guidelines 

for including stories and data when pitching ideas to stakeholders, administration, or board 

members, as well as his admonition to avoid the creation of Draconian, knee-jerk policies when 

new ideas fail to achieve prescribed results. Overall, Bizzle’s message is one of creative 

experimentation based on research and teamwork.  

 

This book will help a new librarian, library director, or IT manager gain perspective on current 

trends in libraries. Experienced library faculty and staff will also find good suggestions for 

redesigning services and portals for their library. Appendices written by others about Twitter, 

Pinterest, and motivation provide a broader understanding of these topics and offer clear 

direction for librarians wishing. This book is highly recommended. Although technology will 

change, Bizzle’s advice on design and promotion is timeless, and libraries will benefit greatly 

from the reminder to make objects and services easier to understand and access.  
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