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circuLAtion
Young Adult Library Services (ISSN 1541-4302) is published 
four times a year by the American Library Association (ALA), 50 

E. Huron St., Chicago, IL 60611. It is the offi cial publication of 
the Young Adult Library Services Association (YALSA), a division 
of ALA. Subscription price: memb ers of YALSA, $25 per year, 
included in membership dues; nonmembers, $70 per year in the 
U.S.; $80 in Canada, Mexico, and other countries. Back issues 
within one year of current issue, $17.50 each. Periodicals class 
postage paid at Chicago, Illinois and additional mailing offi ces. 
POSTMASTER: Send address changes to Young Adult Library 
Services, 50 E. Huron St., Chicago, IL 60611. Members: Address 
changes and inquiries should be sent to Membership Department, 
Changes to Young Adult Library Services, 50 E. Huron St., Chicago, 
IL 60611. Nonmember subscribers: Subscriptions, orders, changes 
of address, and inquiries should be sent to Changes to Young 
Adult Library Services, Subscriptions, 50 E. Huron St., Chicago, 

IL 60611; 1-800- 545-2433, press 5; fax: (312) 944-2641; 
subscriptions@ala.org.

StAtEmEnt of PurPoSE
Young Adult Library Services is the official journal of the Young Adult 
Library Services Association (YALSA), a division of the American 
Library Association. YALS primarily serves as a vehicle for continuing 
education for librarians serving young adults, ages twelve through 
eighteen. It will include articles of current interest to the profession, 
act as a showcase for best practices, provide news from related fi 
elds, publish recent research related to YA librarianship, and will 
spotlight signifi cant events of the organization and off er in-depth 
reviews of professional literature. YALS will also serve as the offi cial 
record of the organization. 

T his issue is guest edited by Dr. 
 Nicole A. Cooke. Dr. Nicole A. 
Cooke is an Associate Professor 

and the MSLIS Program Director at the 
School of Information Sciences, the Univer-
sity of Illinois at Urbana-Champaign. Her 
research and teaching interests include hu-
man information behavior (particularly in an 
online context), critical cultural information 
studies, and diversity and social justice in 
librarianship (with an emphasis on infusing 
them into LIS education and pedagogy). 

The following From the Editor column 
is written by Guest Editor Dr. Nicole A. 
Cooke.

In 2017-2018 I had the great op-
portunity to chair YALSA’s Advancing 
Diversity Task Force, whose charge 
including developing recommendations 
on how YALSA and its community 
of library professionals can continue 
to create and prioritize initiatives and 
commitments related to equity, diversity, 
and inclusion (EDI). Creating more 
inclusive environments is not only 
something YALSA should focus on, but 
something the profession as a whole 
must continue to strive for by valuing 
and celebrating the differences that 
comprise our libraries and communities. 

In addition to reviewing best prac-
tices from other organizations, the Task 
Force conducted original research 
to ascertain what YALSA members 
and non-members would like to see 
YALSA do to improve their EDI 
efforts.  During the 2018 Annual ALA 
meeting, YALSA passed a number of 
board actions that will directly act 
upon the research the Task Force con-
ducted. The dual approach of research 
and practice is an important one as 
research allows us an opportunity 
to provide context to our data, and 
practice allows us an opportunity to 
validate, refute, and/or refine the data 
and suggestions. It is an ongoing cycle 
and process. 

As part of this ongoing process and 
discussion, this issue of YALS contin-
ues the EDI conversation, focusing 
specifically on Restorative Justice, 
Cultural Awareness and Competence, 
and Intersectionality, and the wide 
range of issues within each of these 
topics. All of the authors have experi-
ence as practitioners, researchers, and 
teachers, and all have a distinct passion 

crystle martin

(continued on page 23)
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Sandra Hughes-Hassell

F or my � nal President’s Col-
umn, I would like to focus on 
YALSA’s equity, diversity, and 

inclusion e� orts—key elements of 
our Organizational Plan. This year, we 
undertook several tasks to move our 
work in this area forward. 

Advancing Diversity 
 Taskforce
One of my � rst tasks as YALSA president 
was to assemble a taskforce to explore 
the challenges and opportunities library 
sta�  of diverse backgrounds face when 
connecting with YALSA; including 
barriers to YALSA membership, by 
seeking feedback from both members and 
potential members and by researching 
industry best practices in diversity, equity, 
and inclusion. The taskforce, chaired by 
Nicole Cooke, submitted their � ndings 
and recommendations to the Board for 
decision-making this Spring. The full 
report can be found here.

At Annual 2018, the Board took 
several actions that were a direct result 
of the Advancing Diversity Taskforce’s 
recommendations including adopting 
Equity, Diversity & Inclusion Next Steps
and a Value of EDI Statement. We also 
began to evaluate a number of YALSA’s 

statements for EDI Inclusivity.  Addi-
tionally, the Board voted to identify 
one board member to serve as YALSA’s 
o�  cial liaison to the ALA A�  liates and 
Round Tables that focus on serving one 
or more traditionally underrepresented 
groups. Finally, in response to an inci-
dent in which a member reported that 
inappropriate comments (based on race 
and gender identity) were made during 
a committee meeting, we voted to clarify 
or expand procedures and to update 
policies so that if another incident should 
occur there are clear and enforceable re-
percussions.  To learn more about these, 
read Board document #23, Creating a 
More Inclusive Environment. 

The Board also discussed a Draft 
Equity, Diversity & Inclusion Plan
that we will continue to revise in the 
coming months.

YALSA’s Teen Services Com-
petencies for Library Staff
Recognizing that diversity is not 
a goal for libraries to achieve, it is 
the reality in which libraries already 
operate, YALSA incorporated EDI into 
our new competencies; speci� cally 

(continued on page 24)
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HIGHLIGHT

YALSA 
Statement 

on the 
Importance 

of Continuous 
Learning for 

All Library 
Sta�  

All library sta� , regardless of 
library size or type, have the 
right and the responsibility 

to be engaged in e� ective continu-
ing education (CE) and professional 
development (PD) throughout their 
careers. Keeping up to date with new 
knowledge and practices in adolescent 
development, librarianship, and related 
� elds, as well as being engaged in cre-
ating or contributing to new knowl-
edge or best practices, is essential for 
all library sta�  to be able to serve all 
teens in their community successfully. 

All library sta�  must commit to 
continuous learning because of the 
ever-changing nature of teens and 
the materials and technologies we 
use to engage with and serve them.  
Our communities are changing and 
evolving as well, so keeping up to date 
on information and skills is essential if 
libraries are to remain relevant in the 
twenty-� rst century.

In return for committing to contin-
uous learning, participating in high 
quality CE helps library sta� 
• expand and enhance their job qual-

i� cations
• increase their employability and/or 

income
• gain con� dence
• grow a network of peers
• contribute to improving the pro-

fession
In addition to continuous learning 

for teen-focused sta� , YALSA � rmly 
believes it is imperative that all sta�  
from all types of libraries, not only 
those with “teen services” in their job 
titles and descriptions, must have the 
skills required to work successfully 
with and for teens. As teens make use 
of all areas of libraries, from circulation 
to reference and from readers’ advisory 

to computer labs and makerspaces, all 
sta�  will take part in critical interac-
tions with the age group. Therefore, 
to e� ectively support teens, all library 
sta�  must take advantage of CE/PD 
that enables them to gain con� dence 
and competence in serving teens, es-
pecially those outlined in Teen Services 
Competencies for Library Sta� . 

The continuous learning of library 
sta�  is a responsibility shared among 
library sta� , library administrators, 
CE/PD providers, graduate programs 
at iSchools and library and informa-
tion services (LIS) programs, profes-
sional associations, and other stake-
holders.  Library sta�  need support 
from key stakeholders to be successful 
in their professional development 
endeavors.  Recommendations for 
how stakeholders, such as library 
administrators, can support continuous 
learning for library sta�  are detailed 
in Transforming Teen Services through 
Continuing Education: Recommendations 
and Findings.

As a Part of a Commitment 
to Continuous Learning, All 
Library Staff Must:
• Read and embrace national guide-

lines and standards for serving teens 
through libraries and continuous 
learning, such as Teen Services Com-
petencies for Library Sta� .

• Embrace a culture of learning 

°  Use tools such as Teen Services 
Competencies for Library Sta�  to 
assess continuous learning needs 
and prioritize areas for growth, 
resisting the temptation to take 
CE/PD in areas of comfort and 
con� dence, and instead focus on 
topics that are less familiar and 
comfortable.
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°  Be open and willing to try new 
things, take risks, and explore ar-
eas that might cause discomfort.

°  Accept a role as a co-learner, 
who builds knowledge and skills 
alongside teens.

°  Seek mentors and peers, both 
inside and outside the library, 
whose work with teens can help 
inform and advance personal 
practice.

°  Join and participate in relevant 
personal learning networks and 
respected communities of prac-
tice and professional associations.

°  Recognize that because every-
one in the library is responsible 
for working for and with teens, 
all library sta�  need teen-focused 
CE/PD.

°  Share knowledge and skills with 
peers and colleagues, and sup-
port their learning.

°  Take time to celebrate CE/PD 
achievements and include them on 
resumes, in portfolios, and so on.

• Proactively seek out and partici-
pate in high-quality CE, which is 
learning that helps library sta�  do 
the following 

°  Develop skills and understanding

°  Practice what’s learned in a 
real-life setting

°  Receive feedback on that 
 practice

°  Engage with other learners from 
within and beyond the library � eld

°  Re� ect and analyze what’s been 
learned

°  Move on to the next level in the 
learning

• Advocate for access to high-quality 
CE opportunities 

°  Advocate to supervisors and 
managers about teen-focused 
CE/PD needs, using this report 
and YALSA’s Teen Services Com-
petencies for Library Sta�  to help 
make the case.

°  Research the CE/PD o� erings 
from library-focused institutions 

and organizations as well as 
youth-serving organizations 
and advocate to supervisors and 
managers about the value of 
participating.

°  Work with supervisors and peers 
to forge collaborative opportu-
nities between and among all 
library types to build continuous 
learning opportunities across 
institutions and work together to 
support teen-focused knowledge 
and skills.

°  Encourage state library agencies, 
graduate programs at iSchools 
and LIS programs, and other 
library-focused organizations to 
expand CE/PD opportunities 
that support the learning needs 
that academic, school, and public 
library sta�  have in common.

As Part of a Commitment 
to Its Members and to CE 
YALSA Will Do the Following
• Commit substantial resources to 

support members’ continuous 
learning e� orts by 

°  creating a� ordable, accessible, 
dynamic, and relevant CE/PD 
opportunities.

°  adopting new modes of delivery 
as they emerge.

°  supporting members in identify-
ing and participating in relevant 
high-quality CE/PD.

°  playing a role in facilitating 
self-directed learning among its 
members.

°  developing assessment tools to 
assist members in evaluating 
their skills and knowledge and 
identifying areas to focus on for 
CE/PD.

•  Set a strategy and vision for contin-
uous learning that advances a twen-
ty-� rst century vision of serving 
teens through libraries as outlined 
in key documents, such as YALSA’s 
The Future of Library Services for and 
with Teens: A Call to Action

°  Promote, create, and distribute 
foundational documents such 
as Teen Services Competencies for 
Library Sta� . 

°  As needed, update existing or 
create new position statements, 
guidelines, standards, and so on 
that emphasize the importance 
for library sta�  to commit to 
learning throughout their career 
as well as the importance of 
creating a culture of learning 
within libraries.

• Identify and use e� ective CE/
PD models and share emerging 
and best practices, especially those 
 outlined in YALSA’s report, Trans-
forming Teen Services through Contin-
uing Education: Recommendations and 
Findings.

• Build the capacity of YALSA and 
the library community to provide 
CE/PD 

°  Partner with organizations and 
agencies outside of libraries to 
guarantee inclusion of CE/PD 
perspectives that support teens 
with diverse needs and from 
diverse backgrounds. 

°  With stakeholders, develop a 
method for identifying quali-
� ed CE/PD trainers, who can 
provide a range of voices and 
perspectives on high-quality 
library teen services, and dissem-
inate that information out to the 
library community.

°  Seek out short-term and long-
term funding to help design, 
develop, implement, and evaluate 
innovative CE/PD.

°  Conduct and use programmatic 
evaluation information to im-
prove outcomes and re� ne CE/
PD models.

• Promote a culture of learning 

°  Working with partners to de-
velop and disseminate resources 
that support libraries in creating 
a culture of learning among 
their institution’s sta� .
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HIGHLIGHT

• Advocate for the importance of 
continuous learning 

°  Support national advocacy 
e� orts that call attention to 
the importance of CE/PD 
and continuous learning for all 
library sta� .

°  Advocate nationwide for the 
importance of teen-focused 
CE/PD for all library sta� , 
regardless of job title or job 
description.

°  Promote existing and create 
new methods for honoring 
high-quality training and inno-
vative CE/PD models.

• Gather data for informed planning 
and decision making 

°  Continue to learn about the 
current needs of teens and 
library sta�  training.

°  Regularly assess the value and 
content of the teen-focused 
training provided to library 
sta� .

Selected Resources
• Linda W. Braun, et. al., for YALSA. 

The Future of Library Services for 
and with Teens: A Call to Action.
Jan. 8, 2014 http://www.ala.org/
yaforum/future-library- services-
and-teens-project-report (accessed 
May 15, 2018).

• Linda W. Braun, et. al., for YALSA. 
Transforming Teen Services through 
Continuing Education: Recommen-
dations and Findings. http://www.
ala.org/yalsa/guidelines#papers 
(accessed May 15, 2018).

• Christina Drummond et al., 
Coalition to Advance Learning 
in Archives, Libraries and Mu-
seums. LAM Education Needs 
Assessments: Bridging the Gaps
Nov 2015. https://educopia.
org/publications/lam-education-
needs- assessments-bridging-gaps 
(accessed May 15, 2018).

• Christina Drummond et al., 
Coalition to Advance Learning in 
Archives, Libraries and Museums. 
LAM Education Needs Assessments: 
Bridging the Gaps (2015). National 
Agenda for Continuing Education 
and Professional Development across 
Libraries, Archives, and Museums. July 
2016.   http://www.coalitiontoadvan-
celearning.org/why-collaborate/national-
agenda/ (accessed May 15, 2018)

• Anne Ackerson et al., Coalition 
to Advance Learning in Archives, 
Libraries and Museums. Spanning 
Our Field Boundaries: Mindfully 
Managing LAM Collaborations. 
Oct. 2015. https://educopia.org/
publications/spanning-our-� eld-
boundaries-mindfully- managing-
lam-collaborations  (accessed  May 
15, 2018).

• YALSA, Teen Services Competen-
cies for Library Sta� . 2017. http://
www.ala.org/yalsa/guidelines/
yacompetencies (accessed May 15, 
2018).

The following documents were 
consulted when developing this one:
• American Mathematics Associa-

tion of Two Year Colleges Position 
Statement: Support for Profes-
sional Development,  July 2014. 

• Association of College and 
Research Libraries Statement on 
Professional Development. 

• International Association for Physi-
cal Education in Higher Education 
Position Statement on PE-CPD, 
May 2009.

• National Science Teachers of 
America Position Statement: Pro-
fessional Development in Science 
Education,  May 2006.

Editor’s note: On May 25, YALSA’s 
board of directors adopted a new state-
ment on the value of continuous learning 
for all library sta� . Read it below and 
share it with your colleagues and super-
visors.

Log into the 
new 
ALA 

Connect 
& 

build 
your profile! 

connect.ala.org 

 

Help us better  
serve you! 
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Transform-
ing Library 

 Services 
for and 

with Teens 
Through 

 Continuing 
 Education: 
Executive 
 Summary

In 2014, YALSA published the report 
The Future of Library Services for and 
with Teens: A Call to Action, which 

was funded by IMLS. The report 
(commonly referred to as the Futures 
Report) described a paradigm shift 
in library services for teens that takes 
a “teens first” approach where youth 
engagement, youth voice, and youth 
leadership are embedded throughout 
teen services. Subsequent surveys of 
the YALSA membership showed that 
most library staff have been slow to 
embrace the recommendations in the 
report. 

Library staff want to have a posi-
tive impact on their community and 
help all community members thrive. 
Organizations that support them must 
provide them with the tools, resources, 
knowledge, skills, and support they 
need to be successful. Therefore, YALSA 
determined that a focus on CE for all 
library staff could best help accelerate 
the adoption of the recommenda-
tions for teen services as outlined in 
the Futures Report. Further, YALSA 
concluded that teen-services-focused 
CE was important for all library staff, 
regardless of job title or job description, 
as (1) most public libraries do not have 
specialized staff just for teen services, 
and (2) teens tend to use all aspects of 
libraries, including reference, circula-
tion, children’s services, and more.

Together with COSLA, YALSA 
embarked on a year-long exploration 
of the CE needs of staff at SLAs and 
libraries to identify challenges and 
opportunities and recommend ways 
for improving the CE landscape as 
a strategy to transform teen services 
in libraries. This project was funded 
through a National Forum grant from 
IMLS. 

From June 2017 to April 2018, 
COSLA and YALSA engaged SLA 
chief officers, youth-serving SLA staff, 
CE-focused SLA staff, and library 
practitioners in both in-person and 
online conversations to help answer 
the following questions:
1. What are the most critical content 

areas related to the paradigm shift 
in teen services that require public 
library staff to gain new skills and 
knowledge? 

2. What strategies must SLA youth 
services staff put in place to build 
competence and confidence in the 
critical content areas identified in 
Question 1, so as to provide quality 
CE and support for library staff in 
their state? 

3. What leadership skills must SLA 
youth services staff develop to 
leverage relationships with other 
SLA staff to overcome operational 
challenges and manage change? 

4. What are the ways in which CE 
models, best practices, and relation-
ships with other organizations can 
best be leveraged to support the 
development of SLA youth services 
staff related to teen services? 

5. What unique assets and challenges 
do SLA youth services staff face 
in supporting library staff in teen 
services? 

6. How do SLAs best develop CE for 
teen services that is sustainable and 
responsive to variations in demo-
graphics, communities, and teen 
needs? 

By exploring these questions, CO-
SLA and YALSA were able to come 
up with four overall recommenda-
tions for stakeholders such as SLAs, 
library associations, and CE providers 
to  improve the CE landscape for teen 

HIgHlIgHt
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services in libraries, which are dis-
cussed in Part I of the full report:
1. Commit to CE that promotes 

deeper learning. 
2. Connect with others to provide a 

richer learning experience. 
3. Create an organizational culture 

that prioritizes staff learning. 
4. Embrace effective models for CE.

COSLA and YALSA also identified 
recommendations for specific stake-
holders, which are described in Part II 
of the full report. They identified the 
following stakeholders:
•	 national organizations working 

with and for libraries 
•	 SLAs 
•	 library and information services 

and iSchool graduate programs 
•	 regional and state library associa-

tions and consortia 
•	 library administrators 
•	 public and school library staff 
•	 CE providers, designers, and trainers 
•	 vendors 
•	 funders

The following recommendations 
emerged from the year-long project, 
and in the full report, COSLA and 
YALSA identify which recommenda-

tions fit best with each of the stake-
holders mentioned above. The recom-
mendations are as follows:
•	 setting a strategy and vision for CE
•	 identifying and promoting models 

and best practices
•	 building capacity
•	 embracing and promoting a culture 

of learning
•	 advocating for high-quality CE
•	 embracing national guidelines
•	 advancing a twenty-first-century 

vision for teen services
•	 adopting best practices in CE 

delivery
•	 gathering data for informed deci-

sion making
•	 reading national guidelines
Part III of the full report delves into 
the process and findings from the 
year-long exploration of teen-ser-
vices-focused CE led by COSLA and 
YALSA, including a list and descrip-
tion of capacity issues SLAs experi-
ence when trying to provide CE to 
library staff on teen services topics. 

The library field can make strides 
toward ensuring that all library staff 
are positioned to successfully reach 
and serve teens by embracing the 

recommendations in this report and 
committing to a culture of lifelong 
professional learning. As a result, 
libraries will be better positioned 
to thrive in the years ahead, library 
staff will feel better supported in the 
important work they do, and teens 
will be positioned for a successful 
adulthood.
Editor’s note: YALSA, in partnership 

with the Chief Officers of State Library 
Agencies (COSLA), hosted a year-long 
National Forum on Transforming Teen Ser-
vices through Continuing Education from 
June 1, 2017, to May 31, 2018. This 
effort brought together state library agency 
(SLA) youth consultants with thought 
leaders in libraries, youth development, 
afterschool programming, professional de-
velopment, and more. The forum leveraged 
both in-person and virtual discussions and 
led to the publication of a report outlining 
priorities in continuing education (CE) for 
library staff on the topic of serving teens. 
This project was supported by a grant 
from the Institute of Museum and Library 
 Services (IMLS). Read the executive 
summary of the report below or download 
the full report at https://tinyurl.com/ 
YALSA-TransformingthruCE. 
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A Snapshot 
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Analysis of 
the 2017 

Public Library 
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Data

YALSA Research Committee

Each year, the Public Library 
Association collects data from 
public libraries in the United 

States using the Public Library Data 
Service (PLDS). Public libraries across 
the United States voluntarily submit 
information about their borrowers, 
circulation, programming, expendi-
tures, and volunteers. Annually, the 
PLDS survey provides a speci� c focus, 
and for its 2017 (Fiscal Year 2016) sur-
vey, the focus was young adult library 
services. This is only the third time in 
its history that the PLDS survey has 
gathered data on young adult library 
materials and services. Reid provided a 
more general description of the overall 
2017 PLDS survey results.1 The aim of 
this article is to report on the young-
adult-speci� c data from the 2017 
survey and juxtapose those � ndings 
with the like � ndings from 2012—the 
second year that the PLDS focused on 
young adult services.2

The Distinction of Young 
Adult
In order to determine how participat-
ing libraries understood the term young 
adult, libraries were � rst asked the 
following question: “YALSA de� nes 
young adults as patrons age twelve up to 
and including age eighteen. Does your 
library comply with this de� nition of 
YA?” Of those libraries participating 
in this portion of the survey, the vast 
majority—1,204 libraries—indicated, 
“yes,” while 145 indicated, “no.” When 
asked, “Does your library provide 
young adult services?” again, a strong 
majority of respondents (i.e., 1,113) 
answered, “yes,” and 235 said, “no.” 

The distinction of the term young 
adult was also relevant to the partic-
ipating libraries’ arrangement and 

spending. In answer to the question, 
“Are your young adult materials/col-
lections maintained in a distinct area 
(i.e., separate from children’s and adult 
materials)?” 1,033 libraries indicated, 
“yes,” while twenty-seven indicated, 
“no.” Interestingly, 507 libraries indi-
cated that they had a separate young 
adult department, while 577 did not. 
This question could suggest additional 
considerations regarding space, sta�  ng, 
budget, and so on, but the survey did 
not ask participants to elucidate. With 
regard to expenditures, 46 percent of 
libraries indicated that they accounted 
for young adult materials separately 
in their annual materials expenditures, 
which is 1 percent higher than the 
2012 survey result for this question. 

Engagement with Teens and 
Other Agencies
The PLDS survey results regarding 
how libraries engage with teens and 
other agencies show a picture that is 
more diversi� ed, and less given to a 
majority practice. Answers to questions 
about public libraries having active 
teen advisory boards, hosting school 
classes for visits, and working with 
cultural and recreational organizations 
all hover close to a 50-percent re-
sponse for both “yes” and “no.” Similar 
results were found in the 2012 survey.

The majority (70 percent) of 
libraries participating in this survey 
indicated that they cooperatively plan 
with youth organizations such as the 
Scouts or 4-H Clubs to provide space, 
programming, or information. This 
is a slight increase from responses in 
2012 that indicated that 67 percent 
of libraries cooperated thusly. The 
majority of libraries also indicated that 
they visit middle and high schools in 
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their areas at least once each academic 
year (73 percent in 2017 versus 66 
percent in 2012) and that they collab-
orate with school educators to meet 
their material and service needs (62 
percent in 2017 versus 59 percent in 
2012). The increases in library–school 
engagement are clearly positive; how-
ever, without more detail about these 
interactions, we cannot determine the 
depth and breadth of services, nor can 
we understand the extent to which 
they were successful. Despite the rise 
in library–school interactions, most 
collections or online resources are 
not shared between the school and 
the public library; however, the rate 
at which sharing occurs (39 percent) 
is also slightly higher than the data 
showed in 2012 (37 percent). 

From the survey data, it appears 
that libraries do the least amount of 
engagement with health and mental 
health agencies, with only 38 percent 
of libraries answering a�  rmatively. 
Again, this is a slight increase from the 
2012 survey responses, which indi-
cated that 35 percent of libraries en-
gaged in such collaboration. This low 
rate may be due to a lack of under-
standing about how libraries can o� er 
information and programming about 
health and mental health to teens in a 
nonthreatening, tactful way. 

Actively engaging with teens and 
other agencies requires both sta�  ng 
and funding, which may or may not 
be as available for those libraries who 

responded negatively to this set of 
questions. Professional development 
may also serve useful for library sta�  
who are unaware of issues related to 
teens’ information and programming 
needs or who are uncertain as to how 
they could further engage teens about 
these topics. 

Programming for Teens
The PLDS survey results regarding 
programming were heartening. An 
overwhelming number of responding 
libraries indicated that they o� ered pro-
grams speci� cally designed for young 
adults and that they o� ered summer 
learning programs for teens. Fewer, but 
the still the majority of, libraries pro-
vided teens with opportunities to par-
ticipate in developing, implementing, 
and evaluating projects and services. 

The survey’s results about teen pro-
gramming were overwhelmingly pos-
itive, with the exception of providing 
programs about workforce develop-
ment. Only 31 percent of responding 
libraries indicated that they provide 
workforce development or college 
and career readiness programs for high 
school students. Furthermore, only 
16 percent provided the same type of 
training for middle school students. 
Again, professional development may 
be needed to help teach library sta�  
what exactly is entailed in workforce 
development and college and career 
readiness programs and who the audi-
ence is for such training.

Online Presence
In spite of the overwhelming body of 
literature that indicates teens get in-
formation online more than ever, the 
PLDS survey data regarding public 
libraries’ online presence suggests that 
the majority of libraries are not taking 
advantage of this trend. The majority 
of libraries (61 percent) have a speci� c 
section of their website dedicated to 
teen materials and services, which is a 
slight decrease from the 2012 survey, 
which found that 65 percent of li-
braries had teen-speci� c sections. It is 
unclear how the survey distinguishes 
between a webpage and an online 
social presence, but slightly more than 
half of the participants indicated that 
they have the latter. When asked if 
the libraries had an online presence 
for young adults, using speci� c tools, 
the majority of responses were, “no.” 
Facebook and Instagram were most 
often used, but by only 30 percent 
and 18 percent of libraries, respec-
tively. In comparison, the 2012 survey 
results showed that 40 percent of li-
braries indicated that they used Face-
book, and Instagram did not appear 
as an option. Research suggests that 
e� ective uses of social media requires 
sta�  who have time and knowledge 
of the best way to implement speci� c 
applications.3 For example, the way 
a library uses Instagram to promote 
materials and programming is very 
di� erent than how it might use Twit-
ter for the same purpose. 

TABLE 1. PLDS DATA REGARDING HOW LIBRARIES DISTINGUISH YOUNG ADULT

Question Yes No

Does your library comply with YALSA’s de� nition of young adult? 1,204 145

Does your library provide young adult services? 1,113 235

Are your young adult materials/collections maintained in a distinct area (i.e., separate 
from children’s and adult materials)?

1,033 27

Does your library have a separate young adult department? 507 577

Do you account for young adult materials separately in your annual materials expendi-
tures?

467 549
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What Do These Results Say 
about Teen Services?
The good news that can be taken from 
this data is that the overwhelming ma-
jority of libraries have acknowledged 
that teens need their own materials, 
programming, and space. Within these 
results are suggestions as to what pub-
lic libraries are doing well with regard 
to teen services, as well as what they 
might consider improving.

As we examine the data and � nd-
ings of this report, it is important to 
keep in mind that these survey results 
merely act as a snapshot of teen library 
services. The nature of this type of re-
search relies on convenience sampling, 
meaning that results of this research 
depend solely on those library sta�  
who were willing to respond to this 
survey, the corpus of which may or 
may not be representative of public 

libraries in the United States and/or 
Canada. Additionally, varying response 
rates for each question allow for 
cloudiness in our attempts to com-
pare data. For example, each of the 
questions regarding libraries’ online 
presence elicited a di� erent number 
of responses. Absent are questions 
regarding population, budgeting, and 
sta�  ng as they speci� cally relate to 
teen services—information that might 
have been useful in developing a more 
complete picture of teen programs in 
the libraries that participated in this 
survey.

Another hurdle in extrapolating 
the meaning of the data, is the lack 
of speci� city in the survey tools. 
Questions raised that leave room for 
interpreting what other teen boards 
and  web tools represent, failing to 
elicit further details; thus preventing 

readers from understanding other 
approaches to teen services. For 
example, there is a signi� cant di� er-
ence between keeping materials in “a 
distinct area,” as the survey asks, and 
having a dedicated space for teens to 
engage with each other socially and 
collaboratively, participate in teen- 
focused programming, and explore 
and build. 

For those survey questions in which 
the majority of libraries indicated that 
they do not provide certain services, 
continuing education may help library 
sta�  better understand the issues at 
hand and how to reach out to teens 
to o� er programming. For example, 
an overwhelming number of libraries 
indicated that they do not provide 
workforce development or college and 
career readiness programs for mid-
dle-schoolers. This may be because 

TABLE 2. PLDS DATA REGARDING HOW LIBRARIES ENGAGE WITH TEENS AND OTHER 
AGENCIES

Question Yes No

Do you have an active teen advisory board (or other boards)? 452 588

Do classes from middle and high schools in your service area come to the public 
library for visits or instruction?

546 492

Do librarians from the public library visit middle and high schools in your service 
area at least once each academic year?

756 278

Are collections or online resources shared between school and the library? 404 625

Do you collaborate with middle and high schools in your service areas such as on 
material purchases, assignment alerts, or special library cards for educators?

643 391

Do you work with youth organizations (e.g., Scouts, 4-H Clubs) in planning coop-
erative activities and programs and/or in providing information and meeting spaces 
for young adults?

718 315

Do you work with cultural organizations (e.g., museums) in planning cooperative 
activities and programs and/or in providing information and meeting spaces for 
young adults? 

514 516

Do you work with recreational organizations (e.g., YMCA, YWCA) in planning 
cooperative activities and programs and/or in providing information and meeting 
spaces for young adults?

487 537

Do you work with health and mental health agencies in planning cooperative 
activities and programs and/or in providing information and meeting spaces for 
young adults?

393 630
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library sta�  have a lack of knowledge 
about these programs or why teens in 
middle school might beni� t from such 
programming. 

For library sta� , the potential of 
the � ndings from research tools such 
as the PLDS survey is that we have 
evidence to help advocate for teen 
programs in our public libraries. In 
order to supply us with a more com-
plete picture of teen services, future 
PLDS surveys might also ask about the 
degree to which cultural competency 
plays a role in the development and 
implementation of teen materials, ser-

vices, and spaces. Discussion of issues 
related to family engagement, equity 
of access, and libraries’ approaches to 
providing learning environments and 
experiences would also help us under-
stand what we do well and where we 
need to improve.
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TABLE 3. PLDS DATA REGARDING LIBRARY PROGRAMMING FOR TEENS

Question Yes No

In the past year, has your library o� ered programs geared toward young adults? 962 64

Does your library provide opportunities for teens to participate in developing, 
implementing, and evaluating projects and services?

686 368

Does your library o� er a summer learning program for young adults? 762 298

Does your library provide workforce development or college and career readiness 
programs for middle-schoolers?

217 1105

Does your library provide workforce development or college and career readiness 
programs for high-schoolers?

414 905

TABLE 4. PLDS DATA REGARDING LIBRARIES’ ONLINE PRESENCE

Question Yes No

Does your library webpage have a speci� c section for young adults? 635 399

Does your library have the following online social presence designed speci� cally 
for young adults?

  Web 539 517

  Facebook 314 740

  Twitter 163 878

  Pinterest 99 939

  Instagram 188 849

  Other 127 847
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W elcome to Research Roundup. 
The purpose of this recur-
ring column is to make the 

vast amount of research related to youth 
and families accessible to you. To match 
the theme of the fall issue, this Research 
Roundup column focuses on restorative 
justice. This research roundup explores 
articles to help you implement restorative 
justice in your practice. 

The Centre for Justice and Recon-
ciliation briefly defined the concept 
of restorative justice as “…repair[ing] 
the harm caused by crime. When 
victims, offenders and community 
members meet to decide how to do 
that, the results can be transforma-
tional.”1 This proactive approach in 
addressing and counteracting neg-
ative behaviors exhibited in the li-
brary is what Braun called “a reactive 
process.”2 She went on to describe 
how restorative justice can be used in 
a teen library setting: 

…for example, when teens 
bully a peer in the library. Parties 
may be asked to participate in a 
facilitated conversation with each 
other and an adult to talk about 
what happened, why it happened, 
and ways to overcome the prob-
lem and any resulting fallout. The 
teen “offenders” and the “victim” 
work together to come up with a 
reparative solution and next steps.

As opposed to taking more punitive 
measures when patrons exhibit neg-
ative behaviors toward others, restor-
ative justice gives library community 
members the opportunity to retain 
their rights to use library spaces and 
materials, create connections between 
community members, and help partic-
ipants understand how to better work 
through conflict. 

Much of what is written about 
restorative justice is rooted in the 
philosophy that everyone has the 
right to dignity. In her seminal book 
about dignity and conflict resolution, 
Hicks noted that humans often fail 
to understand the extent to which 
violations of dignity leave individ-
uals feeling as if they don’t matter.3 
Instead, Hicks encouraged readers to 
treat others in the way you think you 
should be treated—as someone who 
deserves care and attention and whose 
thoughts, feelings, and words matter. 

A survey of literature about restorative 
justice suggests that there is a dearth of 
research related to how this approach is 
taken in libraries, in general. In spite of 
this, teen library staff can make connec-
tions to their practice by examining how 
restorative justice is used in schools and 
other agencies in which teens are the 
primary focus. For example, High used 
Hicks’ framework of “essential elements 
of dignity” to examine the schoolwide 
implementation of one aspect of restor-
ative justice practice in a K–8 school in 
Ill.3 High focused her analysis on class-
room restorative circles, which, in short, 
are described as a practice in which 
“student behavior, character, and social 
and emotional competence is improved 
when they feel connected to an inclusive, 
supportive, and respectful community” 
(p. 528).4 Students learn to talk honestly 
and openly in this safe, respectful envi-
ronment of their peers. High found that 
the use of restorative circles gave students 
a sense of self-respect and taught them 
how to advocate for themselves. 

Considering the school-to-prison 
pipeline that is prevalent in many public 
schools in the United States, Knight and 
Wadhwa focused on the importance of 
nurturing resiliency in students.5 The 
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authors noted their own research that 
suggested that resiliency is a relational 
experience—one that can be established 
and grown through restorative justice 
practices in schools, such as peacemaking 
circles. Instead of imparting punitive 
measures when an incident occurs in the 
nature of the “zero-tolerance” approach 
to student discipline, Knight and Wadhwa 
suggested that school-community adults 
engage students in resolving incidents by 
creating and facilitating a healing circle. 
A healing circle helps participants come 
together in a positive, proactive manner 
to identify the maltreatment, how the 
participant has been impacted by the 
maltreatment, and how the responsible 
participant might take steps to repair the 
maltreatment. The authors noted that 
peacemaking circles, like the healing cir-
cle described here, create such outcomes 
that “relate to positive youth develop-
ment and play a role in students’ overall 
resilience in the face of person, family, 
neighborhood, and academic challenges” 
(p. 16).5 The authors suggested that 
adults can mentally attribute to students 
negative characteristics, such as being 
lazy, disrespectful, and withdrawn, often 
depending on how they identify students 
racially or culturally. The essence of 
restorative justice suggests that commu-
nity members should instead approach 
others in their community the way in 
which they themselves would want to be 
approached. 

Cavanagh, Vigil, and Garcia also 
examined the practice of restorative 
justice with the specific concern of 
the school-to-prison pipeline.6 These 
authors examined the work of a 
professional development project they 

conducted with school-community 
members in a high school in Denver, 
Colo.—a project that was eventually 
taken over by Hispanic parents. The 
researchers and parents introduced 
restorative justice practices into class-
rooms as a way to settle conflicts and 
create a more dignified, respectful, 
community-oriented environment 
for their children and teachers. As a 
product of their research, the authors 
developed a “Training the Trainers 
Proposal,” included in this paper, that 
was intended to help the parents and 
school-community members begin 
to integrate restorative conversations 
and community circles into the school 
culture. 

For a more in-depth examination 
of the history and theoretical back-
ground of restorative justice practice, 
please refer to the excellent article 
by Ryan and Ruddy, who summa-
rized and synthesized research done 
globally about this philosophy from 
an educational perspective.7 

Restorative justice is a community- 
based approach to developing strong, 
trusting relationships. Within these 
relationships, issues of adverse behavior, 
when they occur, can be resolved in a 
manner that preserves the dignity of 
those involved, while making authen-
tic efforts toward reconciliation. From 
this body of research, it is clear that if 
library staff wants to build this kind of 
relationship with their teen patrons, the 
entirety of the library staff will need to 
respect and practice restorative justice. 
Adopting this approach will likely take 
time and effort from all parties in-
volved, but the payoffs suggested from 

this research will be transformative, 
both in and out of the library.  
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Notes from 
the Other 

Young Adult 
Librarians: 

Considering 
Restorative 
Justice and 

Structural 
Oppression in 
Teen Services

I, like so many librarians, spend a 
great deal of time discussing the 
fact that some people do not come 

to the library. I talk about these folks’ 
absence with my colleagues with 
regard to my own library, which is an 
academic library—more on that in a 
moment. I talk about similar absences 
in different contexts with friends 
who work in public and other library 
settings. And, I also talk about the issue 
of folks not coming to the library with 
the library staff that attends my diver-
sity and equity workshops (those that I 
offer and those at which I present with 
others). Two questions are always raised 
across all these discussions regardless of 
who is talking or in what setting they 
work—they will ask “Who is missing 
from the library and how do we get 
them to come?” I have come to listen 
carefully for these questions during 
conversations, waiting patiently for 
their inevitable appearance. And, their 
appearance is tremendously important, 
precisely, because these questions are 
the wrong ones to ask. In this article, I 
will endeavor to shift focus and rhet-
oric into, if not the “right” questions, 
then hopefully more productive and 
holistic ones by using restorative justice 
as both a framework and an objective. 
This is ongoing work and exploration 
in my library at Simmons College, but 
also across the fi eld and many different 
areas of librarianship, including young 
adult services. Therefore, it follows that 
this article is unlikely to provide many 
answers, but the questions it will con-
sider are at least part of the solution.

Young Adult Services Meets 
the Academic Library
I said above that I work in an 
academic library and, in fact, I am 

a research and instruction librarian 
whose career has been spent almost 
exclusively in academic libraries; 
working primarily with students and 
faculty. My intersections with youth 
(and particularly young adult) services 
come by way of my MSLIS, and have 
largely impacted my practice since. I 
received my MSLIS as part of a dual 
degree with children’s literature, a 
program built with aspiring youth 
librarians primarily in mind. In my 
coursework, I considered questions 
of what constitutes “good service” to 
young adults as well as those questions 
underlying principles: 1) young adults 
are a distinct and valuable patron pop-
ulation with distinct library and infor-
mation needs; and 2) young adults are 
entitled to excellent, equitable services 
and resources that meet their partic-
ular needs effectively.1,2  As I moved 
through my program and from para- 
to professional positions, I discovered 
that mutually exclusive as young 
adult services in a public library and 
research and instruction services in 
an academic library might seem, both 
areas of practice implicitly subscribe to 
the principles above. This may not be 
entirely surprising—after all, 17-year-
olds in public libraries and 18-year-
olds in academic libraries share a good 
deal of commonalities—and over the 
course of this article, I hope to make 
it increasingly clear how questions 
and considerations in the one sphere 
can be equally vital and productive for 
addressing gaps in the other.

1 For now, I am sidestepping the philosophic 
rabbit hole of trying to defi ne “young adult” or 
“excellent.”
2 “Professional Ethics,” American Library Associ-
ation, http://www.ala.org/tools/ethics (accessed 
May 19, 2017).
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Research and instruction services 
are highly preoccupied with bridging 
gaps. We address gaps in information 
literacy and information-seeking 
skills; gaps in collections and resources 
with regard to curricular content; 
gaps in power between information 
holders and information-seekers; gaps 
in service to on-ground vs. online 
populations; and core to all of these, 
we interrogate and work to address 
gaps in equity. This latter gap is where 
the discussion of certain groups’ low 
utilization of the library comes up, and 
where those two questions—who is 
missing and how do we get them to 
come—seem to make the most sense 
but, in fact, end up working against us. 
The library fi eld has for the last three 
decades or more employed a rhetoric 
of diversity and inclusion to address 
issues of homogeneity and exclu-
sion, asking who is and is not here? 
However, as Stewart puts it, while 
“Diversity asks, ‘who’s in the room?,’ 
Equity responds, ‘who’s trying to get 
in the room but can’t? Whose presence 
in the room is under constant threat 
of erasure?’”3 On the surface, these 
seem to be similar questions, but they 
actually interrogate fundamentally dif-
ferent issues: one wants to know how 
to convince people that they should 
come to use or work in the library, 
while the other wants to know what 
needs to change about the library to 
stop repelling and erasing people.

As institutions, our libraries are 
positioned and, barring intervention, 
virtually guaranteed to reproduce the 
power dynamics and inequities of 
the culture that produced them and 
in which they provide service. This 
is as true of academic libraries as it 
is of public or special libraries. The 

3 Dafi na-Lazarus Stewart, “Colleges need a 
language shift, but not the one you think,” 
Inside Higher Ed, www.insidehighered.com/
views/2017/03/30/colleges-need-language-shift-
not-one-you-think-essay (accessed March 30, 
2017).

fallacious notion that our doors are 
somehow impervious to the mech-
anizations of systemic oppression 
is not only illogical, but downright 
dangerous to the most vulnerable 
populations we serve. The frightening 
statistics regarding police brutalization 
of young Black men do not suddenly 
disappear when a white academic 
librarian calls Public Safety on a Black 
student she assumes does not belong.4 
The prevalence of violence against 
transgender people does not shrink 
just because the gendered bathroom 
they use is in a library.5 The everyday 
harms and indignities of microaggres-
sions against marginalized identities 
are not less exhausting when they are 
experienced during a library program 
or through a holiday display.6 

When we frame students not using 
the library as the problem we must 
address, we ignore the deeply rooted, 
problematic cultural and institutional 
structures of which their absence is 
not only a symptom but a calculated 
result. As I write this, my library is 
preparing for a new round of strategic 
planning, in which the priorities of 
equity and “inclusive excellence” will 
largely feature.7 As the planning process 

4 Kaitlyn D’Onofrio, “The Data Is In: Police 
Disproportionately Killed Black People In 2017,” 
Diversityinc, https://www.diversityinc.com/news/
data-police-disproportionately-killed-black-
people-2017 (accessed January 3, 2018).
5 Daniel Trotta, “U.S. Transgender People Harassed 
In Public Restrooms: Landmark Survey,” Reuters, 
https://www.reuters.com/article/us-usa-lgbt-sur-
vey/u-s-transgender-people-harassed-in-public-
restrooms-landmark-survey-idUSKBN13X0BK 
(accessed December 8, 2016). 
6 Simba Runyowa, “Microaggressions Matter,” The 
Atlantic, https://www.theatlantic.com/politics/ar-
chive/2015/09/microaggressions-matter/406090/ 
(accessed September 18, 2015); Jaena Alabi, “Racial 
microaggressions in academic libraries: Results of 
a survey of minority and non-minority librari-
ans.” The Journal of Academic Librarianship 41, no. 1 
(2015): 47-53.
7 Damon A. Williams, Joseph B. Berger, and Shed-
erick A. McClendon, “Toward a Model of Inclusive 
Excellence and Change in Postsecondary Institu-
tions,” Association of American Colleges & Univer-
sities (2005) https://www.aacu.org/sites/default/
fi les/fi les/mei/williams_et_al.pdf (accessed …).

progresses, we have had to work hard 
and be intentional in our efforts to 
push against a strategic framework that 
leaves no space for interrogating the 
systems and structures in which our 
library is situated and with which our 
practices and services engage. We use a 
relatively simple guide to do this, and 
the process itself is largely underpinned 
by tenets of restorative justice—both of 
which I will unpack shortly.

However, fi rst, let us connect these 
considerations to the realm of young 
adult services. To which end, I have 
a brief story. During the planning 
stages for an equity workshop that I 
and a colleague from the Anti-Racism 
Collaborative of Cambridge would 
be co-facilitating for a public library’s 
staff, we held a brief meeting with the 
library’s leadership and department 
heads (a group not-coincidentally en-
tirely comprised of White folks) to get 
a sense of their reasons and goals for 
the workshop. When we came around 
to the head of teen services, she spoke 
of her and her staff ’s awareness of the 
value of diversity and their efforts to 
refl ect it in their young adult collec-
tions and programming. Yet, despite 
their efforts, they saw very few teens 
of color in the teen room and virtually 
none at programs. It was her hope that 
the workshop would help provide the 
missing pieces as to what about their 
attempts to entice different teens was 
not working. I was familiar with these 
questions; not long before this, I and 
colleagues would have been asking 
them with regard to our library. Later 
during the workshop, we grouped 
staff together by department for an 
action-planning activity, and I sat with 
the teen services folks to unpack some 
of the challenges their department 
head had identifi ed, only now with 
the same structural focus we had come 
to use in my library. We discussed a lot, 
including their defi nition and rhetor-
ical use of  “diversity,” but spent most 
of that time reframing their question 

16 YA L S  »  Y O U N G  A D U LT  L I B R A R Y  S E R V I C E S  »  S U M M E R  2 0 1 8

www.insidehighered.com/views/2017/03/30/colleges-need-language-shiftnot-one-you-think-essay
https://www.diversityinc.com/news/data-police-disproportionately-killed-blackpeople-2017
https://www.reuters.com/article/us-usa-lgbt-sur-vey/u-s-transgender-people-harassed-in-public-restrooms-landmark-survey-idUSKBN13X0BK
https://www.reuters.com/article/us-usa-lgbt-sur-vey/u-s-transgender-people-harassed-in-public-restrooms-landmark-survey-idUSKBN13X0BK
https://www.reuters.com/article/us-usa-lgbt-sur-vey/u-s-transgender-people-harassed-in-public-restrooms-landmark-survey-idUSKBN13X0BK
https://www.theatlantic.com/politics/ar-chive/2015/09/microaggressions-matter/406090/
https://www.theatlantic.com/politics/ar-chive/2015/09/microaggressions-matter/406090/
https://www.aacu.org/sites/default/files/fi les/mei/williams_et_al.pdf
www.insidehighered.com/views/2017/03/30/colleges-need-language-shiftnot-one-you-think-essay
www.insidehighered.com/views/2017/03/30/colleges-need-language-shiftnot-one-you-think-essay
https://www.diversityinc.com/news/data-police-disproportionately-killed-blackpeople-2017
https://www.diversityinc.com/news/data-police-disproportionately-killed-blackpeople-2017
https://www.aacu.org/sites/default/files/fi les/mei/williams_et_al.pdf


of how to entice more diverse groups 
of teens into a question of how sys-
temic or structural factors are exclud-
ing them in the fi rst place and what 
can be done about them.

Restorative Justice and 
Library Structures
Though we did not talk about it in 
that space, that conversation with the 
teen services staff and the questions we 
considered were grounded in the fun-
damentals of restorative justice. With 
many models found among Native 
Nations (the Navajo, the Hualapi, and 
the Ojibwe to name a few), justice, as 
a philosophy and a practice, empha-
sizes restoration of harmony—“heal-
ing along with reintegrating individ-
uals into their community”—over 
punishment.8 Western, Eurocentric 
models of justice (and their problems 
of judicial inequity), by contrast, are 
grounded in a capitalistic perspective 
of competition that supposes offend-
ers and victims to be adversaries.9

“Guided by codifi ed laws and written 
rules, procedures, and guidelines,” this 
retributive system holds that “because 
the victim has suffered, the [offender] 
should suffer as well, and as swiftly as 
possible.”10 However, as Breton notes, 
if “a square peg is not fi tting into a 

8 Laura Mirsky, “Restorative Justice Practices of 
Native American, First Nation and Other Indig-
enous People of North America: Part One,” Iirp.
edu https://www.iirp.edu/eforum-archive/restor-
ative-justice-practices-of-native-american-fi rst-na-
tion-and-other-indigenous-people-of-north-amer-
ica-part-one (accessed May 26, 2004); —, 
“Restorative Justice Practices of Native American, 
First Nation and Other Indigenous People of 
North America: Part Two,” Iirp.edu, https://www.
iirp.edu/eforum-archive/restorative-justice-prac-
tices-of-native-american-fi rst-nation-and-other-in-
digenous-people-of-north-america-part-two
(accessed April 27, 2004). 
9 Carol A. Hand, Judith Hankes, and Toni House. 
“Restorative justice: the indigenous justice sys-
tem.” Contemporary Justice Review 15, no. 4 (2012): 
449-467.
10 Ada Pecos Melton, “Indigenous justice systems 
and tribal society,” Judicature 79 (1995): 126.; Carol 
A. Hand, Judith Hankes, and Toni House. “Restor-
ative justice: the indigenous justice system.” Con-
temporary Justice Review 15, no. 4 (2012): 449-467

round hole, hitting it harder, denigrat-
ing squareness, or locking the peg in 
a drawer [or suspending it from the 
peg board] is not going to solve the 
problem.”11 Instead, restorative justice 
seeks to restore balance and, as Breton 
insists, prompts us to ask “how did 
we end up with this ‘round pegs only’ 
pegboard, and at what cost?”12

In fact, restorative justice is not new 
to teen spaces and young adult ser-
vices—YALSA offered a webinar on 
the topic in 2017.13 Restorative prac-
tices in response to policy violations 
or disruptive behavior move beyond 
warnings and suspensions from spaces 
or services and focus on efforts to 
repair relationships between those that 

cause harm and those that received it. 
This means punishment is replaced 
with conversation and empowerment 
of the parties involved to restore the 
balance. However, like any justice prac-
tice, if it is not done critically, it can 
fall into and re-inscribe the patterns 
of systemic oppression. Conferred 
dominance, for instance, refers to “the 

11 Denise C. Breton, “Decolonizing restorative 
justice,” Tikkun 27, no. 1 (2012): 45-69.
12 Ibid.
13 Shauna Anderson, “Repair the Harm: Restor-
ative Approaches to Behavior Management in 
Libraries” (presentation, YALSA webinar, May 8, 
2017).

power imbalances that exist between 
individuals due to their differing social 
identities”—the conferred dominance 
of adults over children and young 
adults is an ongoing topic of discussion 
among youth librarians.14 Similarly, his-
torical inequity is “deeply rooted and 
embedded into systems of privilege 
and oppression,” like racial, socioeco-
nomic, or gender inequities. 

Restorative practices that do not 
account for and address historical 
inequity or conferred dominance will 
undoubtedly reproduce them, and the 
“balance” restored will instead be a 
return to a hierarchal status quo that 
does not repair or address the root 
structure (the pegboard). Consider 

what it means to espouse a philosophy 
that holds young adults as a distinct 
and valuable group with their own 
needs and uses of the library, and 
then to create policies that implicitly 
preserve adult comfort or adult ideas 
of what the library should be used 
for (talking loud, eating, sleeping, 
etc.). When a teen inevitably ends 
up violating such policies, critically 
applied restorative justice will focus 

14 Matthew Furnell “Is Restorative Justice Doing 
Enough to Address the Power Imbalances Caused 
by Systems of Privilege and Oppression,” Capstone 
Collection (2017).

Have you also considered and account-
ed for the fact that your newly diverse 
collection is still organized and strati� ed 
by a classi� cation system that entirely 
privileges a White, cisgender, straight, 
middle-class, western, Christian, male 
worldview?
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on repairing relationships, including 
that between the teen and the library, 
which means examining and address-
ing the policy as a root cause of the 
harm done. It redistributes the de-har-
monizing “harm” as both the violating 
actions of the teen and the policy that 
erased their distinct needs.

Acknowledging that library structures 
can be the root causes of harm brings 
us back to our equity questions: how 
is the library structurally excluding 
or erasing people and how can they 
be addressed. During the workshop I 
mentioned previously, I shared with 
this group and the entire staff a very 
simple model that we use in my own 
library to go about answering these 
questions. Affectionately, and only to 
my slight chagrin, called “The Pump-
kin Model” (Figure 1), this model 
assists with the effort to consider 
systemic oppression and equity issues 
by slicing up the institutional whole of 
the library into concentric, intersecting 
structural areas that can be interrogated 
individually and tackled together.

The concentric ellipses signify the 
library as a whole: the outer ring 
includes those parts of the library 
most directly impacted by patrons 
(their needs, requests, interests, etc.); 
the middle ring includes those areas 
that patrons might interact with, but 
are not necessarily developed in direct 
response to them; and the center in-
cludes staff as an area of the library that 
is rarely infl uenced directly by patrons. 
The star (or pumpkin stem) is meant 
to acknowledge that all these areas of 
the library can have direct (positive or 
harmful) impact on patrons, especially 
marginalized patrons, at any time. 

Essentially, this model is meant to 
function as a lens to make visible those 
status quo elements of the library that 
regularly go unquestioned and where 
oppression can live; it is also scalable 
to consider the library as whole or 
individual areas of practice. Perhaps 
you have given a great deal of con-

sideration to the outer ring’s areas; 
thoroughly and thoughtfully diversi-
fi ed your young adult collections, for 
instance. Have you also considered and 
accounted for the fact that your newly 
diverse collection is still organized and 
stratifi ed by a classifi cation system that 
entirely privileges a White, cisgen-
der, straight, middle-class, western, 
Christian, male worldview? Have you 
thought about how to intentionally 
work against the assimilationist history 
of readers’ advisory when you recom-
mend books? If applicable, have you 
found ways to address white privilege 
and bridge the gap of wanting to em-
power teens of color with a nonethe-
less predominantly White library staff? 
And perhaps, most importantly, as you 
examine the areas of your library or 
young adult services specifi cally and 
fi nd structural inequities, do you have 
a plan for getting your teens’ input on 
what they require for you to repair 
the harm and restore their relationship 
with you and the library?

Concluding Thoughts
I do not consider myself a young 
adult librarian, but many elements 

of young adult service best prac-
tices have made their way into my 
work with students. It follows that 
the exchange of professional prac-
tice can go both ways. The impactful 
questions and anti-oppressive praxis 
that have developed in academic 
libraries, including mine, to bridge 
gaps between the library and stu-
dents, can be of value to young adult 
librarians working to bridge gaps 
with their teens. In lieu of answers, 
I promised a bevy of questions; the 
productiveness of which is best mea-
sured by how many more questions 
they each lead to. Libraries have a 
long and sordid history and pres-
ent of intertwining with systems of 
oppression, but asking questions of 
how our institutions exclude and 
erase, how we got there, and how 
we address it is how we start shifting 
our institutions and practices toward 
our commitment to equity. 
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Robin Fogle Kurz

Find Out 
Recommendations 

to Include LGBT 
Books in Your 

Collection

Out of the 
Closet, 

but Not on 
the Shelf: 
Questions 

and Concerns 
about 

Collection 
Development 

of LGBT Books 
for Teens

Each year, members of several of 
the ALA’s divisions and round 
tables release lists of books and 

other media that have been selected 
for excellence. Some of these titles 
receive official awards and others 
appear on distinctive lists. One of the 
intended results is that library profes-
sionals across the United States have 
vetted resources to use when selecting 
titles for their users. In a given year, 
there are both specific (Stonewall 
Book Awards and the Rainbow List) 
and more generalized awards and lists 
(including several given by YALSA) 
that feature distinctive books inclusive 
of lesbian, gay, bisexual, and transgen-
der (LGBT) experiences. 

Yet what happens after the awards 
are announced and the lists are pub-
lished? How extensively are library 
professionals using these resources 
to get books into the hands of their 
teen library users? In this article, I 
describe the findings from research 
into the library selection of nationally 
recognized LGBT books, some of the 
possible barriers facing librarians serv-
ing LGBT teens, and recommenda-
tions for library professionals selecting 
books for all teens. 

Background and Findings
In 2015, as I was preparing to teach 
a youth-focused special topics course 
on LGBT resources and services for 
libraries, I began gathering materials 
for possible inclusion on the reading 
list. Because I was paying for these 
titles myself, I sought primarily used 
copies, and a pattern began to emerge 
as these books arrived. Over half of 
the titles were withdrawn library 
copies. Those who purchase used 
books know that many discarded li-

brary copies end up on the secondary 
market, but these specific titles were 
different: These recently published 
books were in pristine condition 
and, while fully processed for circu-
lation, appeared never to have been 
touched by library users. Thinking 
that perhaps these particular librar-
ies had purchased too many copies, 
I searched their online catalogs only 
to discover that they had no holdings 
of those titles. Somewhere along the 
line between selection and shelv-
ing, someone decided to remove the 
book. Thus began the research project 
detailed in this article.

Using the Stonewall Award youth 
categories and the Rainbow List, I 
created an initial list of titles recog-
nized between 2010 and 2016. To 
focus on titles with multiple recogni-
tions from ALA, I then filtered the ti-
tle list for other ALA awards and lists 
with a goal of each remaining title 
having at least two non-LGBT-spe-
cific recognitions from divisions and 
round tables. Most of these recogni-
tions were from YALSA; however, I 
also included the Social Responsibil-
ities Round Table’s Amelia Bloomer 
List. The final list contained 26 titles, 
with copyright dates between 2009 
and 2015. 

Next, I developed a random sample 
of 512 public libraries (representing 
more than 10 percent of U.S. public 
libraries serving between 5,000 and 
1,000,000 users). This random sample 
was exclusive of libraries in Hawaii 
and Washington, DC, as each state 
needed a minimum of five libraries 
in the sample. Libraries without on-
line public catalogs were replaced as 
needed. When searching the relevant 
catalogs for the 26 titles, I counted 
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intentionality of selection; therefore, 
missing, lost, and withdrawn titles 
qualified as positives, recognizing 
that at least some of these could be 
false if the titles had never made it 
onto the actual library shelves. Once 
all libraries had been searched for 
all titles, I compared the findings to 
the individual library’s IMLS data, 
looking for commonalities in librar-
ies holding (and not holding) the 
selected titles. 

Several variables appeared to po-
tentially influence whether a library 
held these titles, including service 
population size, presence of a MLS/
MLIS-holding librarian, collection 
budget and collection expenditures 
per capita, geographical region, and 
urban/suburban/rural designation. An 
overview of findings by U.S. Census 
region, split between libraries with 
and without the presence of a MLS/
MLIS-holding librarian, is located 
in TABLE 1. During these searches, 
I also discovered that many libraries 
would be missing only the LGBT 
book by a particular popular author 
(e.g., Lauren Myracle’s Shine and Will 
Grayson, Will Grayson by John Green 
and David Levithan). In addition, 
there were a number of libraries 
within the same state with similar 
budgets and population sizes that had 

vastly different numbers of the titles. 
Most importantly, while compiling 
and presenting these initial find-
ings,1 I found the same three types of 
barriers occurred to both me and the 
professionals attending my conference 
presentations. 

Barriers
The three most consistent barriers 
preventing the selection of these titles 
appear to fall into three categories: 
financial restraints, internal library 
censorship, and self-censorship.

Given that the publication period 
for this list was concurrent with 
an economic recession, financial 
restraints may have prevented library 
professionals from purchasing many 
books and other resources that they 
may have otherwise procured in 
years with fewer budget issues. Yet, 
many libraries with similar budgets 
did hold a number of the list titles, 
while other libraries with compa-
rable budgets did not. In the end, 
priorities are made during selection 
and acquisition, and these priorities 

1 I presented two different versions of this research: 
an unpublished paper at YALSA’s Young Adult Ser-
vices Symposium in 2016 in Pittsburgh, Pa., and a 
keynote presentation at the Colorado Association 
of Libraries’ Children and Teens Services Winter 
Workshop in 2017 in Colorado Springs, Colo.

may have been influenced by the 
other two barriers.

Internal library censorship refers 
to decisions made by someone on 
the library staff besides the library 
professional tasked with selecting 
materials for teens. Depending 
on the size of the library and its 
staffing capabilities, there may be 
chains of selection and acquisition 
approval before titles are purchased, 
as well as several staff members 
responsible for helping books make 
their way from shipping boxes 
to library shelves. In some cases, 
automatic purchase plans may also 
be in place. Regardless, based on 
the uncirculated library copies I re-
ceived in my quest for LGBT teen 
books and on conversations from 
library professionals around the 
county, sometimes someone within 
the library is deciding to either not 
order or to withdraw teen books 
with LGBT content. 

Finally, self-censorship refers to 
decisions made by those library pro-
fessionals tasked with selection that 
end with a title not being selected for 
fear of reprisal, personal objections, 
and so on. Due to the frequency of 
challenges of LGBT materials, these 
fears are not unfounded; yet, the 
conscious or unconscious decision to 

TABLE 1. OVERVIEW OF FINDINGS

US Census  
Region

MLS  
Present

Library  
Count

Average 
 Population

Average  Materials 
Budget

Average Number 
of List Titles

I-Northeast Y 156 26,957 $99,120 13.2

I-Northeast N 17 9,759 $30,809 7.1

II-Midwest Y 123 39,516 $214,031 13.5

II-Midwest N 19 10,007 $27,882 6.3

III-South Y 89 82,733 $173,690 11.8

III-South N 32 14,280 $26,594 3.7

IV-West Y 53 77,936 $290,325 15.6

IV-West N 23 17,592 $35,302 5.6
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refrain from selecting LGBT titles is 
antithetical to every public librarian’s 
professional obligations to serve the 
community. These obligations also 
include setting aside one’s personal 
opinions and selecting materials for 
everyone in the community. After 
both of my presentations on this 
research, I had library professionals 
share their own experiences with 
self-censorship or the self-censor-
ship they had witnessed within their 
organizations. Almost all of these 
focused on fear of reprisal either from 
within the library staff or from the 
larger community. Outside of these 

instances, I have had a number of 
graduate students over the years who 
have refused to read assigned LGBT 
titles, claimed that there were no 
LGBT teens served by their librar-
ies, or asked for alternative titles 
because their personal belief systems 
prevented them from reading LGBT 
content. When a number of people 
tasked with selecting resources and 
providing library services to teens 
willingly admit such feelings to a 
library science faculty member, how 
many others have similar opinions 
that remain unspoken? 

Recommendations
Based on this research and the 
 barriers described earlier, I have de-
veloped a number of recommenda-
tions for library professionals who se-
lect materials for teens. I have shared 
these recommendations at confer-
ences, as well as within teen services 
and general collection development 
and management courses. Many are 
general best practices toward the se-
lection of all materials, and others are 
more specific to titles with LGBT 
content.

All library professionals serving 
teens should make sure that their 

 library has a current and robust col-
lection development policy. This pol-
icy should outline specific resources 
used for selection, inclusive of the 
actual names of any ALA award and 
book lists consulted, as well as spe-
cific review sources. This recommen-
dation may seem like common sense 
to any librarian, yet I found that 
the majority of the libraries from 
my search had generic, outdated (or 
sometimes undated) policies that 
would offer little guidance during 
selection or justification in the event 
of a book challenge.

Within the collection develop-
ment policy, libraries should include 
a detailed formal process for book 
challenges with the official chal-
lenge form as an appendix. Ev-
eryone within the library and the 
community should know the steps 
involved in making a challenge and 
the process for its review. Challenge 
forms should ask the filer if he or 
she has read the material under 
reconsideration and ask for specific 
examples from the text with relevant 
page numbers. The review process 
should be clear, and the final decision 
should not rest under the purview of 
a single individual. A committee of 
any odd number of qualified parties 
should be standard, even if this com-
mittee is as small as three. The exis-
tence of such a committee relieves 
all of the pressure (and power) from 
being placed on a single individual.

Library staff serving teens should 
be aware of and use the resources 
provided by YALSA and ALA 
specific to collection develop-
ment and management, especially 
the resources and staff expertise 
within ALA’s Office for Intel-
lectual Freedom (ALAOIF). The 
ALAOIF website (http://www.ala.
org/aboutala/offices/oif) offers an 
extensive collection of information 
and confidential consultation in the 
event of a book challenge.

Finally, the awards and book lists 
used in this research are the result 
of hundreds of volunteer hours by 
ALA committees to create resources 
for use in selecting and recom-
mending distinctive titles for teens. 
As mentioned, the Rainbow List 
and the Stonewall Book Awards 
youth categories are specific to 
LGBT content. Besides the Amelia 
Bloomer List noted earlier, I also 
used the following awards and lists 
from YALSA: Amazing Audiobooks 
for Young Adults, Best Fiction for 
Young Adults, Great Graphic Novels 

Due to the frequency of challenges 
of LGBT materials, these fears are not 
unfound ed; yet, the conscious or unconsci
ous decision to refrain from selecting 
LGBT titles is antithetical to every public 
librarian’s professional obligations to 
serve the community.
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for Teens, Morris Award, Michael 
L. Printz Award, Odyssey Award, 
Outstanding Books for the Col-
lege Bound, Popular Paperbacks 
for Young Adults, and Quick Picks 
for Reluctant Readers. All of these 
awards and book lists2 recognize new 
titles each year and provide librar-
ians with quality titles recognized 
at the national level. Such recogni-

2 Unfortunately, YALSA may be changing some of 
the booklists from their historic committee struc-
ture with annual release to a blog-based format. It 
remains to be seen how much this change will im-
pact selection practices and the importance of list 
inclusion as justification during book challenges.

tion (particularly when specified in 
the selection resources portion of a 
collection development policy) can 
help alleviate some of the barriers 
noted here and provide justification 
in the event of a book challenge.

Conclusion
The study described here, along with 
the stated barriers and recommenda-
tions, can help provide an initial look 
at the current selection of teen books 
with LGBT content. I would encour-
age individual library professionals to 
look at their selection practices of these 
books and other LGBT materials and 

ask themselves if they are meeting their 
professional obligations to provide books 
with LGBT content for their teens and 
other library users. If the answer is no, 
they should think of the impact these 
actions (or lack thereof) could be having 
on LGBT teens and families and start 
making sure that these teens and their 
families can see themselves reflected in 
the books on library shelves. 

After fifteen years in public libraries and 
library science education, Dr. Robin Fogle 
Kurz works independently as a writer, 
library consultant, and adjunct instructor.

for serving young adults, particularly 
when it comes to equity of access and 
representation in literature and tech-
nology. And all of the authors have a 
long-standing commitment to EDI.

Dr. Jeanie Austin discusses a case in 
which reading is used as punishment, 
which is very much in line with a 
July 2018 court ruling that decided 
that literacy is not a right guaranteed 
by the Constitution; a class action 
suit was filed in Detroit, Michigan 
in response to students who have 
gone through the public-school 
system and have emerged liter-
ate. This disregard and disdain for 
reading suggests that everyone does 
not uphold the same values as those 
in the library profession. As Austin 
points out, among the roles of LIS 
professionals is to “refuse that our 
work to address the harms of history 
becomes subverted into another 
form of punishment.”

Stacy Collins discusses the role of li-
brarians who work with youth outside 
of public and K-12 school libraries; in 
her case, she works with and advocates 
for youth and their literature, on a 
college campus. Collins suggests that 
the spectrum that comprises young 
adults and their services/collections is 
much broader than professional con-
vention suggests, and expanding these 
dimensions will increase inclusion 
and restorative justice within library 
structures, and reduce homogeneity 
and exclusion.

Edith Campbell suggests that in the 
age of #RepresentationMatters, all 
representation is not equal; in fact, there 
are many books that contain homo-
phobic, racist or misogynistic content, 
and unfortunately, not all professionals 
are confident or clear about how to 
best deal with such texts. Campbell 
suggests that developing and maintain-
ing cultural competence (as discussed 

by YALSA’s 2014 Cultural Competence 
Task Force) can aid in this discussion of 
what to do with problematic content.

Dr. Joe Sanchez introduces readers 
to a group of Mexican-American 
high school students, and specifically 
investigates their social media use, 
study habits and experiences with 
their school library. Sanchez provides 
a specific example of the importance 
of cultural competence; these students 
are in many ways typical teenagers, but 
they also maintain specific historical 
and cultural experiences and infor-
mation needs that librarians should 
be aware of in order to provide the 
most effective and compassionate 
services possible to minority youth. 
LIS  professionals need to look  beyond 
stereotypical labels, such as “at risk,” 
when working with non-white 
youth. These labels and perceptions 
 matter, and can keep youth out of our 
 libraries.

FROM THE EDITOR
(continued from page 2)
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our new competencies; specifically 
into the following dispositions and 
competency content areas.
Dispositions:
•	 Shows warmth, caring, and respect 

for all teens and their families
•	 Recognizes and respects the diver-

sity of teens and their families, and 
understands this diversity impacts 
all areas of practice

•	 Recognizes the systemic inequities 
that exist in our institutions and 
communities and strives to disman-
tle them and to provide equitable 
access for and with all youth

•	 Takes an asset-based approach to 
working for and with teens and 
their families

Competency Content Areas:
•	 Content Area 2–Interactions with 

Teens
•	 Content Area 4–Youth Leadership 

and Engagement
•	 Content Area 7–Cultural Compe-

tency and Responsiveness
•	 Content Area 8–Equity of Access
•	 Content Area 10–Continuous 

Learning
To see a full description of the compete-
ncies associated with each Competency 
Content Area, download this PDF.

Spectrum Scholars
Since 2009, YALSA has sponsored one 
Spectrum Scholar per year; and in 2017 
we increased that number, moving 
forward, to two per year. At Midwinter 

2018, the Board explored tangible steps 
for the best way to get these scholars 
more involved in taking leadership 
roles in the field, including in YALSA. 
The document that guided the Board’s 
discussion can be found here. 

Collection Development and 
Readers’ Advisory
YALSA, ALSC, and Reforma are 
working together to expand the Pura 
Belpré Award to include YA titles 
for Latinx youth. An interdivisional 
taskforce is currently working to outline 
the specific procedures for the process.

In 2017, with funding through the 
ALA Strategic Initiatives Program, 
YALSA added recommended titles from 
ALA’s Ethnic Affiliates and Round 
Tables to its Teen Book Finder Database 
and App. Our goal is to make it easier 
for our members, and others who use 
YALSA resources, to find #ownvoices 
titles to purchase and recommend to 
the teens in their communities.

Continuing Education
YALSA continues to expand our education 
resources and opportunities to include 
topics related to EDI. Examples include:
•	 The Elephant in the Library: 

 Making Implicit Biases Explicit–
webinar facilitated by Nicole 
Cooke, January 2018

•	 Cultural Competency and 
 Responsiveness–webinar to be 
offered September 2018 

•	 Equity of Access–webinar to be 
offered October 2018

•	 Serving Diverse Teens @ Your 
Library wiki page

•	 Building Diverse Collections: 
 Always Teens First–eCourse

YALSA also received funding through 
the ALA Strategic Initiatives effort to 
create a cultural competence curriculum 
that was piloted at Annual 2018. The 
curriculum will now be adapted for on-
line learning. This project is in partnership 
with ALA’s Office for Diversity, Literacy 
and Outreach Services (ODLOS).

This year, both of YALSA’s  journals 
(JRLYA and YALS) have regularly 
 included articles related to EDI. 
 Examples include:
•	 Drawing Queerness: Evaluating 

Notable LGBTQ Graphic Novels 
for Teens (JRLYA)

•	 Patterns in Multicultural Young 
Adults Novels about Persian Cul-
ture  (JRLYA)

•	 Dreaming in Color: Identifying 
Race and Ethnicity in YA Specula-
tive Fiction Reviews (JRYLA)

•	 Cultural Humility as a Transforma-
tive Framework for Librarians, Tu-
tors, and Youth Volunteers (YALS)

Moving Forward
While YALSA has made progress on 
EDI this year, our work is far from 
over. Crystle Martin has chosen 
Supporting Equity, Diversity, and Inclusion 
through Outcomes and Assessment as 

FROM THE pREsIDEnT
(continued from page 3)

Dr. Robin Kurz describes a study 
designed to examine collection de-
velopment practices in public libraries 
 regarding LGBTQ+ materials for 
youth. Despite substantive and well-
known booklists and awards promoting 
these materials, they are often glaringly 
absent from library shelves, often a re-

sult of organizational or self-censorship. 
Another issue that implores self-reflec-
tion and cultural competence, library 
professionals should be consulting 
professional guidelines and be mindful 
about developing collections that are 
representative of all youth.

I’m grateful to all of the authors for 

sharing their thoughts and findings, 
and contributing to this important 
conversation. I hope that readers find 
their article thought provoking, and 
that they will inspire, or perhaps re-
ignite, a commitment and passion for 
issues of equity, diversity, and inclusion.
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her presidential theme for 2018-
2019. Specifically, she will focus on 
how assessment and outcomes can 
support equity, diversity, and inclusion 
through the questions asked and 
approaches taken. It will build off 
the recommendations made by the 
Advancing Diversity Taskforce and will 
expand YALSA’s commitment to equity, 
diversity, and inclusion. You can learn 
more, and find out how to volunteer to 
help with Crystle’s efforts, here. We have 
also incorporated additional EDI tasks in 
our 2018-2019 Implementation Plan.

I will also continue my own work in 
this area as a Professor at the School 
of Information & Library Science at 
UNC Chapel Hill. I am currently 
working with colleagues on two proj-
ects that are designed to help library 
staff across the country develop more 
equitable, diverse, and inclusive library 
programs and services. 

ProjectReady: Reimaging Equity and 
Access for Diverse Youth, is a three-
year program funded by the Institute of 
Museum and Library Services that aims 
to create professional development for 
school librarians and other educators 
focused on racial equity and culturally 
sustaining pedagogy.  We are currently 
in the process of developing a compre-
hensive, research-based online curric-
ulum that focuses on cultural humil-
ity, culturally relevant pedagogy, and 
equity literacy. The freely available cur-
riculum will be launched in Fall 2018 
and licensed under Creative Commons. 
To receive updates click here.

Creating Equitable and Inclusive Li-
braries for Youth: A Professional Devel-
opment Resource, funded by an ALA 
Carnegie Whitney Grant, provides re-
sources that librarians and other library 
staff, who serve diverse youth in public 
and school libraries, can use to gain the 

skills and knowledge needed to develop 
inclusive, bias free and equitable library 
collections, services, and programs 
that better meet the needs of diverse 
youth.  The resource includes a range 
of high-quality professional develop-
ment resources related to diversity and 
equity literacy. This database provides 
detailed annotations of each resource, 
including its format, a description of 
the content, a web link, and a citation 
(when appropriate). The resource aligns 
with the ALSC, YALSA, and AASL’s 
professional competencies or standards 
for public and school librarians.

It has been my pleasure to serve as 
YALSA president. I look forward to 
continuing to work with all of you, the 
YALSA Board, and the YALSA staff to 
ensure that all teens feel included and 
empowered in library and information 
spaces; both physically and virtually. 
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Dr. Joe Sanchez“What Are 
They Doing, 

Like, in a 
Library?”: 
Mexican-
American 

Experiences 
in Their 

High School 
Library

The American public school library is typically 
what comes to mind when we think of lib-
eral-American institutions committed to ide-

als of equality and tolerance. We rarely think of the 
library as a perpetuator of institutionalized discrim-
ination and exclusion. And yet, taking a magnifying 
glass to how school libraries operate in the United 
States reveals systematic, albeit nuanced differences 
in how various populations are served. Today, insti-
tutional discrimination no longer outs itself in crude 
displays of racism such as overt segregation, but a 
closer look reveals remnants of “separate but equal” 
hypocrisy; too subtle and overlooked to garner any 
public or political attention.

FEATURES

I am a Mexican-American Chicano 
scholar and I have spent the last six 
months observing, interviewing, 

and meeting with groups of Mexi-
can-American high school students 
in an urban area in the Southwest 
United States. During our interac-
tions, we talked about social media 
use, study habits, and experiences 
with their school library. To a person 
unfamiliar with the local context, 
many of their comments may sound 
typical of any high school student 
in North America. They preferred 
bean bags to conventional desks, the 
library Wi-Fi was not fast enough 
and the library did not carry all of 
the books they liked. However, when 
considered in a particular histori-
cal context, we can unpack these 
conversations to see how the school 
library has been used as a mechanism 

of control to support institutional 
and historical racism.

The school where I did the majority 
of my field work has a 90.9% Hispanic 
and Latino enrollment; 90% of the stu-
dents at the schools are economically 
disadvantaged and 73% are labeled “at 
risk.” This is an inner-city school on 
the “bad side” of town. My grand-
mother’s house, where I spent count-
less summer nights as a child, is less 
than a mile away from the school and 
on the same block as the city jail. I am 
not a stranger to this neighborhood, 
the schools, or the students. In fact, my 
parents whose first language was Span-
ish, attended high school in this area 
where they were taught to only speak 
English to their children. 

In doing preliminary research for this 
project, I was struck by the virtual lack 
of mentions of Mexican-American 

Understand How 
School Libraries 

Can Support 
Institutional and 

Historical Racism
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assimilation schools online. Native 
American assimilation schools, yes, 
but Mexican-American, no. However, 
my parents attended such an assim-
ilation educational facility: so they 
do exist, they are just rarely written 
about. When I visited this school in 
the capacity of a researcher, I found 
the school and the library to be in a 
time-capsule-like state: not just from 
my parents’ time in the 1960s but 
from the 1930s, when the US govern-
ment instituted a targeted campaign to 
“Americanize” the Mexican-Ameri-
can population in the country. Except 
that today’s generation of students are 
as “American” as can be (right down 
to being monolingual in English), and 
the current school or library struc-
ture, running on the old “assimilation” 
model continues to underserve these 
students by, among other things, doing 
nothing to encourage the use of the 
library. In fact, such schools have a his-
torical agenda to produce a low-wage 
labor force.1

What is in a Name?
The school demographics use the label 
Hispanic and Latino when describing 
their students, though they refer to 
themselves as Mexican-American or 
Mexican for short. The students are 
not immigrants and are mostly third 
generation US citizens. 

Identifying as Mexican-American 
is a community identity that recog-
nizes that vast parts of the United 
States were once Mexico and that 
the US border was what moved, not 
the people. Choosing to identify as 
Mexican-American versus Hispanic 
or Latino is a defiant act against the 
indignities of the US assimilation pol-
icies; though, there are intersections. I 
identify as Chicano, to acknowledge 
my indigenous roots, and as Latinx in 
solidarity with other European colo-
nized people in the Americas. 

The high school where I conducted 
my study was built and designed to as-

similate Mexican and Mexican-Amer-
ican students in the 1930s. Students 
were taught to be “All-American” and 
were issued a ribbon every Monday 
that said “I speak English.” If a stu-
dent was heard speaking Spanish the 
ribbon would be confiscated and they 
would be disciplined by the princi-
pal. The assimilation school focused 
on vocational training with a goal of 
producing a skilled, English-speaking 
workforce.2 

The context matters as does the 
history of an institution. Keeping 
this history in mind helps us identify 
ways in which a school library can 
continue to serve as a mechanism 
of institutional racism. My original 
question when meeting with stu-
dents was to ask “How are you using 
your school library?”  However, after 

all respondents said “I don’t,” the 
focus of the conversations became 
“Why don’t you use your school 
library?” 

“It is Not Our Space, it is for 
the Smart Kids”
One of the themes that was consis-
tently brought up in discussions with 
students is that they felt the school 
library space was not for them. It was 
a space for the smart kids, or, as they 
clarified, the White kids. Less than ten 
percent of the student population is 

White; yet, the students believed the 
library space was specifically designed 
for them. One student said “Like, if 
they see a regular kid, they’ll be like ... 
if they are popular, they’ll be like ‘oh, 
what are they doing, like, in a library?’”

“I am Not a Reader”
I asked the students why they do not 
use their library and many said “I’m 
not a reader.” However, when I fol-
lowed up asking if they had ever been 
to a Barnes and Noble they all replied 
with an enthusiastic “Yes.” Naturally, 
my next question was to ask what 
they do at Barnes and Noble. They 
all responded that they hang out and 
read. The girls said they liked “murder 
books” and the boys said they liked 
“military books.” “So, you do read?” 
I said. At which point one replied, 

“Well, yeah, but not those books in the 
library. They have like twenty copies of 
the same books, those boring ones we 
have to read in class, the old ones.” 

Through their interactions with their 
school and library, these students have 
been led to believe that being a reader 
means you read classical literature, as-
signed books, and homework. The books 
they are interested in, leisure reading, are 
not serious enough to be classified as 
“literature” or even “reading.” When your 
choices, your interest, and your culture 
are constantly devalued you begin to 

When your choices, your interest, and 
your culture are constantly devalued 
you begin to believe that if you naturally 
like something, it must not be good 
enough.
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 believe that if you naturally like some-
thing, it must not be good enough. 

“The Library is Like a 
Prison”
When describing their school library, 
the students commented on the rules, 
the bare white walls, and feeling con-
fined. Many students contrasted the 
high school library with their middle 
school library: “I feel like a library in 
middle school would be all colorful 
and the beanbags were like yellow 
and it’s all like, so fun, makes it better.  
Now it’s more like tables, it makes you 
feel like, why am I here, you know?” 
Another student said:  “It’s all white 
walls, it’s like boring, no colors. I don’t 
like the white walls and the furniture 
is hard and in big long rows.” Another 
student commented that their middle 
school library displayed student art on 
the walls and offered couches where 
they could spread out and talk. Many 
of the students commented on the 
strictness of the library, “There’s a lot 
more rules here. At my old school, 
during free periods we could go to 
the library and just hang out.” 

The students said they see their 
friends at other schools posting online 
about fun activities at their library 
but “If people would see ours, they’d 
probably laugh at us, [group laughter], 
like, THATS’s what y’all have.” 

The students are aware that their 
school library has less resources and 
more rules and policies than other 
schools. However, they feel powerless 
to change anything, so they laugh 
about it, roll their eyes, and continue 
on.  This coping strategy is an effect 
that institutional racism harvests in 
people. Learned helplessness, and 
acceptance of the unfair social order. 
One student explained “When you 
go in, it’s all plain, like, I don’t know 
how to describe it. You just don’t want 
to breathe. You look at the books and 
you’re just like, [deep sigh] do I really 
have to do this?” 

“It is Just for Testing”
I asked the students to tell me how 
many times they had been inside their 
school library this year. All of them 
answered, “Once, for testing.” One 
of the seniors explained: “Let’s say 
for a class project, we don’t go to the 
library for the project, they bring the 
computers in. We just use them for re-
search sometimes. We don’t go to the 
library for class, except for testing.”  
After having conversations with 
several teachers I learned that the 
library had received a grant to pur-
chase computers to offer technical 
services to students. After installing the 
machines, the school administration 
decided to use the library space as the 
school’s standardized testing center. 
The librarian’s primary role became 
test administrator. 

This is an example of how the 
school library became a mechanism to 
support institutional racism. On paper, 
the library appears to be a functional, 
up-to-date space to support student 
learning. However, in reality, the school 
library is a piece of the assembly line 
that manufactures a continuous stream 
of low-skilled labor for the metropoli-
tan area by squashing students’ aspira-
tions and access to knowledge.

“The Librarian is Chill”
Despite the negative experiences and 
lack of resources in their school library, 
students had nothing but complemen-
tary things to say about their librarian.  
When asked, one student said, “The 
librarian is nice to me, she gives me 
stuff.” Another student reminisced 
about her freshman year when the 
librarian used to bring books to class: 
“It was fun when she came.” Because 
so many students had not been to the 
library for years, except for testing, 
I asked if they would recognize the 
librarian if she walked into the room. 
They giggled and said yes, followed by 
“she’s so nice,” “the librarian is chill,” 
“she’ll try to help you.” 

I continued with the question: “If 
your librarian is so helpful, why is the 
library so bad?” The students defended 
the librarian with statements like, “It’s 
not her fault,” she’s doing the best she 
can,” and “She tries really hard.” The 
students were eager to separate the 
library from the librarian, the individual 
versus the institution.  In this case, the 
librarian is supporting her students 
but the mechanisms of control—the 
leftover guiding mission of the assim-
ilation school systematically prevents 
the librarian from doing any more 
than perpetuating the dysfunctional 
status quo.

Conclusions
The Library, as a long-running 
American institution, in not im-
mune to the failings of long-running 
American institutions, which include 
entrenched, yet increasingly camou-
flaged practices of racial exclusion 
and socio-economic devaluation of 
historically undermined segments 
of the US population. These schools 
that originated as “assimilation” 
facilities have been running on the 
same outdated program of making 
kids feel unvalued, unimportant, and 
only suited for menial labor oppor-
tunities.

 The indignities of the subtle yet 
durable messages of neglect and unim-
portance add up to low aspirations and 
entering young adulthood with the 
understanding that “some things are 
not for the likes of us.” In the school 
I studied, these messages came across 
loud and clear from the complete lack 
of having the library space match the 
needs and interests of its students—to 
the fact that the school library space 
was eventually coopted for a dis-
tinctly non-library–specific activity 
of standardized testing for the school, 
robbing the students of a library alto-
gether.

So, what can be done? The hope-
ful point not to be missed from the 
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above insights is that “The Library” as 
an institution and “The Librarian” as 
its representative are not indivisible. 
Whereas the former is perceived as 
archaic and off-putting, the latter is 
not held responsible for the failings 
of the system. The school librarian, in 
fact, can be an agent of change and 
become these students’ hope for a 
better library and, indeed, better future 
life chances.

If you are a librarian in a school such 
as this, there are small steps that can be 
taken to help reach the student body 
and engage their interest in the school 
library.
•	 Evaluate your current library space: 

Is it inviting and welcoming to the 
kids? Can they relate to its layout, of-
ferings, art, etc.? In the school I stud-
ied, the students were put off by the 
sterile, white walls: The library would 
have benefitted from murals with 
imagery and signage representing the 
cultural heritage, values and folklore 
of today’s Mexican-American high 
school students. The library should 
be stocked with books that represent 
the “murder mystery” and “military 
adventures” and whatever other 
topics the students find interesting. 
Elitist notions of “high-brow” versus 
“uncultured” literature interests do 
not belong in a school library (or any 
library, for that matter).

•	 Be aware that mechanisms of 
institutional inequality have grown 

extremely subtle: If you do not 
share the same cultural background 
as the majority of your library 
patrons, some patterns of exclusion 
and discrimination may not be 
obvious. Familiarizing oneself with 
the socio-historical context of a 
particular school and its library is 
essential in knowing whom you are 
serving and how to best do it. Ask-
ing students for feedback and input 
and incorporating those suggestions 
into improving the library builds 
trust and community, which are, 
otherwise, in short supply in such 
schools.

•	 As the librarian. You have the 
power to change things around for 
overlooked students, to show them 
their value, to make them feel that 
they belong in this palace of learn-
ing and discovery. Sometimes, this 
is best achieved by empowering 
local cultural leaders among the 
students themselves. For instance, 
if the library needs a mural, it may 
be best to defer to students with 
local cultural knowledge to deter-
mine what imagery and messages 
to include and engage the artists 
among them to bring it into real-
ity. This sends the message that the 
students’ culture is respected and 
they are welcome and trusted to 
express it.

It may be humbling, but we should 
not fear turning the magnifying glass 

on the implicit biases that still lurk in 
our institutions. Every region has a 
school or schools that, at one point, 
was designated to undermine the 
intellectual value of its populace and 
produce low-wage workers to sup-
port local industry. The past cannot 
be erased but the present should be 
understood and reimagined in accor-
dance with these insights. Even as the 
larger educational infrastructure will 
struggle to catch up, the school librar-
ian can be at the frontier of positive 
change for historically overlooked 
school students.
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Dr. Jeanie AustinSentenced to 
Read

T o reflect on the implications of 
what happened in and around 
the historic “Ashburn Colored 

School” in Ashburn, VA between Oc-
tober of 2016 and April 2018, I will 
have to engage in the ignoble task of 
abstraction around events that have 
real, continuing, and lived implications 
in human lives. The individuals in this 
article—and there are a few—will 
here be subject to a theorizing that 
is uncomfortable, even if necessary. 
Uncomfortable because it draws from 
real events—and I will admit, at the 
beginning, that I have not had contact 
with any of these individuals. Neces-
sary, not only because it was a case of 
vandalism and sentencing that blipped 
through the international imagination 
in a series of news cycles, but because 
it sets a particular precedent, a kind 
of logic, around the role of reading—
and libraries—in the punishment and 
presumed reformation of youth.

As a preface: I apologize to everyone 
who here becomes a marker a point 
of reflection.  My intention is not to 
cast shame or doubt, but to explore the 
media attention given to the vandal-
ism of the school, the teenage actors, 
and their ultimate sentence—to read 
… a sentence imposed by adults who 
believe it is a fitting consequence that 
develops, for the youth involved in this 
case, empathy.

At a national scale, the articles about 
the vandalism of the Ashburn Colored 
School, the historical school where 
Black students were educated from 
1892 until the middle of the 1900s, 
revolved in two directions. The first 
is a tale of history meshing with the 
present in the importance, abandon-
ment, and restoration of the school 

itself.1 This account flows in and 
through the second, a manifold story 
of the vandalism and lack of aware-
ness, held by the youth who defaced 
the building—five teenagers, two 
White and three who were not White, 
covered the old building, which at the 
time of the incident could, in some 
accounts, be mistaken for a shed, in 
graffiti.2  Among the imagery of what 
news sources politely called “crude 
images” and an amateurish drawing of 
a dinosaur appeared a phrase, and an 
image, that sparked outrage—a board 
leaning against the schoolhouse bore 
the tag “White Power” alongside a 
swastika (another image, released in 
Loudon Now, a local paper, shows 
a repeat of this imagery—two swas-
tikas positioned down the side of 
the building, one near the text “Wh 
White Power” in pink juxtaposed 
with what might be read as a reply 
in Black text, an arrow that points 
to the phrase and connects it to the 

1Steph Solis, “The Story Behind How the Ashburn 
Colored School Survived,” USA Today, https://www.
usatoday.com/story/news/nation/2017/02/03/ 
ashburn-colored-school-education-northern- 
virginia/97423482/ (accessed February 3, 2017).
2Danuta Kean, “Vandals Sentenced to Read 
Books about Racism and Antisemitism,” The 
Guardian, https://www.theguardian.com/
books/2017/feb/07/vandals-sentenced-to-read-
books-about-racism-and-antisemitism (accessed 
February 7, 2017); Danielle Nadler, “Restored 
Schoolhouse to Reopen as ‘Living Museum’,” Lou-
doun Now, http://loudounnow.com/2017/02/09/
schoolhouse-restoration-to-create-living-museum/ 
(accessed February 9, 2017); Loudoun County, VA 
Office of Commonwealth’s Attorney, “Juvenile 
Defendents Enter Guilty Plea for Vandalism of 
Historic Ashburn Colored School,” https://
www.loudoun.gov/CivicAlerts.aspx?AID=3756 
(accessed February 1, 2017); Deep Sran, “Sran: 
What Does the Vandalism of the Ashburn Colored 
School Teach Us,” Loudoun Now, http://loudoun-
now.com/2016/10/03/sran-what-does-this-teach-
able-moment-teach-us/ (accessed …). 
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statement “I’m with stupid”).3 Some 
large-scale national news stories also 
mentioned that someone had painted 
“Brown Power” on the building.4 Lo-
cal and international reports seemed 
to collapse the two very different 
meanings of “Brown Power” and 
“White Power” under the heading 
of “racist.”5At least one paper misre-
ported this phrase as “Black Power”—
an elision that suggests a certain slip 
in the national imagination, but not 
one I will discuss here.6

Much of the information available 
in national and local media is incom-
plete. The attorney’s statement holds 
that the youth were unaware of the 
meaning of their defacement.7 In 
some reports, the youth did not know 
that the building held historic signif-
icance.8 In at least one account, one 
of the youth had a conflict with the 
Loudoun School for the Gifted, which 
owned the land where the Ashburn 
Colored School was located and had 
been renovating the historic site since 

3Crystal Owens, “MORE: Historic Ashburn 
Colored School Vandalized with Crude Images,” 
 Loudoun Times-Mirror, https://www.loudountimes.
com/news/more-historic-ashburn-colored-
school-vandalized-with-crude-images/arti-
cle_ce9d564e-c2b3-53d4-a0bf-64cc2b4849f9.
html (accessed  October 2, 2016); Danielle Nadler, 
“UPDATE: Vandals Spray Paint Racist Messages 
on Black Ashburn Schoolhouse,” Loudoun Now, 
http://loudounnow.com/2016/10/01/vandals-spray-
paint-racist-messages-on-black-ashburn-school-
house/ (accessed October 1, 2016).
4Christine Hauser, “Teenagers who Vandalized 
Historic Black Schoolhouse are Ordered to Read 
Books,” The New York Times, https://www.nytimes.
com/2017/02/08/us/black-school-racist-sex-
ist-graffiti.html (accessed February 8, 2017); Kean, 
“Vandals Sentenced to Read”.
5Kean, “Vandals Sentenced to Read”; Owens, 
“MORE: Historic Ashburn Colored School Van-
dalized”; Times-Mirror Staff, “Loudoun’s Sheriff ’s 
Office Interviews Five Teenage Suspects About 
Ashburn School Vandalism,” Loudoun Times-Mir-
ror, https://www.loudountimes.com/news/
loudoun-sheriff-s-office-interviews-five-teenage-
suspects-about-ashburn/article_050a3b4e-d141-
5719-8ba2-1957b5f1db9e.html (accessed October 
5, 2016).
6Hauser, “Teenagers Who Vandalized.”
7Loudoun County, VA Office of Commonwealth’s 
Attorney, “Juvenile Defendents Enter Guilty Plea.”
8Kean, “Vandals Sentenced to Read.”

its purchase.9 In official reports, the 
youth acted together, which sug-
gests that “Brown Power” was not an 
answer to “White Power,” scrawled at 
a later point in time.10 This means that 
a sentence shared between the youth 
was not necessarily a collapsing of the 
types of messaging into a particular 
of meaning—in the timeline created 
by their sentencing “Brown Power” 
was not a response to the symbols 
of White nationalism, or if it was a 
response, it occurred at little remove. It 
may be this perceived simultaneity that 
led to both types of claim as equally 
potential symbols of hate-based ideol-
ogies, or at least offenses deserving an 
equal form of redress. 

Two major plot points appear in this 
story—the vandalism itself (described 
above), and the novelty of the legal 
sentence the youth received. The in-
ternational news cycle briefly high-
lighted this sentence—the youth, all 
aged 16 or 17 and charged originally 
with felonies, were all sentenced to 
read and given probation.11 They were 
given a booklist that, according to the 
official report from the Office of the 
Commonwealth’s Attorney in Lou-
doun County, “were chosen based on 
their literary significance and/or their 
subject matter content surrounding 
race, religion, and discrimination.”12 
In addition to reading one book a 
month for the next year (with the 
option to watch up to three movies 
from a pre-approved list in the stead of 
three of the books) and submitting a 
monthly media report, the youth were 
to write a research report that detailed 

9Peggy Fox, “Teens Vandals Sentenced to Read 
Books, Write Papers,” WUSA 9, https://www.
wusa9.com/article/news/local/teens-vandals- 
sentenced-to-read-books-write-papers/396055942 
(accessed February 7, 2017).
10Owens, “MORE: Historic Ashburn Colored 
School Vandalized;” Times-Mirror Staff, “Lou-
doun’s Sheriff ’s Office.”
11Hauser, “Teenagers Who Vandalized;” Kean, 
“Vandals Sentenced to Read.”
12Loudoun County, VA Office of Commonwealth’s 
Attorney, “Juvenile Defendents Enter Guilty Plea.”

the effects of their vandalism on the 
local community, listen to a recorded 
account of a person who attended 
the Ashburn School, and to visit two 
museum exhibits (with their families) 
related to the Holocaust and the 
government-enforced internment of 
Japanese people. 

In part, the Deputy Common-
wealth’s Attorney, Alejandra (Alex) 
Rueda, attributed the decision to 
sentence the youth to read to her 
mother, who had been a librarian.13 
In published news stories, Rueda, 
who grew up in Guadalajara, ex-
presses faith in the power of reading 
to build empathy and understanding. 
She draws heavily from her own ex-
perience of gaining empathy in the 
world, holding it alongside an idea 
that the youth who vandalized the 
school were just “dumb teenagers.”14 
In her account, the sentence is a 
moderate approach to the cries for 
justice elicited by a news cycle that 
drew local and international atten-
tion to the youth. At first blush, this 
may appeal to librarians—as profes-
sionals, we often hold the idea that 
reading diversely is a tool to build 
empathy. Considering the num-
ber of elements at play in this case, 
though, this perspective is mediated 
by the twining of law enforcement 
and punishment with reading and 
librarianship as a profession. This 
approach to sentencing does not 
constitute a move toward address-
ing larger, systemic forces, which 
are shaped by or shape the criminal 
justice system.

13Madeline Farber, “These Teens Vandalized a 
Building. So a Judge Sentenced Them to Read 
Diverse Books for a Year,” Time, http://time.
com/4665598/judge-teens-vandalism-diverse-
books/ (accessed February 9, 2017); Hauser, 
“Teenagers Who Vandalized;” Kean, “Vandals Sen-
tenced to Read;” Sophie Scott, “Teens sentenced 
to read diverse books for vandalism charges,” 
CNN, https://www.cnn.com/2017/02/08/
health/diverse-books-sentence-vandalism-trnd/
index.html (accessed February 8, 2017).
14Fox, “Teens Vandals.”
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Empathy, Reading, and 
Learning
A unilateral approach to reading 
as creating (or even facilitating the 
creation of) empathy potentially 
ignores the complexity of individual 
experience, prior knowledge, and the 
social and political forces of racism, 
sexism, homophobia, ableism, etc., 
as they play out in individualized 
contexts. Research on reading and 
empathy does show some correlation 
between reading and empathy, though 
the effects are at times slim, require 
prolonged engagement with various 
narratives, and there is ongoing debate 
as to whether or not literary fiction is 
greatest facilitator of empathy. A brief 
review of research reveals that al-
though some studies on reading and 
empathy have taken personal psycho-
logical traits and experience related to 
identity, such as gender, into account, 
none of the prominent recent studies 
have reviewed how social and polit-
ical ideology (consciously or uncon-
sciously held) might shape perceptions 
of others during reading or might 
facilitate (or hinder) the correlation 
between reading and empathy. 

At play in the current research on 
reading and empathy are individual 
levels of engagement, such as aware-
ness of a topic or familiarity with a 
character’s circumstance. For instance, 
in a meta-analysis of thirty published 
and unpublished long-term research 
studies on the effects of reading on 
empathy, Mumper and Gerrig found 
that identification with characters, 
repeated exposure to outgroup 
members, and familiarity or shared 
circumstances with characters shape 
individuals’ levels of developed 
empathy over time.15 In regard to 
outgroup members—characters that 
were not positioned in the same 

15Micah L. Mumper and Richard J. Gerrig, “Leisure 
Reading and Social Cognition: A Meta-Analysis,” 
Psychology of Aesthetics, Creativity, and the Arts 11, 
no. 1 (2017): 109-120.

identity categories as the reader—
one study in the analysis shows that 
“one-time contact often leads to 
anxiety and discomfort, whereas 
sustained contact typically leads to 
measurable reductions in prejudice.”16 
While accumulated reading over a 
lifetime (note that most study par-
ticipants are adults in empathy and 
reading research) does show a cor-
relation with ongoing empathy, some 
researchers question whether or 
not more empathic people are open 
to reading more.17 This is refuted 
by Mar, Oatley, and Peterson, who 
found that openness, as a personality 
trait, was not a determining variable 
in the relationship between reading 
and empathy development.18 Bal and 
Veltkamps claim that it is emotional 
engagement—losing oneself in the 
text—that facilitates the develop-
ment of empathy and that empathy 
development is an “absolute sleeper 
effect,” requiring time away from, 
and possibly reflection on, the text 
before empathy is developed.19

Beyond debates around the function 
of reading and empathy development, 
some research in this area takes up the 
larger conversation around the func-
tion of empathy. For instance, Coplan, 
a philosopher whose research concerns 
the functions of empathy, proposes that 
empathy and action are not entangled. 
In Coplan’s definition of empathy, the 
reader always maintains a distance from 
the character or narrative, and can 
remain indifferent to, even if holding 

16Summarizing MacInnis & Page-Gould, 2015 – 
Mumper and Gerrig, “Leisure Reading,” 117.
17P. Matthijs Bal and Martijn Veltkamp, “How Does 
Fiction Reading Influence Empathy? An Exper-
imental Investigation on the Role of Emotional 
Transportation,” PLOS ONE 8, no. 1 (2013). 
18Raymond A. Mar, Keith Oatley, and Jordan D. 
Peterson, “Exploring the Link Between Reading 
Fiction and Empathy: Ruling Out Individual 
Differences and Examining Outcomes,” Communi-
cations 34 (2009): 407-428.
19Bal and Veltkamp, “How Does Fiction Reading 
Influence Empathy?,” 3.

empathy toward, the character.20 In 
this conception of empathy, there is no 
action that attends an understanding 
of the circumstances of a character. 
Coplan holds that readers can maintain 
“conflicting desires”—a reader can, for 
instance, want the character to escape 
punishment while simultaneously 
desiring a social and political world in 
which the actions of the character are 
met with punishment or more extreme 
forms of violence.21

Research by Kuzmičová et al. runs 
a hard counter to assumptions and 
previous findings that literary quality 
works to bridge the divide between 
readers and characters.22 Rather, they 
found that simplified literary texts, 
written by a young adult author in 
a style aimed at young adult readers, 
had a higher correlation to empathy. 
In their research, the literary cre-
ated a “more aesthetically distanced 
reading.”23 In a deeper critique than 
Kuzmičová et al.’s findings hold for 
conceptions of reading and empathy 
development, Koopman has ques-
tioned the actual measures utilized 
in research on reading and empathy, 
suggesting that the low consequences 
that occur when engaging with a 
book do not reflect the high conse-
quences of real-world human inter-
action.24 Koopman states that “per-
sonal factors could directly influence 
empathic reactions after reading, but 
could also mediate narrative feelings 
toward characters and the narrative 

20Amy Coplan, “Empathic Engagement with 
Narrative Fictions,” The Journal of Aesthetics and Art 
Criticism 62, no. 2 (2004): 141-152.
21Coplan, “Empathic Engagement,” 148.
22Anežka Kuzmičová, Anne Mangen, Hildegunn 
Støle, and Anne Charlotte Begnum, “Literature and 
Readers’ Empathy: A Qualitative Text Manipula-
tion Study,” Language and Literature 26, no. 2 (2017): 
137-152.
23Kuzmičová , Mangen, Støle , and Begnum, “Lit-
erature and Readers’ Empathy,” 149.
24Eva Maria (Emy) Koopman, “Empathic Reac-
tions After Reading: The Role of Genre, Personal 
Factors and Affective Responses,” Poetics 50 (2015): 
62-79.

33s u m m e r  2 0 1 8  »  Y o u n g  a d u lt  l i b r a r Y  s e r v i c e s  »  Ya l s



FEATURES

world, which can in turn be expected 
to influence empathic reactions.”25

Empathy Under Compulsion
The inconsistencies and ongoing de-
bates around reading and empathy de-
velopment need to be held against the 
idea, found in the case explored here, 
that reading diversely is ultimately a 
force for empathy development. At first 
glance, the possibilities that life-long 
reading presents for the development 
of empathy over time are significant. 
That is to say, reading diversely over 
long periods of time, most likely does 
create more thoughtful, caring, and nu-
anced approaches to the (imagined or 
actual) Other. However, most of that 
reading likely occurs as leisure or plea-
sure reading, including some element 
of choice, fit, desire, and preparedness 
on the part of the reader.26

Youth who are sentenced to read, 
may not have all, or any, of these tools 
at their disposal. Rather, they read 
under a mandate, one given in response 
to the belief that they had not received 
previous information that would allow 
them to understand the context in 
which their own actions were situated. 
All of this reading, or other cultural 
engagement, then, sits under a pressure 
of duress—the alternative to a legally 
mandated expression of developing 
empathy is likely probation with risk 
of incarceration in a youth facility—a 
much higher stake than failing to 
appropriately submit coursework. This 
sentence to “learn empathy” does not 
take into account that new information 
might be—and often is—interpreted 
through already held belief systems.27 
Nor does it consider the possibility that 
learning may occur through a process 

25Koopman, “Empathic Reactions,” 65.
26Catherine Sheldrick Ross, Lynne (E.F.) 
 McKechnie, and Paulette M. Rothbauer, Reading 
Still Matters: What the Research Reveals about Read-
ing, Libraries, and Community (Santa Barbara, CA: 
Libraries Unlimited, 2018),10-11.
27Paulo Freire, Pedagogy of the Oppressed, 30th Anni-
versary Edition (New York: Continuum, 2008).

of denaturalization of power.28 Rather, 
youth are considered to be “dumb,” un-
informed of their actions—and blankly 
open to learning about difference—an 
assumption that implies the youth have 
somehow existed apart from systemic 
forms of racism, sexism, etc., and do 
not need the tools to reflect upon and 
unlearn these systems, but rather should 
learn about an Other. 

In ways, this idea of knowing the 
Other can reiterate colonial dis-
courses that have been fed through 
what Bhaba theorized as a creation 
of “fixity” and through the contin-
uation of “stereotype”—colonialism 
consistently reconstructs and reinter-
prets the Other through the lens of 
legibility, even when the stereotype 
is briefly (as in this instance of an 
encounter with text) challenged.29 
In Bhaba’s assessment of colonialism 
and knowledge/knowability, “colo-
nial discourse produces the colonized 
as a fixed reality which is at once an 
‘other’ and yet entirely knowable and 
visible.”30 This does not mean that the 
Other, the subject of creation, does 
not have agency—for instance, the 
authors on the booklist that youth 
were sentenced to read engaged in 
their own creation of materials, some 
of them countercultural and anticolo-
nial. Bhaba’s meditations on represen-
tation within colonialism are useful 
in thinking through the case of the 
youth sentenced to read because they 
allow for an untangling not of the 

28On this Freiere states, “Attempting to liberate 
the oppressed without their reflective participation 
in the act of liberation is to treat them as objects 
which must be saved from a burning building; it is 
to lead them into a populist pitfall and transform 
them into masses which can be manipulated. This 
statement holds if we conceive of the youth in 
this case as subject to their own ignarance, fed 
by white supremacy, of how power and history 
shaped the meaning of and response to their ac-
tions.” Freire, Pedagogy of the Oppressed, 65.
29Homi Bhabha, “The Other Question . . . Homi 
K. Bhabha Reconsiders the Stereotype and Colo-
nial Discourse” Screen 24, no. 6 (1983): 18.
30Bhaba, “The Other Question,” 23.

definitive, but of the possible effects of 
reading diversely without being given 
other tools for self-reflection, self-in-
terrogation, or an analysis of how 
power and privilege continue to shape 
the landscape in which we learn and 
come to understand the world. 

Beyond being sentenced to read, 
youth were sentenced to write essays 
for each book they read. The reper-
cussions of this mandate can be felt 
in one youth’s published response to 
the sentence upon his completion of 
it. In the portions available through 
The New York Times, the youth re-
counts how little knowledge he had 
regarding the meaning and symbolism 
of a swastika, and how brief a por-
tion of his education had been spent 
discussing the Holocaust.31 In the ex-
cerpts from the essay published in the 
paper, the youth speaks to their own 
ignorance and desire for more knowl-
edge, personal guilt, and to a belief in 
the need for equality. As readers, we 
can believe that this is true while also 
asking what other options for expres-
sion would be available for youth in 
this context. Given the potential con-
sequences—being placed in a juvenile 
hall, being internationally reviled for 
an unapologetic response to what was 
socially, if not legally, considered to be 
a hate crime—of refusing to state a 
 reformed and more informed stand-
ing on racism and oppression, could 
the youth have made any other state-
ment? Empathy under compulsion, 
especially with material consequences 
that might send a youth in and out of 
juvenile detention and into adult jails 
(a pattern present in the school-to-
prison pipeline), is not equivalent to 
a transformative or restorative justice. 
Rather, it plays out a cycle of change 
that is individualized, forced, and 
does not allow for a process among 
community members around harm 
and addressing harm. The youth 

31Hauser, “Teenagers Who Vandalized.”
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sentenced to read may have gained a 
greater understanding of their own 
places within history (again, this 
continues to conflate the meaning of 
“Brown Power” and a swastika), but 
if they did not, there are not many 
options for them to say that this was 
not the case. That is, one youth’s 
testimony of individual growth and 
understanding under these circum-
stances is not a trustworthy testament 
of a successful route around the 
juvenile justice system. 

Reading as Punishment is 
Not Restorative Justice
Restorative justice involves all harmed 
in a continuing conversation with 
those who did the harm; seeking to 
address what has happened (trans-
formative justice goes beyond this, 
seeking to push against systemic forms 
of power and oppression instead of 
relying on an idea of returning to 
a point of equilibrium that existed 
before the harm occurred).32 While 
there are echoes in this case of some 
elements that might be found in a 
restorative justice process—for instance, 
the youth listened to a recording of a 
community elder who had attended 
the Ashburn Colored School—the 
role of the state in this process, and the 
possibility for consequences it yields if 
there is a failure among the youth to 
build an appropriate level of tolerance 
through their readings and cultural en-
gagements—means that this is, at best, 
a form of obligatory empathy. People 
can and do find a way to make mean-
ing no matter the circumstance they 
are given, and this is not to deny that 
youth may have built actual empathy 
and increased their levels of tolerance 

32M. Kay Harris, “Transformative Justice: The 
Transformation of Restorative Justice,” in 
Handbook of Restorative Justice: A Global Perspective, 
ed. Dennis Sullivan and Larry Tifft (New York: 
Routledge, 2006); Howard Zehr and Harry Mika, 
“Fundamental Concepts of Restorative Justice,” 
Contemporary Justice Review 1 (1998): 47-55.

for others through the project of read-
ing diversely. Rather, as the research on 
empathy shows, there is no guarantee 
that reading diversely, as an individual 
act, is a guarantee that individuals will 
gain compassion or act more sympa-
thetically in the world. It can instead, 
as critiques of colonialism and know-
ing the Other bring to the fore, feed 
into a cycle of privilege in which the 
already privileged read new informa-
tion through their fixed conceptions of 
the Other. The only consistent finding 
that research on reading and empathy 
shows is that lifelong reading and em-
pathy have some form of relationship 
to one another.

Whether or not being sentenced 
to read will lead to lifelong learning 
is yet to be seen. Given the impor-
tance of leisure reading presented by 
Sheldrick Ross et al., it seems likely 
that the effects of leisure and assigned 
reading differ greatly.33 Consider 
this—in a sentencing based on the 
viewed success of the Ashburn Col-
ored School sentence, Rueda went on 
to use a similar set of requirements. 
In this newer case, a Black youth 
had been threatened with a noose 
by another student. As part of the 
sentence given to the youth, who had 
made what we might understand as a 
direct and historically placed threat, 
librarians compiled a list of materi-
als, emphasizing, according to The 
New York Times, Marilyn Nelson’s A 
Wreath for Emmitt Till. In response 
to this selection, and in contrast to 
statements by some of other authors 
whose books were included on the 
lists in this new and the previous case, 
Nelson is quoted as stating—“I can’t 
say I’m pleased to know that my work 
is being inflicted as a punishment … 
Will kids punished by being made to 
read poetry ever read poetry again?”34

33Sheldrick Ross, McKechnie, and Rothbauer, 
Reading Still Matters.
34Hauser, “Teenagers Who Vandalized.”

Working for a Better World
Given the complexities and pitfalls of 
this exemplar case, how might librar-
ians who want to work toward social 
justice view their role? Obviously, 
there are dangerous precedents set by 
librarians who set their skills to align 
with programs of forced reading and 
identity development. Beyond those 
mentioned in this review, we might 
place a question posed by Rueda 
against the statements of a student at 
the Loudon School. Rueda asks “Is 
it going to change their (the youths’) 
perspective on swastikas if you put 
them in the juvenile center and locked 
them up?” A student from the school 
interrogates how and why some youth 
are afforded this sentence and others 
do not have the option—citing mass 
incarceration of African Americans and 
the relative economic privilege of all 
youth involved in the case.35 Here, the 
student and Rueda seem to agree on 
one  point—policing and incarcerat-
ing youth does not allow room for a 
situated understanding of how systems 
of control work through ignorance 
and knowledge to perpetuate existing 
structures of power. 

Librarians can act from this point 
of divergence. We can ensure that 
youth have the opportunity to access 
representative, diverse, meaningful 
materials in our own library collec-
tions. We can advocate for publishers 
to publish more and more varied and 
humanizing materials that include di-
verse characterizations. We can refuse 
that our work to address the harms 
of history becomes subverted into 
another form of punishment. Beyond 
all of this, we can work collectively to 
reflect on and address the faults of our 
own profession—its cultural Whiteness 
that affords more physical and material 
invitations to White youth and youth 
with economic advantages, its history 
of complicity with segregation, and 

35Each in Hauser, “Teenagers Who Vandalized.”
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its shyness of or disregard for criti-
cal theory. We can pursue our own 
education into how we might redis-
tribute the resources we have at our 
disposal to encourage a lifelong love of 
reading, and of reading diversely, not 
with an aim of reforming those we see 
as ignorant, but out of a belief in the 
beauty of the world and the possibili-
ties we hold in it together. This moves 
us beyond tolerance—a tense relation-
ship with the ascribed Other—and 
toward cultural and political shifts or 
ruptures that might bring about the 
change we seek.
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It seems that math books are not the 
only ones with problems in them. 
Ghost (Telgemeier)12 and The Con-

tinent (Drake)10 are both steeped
in controversies regarding cultural 
misappropriation. Do librarians keep 
those books on library shelves? Con-
versations surrounding the changing 
of the Laura Ingalls Wilder’s award to 
the Children’s Literature Legacy Award 
shed light on examples of misrepresen-
tation and white supremacy in Wilder’s 
books. Are librarians supposed to 
remove them from as well? What about 
libraries that received copies of When 
We Was Fierce (Candlewick)7 by e. E. 
Charlton-Trujillo that was eventually 
pulled by the publisher? Technically, 
the book does not exist. We have got 
authors such as Sherman Alexie, Jay 
Asher, James Dashner, Lemony Snicket, 
and Matt de la Peña who were named 
in the #MeToo movement. 

Material in public and school libraries 
becomes problematic when librari-
ans are not sure whether the books 
should remain in the collection because 
of some aspect of the content. I can 
remember fi nding a book in a school 
library once about Surtsey, an island just 
south of Iceland, which began forming 
in 1963 from a volcanic eruption. The 
book was fi lled with attractive full-col-
ored images that illustrated the island’s 
formation, but several of the book’s 
pages were out of order. To this day, I do 
not know what that librarian did with 
that book, but I do know this is a mild 
problem compared with having books 
that contain acknowledged homopho-
bic, racist, or misogynistic content. These 
books can create concern for librarians 
regardless of its appeal or literary merit. 

Cultural competency can give one 
the capacity to better evaluate items 

from a framework beyond one’s own 
experience. YALSA’s Cultural Compe-
tence Task Force (2014)14 defi ned cul-
tural competence as “as the recognition 
that each of us is shaped by our culture, 
and an appreciation of diverse cultural 
backgrounds through our interactions 
with others.” Recognizing the imper-
ative to serve all patrons, the American 
Library Association lists democracy, 
access, diversity, social responsibility, and 
the public good as its core values. These 
values both individually and collectively 
mandate librarians to “work effectively 
in cross-cultural situations.” This is 
important when librarians serve com-
munities whose culture is not like their 
own and it is even more important 
in libraries with monolithic cultures 
whether they be all White or all Afri-
can American. All children should be 
prepared to navigate the world around 
them. Cultural competence allows 
readers to approach literature from a 
more critical standpoint beyond merely 
literary merit. Cooke and Hill (2017)9

developed a rather extensive annotated 
resource list that librarians who serve 
children and youth can use to be better 
informed about how to effectively 
serve a diverse body of patrons. Build-
ing such a competency will inform 
librarians about the relevance of Long 
Way Down (Reynolds), Binti (Okora-
for), Dreaming in Indiana: Contemporary 
Native American Voices (Charleyboy and 
Leatherdale),8 Code Name Butter� y 
(Bsharat),6 Water in May (Williams),13

and The Poet X (Acevedo).1

I think deciding whether a prob-
lematic book belongs in a particular 
library can have a fairly straightforward 
solutions if the proper groundwork 
has been done. Indeed, choices must 
be made because to do nothing is to 
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do something. Inaction buys into the 
outdated concept of library neutrality.  
I also think rather than wondering 
what to do with the books that it is 
more important for librarians to ask 
themselves how the books ended up 
on their shelves in the fi rst place. How 
can librarians avoid acquiring so many 
problematic books? 

When both Sherman Alexie and Jay 
Asher were named in the #MeToo 
movement, there was suddenly an 
outpouring of women offering stories 
of misconduct and/or harassment from 
these men. They were relating events 
they had known about for months, if 
not years. While those who had been 
violated chose to remain silent because 
of fear, what about those who had 
witnessed the acts? What about those 
who knowingly invited these artists 
into their space; thus, deeming the 
person and their behavior acceptable? 
The complicity of silence empowered 
this behavior and tainted children’s 
literature by giving these men access to 
the bodies and minds of children and 
adults. #MeToo has given credibility to 
victims and it has also placed upon each 
of us the responsibility to ally with in-
jured parties rather than perpetrators by 
reporting what we see to the authori-
ties. Saying nothing and proceeding as 
if nothing happened spoke volumes. If 
more individuals in children’s pub-
lishing had spoken up, fewer librarians 
would have these problematic books 
on their shelves. Do the actions of these 
men, does their unethical behavior 
separate from their art? To borrow from 
Hannah Gadsby (Nannette, Nettfl ix 
2018)15 what if we were to take Alexie’s 
or Asher’s name off that work. Would it 
still be as popular? 

After a book is acquired, erroneous 
facts, the presence of racist ideology or 
technical printing errors can be dis-
covered leaving a librarian wondering 
what to do.  Librarians may have relied 
upon professional reviews, as is often 
required in collection development 

policies, but the reviewers may have 
focused so much on literary merit that 
they miss other key elements in the 
book. This leaves the onus of critical 
reading up to people from marginal-
ized groups who are not hired as pro-
fessional reviewers, but who critique 
books from a critical literacy stand-
point and post their reviews on social 
media sites. Their reviews are not 
always as timely as those from profes-
sional sources for a variety of reasons, 
and few libraries regard these reviews 
and valid sources for book selection.

Librarians just do not have time to 
read every single book and too often 
they do not have the cultural com-
petence to detect material that con-
tains elements that work against the 
concepts of diversity and inclusion. 

When librarians work in isolation, 
their skillset is limited. However, 
using their library community can 
extend the number of skills brought 
to the collection development pro-
cess and it can help create a collec-
tive sense of cultural competency 
for the library. Librarians should not 
make decisions in isolation partic-
ularly when these decisions refl ect 
the interests of the community they 
serve. It is critical to have meaning-
ful collection development plans that 
establish community-based selection 
committees that incorporate stake-
holders into the library’s vision and 
mission. 

Although When We Was Fierce was 
heavily criticized for its artificial 
language and representation of the 
African American community, it 
is actually a problem to libraries 
because the publisher opted to 
postpone publication within days 
of its anticipated release. In fact, the 
decision was so close that the dis-
tributors delivered advanced orders 
to libraries where many unaware 
librarians placed it on their shelves; 
217 libraries still have the item. In 
the meantime, it is considered a 
manuscript and should be shelved 
and cited as such. Does your library 
collect manuscripts?

Ghost and The Continent are ex-
amples of books that appear prob-
lematic to critical readers because 

of perceptions of misrepresentation 
and white supremacy in the text. 
The books were openly criticized in 
professional journals and on social 
media sites thus drawing attention 
to the conversation. Some voiced 
opinions about what was wrong with 
the books while others expected the 
authors to transform the text.  Others 
challenged the books. “A challenge 
is an attempt to remove or restrict 
materials, based up the objections of a 
person or group.” (ALA, 2018).2

These titles are representative of 
the thousands of children’s and youth 
books that are formally or infor-
mally challenged each year. The ALA 

Young adults, those most served by the 
collections, will have particular insights 
on how they view the books content and 
how they and their peers react to it.
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reports that about 5,800 books were 
 challenged from 1990-99 with the vast 
majority coming from within schools 
(4,100) while parents were the most 
frequent initiators. Just under 400 titles
were challenged on the grounds of 
containing anti-ethnic, culturally in-
sensitive, or racist material; while over 
2,700 were challenged for offensive 
language or for being sexually explicit. 

However, what do we do when we 
realize we have a problematic book, 
one that is heavily criticized but neither 
formally challenged and nor banned 
by local jurisdictions? What do we do 
when we know we cannot remove 
the books based solely upon claims of 
foul play?  This arbitrary act would be 
censorship. To decide whether we can 
or should remove it, we to turn to our 
collection development plan and our 
selection committee. If the plan has a 
clause requiring the development of a 
collection that is diverse and inclusive 
then, the committee will have guide-
lines in deciding what to do with the 
book. The ALA (2018)3 states quite 
simply “Library collections must rep-
resent the diversity of people and ideas 
in our society.” 

Perhaps teachers on the commit-
tee know that the book in question 
will be an important teaching tool, 
or someone who is a member of the 
community offended by the book may 
have insights into the representation 
presented and they will be able to 
identify how the book fails to meet 
the agreed upon specifi cations for 
your collection. Young adults, those 
most served by the collections, will 
have particular insights on how they 
view the books content and how they 
and their peers react to it.  Having 
their input when the plan is created 
and again when it is implemented will 
help librarians build trust with the 
community they serve and will make 
the library an important community 
institution. Librarians are often seen 
as leaders who guide this process and, 

for this reason, they should consider 
thoughts and opinions from commu-
nity members because of the expertise 
they will bring to the discussion. Hav-
ing a well written, community-sup-
ported collection development plan is 
key in deciding whether a book that 
has become problematic continues to 
fi t into your collection.

The committee should be formu-
lated to assist the librarian in selection 
materials. They should be working to 
improve their cultural competency 
and this knowledge should be shared 
with the group. Cultural competency 
is ever evolving and deepening. As an 
expert, the librarian should be able to 
locate selection tools that will provide 
books to counter problematic narra-
tives or even to fi nd material to help 
educators teach the texts it with all 
children in mind.

Technology continues to make it 
easy to disperse information about 
individuals, books and situations that 
affect what we have in our libraries. 
It can connect us with resources and 
individuals outside our local commu-
nity that can supply information that 
helps build a solid collection. Online 
networking via ALA Connect, Twit-
ter, blogs, and Facebook can provide 
information that reviewers miss and 
this can alleviate some of the prob-
lematic purchases.

 There is a burden on librarians 
to be diligent, consistent, and wise 
as well as to be ethical in decisions 
made regarding the acquisition of 
library materials. However, the burden 
lessens when we collaborate with 
our communities. “Librarians have an 
obligation to protect library collec-
tions from removal of content based 
on personal bias or prejudice.” (ALA, 
2018).5 Do not let the burden of con-
sideration be yours alone. Strengthen 
your library’s ties to the community; it 
serves by incorporating their com-
petence into your collection devel-
opment practices. Working through 

issues with stakeholders can insure 
that decisions are reached regarding 
problematic books that meet the 
litmus test of your library’s collection 
development plan.

 For help in preparing a collection de-
velopment plan, see the ALA’s Guide-
lines for the Development and Imple-
mentation of Policies, Regulations and 
Procedures Affecting Access to Library 
Materials, Services, and Facilities.4
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Plus

YALSA has released its new 
report, Transforming Li-
brary Services for and with 
Teens Through Continuing 
Education (CE). 

The report is the result of a 
year-long national forum that 
took place from June 1, 2017 

to May 31, 2018, and was hosted in 
partnership with the Chief Officers of 
State Library Agencies (COSLA) and 
generously funded by the Institute of 
Museum and Library Services (IMLS). 

The project brought together state 
library agency (SLA) chief officers, 
youth consultants, library practitioners 
and others to discuss the challenges, 

opportunities, and recommendations 
for improving CE for library staff to 
aid them in transforming teen services. 
These discussions took place both 
in-person and virtually and resulted 
in the following overarching recom-
mendations to help improve the CE 
landscape for serving teens through 
libraries:
1. Commit to CE that promotes 

deeper learning  
2. Connect with others to provide a 

richer learning experience 
3. Create an organizational culture 

that prioritizes staff learning   
4. Embrace effective models for CE

Access the full report and executive 
summary at https://tinyurl.com/YAL-
SA-TransformingthruCE

Volunteer for a Short-term 
Jury or Taskforce
Todd Krueger, YALSA President-Elect, 
is seeking volunteers for the following 
member groups.

Member Award Juries
•	 Conference Scholarships Award Jury
•	 BWI Collection Development 

Award
•	 Frances Henne Award Jury
•	 Great Books Giveaway Jury
•	 Innovation Award Jury
•	 MAE Best Literacies Program 

Award Jury
•	 Volunteer of the Year Award Jury
•	 Writing Award Jury

These juries will work virtually from 
Nov. 1st through January 31st.

Taskforces
•	 2019 Annual Conference  

Marketing & Local Arrangements 
Taskforce (6 months, starting Jan. 1)

•	 2019 Midwinter Marketing &  
Local Arrangements Taskforce  
(6 months, starting Sept. 1)

•	 Board Development Committee 
(starts Jan. 1) 

•	 Legislative Advocacy Taskforce  
(6 months, starting Dec. 1)

•	 2019 Teen Summit Taskforce  
(starts Dec. 1)

•	 2019 Symposium Planning Task-
force (7 months, starting Dec. 1)

Learn more about the work of these 
groups at www.ala.org/yalsa/work-
ingwithyalsa/yalsacommittee and 
fill out the Committee Volunteer 
Form by no later than Aug. 1: www.
ala.org/yalsa/aboutyalsa/yalsahand-
book#form

New YALSA Position Paper: 
The Value of Continuous 
Teen Services 
All teens have the capacity to learn, 
grow, and develop into knowledge-
able, caring, and contributing adults, 
but to do this they must have access 
to the very best services and programs 
school and public libraries can offer 
all year long. Read our new position 
paper and learn about the value of 
continuous teen services and how you 
can address it at your school or public 
library. 

Celebrate Teen Read Week™ 
with the theme, “It’s Writ-
ten in the Stars…READ!” 
Teen Read Week 2018 will be cele-
brated October 8-13 with the theme, 
“It’s Written in the Stars…READ!”. 
If you haven’t already, visit and 
join the free Teen Read Week site 
at www.ala.org/teenread for great 
planning and publicity resources! You 
can also purchase official Teen Read 
Week products such as posters, book-
marks, and more at www.alastore.ala.
org/trw

Teens’ Top Ten Voting Starts 
August 15
Teens’ Top Ten voting starts  
August 15 and ends October 13  
(the last day of Teen Read Week™). 
Teens aged 12-18 are eligible to  
vote for their favorite titles from the 
list of 25 nominees. A list of the nom-
inees can be found at www.ala.org/

New YALSA 
Report: 
Transforming 
Library 
Services for 
and with 
Teens Through 
Continuing 
Education 
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teenstopten. Encourage the teens in 
your community to read as many 
nominees as they can so they’re ready 
for the vote! The “top ten” titles with 
the most votes will become the offi-
cial 2018 Teens’ Top Ten titles and will 
be announced online the week after 
Teen Read Week. 

Symposium Early  
Bird Registration Ends  
Sept. 15! 
Have you registered for our 2018 
YA Services Symposium yet? This 
year, it takes place November 2-4 in 
Salt Lake City, UT with the theme: 
Zeroing In: Focusing on Teen Needs. 
Register early and become a YALSA/
ALA member for the best rates (the 
cost of joining and then registering 
is equal to the non-YALSA/ALA 
registration rate). Book your hotel 
before early to ensure availability as 
they have sold out in previous years. 
Learn more and view the prelim-
inary schedule at http://www.ala.
org/yalsa/yasymposium. 

New YALSA Project, Trans-
forming Teen Services: A 
Train the Trainer Approach 
YALSA, in partnership with the Chief 
Officers of State Library Agencies 
(COSLA), will implement a new 
project, Transforming Teen Services: 
A Train the Trainer Approach from 
July 1, 2018 through June 30, 2021. 
The three-year project is generously 
funded by a grant from the Institute of 
Museum and Library Services.

The project will bring together state 
library agency (SLA) youth consultants 
and frontline library staff from each U.S. 
state/territory for a robust training 
program that aims to help them build 
connected learning (CL), computer 
science (CS), cultural competence and 
other skills so they can better serve 
and meet the learning needs of youth 
in their communities. Training will be 
approached through a CL framework, 
which will enable library staff to plan 
and deliver programs regardless of the 
technology available at their library, and 
their level of CS-specific skills.

After a pilot session, the project will 
train 55 state library agency (SLA) staff 
and 55 frontline library staff members 
to deliver continuing education (CE) 
to other library staff in their state, 
who will in turn provide programs 
and services for/with youth, especially 
underrepresented youth. The initial 
train the trainer (TTT) training will 
take place via in-person and online 
sessions in Years 1 and 2. Following 
these sessions, each of the 110 TTT 
cohort members will then plan, imple-
ment and evaluate at least five training 
sessions in their state.

During the course of the project, 
 various resources such free webi-
nars and e-courses will be available 
to the library community, along with 
a report, Trainer’s Facilitation Guide 
and Teen Programming Guidebook 
focused on CL, CS, and other  
activities at the conclusion of the 
project.

To learn more about the proj-
ect, please visit www.ala.org/yalsa/
train-trainer-project 

A PROJECT OF THE AFTERSCHOOL ALLIANCE

YOU’RE 
INVITED!

October 25, 2018

Libraries are a huge 
resource for kids after 
school.  Showcase your 
offerings during Lights 
On Afterschool, the 
nation’s celebration of 
afterschool programs!

www.3to6.co/lightson | 
#LightsOnAfterschool 
on Twitter
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Atlantic Publishing is a new leader in the young adult 
nonfiction book market. All of our young adult titles align with state 
and national common core standards and are equipped with a 
Lexile measurement, making it easy for you to place orders based 
on age requirements and need. Our youthful, yet experienced 
writers and editors are in-tune with what captures the interest of 
teens. These action-packed and easy-to-read books are sure to 
stimulate any young reader’s short attention span. The pages are 
full of humor and fast facts that showcase the interesting details 
about the historical subject at hand. We are excited to offer a 
PDF sample of any book you’d like to delve in to.

Career
Reading Level: 9 - 10 

Interest Level: 7 - 12 +
6" x 9"•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section•Index•Glossary

Fast Cash: The Young Adult’s Guide to Detailing 
Cars, Boats, & RVs
Paperback: 9781620231692
e-Book: 9781620231708
Library Binding: 9781620232354

Fast Cash: The Young Adult’s Guide to Pet 
Sitting & Walking
Paperback: 9781620231678
e-Book: 9781620231685
Library Binding: 9781620232347

So You Want to Be a Commercial Airline Pilot: 
Here’s the Info You Need
Paperback: 9781620232095
e-Book: 9781620232101
Library Binding: 9781620232521

So You Want to Be a Fashion Designer:  
Here’s the Info You Need
Paperback: 9781620232057
e-Book: 9781620232064
Library Binding: 9781620232507

So You Want to Be a Real Estate Agent:  
How to Pass Your State License Exam
Paperback: 9781620232118
e-Book: 9781620232125
Library Binding: 9781620232538

So You Want to Join the Music Industry:  
Here’s the Info You Need
Paperback: 9781620232033
e-Book: 9781620232040
Library Binding: 9781620232583

So You Want to Join the U.S. Peace Corps: 
Here’s the Info You Need
Paperback: 9781620232071
e-Book: 9781620232088
Library Binding: 9781620232514

The Young Adult’s Guide to Being a Great 
Waiter and Waitress: Everything You Need to 
Know to Earn Better Tips
Paperback: 9781601389916
e-Book: 9781620230022
Library Binding: 9781620233320 

The Young Adult’s Survival Guide to Interviews: 
Finding the Job and Nailing the Interview
Paperback: 9781601389909
e-Book: 9781620230015
Library Binding: 9781620233276

College Life
Reading Level: 11-12 

Interest Level: 10 - 12 +
6” x 9”•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section Index•Glossary

Healthy Cooking & Nutrition for College 
Students: How Not to Gain the Freshman 15
Paperback: 9781620231593
e-Book: 9781620231609
Library Binding: 9781620232552

College Study Hacks: 101 Ways to Study Easier 
and Faster
Paperback: 9781620231913
e-Book: 9781620231920
Library Binding: 9781620232446

I’m Off to College: Now What? A Step-by-Step 
Guide to Surviving the First Year
Paperback: 9781620231975
e-Book: 9781620231982
Library Binding: 9781620232477

So You Want to Go to Graduate School:  
A Step-by-Step Guide to Getting Accepted
Paperback: 9781620231999
e-Book: 9781620232002
Library Binding: 9781620232484

I’m Applying to College: Now What? A Step- 
by-Step Guide to Writing Applications & Essays
Paperback: 9781620231951
e-Book: 9781620231968
Library Binding: 9781620232460

The College Student’s Guide to Research Papers: 
101 Ways to Make Your Work Stand Out
Paperback: 9781620231852
e-Book: 9781620231869
Library Binding: 9781620232415

College Study Hacks: 101 Ways to Score Higher 
on Your SAT Reasoning Exam
Paperback: 9781620230626
e-Book: 9781620230787
Library Binding: 9781620232439

The Young Adult’s Guide to Surviving Dorm Life: 
Skills & Strategies for Handling Roommates
Paperback: 9781620232019
e-Book: 9781620232026
Library Binding: 9781620232491

The Young Adult’s Guide to Graduating College 
Debt-Free: Skills and Strategies
Paperback: 9781620231937
e-Book: 9781620231944
Library Binding: 9781620232453

Education
Reading Level: 9-10 

Interest Level: 7 - 12 +
6” x 9”•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section•Index•Glossary

The Young Adult’s Guide to Public Speaking: 
Tips, Tricks & Expert Advice for Delivering a 
Great Speech without Being Nervous
Paperback: 9781601389848
e-Book: 9781601389954
Library Binding: 9781620233139

I Didn’t Learn That in High School: 199 Facts 
About Being a U.S. Citizen
Paperback: 9781620231753
e-Book: 9781620231760
Library Binding: 9781620232569

The Young Adult’s Guide to Neuro-Linguistic 
Programming: A Step by Step Guide to Using 
NLP to Enhance Your Life
Paperback: 9781620231838
e-Book: 9781620231845
Library Binding: 9781620232408

The High School Student’s Guide to Research 
Papers: 101 Ways to Make Your Work Stand Out
Paperback: 9781620231876
e-Book: 9781620231883
Library Binding: 9781620232422

The Young Adult’s Guide to Stop Bullying: 
Understanding Bullies and Their Actions
Paperback: 9781601389886
e-Book: 9781601389992
Library Binding: 9781620233283

The Young Adult’s Guide to Robert’s Rules of 
Order: How to Run Meetings for Your Club or 
Organization
Paperback: 9781620231715
e-Book: 9781620231722
Library Binding: 9781620232361

I Didn’t Learn That in High School: 199 Facts 
About Credit Scores
Paperback: 9781620231739
e-Book: 9781620231746
Library Binding: 9781620232576

Finance
Reading Level: 9-10 

Interest Level: 7 - 12 +
6” x 9”•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section Index•Glossary

The Young Adult’s Guide to Starting a Small 
Business: 101 Ideas for Earning Cash on Your 
Own Terms
Paperback: 9781620231616
e-Book: 9781620231623
Library Binding: 9781620232316

The Young Adult’s Guide to Identity Theft:  
A Step-by-Step Guide to Stopping Scammers
Paperback: 9781620231791
e-Book: 9781620231807
Library Binding: 9781620232385

The Young Adult’s Guide to School Fundraising 
101: Fun & Easy Ideas for Small Events
Paperback: 9781620231630
e-Book: 9781620231647
Library Binding: 9781620232323

So Your Parent is a Veteran: A Step-by-Step 
Guide to Reaping the Financial Benefits
Paperback: 9781620231814
e-Book: 9781620231821
Library Binding: 9781620232392

The Young Adult’s Guide to School Fundraising 
101: Fun & Easy Ideas for Big Events
Paperback: 9781620231654
e-Book: 9781620231661
Library Binding: 9781620232330

The Young Adult’s Guide to Selling Your Art, 
Music, Writing, Photography, & Crafts Online: 
Turn Your Hobby into Cash
Paperback: 9781620231777
e-Book: 9781620231784
Library Binding: 9781620232378

Historical Anniversary
Reading Level: 9-10 

Interest Level: 7 - 12 +
6” x 9”•180 pages•Perfectbound•Photographs 
Author Biography•Index•Additional Information 

Section•Bibliography•Timeline•Sidebars and Fast 
Facts•Introductory Material•Glossary

This historical anniversary series brings to life the images 
teens see on the news. When landmark anniversaries 
approach, we have the accompanying book you need to 
tie everything together. These vibrant, conversational 
books appeal to teens in a way that standard history 
books don’t. With narrative prose that reads like a fiction 
thriller, this series is sure to liven up dated events for 
every young adult.

Events That Changed the Course of History:  
The Story of the WWI Armistice 100 Years 
Later
Paperback: 9781620234204
e-Book: 9781620234211
Library Binding: 9781620234198

People Who Changed the Course of History:  
The Story of Leonardo da Vinci 500 Years  
Later
Paperback: 9781620234259
e-Book: 9781620234266
Library Binding: 9781620234242

People Who Changed the Course of History: 
The Story of Nelson Mandela 100 Years After 
His Birth
Paperback: 9781620234464
e-Book: 9781620234488
Library Binding: 9781620234501

Things That Changed the Course of History: The 
Story of the Invention of the Typewriter 150 
Years Later
Paperback: 9781620234068
e-Book: 9781620234075
Library Binding: 9781620234051

Events That Changed the Course of History:  
The Story Illinois Becoming a State 200 Years 
Later
Paperback: 9781620234099
e-Book: 9781620234105
Library Binding: 9781620234082

People Who Changed the Course of History:  
The Story of Karl Marx 200 Years After His 
Birth
Paperback: 9781620234174
e-Book: 9781620234181
Library Binding: 9781620234167

People Who Changed the Course of History:  
The Story of Martin Luther King, Jr.'s 
Assassination 50 Years Later
Paperback: 9781620234457
e-Book: 9781620234471
Library Binding: 9781620234495

Lifestyle
Reading Level: 9-10 

Interest Level: 7 - 12 +
6” x 9”•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section•Index•Glossary

The Young Adult’s Guide to Dream Interpretation: 
Learn What Your Dreams Mean
Paperback: 9781601389824
e-Book: 9781601389930
Library Binding: 9781620233245

The Young Adult’s Guide to Communication: 
Learn to Start a Conversation with Anyone in 
30 Seconds or Less
Paperback: 9781601389831
e-Book: 9781601389947
Library Binding: 9781620233337

The Young Adult’s Long-Distance Relationship 
Survival Guide: Tips, Tricks & Expert Advice for 
Being Apart and Staying Happy
Paperback: 9781601389862
e-Book: 9781601389978
Library Binding: 9781620233351

Every Young Adult’s Breakup Survival Guide: 
Tips, Tricks & Expert Advice for Recovering
Paperback: 9781601389855
e-Book: 9781601389961
Library Binding: 9781620233177

The Young Adult’s Guide to Meditation: Easy 
Techniques that Reduce Stress and Relieve 
Anger, Anxiety & Depression
Paperback: 9781601389879
e-Book: 9781601389985
Library Binding: 9781620233344

The Young Adult’s Guide to Saying No:  
The Complete Guide to Building Confidence  
and Finding Your Assertive Voice
Paperback: 9781601389893
e-Book: 9781620230008
Library Binding: 9781620233269

Writing
Reading Level: 9-10 

Interest Level: 7 - 12 +
6” x 9”•200 - 288 pages•Perfectbound 

Introductory Material•Color Photographs•Sidebars 
Author Biography•Bibliography•Additional 

Information Section•Index•Glossary

The Young Adult’s Guide to Flawless Writing: 
Essential Explanations, Examples, and Exercises
Paperback: 9781601389817
e-Book: 9781601389923
Library Binding: 9781620233238

So You Want to Start a Blog: A Step-by-Step 
Guide to Starting a Fun & Profitable Blog
Paperback: 9781620232170
e-Book: 9781620232187
Library Binding: 9781620232309

So You Want to Publish Your Own Book & 
E-Book: A Step-by-Step Guide to Fun & 
Profitable Publishing
Paperback: 9781620232194
e-Book: 9781620232200
Library Binding: 9781620232545

So You Want to Write a Children’s Book:  
A Step-by-Step Guide to Writing and Publishing 
for Kids
Paperback: 9781620232132
e-Book: 9781620232149
Library Binding: 9781620232293

So You Want to Write a Screenplay:  
A Step-by-Step Guide to Writing for Film, 
Video, and Television
Paperback: 9781620232156
e-Book: 9781620232163
Library Binding: 9781620232590

Paperback and e-Book: $19.95•Library Binding: $34.95



Monthly interactive webinars on timely topics.  
Presented by experts and commercial free. 

FREE
E-Learning
just for Members

Live webinars are available 
exclusively to members as a 
free member benefit the third 
Thursday of each month.

Learn more at  
www.ala.org/yalsa/webinars

Webinars available 24/7: 
All archived webinars are free for 
members and available after the 
live presentation via the Members 
Only section of the YALSA website 
at tinyurl.com/yalsamembersonly.

Make your  
YALSA membership  
work for you!

http://www.ala.org/yalsa/webinars


DISNEYBOOKS.COM

978-1-4847-6821-1  $17.99

978-1-4847-9062-5  $17.99 

978-1-4847-6763-4  $18.99 

978-1-4847-3252-6  $17.99 

Bring �  Summer,ggggggggggg ���������������������������������� SSSSSSSSS
Bring �  Bꝏ ks!

http://www.disneybooks.com
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