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Masthead

Think about the varied activities 
you participated in over the past 
24 hours. How many of them 

do you think helped you to learn 
something new or expand your way of 
thinking in some way? As I write this 
column and think about my own past 
24 hours, I’d say that within that block 
of time at least 25 percent of what I 
did—and I think actually more—in-
cluded some type of learning. Besides 
sitting in on a webinar, explicitly a 
learning experience, there were also 
many less formal instances: scanning 
Twitter posts (some of which led to 
follow-up searches), reading a couple 
of journal articles, phone conversations 
with colleagues, and watching a docu-
mentary about the Liberty department 
store in London. All of these gave me 
new information and/or knowledge 
I can use professionally, and even the 
documentary, which was originally 
meant as entertainment, gave me 
some new ideas for the teen learning 
work I do.

In reality, most of us, teens as well 
as adults, are steeped in learning for a 
good portion of each day. It obviously 
happens during library programs, from 
a program focused on using digital 
tools to a program about college prep. 

It also happens when teens interact 
on their own with library resources, 
whether those available in in the 
library, those digitally accessible, or 
those out in the community.

This issue of YALS takes a close 
look at all of the different ways learn-
ing is central to the work of school 
and public libraries, and how this 
learning is being supported, inside 
and outside of library facilities. One 
great example of this is the work that 
Darcy Coffta at Berwick Academy in 
Maine is doing with staff and students 
as a part of the school’s Innovation 
Center. You will also see this learning 
focus when you read our interview 
with Shannon Peterson, from the 
Kitsap Regional Library System. Her 
organization’s IMLS-funded project 
supports staff learning so they in turn 
can provide high-quality STEM-based 
programs for youth in their commu-
nities.

Continuous learning by staff is key 
to success in supporting teens in the 
community. Kate McNair from the 
Johnson County Library provides 
readers with good ideas for building 
and sustaining a learning community

(continued on page 5)
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Candice Mack

The focus of this issue of YALS is 
libraries and learning. It may not 
sound like a revolutionary topic, 

but it does give us an opportunity to 
stop and think about what we do, how 
we do it, and how we talk about the 
role of libraries in learning. Tradition-
ally, library staff have spent their time 
talking about the physical items in 
libraries that facilitate the learning—
the tools or “stuff.” At fi rst that was 
books, but then more stuff was added 
to libraries, including periodicals, fi lms, 
audiobooks, databases, and so on. The 
latest wave of stuff has included 3D 
printers and laser cutters.

But we do ourselves and our libraries 
a disservice when we only talk about 
learning in terms of all of this stuff. 
Sooner or later the stuff goes out of 
fashion and we are left with tools that 
no longer resonate with our community. 
Instead of focusing on the stuff that is 
used in learning, we should be talking 
about the learning itself. Think of how 
dramatically the conversation changes 
when instead of saying, “I bought a 3D 
printer for the library,” we say, “the teens 
in our community need help preparing 
for 21st-century careers, so the library is 
providing hands-on workshops so teens 
can use the latest digital tools to create 

something that supports their school-
work or hobby.”

Focusing on the stuff can also create 
false barriers for us. More than once 
I’ve attended a library conference and 
heard, “I’d love to have a makerspace 
in my library, but we can’t afford all 
of that technology.” But the maker 
movement isn’t about the stuff; it’s 
about enabling people to build the 
knowledge and skills they need to 
pursue their passions. We are helping 
them learn by doing, and that doesn’t 
have to be an expensive concept.

Supporting making via your library 
is achievable and does not require a 
big budget. Libraries are successfully 
supporting the maker movement 
with maker carts, maker backpacks 
that patrons can check out, “junk” 
disassembling and pop-up makerspaces 
that move from library to library. You 
can do it, too! Leverage community 
resources and experts and get going! 
And don’t forget that YALSA has a 
free “Making in the Library Toolkit” 
available at http://ow.ly/XHH18.

To further explore this issue of how 
we think and talk about learning 
through libraries, read the interview

(continued on page 10)
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HIGHLIGHT

In Boston, the Board met all Friday 
afternoon and Saturday with Eric 
Meade and Les Wallace. Les is the 

president of Signature Resources, 
Inc., and has worked with over 300 
boards to implement positive change. 
The Board looked at the draft plan-
ning matrix that Eric created from 
Executive Committee, YALSA staff, 
and YALSA member activities in 
Portland and delved into some heavy 
discussions. A good deal of time at 
these meetings was spent on informa-
tion gathering—what staff time and 
resources are currently being spent 
on what YALSA activities? What is 
working well and what isn’t? How can 
we move YALSA members to be more 
future-focused in their library, espe-
cially when they aren’t in a leadership 

position or are the one-hit wonders in 
their small library? It was an exhaust-
ing but invigorating Friday and Satur-
day—Board members defi nitely had 
their thinking caps on as they worked 
to incorporate the needs of teens and 
YALSA members.

With the help of large sticky notes, 
small groups, and lots of brainstorm-
ing, the Board identifi ed the following 
priorities as opportunities to advance 
the ideas expressed in the “Future of 
Library Services for and with Teens: A 
Call to Action” report: 
• promotion of cultural compe-

tency in the fi eld of teen library 
services

• advocacy to policy makers at all 
levels to increase support for teen 
library services

It’s an exciting time for YALSA!  In December, the 
YALSA Board held its monthly informal call, and 
was joined by Eric Meade from the Whole Mind 

Strategy Group. Whole Mind is helping YALSA cre-
ate a three-year organizational plan that includes an 
intended impact statement, theory of change, out-
comes, an implementation strategy, and a learning 
plan.  YALSA’s Board of Directors, staff, and some 
YALSA members worked with Eric in Portland on 
Nov. 8-9, after the YA Services Symposium.  De-
cember’s conference call was the fi rst time that the 
entire YALSA Board talked with Eric and it was 
energizing!  The goal of the call was to set the or-
ganizational planning agenda for Midwinter, and we 
succeeded!  

YALSA 
Organiza tional 

Planning 
Update

Sarah Hill

The latest 
on YALSA’s 

organizational 
plan process and 
how you can get 

involved
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• partner and funder develop-
ment to increase YALSA’s capacity 
to provide services and resources to 
its members

• continuing education offerings 
to bring about transformation of 
teen library services

• leadership development for 
library staff working for and with 
teens

• expansion of relationships and 
membership at the state level to 
increase support of library staff 
throughout the U.S.

The small groups came up with a 
rough draft of three-year impacts, 
strategies, and activities for each pri-
ority area, and this information was 
incorporated into a draft three-year 
organizational plan. 

In early February, Board members 
divided into small groups again and 
met online to dig deeper into the 
impacts, strategies, and activities for 

the next three years. These discussions 
included looking at what fi nancial, 
human, and organizational resources 
would be required for each strategy 
and activity.

On Feb. 11, the Board participated 
in another monthly planning call, 
with Eric Meade listening in.  The 
small groups presented their work, and 
questions and comments were made 
by other Board members. Over the 
next week, Board members continued 
to comment and critique the activi-
ties, strategies, and three-year-impacts, 
and Eric put together another draft 
document. Next, the Board will tackle 
the organization’s mission and vision 
statements, to make sure they are fu-
ture-ready and focused on teens.

This spring we plan to have the goal 
areas and related activities fi nalized 
and approved as the Board continues 
to work in stages on fi nalizing and 
approving other portions of the plan 

including the mission and vision, the 
intended impact statement, the theory 
of change, and the learning agenda.

There will be a session at the ALA 
Annual Conference in Orlando about 
the strategic plan and we hope to see 
you there!  You can also share your 
thoughts online at https://www.
surveymonkey.com/r/R7MMRSG. 
As always, feel free to contact Presi-
dent Candice Mack (candice.yalsa@
gmail.com) or me (gsarahlibrarian@
gmail.com) to discuss the future of 
the organization.  Don’t forget to look 
for regular strategic planning updates 
on the YALSAblog at http://yalsa.ala.
org/blog/?s=strategic+planning. 

FROM THE EDITOR 
(continued from page 2)

among library staff. Effective measure-
ment of learning is very important, for 
our own guidance, not to mention for 
our administrators and funders; in Sara 
Ryan’s article you’ll fi nd out about a 
tool she developed to better understand 
the impact her library’s programs have 
on the teens served.

The YALSA Board has learned a 
lot over the past several months as 
they worked on the association’s 
new organizational plan. Sarah Hill, 
YALSA’s President-Elect, discusses 
this work in her article, “The YALSA 
Organizational Plan: An Update.” In 

the Highlight section, you will also 
fi nd a list of titles that won awards or 
were named as a top ten by YALSA 
at the Youth Media Awards in January. 
Make sure to also check out Sandra 
Hughes-Hassell’s article that discusses 
how these resources are useful for 
encouraging teen interaction with 
materials, each other, and library 
programs.

It’s been a decade since the last 
YALS redesign, and with this issue, 
I’m thrilled to unveil the journal’s 
new look and feel. You’ll notice a new 
layout for the columns and articles, 

and a few new sections, including 
 Research Roundup and the YALS
Interview. This renewal coincides with 
the integration of the YALSAblog and 
YALS. You can now fi nd information 
about YALS and YALSAblog content 
all in one place: http://yalsa.ala.org/
blog.

I trust you’ll learn something new in 
this issue that you can apply in your 
work with teens, and as a result, do an 
even better job helping your audience 
gain the skills and knowledge they 
need to be successful in all aspects of 
their lives. 

Sarah Hill is the President-Elect of YALSA  
and the Information Services Librarian at 
Lake Land College in Illinois.
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HIGHLIGHT

F or me, however, the magic truly 
happens when youth interact 
with the award winning titles, 

including those on the selected book 
lists such as YALSA’s Best Fiction for 
Young Adults or Great Graphic Novels 
for Teens.  I have purposely chosen 
to use the word interact as opposed to 
read for a number of reasons. 

First, the act of reading itself is a dy-
namic transaction between the reader 
and the text2.  As reader-response 
theorists point out, the meaning of 
any text does not lie in the work itself. 
Instead the meaning is dependent on 
what the individual reader brings to 
the interaction—their background 
knowledge and experiences, their 
beliefs, their culture, their purpose for 
reading3, 4. The magic happens as the 
reader and the text continuously act 
and are acted on each other. 

Second, reading is a social activity—
it involves interacting with others.  
Many teen readers enjoy exchanging 
book recommendations, discussing 

their favorite book characters or plot 
lines with other teens or adults, and 
engaging in conversations with their 
favorite authors.  As Fuller & Sedo 
point out, “21st-century readers...are 
adept at fi nding resources related to 
books through the connections they 
make with each other. Such connections 
are brokered through readers’ partici-
pation in various forms of shared lei-
sure reading,5” including participation 
in face-to-face communities of readers 
(think book clubs or One Book, One 
Community  programs), but also 
posting on Instagram, Goodreads, or 
YouTube, following their favorite 
author’s blog or Twitter account, or 
using smartphone apps to log and 
share what they have read.  The magic 
happens as youth share their responses 
to the texts—whether those be emo-
tions, associations, memories, images, 
or ideas6—within a community of 
readers.

Finally, reading can empower teens 
to interact with and on the world. 

The excitement surrounding the American 
Library Association Youth Media Awards 
(YMAs) is almost palpable.  Standing before an 

audience of over 2,000 eager conference attendees,  
the committee chairs, division presidents, and other 
dignitaries “unveil the next classics in children’s and 
young adult literature and media1.” Thousands more 
onlookers join the event virtually, either following the 
live webcast or the Twitter hashtag.  Some describe 
being part of the festivity—being surrounded by all of 
the energy and anticipation—as a magical experience. 

The Real 
Magic of the 
Youth Media 

Awards

Sandra Hughes-Hassell

Awards and lists 
are a great way 

to provide teens 
with opportunities 

to interact with 
text, library sta� , 

and each other.
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This is especially true when teens read 
through a critical literacy lens—a lens 
that encourages readers “to interro-
gate societal issues and institutions 
like family, poverty, education, equity, 
and equality in order to critique the 
structures that serve as norms as well 
as to demonstrate how these norms 
are not experienced by all members of 
society.7” Books like this year’s Printz 
Honor book, Out of Darkness by Ashley 
Hope Pérez, Alex winner Between the 
World and Me by Ta-Nehisi Coates, 
and Morris winner Simon vs. the Homo 
Sapiens Agenda by Becky Albertalli can 
serve as catalysts for teens to not only 
consider societal norms and institutions 
that oppress, but to begin to challenge 
them. The magic happens when teens 
not only recognize, but also interact 
with others to respond to and redress 
biases, discrimination, and inequity8.

The magic can remain untapped, 
however, without the efforts of library 
staff working with teens. Teen library 
staff can play a role in facilitating 

each kind of interaction. 
Through reader’s advi-
sory activities, library staff 
can introduce teens to 
the award winning titles, 
helping them not only 
fi nd books that speak to 
their experiences, but to 
discover books that allow 
them to understand the 
lived experience of indi-
viduals and communities 
that differ from their 
own.  Library staff can 
help teens form rela-

tionships with others who share their 
passions for a particular genre, author, 
format, or writing style; they can 
connect teens with authors, illustrators, 
publishers, and even literary critics. 
Staff can also develop library programs 
that provide youth with opportunities 
to use their voices to engage with the 
world, to educate other youth, and to 
critique and challenge the systems of 
oppression and inequity that impact 
and continue to be reproduced in 
American society. 

The magic, thus for me, isn’t in the 
YMA award ceremony, or the award 
lists, but in the continued power award 
winning titles have to affect teen 
lives—far beyond each January. 
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HIGHLIGHT

A full list of YALSA award 
winners and the top 10 lists 
for each of the association’s 

selected lists.

Awards

ALEX Award

• All Involved by Ryan Gattis. Ecco, 
an imprint of HarperCollins 
Publishers.

• Between the World and Me by 
Ta-Nehisi Coates. Spiegel and 
Grau, an imprint of Random 
House, a division of Penguin 
Random House LLC.

• Bones & All by Camille DeAngelis. 
St. Martin’s Press.

• Futuristic Violence and Fancy Suits
by David Wong. Thomas Dunne 
Books, an imprint of St. Martin’s 
Press.

• Girl at War by Sara Nović . Random 
House, an imprint and division of 
Penguin Random House LLC.

• Half the World by Joe Abercrombie. 
Del Rey, an imprint of Random 
House, a division of Random 
House LLC, a Penguin Random 
House Company.

• Humans of New York: Stories by 
Brandon Stanton. St. Martin’s Press.

• Sacred Heart by Liz Suburbia. Fanta-
graphics Books Inc.

• Undocumented: A Dominican Boy’s 
Odyssey from a Homeless Shelter to 
the Ivy League by Dan-el Padilla 
Peralta. Penguin Press, an imprint of 
Penguin Random House LLC.

• The Unraveling of Mercy Louis by 
Keija Parssinen. Harper, an imprint 
of HarperCollins Publishers.

Margaret A. Edwards Award
David Levithan for
• The Realm of Possibility
• Boy Meets Boy
• Love Is the Higher Law
• How They Met, and Other Stories
• Wide Awake
• Nick and Norah’s Infi nite Playlist

William C. Morris Award

Winner
Simon vs. the Homo Sapiens Agenda by 
Becky Albertalli

Finalists
• Because You’ll Never Meet Me by 

Leah Thomas. Bloomsbury Chil-
dren’s Books.

• Conviction by Kelly Loy Gilbert. 
Hyperion, an imprint of Disney 
Book Group.

• The Sacred Lies of Minnow Bly by 
Stephanie Oakes. Dial Books, an 
imprint of Penguin Young Readers.

• The Weight of Feathers by Anna-Marie 
McLemore. Thomas Dunne Books, 
an imprint of St. Martin’s Press.

Odyssey Award

Winner
The War That Saved My Life written 
by Kimberly Brubaker Bradley and 
narrated by Jayne Entwistle. Listening 
Library.

Honor Recording
Echo written by Pam Muñoz 
Ryan, narrated by Mark Bramhall, David 
de Vries, MacLeod Andrews, and Re-
becca Soler, with music by Corky Siegel. 
Scholastic Audio/Paul R. Gagne.

YALSA Award for Excellence 
in Nonfiction

Winner
Most Dangerous: Daniel Ellsberg and 
the Secret History of the Vietnam War by 
Steve Sheinkin. Roaring Brook Press, 
an imprint of Macmillan’s Children’s 
Publishing Group.

Finalists
• Symphony for the City of the Dead: 

Dmitri Shostakovich and the Siege of 
Leningrad by M.T. Anderson. Can-
dlewick Press.

• Enchanted Air: Two Cultures, Two 
Wings: A Memoir by Margarita 
Engle. Atheneum Books for Young 
Readers, an imprint of Simon and 
Schuster Children’s Publishing.

• First Flight Around the World: The 
Adventures of the American Fliers Who 
Won the Race by Tim Grove. Abrams 
Books for Young Readers, an im-
print of ABRAMS.

• This Strange Wilderness: The Life and 
Art of John James Audubon by Nancy 
Plain. University of Nebraska Press.

Michael L. Printz Award

Winner
Bone Gap by Laura Ruby. Balzer + 
Bray, an imprint of HarperCollins 
Publishers.

2016 YALSA 
Book Award 

Winners and 
Selected Book 

and Media 
Lists
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Honor Books
• The Ghosts of Heaven by Marcus 

Sedgwick. Roaring Brook Press, an 
imprint of Macmillan Children’s 
Publishing Group.

• Out of Darkness by Ashley Hope 
Pérez. Carolrhoda Lab, an imprint 
of Carolrhoda Books, a division of 
Lerner publishing Group.

Book and Media Lists
*Below are the top ten titles for each 
list. In addition to the top ten, the full 
lists of each are available at http://
tinyurl.com/yalsabookawardslists.

Amazing Audiobooks for 
Young Adults

Nonfiction
• What If? Serious Scientifi c Answers 

to Absurd Hypothetical Questions
by Randall Munroe, read by Wil 
Wheaton. Blackstone Audio, 2014.

Fiction
• The Dead House by Dawn Kur-

tagich, read by Charlotte Parry and 
Christian Coulson. Hachette Audio, 
2015.

• Echo by Pam Munoz Ryan, read 
by Mark Bramhall, David De Vries, 
MacLeod Andrews, and Rebecca 
Soler. Scholastic, 2014.

• Gabi, A Girl in Pieces by Isabel 
Quintero, read by Kyla Garcia. Lis-
tening Library, 2015.

• Half Wild by Sally Green, read by 
Carl Prekopp. Listening Library, 
2015.

• Illuminae: The Illuminae Files_01
by Amie Kaufman and Jay Krist-
off, read by Olivia Taylor Dudley, 
Lincoln Hoppe, Jonathan McClain. 
Listening Library, 2015.

• Lair of Dreams by Libba Bray, read 
by January LaVoy. Listening Library, 
2015.

• Library of Souls by Ransom Riggs, 
read by Kirby Heyborne. Black-
stone Audio, 2015.

• Trollhunters by Guillermo del Toro 
and Daniel Kraus, read by Kirby 
Heyborne. Recorded Books, 2015.

• Waistcoats & Weaponry by Gail 
Carriger, read by Moira Quirk. 
Hachette Audio, 2015.

Best Fiction for 
Young Adults
• Albertalli, Becky. Simon vs. the Homo 

Sapiens Agenda. Harper/Balzer and 
Bray, 2015.

• Bardugo, Leigh. Six of Crows. Holt, 
2015.

• Brooks, Kevin. The Bunker Diary. 
Lerner/Carolrhoda Lab, 2015.

• Crowder, Melanie. Audacity. Philo-
mel, 2015.

• Older, Daniel José. Shadowshaper. 
Scholastic/Arthur A. Levine Books, 
2015.

• Reynolds, Jason. The Boy in the 
Black Suit. Atheneum, 2015.

• Ruby, Laura. Bone Gap. Harper/
Balzer and Bray, 2015.

• Shabazz, Ilyasah, and Kekla Magoon. 
X: A Novel. Candlewick, 2015.

• Shusterman, Neal. Challenger Deep.
HarperTeen, 2015.

• Silvera, Adam. More Happy Than 
Not. Soho Teen, 2015.

Great Graphic Novels for 
Teens
• Awkward by Svetlana Chmakova. 

Illus. by the author. Yen Press.
• Drowned City: Hurricane Katrina and 

New Orleans by Don Brown. Illus. 
by the author. Houghton Miffl in 
Harcourt.

• Lumberjanes
• vol. 1 by Noelle Stevenson, Grace 

Ellis, and Shannon Watters. Illus. 
by Brooke Allen. Boom!

• vol. 2 by Noelle Stevenson, 
Grace Ellis, and Shannon Watters. 
Illus. by Brooke Allen. Boom!

• Ms. Marvel
• vol. 2: Generation Why by G. Willow 

Wilson. Illus. by Jacob Wyatt and 
Adrian Alphona. Marvel Comics.

• vol. 3: Crushed by G. Willow 
Wilson. Illus. by Takeshi Miya-
zawa and Elmo Bondoc. Marvel 
Comics.

• Nimona by Noelle Stevenson. Illus. 
by the author. Harper Teen.

• Roller Girl by Victoria Jamieson. 
Illus. by the author. Dial Books for 
Young Readers.

• Sacred Heart by Liz Suburbia. Illus. 
by the author. Fantagraphics.

• A Silent Voice
• vol. 1 by Yoshitoki Oima. Illus. by 

the author. Kodansha Comics.
• vol. 2 by Yoshitoki Oima. Illus. by 

the author. Kodansha Comics.
• vol. 3 by Yoshitoki Oima. Illus. by 

the author. Kodansha Comics.
• Trashed by Derf Backderf. Illus. by 

the author. Abrams ComicArts.
• The Unbeatable Squirrel Girl

• vol. 1: Squirrel Power by Ryan 
North. Illus. by Erica Henderson. 
Marvel Comics.

• vol. 2: Squirrel You Know It’s True 
by Ryan North. Illus. by Erica 
Henderson. Marvel Comics.

Popular Paperbacks for 
Young Adults
• Anderson, Laurie Halse. Wintergirls. 

Speak, 2010.
• Bracken, Alexandra. The Darkest 

Minds. Disney Press, 2013.
• Hale, Shannon. Book of a Thousand 

Days. Bloomsbury USA, 2009.
• Jamieson, Victoria. Roller Girl. Dial 

Books for Young Readers, 2015.
• Kuehn, Stephanie. Charm & Strange. 

Griffi n, 2014.
• Lewis, John, Andrew Aydin, and 

Nate Powell. March 1. Top Shelf 
Productions, 2013.

• Maberry, Jonathan. Rot and Ruin. 
Simon and Schuster, 2011.

• Meyer, Marissa. Cinder. Square Fish, 
2013.

• Mullin, Mike. Ashfall. Tanglewood 
Press, 2012.

• Yolen, Jane. Briar Rose. Tor Teen, 
2002.
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HIGHLIGHT

Quick Picks for Reluctant 
Young Adult Readers

Nonfiction
• Maggs, Sam. The Fangirl’s Guide 

to the Galaxy: A Handbook for Girl 
Geeks. Illus. Quirk Books, 2015.

• Schatz, Kate. Rad American Women 
A-Z: Rebels, Trailblazers, and Visionaries 
Who Shaped Our History... and Our 
Future! Illus. City Lights Books, 2015.

Fiction
• Aveyard, Victoria. Red Queen. Harp-

erTeen/HarperCollins, 2015.
• Black, Holly and Clare, Cassandra. 

The Iron Trial. Illus. Scholastic Press, 
2014.

• Lee, Fonda. Zeroboxer. Flux/Llewel-
lyn Worldwide, 2015.

• Murphy, Julie. Dumplin’. 2015. 
Balzer and Bray/HarperCollins, 
2015.

• Myers, E.C. The Silence of Six. 
Adaptive Studios, 2014.

• Older, Daniel José. Shadowshaper. 
Arthur A. Levine/Scholastic, 
2015.

• Stevenson, Noelle. Nimona. Illus. 
HarperTeen/HarperCollins, 
2015.

• Yoon, Nicola. Everything, Everything. 
Illus. Delacorte Press/Random 
House, 2015.  

FROM THE PRESIDENT
(continued from page 3)

with Shannon Peterson to fi nd out 
about the kinds of learning going 
on in her library system relating to 
STEM, and check out what the 
Berwick Academy’s Innovation 
Center is doing to support interest-
driven, hands-on learning for and 
with youth.

Learning via libraries isn’t just limited 
to patrons! We live in an environment 

that is constantly changing, which means 
we have to be learners, too. Check out 
Kate McNair’s article about library staff 
and continuous learning, and think 
about what topic or skill you want to 
master this year. My learning goal for 
this year is to improve my advocacy skills 
to better articulate the value of teen li-
brary services at local, state, and national 
levels.

Turn the page to learn more about 
learning, and while you’re reading 
think about what opportunities you 
have to connect with the teens in 
your community and help them learn 
what they need in order to be ready 
for college, careers, and life. Together 
we can help the nation’s 42+ million 
teens become lifelong learners who 
are future ready. 
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The “Future of Library Services 
for and with Teens: A Call to 
Action,” available at http://bit.

ly/yalsa_futures
The authors of this report, Linda W. 

Braun, Maureen L. Hartman, Sandra 
Hughes-Hassell, and Kafi  Kumasi, with 
contributions from Beth Yoke, fore-
ground learning as an important part of 
the services libraries provide for teens. 
They elevate the importance of sup-
porting youth interest, areas where teens 
already have a motivation to learn. The 
report highlights the benefi ts teens gain 
when they learn in libraries (p. 18).

• Build and try out academic knowl-
edge and skills

• Gain job skills
• Explore career pathways
• Connect with mentors
• Engage in peer-supported learning 

activities
• Learn through experience
• Weave virtual and face-to-face 

learning together in meaningful and 
productive ways

• Explore what is important to 
them/what they are passionate about

• Construct their own meaning
• Gain nontraditional skills
• Demonstrate profi ciency in nontra-

ditional ways
• Become the experts that other 

teens and adults turn to
Libraries are connectors not only 

between youth and resources but 
between youths’ learning in inter-
est-driven and informal settings, and 
academic, civic, and career-focused 
opportunities. This approach is called 
connected learning.

“Connected Learning: An Agenda 
for Research and Design,” available 
at http://bit.ly/connected_learning

Connected learning is an important 
model for librarians and library staff 
to understand and implement while 
working for and with teens. Con-
nected learning privileges teens and 
puts their learning, desires, and future 
plans at the center of the model. Con-
nected learning “advocates for broad-
ened access to learning that is socially 
embedded, interest-driven, and ori-
ented toward educational, economic, 
and political opportunity.” The authors 

W elcome to Research Roundup. The 
 purpose of this recurring column is to 
make the vast amount of research related 

to youth and families accessible to you. To match the 
theme of this issue of YALS this Roundup 
focuses on youth, learning, and libraries. For each 
item that follows you’ll fi nd a short overview of 
what the research is all about and some ideas about 
how you might integrate the fi ndings and recom-
mendations into your work with youth.

Research 
Roundup: 

Libraries and 
Learning

Crystle Martin

What connected 
learning and the 
future of library 
services for and 

with teens means 
to library sta�  
serving teens.

EXPLORE
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EXPLORE

underscore the importance of bring-
ing together peer and community sup-
port for interest- and passion-driven 
learning, and translating and linking 
that learning to academic success and 
eventually to career success.

Today technology can support in-
quiry-, interest-, and project-focused 
learning, as well as connections with 
those who have similar interests for 
youth across all walks of life. How-
ever, access to technology alone is 
not enough; mentors and cultivated 
opportunities are needed as well. 
Learners need continual opportunities 
for positive experiences that add to or 
offer future trajectories.

“Future of Library and Museum 
Services Supporting Teen Learn-
ing: Perceptions of Professionals 
in Learning Labs and Maker-
spaces,” available at http://bit.ly/
future_museums_libs_learning

Authors June Abbas and Kyungwon 
Koh outline the framework for infor-
mal learning spaces as demonstrated 
in learning labs and makerspaces, in 
which teens can create, invent, so-
cialize, and work with mentors and 
peers. The authors interviewed nine 
professionals who worked at learning 
labs and makerspaces about the chal-
lenges they faced in supporting teen 
learning. Challenges were reported in 
several categories: personnel, funding, 
advocacy, sustainability, and visioning. 
Professionals working in these spaces 

described the diffi culty in recruiting 
the “right” personnel, that is mentors 
who have “the technical skills, can 
facilitate learning, and can work with 
teens.” The professionals also noted 
the diffi culty in fi nding continuing 
funding for these learning spaces. The 
perception of others in the library with 
regard to the connected learning also 
created barriers for the sustainability of 
the space and required intentional and 
continuing advocacy. Having a strong 
vision and creating programming that 
fi ts in the vision was also reported as 
both challenging and essential. The 
limited hours and location of the space 
also creates access issues for users. 
However, learning labs and maker-
spaces have also had notable achieve-
ments. These include teen engagement 
and staff development. The researchers 
found that the learning spaces use a 
variety of measures to track the impact 
of their spaces, both outcomes and 
output measures. Overall, when think-
ing about the future of their learning 
spaces, the professionals interviewed 
were interested in achieving sustain-
ability and expansion of their spaces. 
The authors posit that these learning 
spaces require more evaluation and 
outcomes-based research to create 
evidence-based practice.

“Connected Learning, Librarians, 
and Connecting Youth Interest,” 
available at http://bit.ly/connecting_
yth_interest

In this article, author Crystle Martin 
uses ethnographic data of youth par-
ticipation in online interest spaces to 
demonstrate the types of environments 
and aspects of those environments 
that support connected learning. She 
then connects these fi ndings back to 
practices of library staff. The research 
includes data collected from an online 
professional wrestling fan community. 
This community highlights the fact 
that no interest should be discounted 
as an opportunity for learning. Martin 
suggests, based on the data from the 
study, that library staff who work with 
teens need to fi nd out what their 
interests are and be supportive of those 
interests, encouraging teens to help 
each other, offering opportunities for 
production and creation, valuing the 
expertise of youth, and recognizing 
the accomplishments and learning of 
teens in informal settings as valuable. 
Libraries need to focus on making 
personal connections with youth, 
and thereby help youth recognize 
the larger value and potential future 
paths of what they do in their interest 
spaces. 

CRYSTLE MARTIN is a postdoctoral research 
fellow for the Digital Media and Learning 
Hub at the University of California, Irvine. Her 
research interests include informal learning 
and youth, and the future of libraries.
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YALS: How did you come up 
with the idea for the IMLS 
grant? 

Shannon Peterson: KRL started a 
related initiative in 2013 with Biblio-
TEC, a Paul G. Allen Family Founda-
tion grant funded project. With that 
grant funding we hired a Teen Tech-
nology Librarian to focus on pre-iden-
tifi ed topics (Robotics, Game Design, 
Electronics, 3D Design) with a small 
group of teens and young adults. We 
connected with these teens through a 
partner organization’s internship pro-
gram for homeless and at-risk youth. 
In many ways, we were completely 
unprepared for what would happen 
in the course of the two years of that 
Allen Family Foundation grant. In the 
planning, we were a lot more focused 
on the technology and how best to 
teach core concepts of that technol-
ogy than we were on the challenges 
of working with the target population 
and the reality of what they really 
wanted and needed from us. 

What we learned is that the rela-
tionships and the learning process 
were key components—not only in 
creating interest and engaging kids, 
but to achieving sustainability as well. 
During the period of the Allen grant 
funding, we had a few key staff that 
were incredibly hard working and 

invested in the ideas of the project, 
but they tended to work in isolation. 
Because the rest of the staff didn’t have 
ownership in the BiblioTEC project, 
we ended up with a performer kind of 
scenario where our Teen Technology 
Librarian would swoop in to do pro-
gramming and create local relation-
ships... and leave. The ability to extend 
learning, build on relationships, and 
connect to interest driven branch pro-
grams just wasn’t built into the process 
in the way that it could have been. 

All that said, I do think we made 
huge strides in those two years. We 
were we able to hire key staff and were 
defi nitely in a trial by fi re kind of 
scenario where we just had to jump in 
and try new things. It was an incred-
ibly important stepping stone in our 
organizational learning. 

So, to actually get to the question! 
We had this program, BiblioTEC, 
that was great, but we knew we had 
to do more to create a framework 
that would help it extend beyond one 
or two people working in isolation. 
We knew that there was community 
need and partner interest and that that 
would take it to the next level- to 
 embed BiblioTEC into every one 
of our branch locations and to reach 
families on a more intentional level. 
We also knew that our process as 

I n 2015 the Kitsap (WA) Regional Library (KRL) 
received an Institute of Museum and Library 
Services (IMLS) grant for a project titled “Make, 

Do, Share: Sustainable STEM Leadership in a Box.”  
YALS talked with Shannon Peterson, Youth Services 
Manager at KRL and the lead on this project.

Make, Do, 
Share: 

Sustainable 
STEM 

Leadership 
in a Box an 

Interview 
with Shannon 

Peterson

Bringing STEM 
initiatives to 

library sta�  and 
the community

INTERVIEW
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a medium-sized semi-rural library 
system with limited staff and fi scal ca-
pacities would be relatable to others in 
the fi eld. As a result we wanted to cre-
ate something that not only supported 
our staff but that might also support 
other small and rural libraries. 
YALS: Why is it so important for 

libraries to embrace STEM learning 
with teens?
SP: Oh man, so many reasons. The 

top 30 fastest growing jobs projected 
through 2018 all have some com-
ponent of STEM. And this is prob-
ably an outdated statistic now from 
the U.S. Bureau of Labor Statistics 
occupational projections in 2009, but 
there’s supposed to be an estimated 
1.8 million STEM related jobs by 
2018. Of course, these stats are huge, 
but the bigger issue is that the pipe-
line is broken. In my state, which is a 
national leader in STEM jobs, there’s 
something like 25,000 jobs that go 
unfi lled each year because students just 
don’t have the proper qualifi cations. 
That number is expected to double in 
the next few years. 

Beyond that though, I think it’s fair 
to say that the career and information 
landscape has changed so dramatically 
in the past ten years that teens inher-
ently need the 21st century skill sets 
that a STEM education can provide. 
They need to be able to collaborate, to 
adapt, to constantly use critical think-
ing skills, to problem solve, to be able 
to translate information across content 
areas. Of course libraries support so 
much of this skill building already, I 
think we just need to be intentional 
about it, to leverage community net-
works and expertise, and to allow the 
opportunity for teens to have voice in 
the content and process. 
YALS: Competition for these grants 

is really high, what do you think set 
the idea of Make, Do, Share above 
others?
SP: I think that’s a question we’ve all 

been asking since the announcement 

last Spring! There’s so much great 
work going on supported by IMLS. 

I’m guessing here, but I think part 
of it is our size and geography. As we 
mentioned in our grant application, 
we’re a library system that encapsulates 
so many interesting communities and 
library types. Our branch locations 
include an affl uent Seattle bedroom 
community, a tribal library, a struggling 
urban area with high poverty, small 
waterfront hamlets, and everything in 
between. The way that each branch 
builds a network within its respective 
community and the work that it does 
for and with youth and families will 
be really interesting to learn from.

I also think that we made it clear 
that what we’re working towards is 
a model for engaging in STEM and 
21st century learning that’s beyond 
whatever the shiny technology of 
the day is. We’re thinking and talking 
about effective youth development, 
collective impact, youth voice, and 
intentional outcomes so hopefully the 
work that we do will have relevance 
to others and live beyond this amazing 
and intense three year period.  
YALS: How does teen college and 

career readiness and 21st century skills 
fi t into this project?
SP: I’ve mentioned this a few times 

already, but 21st century skills are 
absolutely intertwined with the STEM 
outcomes that we set with BiblioTEC. 
There’s a book by the National Re-
search Council called Education for Life 
and Work: Developing Transferable Knowl-
edge and Skills for the 21st Century that’s 
become my constant companion over 
the past few years. It does a great job of 
identifying the cognitive and non-cog-
nitive skills that teens need to develop 
in order to be successful in whatever 
they do. We made an infographic of 
each of the skill categories and lam-
inated them! It must be love when I 
pull out the laminator.  

Part of why I’ve loved thinking 
about these with my staff is that so 

many of the skills can be built into 
any kind of programming and for any 
age. Seeing how our planning and 
refl ection changes is really exciting. 
For example, there’s a difference in 
planning and refl ection if we just 
do a Minecraft event versus doing a 
Minecraft event that’s centered around 
developing initiative or self-regulation.  
YALS: Do you have any way for the 

teens who complete the training to 
promote these skills to local businesses 
or universities?
SP: We hope so. The last tier of our 

BiblioTEC programming model is 
called “Practice,” which is where staff 
will work with teen and young adult 
volunteers and interns to develop 
some facet of all of the 21st century 
skills and to co-develop a resource or 
project with and for other youth. As 
they work each week they’ll be able to 
showcase what they’re learning with 
a badging system which will in effect 
serve as an e-portfolio to showcase 
skills and work to potential employers. 

The badging system will be a very 
simplifi ed version of a concept we 
learned about from UC Davis’ Sus-
tainable Agriculture and Food Systems 
Department that won the Digital Me-
dia and Learning (DML) Badges for 
Lifelong Learning Competition a few 
years ago. In their system, organizers 
were seeking to quantify the learn-
ing required for a new major and to 
recognize outside experiences (beyond 
one course or classroom) as having 
value in the process. They created a 
competency-based badging system 
that included things like systems 
thinking, experimentation and inquiry, 
and civic engagement. 

That concept is so powerful and so 
in line with what we had been talking 
about: focusing on planning for the 
learning not the equipment. We also 
saw such value in talking to kids really 
specifi cally about the skills they are 
developing and how that can fi t in 
with longer term goals. Similarly to 
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UC Davis, our badging system is based 
on things like leadership, self-regula-
tion, creativity, etc. 

I would also add that although we 
have the opportunity through IMLS 
to develop this badging system, there 
are many ways to incorporate a similar 
line of thinking in low-tech or low 
budget ways. One of our children’s 
librarians even did a paper version for 
elementary aged kids to show their 
teachers what they were working on 
in her STEM programs, which both 
parents and school partners loved. It 
was a great conversation starter. 
YALS: What outcomes have you set 

for the project and how are you assess-
ing these for youth and teens?
SP: We actually have a few layers of 

outcomes for this project, both for staff 
and for the youth that we’re work-
ing with. For staff, it’s receiving the 
support and training they need to do 
interest-based STEM programming for 
and with kids and teens. For youth, it’s 
interest and engagement in STEM as 
well as 21st century skill development. 

We’ve depended very heavily on 
great research that’s already been 
done to guide our outcomes work. 
The Afterschool Alliance’s “Defi n-
ing Outcomes for STEM Learning 
Afterschool” was a great starting point 
for us to begin thinking. We’ve also 
become unabashed National Research 
Council junkies (or I have at least) 
and have found “Learning Science in 
Informal Settings” and “Identifying 
and Supporting STEM Programs in 
Out-of-School Settings” very helpful. 

The outcomes assessment piece, 
which we’re still working on will en-
compass a variety of things: staff obser-
vations, group refl ection and feedback, 
and participant surveys. Although I’d 
love for us to be able to start col-
lecting uniform system-wide data, I 
think the wide variety of programs 
that we’re doing and with different 
ages just doesn’t lend itself to that yet. 
Working with outcomes in this way 

is just so new to us, I think we’ll have 
a lot of good troubleshooting and 
improvements to make over the next 
couple of years. 
YALS: Can this be replicated in 

other libraries that do not have grant 
funding? 
SP: Absolutely and I’m really ex-

cited about that. This grant is all about 
creating a framework and system and 
not about having access to the fanciest 

new stuff or expensive training, so 
we’ve thought a lot about how to 
make what we’re doing accessible to 
folks outside of our system. 

We’re currently in the process of 
fi nalizing what is called the STEM 
Library Roadmap and STEM Library 
Playbooks. We were lucky enough to 
bring in a consultant to hold focus 
groups with local youth, create a needs 
assessment for youth librarians, and do 
a one day training and feedback ses-
sion to help us plan, create, and refi ne. 

The Roadmap talks about the very 
big picture components of this type of 
initiative, such as professional develop-
ment, community discovery and needs 
assessment, incorporating youth voice, 
outcome development, and relationship 
building. The Playbooks cover each of 
our four programming types, which 
span from quick pop-up type situations, 
to one time deeper dives and multi-
session projects, to long-term leadership 
through internships and volunteering. 
Each section covers appropriate 

outcomes for the specifi c type of 
program; discusses ways to plan, create 
community, and refl ect; and includes 
“play packages” which are examples of 
different ways to bring it all together for 
a variety of sample programs. 

In the process of working on this grant 
and creating the materials, we discovered 
a lot of resources and information from 
outside the library fi eld. These helped to  
really change our perspective as well as 

increased our capacity. We keep realizing 
that we don’t need to create everything, 
there’s already great work out there to 
beg, borrow, and adapt! I’m excited to 
share some of that through the Play-
books. 
YALS: In your grant proposal you 

mention librarians as co-explorers and 
community builders instead of experts.  
What does that mean?  Aren‘t we 
supposed to be seen as the experts to 
our teens? 
SP: Co-learning and community 

building are two major themes from 
YALSA’s “Future of Library Service 
for and with Teens: A Call to Action” 
report. That report really was that cata-
lyst for the direction we’ve headed in. 
I say this all the time, but what was 
incredible about that report for me, 
was that it really gave me a language 
and vocabulary for concepts I had 
been working with or towards on a 
very gut level. It changed everything. 

That said, I can now see the connec-
tion between some of the concepts that 

What we learned is that the relationships 
and the learning process were key compo-
nents not only in creating interest and 
engaging kids, but to achieving sustain-
ability as well.

15S P R I N G  2 0 1 6  »  Y O U N G  A D U LT  L I B R A R Y  S E R V I C E S  »  YA L S



INTERVIEW

I’m working with now, like co-learning 
and community building, go as far back 
as some of the work that the Search 
Institute has done. Youth need a lot 
of input and opportunity in order to 
build assets and be successful. The more 
we can let them experiment and build 
skills in safe environment, surrounded 
by grown-ups who can teach, support, 
and/or encourage them the better. 

Both concepts are also really essen-
tial to doing interest-based STEM 
learning in particular though for so 
many reasons. In order to make your 
services really meaningful, you have to 
be acutely connected to what’s hap-
pening in your schools and afterschool 
environments. In order to engage 
those teens that don’t see themselves 
or understand the value of STEM, 
you need to develop programs based 
around their interests. In order to de-
velop programs based around their in-
terests, you may need to step aside and 
learn along with them as technologies 
shift and change. In order for any of 
this to work, teens need a safe space 
and structured boundaries in order to 
learn and feel comfortable working 
with adult experts in the community 
and/or other youth. I could go on and 
on, it’s all very cyclical to me. 
YALS: How are you helping library 

staff gain the skills they need in order 
to succeed in reaching the outcomes 
set out by this project?
SP: It feels like this project is some-

thing we’ve been working towards for 
quite awhile. A few years ago, I think 
around the time that YALSA’s Futures 
Report came out, it just felt like we 

were on the cusp of a transition pe-
riod. The fi rst iteration of BiblioTEC 
had started, our schools were starting 
to hire STEM Coordinators, teens 
were having a really hard time break-
ing into a tight local job market. My 
Youth Services team read and talked 
about Carol Dweck’s Growth Mindset
and I think that helped us wrap our 
minds around this new era of new 
learning and thinking. We also started 
to learn about outcomes, but didn’t 
yet have a shared program type to start 
testing and refi ning. 

And, along came IMLS. I think the 
biggest thing that the grant has forced 
us to do, which we’re still learning 
how to do, is take the time to learn, 
plan, and refl ect. When I was a front-
line Librarian, I was probably the 
worst example of someone who was 
always moving and plotting, without 
building in the kind of refl ection and 
improvement that would have really 
improved my work. So instead of 
jumping into everyone doing Biblio-
TEC programming as we might have 
been tempted to do, I asked staff to 
take the fi rst three months of their 
implementation year (in which they 
are required to spend 25% of time on 
BiblioTEC) to do some of the kinds 
of things that we never seem to have 
time for: observe other afterschool 
offerings in the community, talk to 
potential partners, create a personal 
learning plan and do some professional 
development. Carving out that time is 
so essential. 

Aside from doing training from 
the Playbooks and the resources 

involved in creating that, staff have 
also loved using resources from the 
Weikart Center for Youth Program 
Quality “Youth Methods” series. 
These include very practical training 
on ten content types which support 
quality programming with youth. We 
have a state intermediary, School’s 
Out Washington, which offers these 
trainings, but there’s also online and 
text based trainings. I also love the 
Weikart Center because they’ve built 
program assessments, called the YPQA 
(Youth Program Quality Assessments), 
which score how the youth methods 
are being incorporated into pro-
grams with youth. These have really 
helped us create shared vocabulary 
and expectations for our BiblioTEC 
programs which I expect will translate 
to many other program types. I really 
wish I had had these tools as a front-
line youth librarian, these provide 
mountains of specifi c ideas for facili-
tating youth learning and community 
building. 
YALS: And fi nally, is there anything 

we left out that you would like to cover?
SP: I guess I would just express how 

thankful I am personally to have been 
involved with YALSA since I started 
my career a decade ago. It’s an orga-
nization that’s connected me to smart 
people, innovative ideas, and great 
resources. The work that my library 
system is doing right now is challeng-
ing and new, but so incredibly inter-
esting and creative too. There’s a lot of 
people and ideas that helped us get to 
this point and YALSA has been a huge 
part of that for me.  
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Darcy Coffta

At the Berwick 
Academy in 

Berwick Maine, 
library sta� , faculty 

and community 
members work 

together to make 
sure students have 

the opportunity 
to develop 21st 

century skills.

Berwick 
Innovation:  

A school 
librarian’s 

role 
reimagined!

Berwick Academy(BA), the oldest educational 
institution in Maine, founded in 1791, is an 
independent day school located just over the 

border from New Hampshire.  With approximately 
600 students in grades preK-12, BA is a school 
steeped in tradition that has embraced an innovative 
new mindset which fosters creativity, collaboration, 
critical thinking and communication.  Through the 
Berwick Innovation Center (BIC) and the Innova-
tion Pursuits (IP) program, students design and drive 
their own learning.  As BA prepares to celebrate 
our 225th anniversary in 2016, we look forward to 
the opportunity and potential that this personalized 
learning model brings to our students and school. 

The Berwick Innovation Cen-
ter is an evolving program that 
reaches far beyond the physical 

BA campus.  It’s a host of student-driven 
programming options available to stu-
dents in all divisions and allows students 
the opportunity to follow their own 
intrinsic paths to discovery.  Through 
BIC students design, direct, and drive 
their learning.  Acknowledging that 
those roads are as different as every 
student, BIC provides the framework for 
students to pursue their passion, learn 
more deeply, and connect to the subject 
matter in new and creative ways.  Draw-
ing from the Academy’s mission, BIC 
encourages creativity, engagement, and 
entrepreneurship, while promoting the 
ideals of “virtue and useful knowledge.”

The Elements of BIC
There are several different initiatives 
that together make up BIC:

• We have a brand new position at 
Berwick in the Makerspace.  We 
now have a “Maker-In-Residence” 
working directly with students in 
grades 5-8 on year-long projects, 
using 3D printers, electronics, 
soldering, coding, and fabrica-
tion.  The Makerspace, located 
in the Clement Middle School, 
strengthens a mindset and culture 
of creativity, collaboration, trust, 
resiliency, and problem solving in 
our community.  It is an incubator 
for innovation where questions 
are valued above answers, where 
students learn by doing, and where 
the fi nal product is determined and 
assessed by the individuals.

• Our Innovation Jr. program is fa-
cilitated like an enrichment club in 
the Lower School and is available to 
students in grades 1-4.  It is all about 
the power of play and explorative 
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fun. Following a club model, Innova-
tion Jr. meets weekly from Octo-
ber through March and students 
collaborate and creatively problem-
solve while working on projects led 
by session-mentors.  Past projects 
include Chinese Calligraphy, Eating 
the Rainbow: Fun with Food, Lego 
Robotics, Digital Photography, Math 
Games, and Fabulous Fiber Arts.

• The IP program is a curricular 
vehicle that allows students to fully 
engage in intellectual passion.  IPs 
are endeavors that are driven, de-
signed, and directed by individual 

inquiry.  It’s personalized learning and 
Berwick believes an IP is a valuable 
experience that can play an integral 
role in the college application process.

• Currently, we are working on a 
pilot program that offers the IP ex-
perience to students outside of our 
community and includes a college 
counseling component.  It might 
sound like an odd combination, but 
we have found over the years that 
for students who complete Inno-
vation Pursuits, their IP experience 
either directly or indirectly had an 
impact on their college admissions 
process.  Students talk about IP’s in 
interviews and/or write about them 
in essays.  IPs speak to things like 
project management, ownership and 
empowerment, perseverance and 
resiliency, and some have amazing 
outcomes to demonstrate. 

Because of this, a big push this year 
was searching for high school juniors 
beyond our campus to participate 
in our program.  Currently, we have 
fi ve juniors from across the country 
who are taking advantage of this 
opportunity.  The 11th graders come 
from California, Maryland, Maine, 
and New Hampshire.  We are using 
social media to bridge the geographic 
gap and these students will either 
physically or virtually participate in 
our Innovation Celebration this May.

• We also began to push our own 
students further.  As an enhance-

ment to the IP framework, we in-
clude an “Off Campus” or “Profes-
sional” experience.  When possible, 
we get kids out of the classroom 
and send them to job shadow or 
explore a new area.  For example, 
a student studying Italian may visit 
the North End of Boston, or go 
to a museum to see an exhibit on 
Renaissance art if it relates to the 
IP.  Having the opportunity to 
intern or job shadow allows our 
students a real-world experience as 
it directly supports their Innova-
tion Pursuit.

Another addition to the IP pro-
gram this year provides students with 
fi nancial assistance to support their 
Innovation studies.  Through a grant 
process, students can request funding to 
support their Innovation Pursuit, which 
provides a lifelong skill of learning 

how to write successful grant proposal 
and offers students the opportunity to 
stand before an approval committee to 
defend their fi nancial need.

The Nuts and Bolts of IPs
Students need to apply to participate 

in an IP. In the Upper School, IP’s 
can be designed as full year pursuits 
or may be completed over a given 
trimester.  

An Innovation Pursuit proposal con-
tains fi ve essential questions that require 
the student to thoughtfully describe and 
detail the work they plan to accomplish.  
First, students are asked to describe the 
purpose of the investigation and the 
outcomes that are to be achieved.  

Here’s an example of a response from 
Jeanne Allen, an 11th grader, and her 
pursuit is entitled, The Construction of 
Mathematical Shapes and Solids.  Jeanne 
said, “I plan on using a collision of 
sewing and mathematical knowledge to 
represent well-known topological  objects 
in math.”  She continues by stating, 
“However well you imagine something, 
you will never learn as much about it 
as you would by constructing it.  This ap-
plies to math as well, and there are several 
solids in math, such as the torus or Klein 
bottle that are diffi cult to grasp with-
out a physical representation.”  Jeanne’s 
response continues with, “Not only will 
this project help further my personal 
understanding of three-dimensional 
mathematics, but a tangible object is a 
valuable teaching aid for others as well.  
Ideally, by the end of the project, I would 
have educated both myself and those 
around me, and perhaps even, through 
the web presence, make an impact on a 
larger scale.”

The second question deals with se-
lection of the mentor and for the most 
part, students can ask anyone they feel 
is most qualifi ed to support them and 
their pursuit.  This is actually where 
I love collaborating with the student. 
selecting the right mentor/coach is 

The intellectual curiosity that it encour-
ages creates learning that expands 
beyond school and sets students up to 
question the world around them.
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crucial to the success of the pursuit. 
(Read more about the mentors and 
coaches below.)  We can pull from our 
faculty and staff that are willing and feel 
as if they have the availability to meet 
and collaborate with the student.  Men-
tors have also been from the ranks of 
interns in our Teaching Apprentice Pro-
gram, administrators, trustees, parents, 
and alumni.  This question also asks for 
a “Mentor Statement” which includes 
the qualifi cations of mentors and their 
ability to collaborate with students 
based on the parameters of the project.

For the third question, students, along 
with the mentor, create a schedule and 
outline collaborative meeting times.  
Also included here are a minimum of 
three checkpoints that can be used to 
measure the progress of the pursuit. 

The fourth question, in my mind, 
really captures the focus on innovation 
and sets the pursuit apart from other 
forms of inquiry.  First, students must 
indicate how they will document and 
publish in the form of a web presence.  
This can be anything from a blog to 
a wiki, as long as it is open-access and 
can be viewed by anyone without a 
username or password.  Second, so IPs 
are academically grounded, an element 
of research must be included.  For most 
IPs, this may take the form of a review 
of current literature using our library 
databases to access scholarly articles on 
the topic.  Next, students describe the 
elements of originality that will be in-
cluded in the pursuit and includes how 
they will reach out to the greater com-
munity.  This generally takes the form 
of interviewing industry experts.  A 
positive partnership in this area evolved 
with Kathryn Strand in our Alumni Of-
fi ce as she provides connections for our 
Innovation students with past graduates 
who have excelled in particular fi elds as 
they relate to our projects.

And fi nally, the fi fth question deals 
with the public speaking and demonstra-
tion component of the pursuit as well 

as asks for criteria that could be used to 
measure success.  Students must consider 
how they will defend and share their 
information before a panel and the panel 
will complete a rubric in the form of 
offering constructive feedback.  The pre-
sentation piece takes place at our annual 
Innovation Celebration held in May 
although, as part of the IP, many students 
will additionally present at a school 
assembly. (See next page for more on the 
Innovation Celebration) It’s extremely 
important to note that this framework 
fully supports 21st century learning skills 
and addresses each and every ISTE 
(International Society for Technology in 
Education) Student Standard.

Mentoring & Collaboration
When it comes to mentor selection, 
the magic is in the pairing.

Mentor-pairing is a critical step of 
the process.  Students can pre-select a 
mentor or the librarians (as Innovation 
Coordinators) can locate someone 
with the desired project expertise.

The role of mentors is to collaborate, 
communicate, and guide students.  It’s 
a delicate balance of coaching, while 
allowing students freedom to explore, 
experiment, and maintain ownership 
of the project design.

A couple of years ago, we created 
Mentor Expectations, available at 
http://bit.ly/BA_mentor_expect, 
as well as incorporated a “Mentor 
Statement” as a part of the application 
that asks the mentor to describe their 
background in the subject area and 
how they will contribute to the IP.

Student Achievement 
and BIC
Students choose IPs because they are 
driven by an intellectual curiosity.  BIC 
attracts students who are passionate 
and inquisitive and it provides a forum 
where they can follow their passion, 
as well as receive recognition and 
validation.

In thinking about the college appli-
cation component and the IP learning 
experiences that are different than 
others, Moira McKinnon, our Director 
of College Counseling says that Innova-
tion Pursuits give her wonderful things 
to say in her recommendations and they 
allow her to talk about student creativ-
ity, independence, academic passion, 
maturity, and time management.  Moira 
has stated that she is certain that stu-
dents who have BIC experience stand 
out from other applicants.

Georgia Barlow, BA Class of 2014, is 
now a freshman at Tulane University 
studying both international develop-
ment and political economy.   Georgia 
completed three Innovation Pursuits 
while in the Upper School.  The fi rst 
explored the connection between 
hunger and education in the devel-
oping world, the second dealt with 
women and education, and the third 
investigated social justice in the modern 
world.  Georgia received a signifi cant 
scholarship and was accepted as a 
Newcomb Scholar, in part from the 
work she completed through BIC. 

BIC Awards, 
Accolades, and 
Presentations
2012 ISANE, Meredith, NH
2013 Follett Challenge Award 
2013 State of Maine 
Commendation Award
2013 “School That Shines” 
Recognition
2014 Connected Librarian 2.0
2014 ISTE, Atlanta, GA
2015 NAIS, Boston, MA
2015 SXSWedu, Austin, TX
2016 OESIS, Los Angeles, CA
2016 Tech & Learning Live, 
Boston, MA
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I recently spoke with Georgia and 
asked her to refl ect on her work 
through BIC and she said, “I loved my 
time working with the Berwick Inno-
vation Center and it absolutely pre-
pared me for college more than simply 
taking regular high school classes.  The 
intellectual curiosity that it encourages 
creates learning that expands beyond 
school and sets students up to question 
the world around them.  BIC is the 
perfect outlet for students that want to 
pursue interests that are not as com-
mon and who want to take control 
of their own learning.   In the college 
application process, being able to say 
that you were a part of something 
such as BIC sets you apart as a student 
because it shows colleges that you are 
an active learner and an active partici-
pant in the world around you. It shows 
the intellectual curiosity that students 
have when they work through BIC 
in an authentic manner.  BIC gives 
students another dimension of learning 
that they will carry with them beyond 
their years at Berwick because it fosters 
creative learning which is an extremely 
valuable skill to have.  BIC provides a 
lens for students to see the world and 
that is extremely benefi cial.”

Innovation Celebration
The annual Berwick Innovation Cel-

ebration takes place in the spring and 
is a time for the community to come 
together to celebrate and showcase 

students’ creative and original Innova-
tion Pursuits.  The celebration begins 
with a keynote address from both a 
guest and student speaker.  Recent 
keynote speakers have included Dr. 
Yet-Ming Chiang of MIT, Dr. Saeed 
Arida of NuVu Studio, and Nicole 
Stata of Boston Seed Capital.  

The main purpose of the celebration 
is for our students to present their IPs 
to a group of panelists who come from 
the Berwick community, local schools 
and libraries, businesses, and civic orga-
nizations.  Our panelists play a critical 
role in the evaluation of all IPs by 
providing useful feedback that is later 
shared with the student and mentor.

As our Celebration night continues 
to grow, so does the level of involve-
ment from the outside community.  
We start the evening with a student 
reception and a special “Innovation” 
exhibit in our art gallery.  We have 
music, for example in year’s past 
the performance has ranged from a 
jazz pianist,to  a classical guitarist to 
an eMusic demonstration by stu-
dent-performers.  Students mingle 
with mentors and panelists.  After 
the keynote addresses, we then break 
out into pods for the demonstra-
tions.  The number of spaces set up 
throughout the library is dependent 
on the number of presentations. 
Audience members can move from 
room to room throughout the pre-
sentation timeframe.

The Library and 
Librarian’s Role

The catalyst for BIC was in 2008 
when Head of School, Greg Schnei-
der, attended a conference with a 
focus on Centers of Excellence, 
facilitated by educators at Shattuck-St. 
Mary’s School (MN).  Greg came back 
to Berwick and knew we could have 
something like that at Berwick by 
collaborating with the library.

Librarians serve as Innovation 
Coordinators working with students 
as they pursue projects in all three 
school divisions.  The BA library, 
the Jackson Library, is no longer a 
place of quiet, individual work. Now 
collaboration, communication, and 
originality fi ll our space.  Students 
are using the library for research and 
development work as well as com-
ing to the library to connect with 
industry experts in their fi eld of study.  
Technology is also an integral com-
ponent of every Innovation Pursuit.  
Students are blogging, Skyping, and 
sharing their Innovation Pursuits with 
a worldwide audience.  Having a Tech 
Help Desk in the library fi ts perfectly 
in the library-technology-innovation 
connection.

As a librarian I believe one of our 
goals is to revitalize and reinvigorate 
the library environment.  BIC gave 
me the opportunity to excel in that 
role and we’ve been very successful.  
Librarians are excellent at making 
connections, using resources, and 
leveraging support.  BA has made it 
possible and given me the freedom to 
shape the BIC program.

What’s next for Berwick 
Innovation?

I’d love to see this program move 
from an extracurricular opportunity 
to an elective.  It would be great to 
provide additional credentials at grad-
uation for innovation studies.  I’d love 
to formalize the internship possibility 
and give students more opportunities 

Featured IPs
* Abby Case, Class of 2018, built 
an underwater remotely operated 
vehicle, overseeing the design 
and production of the frame, the 
propulsion system, water collector, 
and temperature sensor.
* Aidan Cookson, Class of 2015, simulated 
a nuclear fusor to explore the potential of 
fusion as a viable energy source.

* Ben Thut, Class of 2015, 
investigated audio recording and 
music production.
* Julia Caple, Class of 2017, 
experimented with nontraditional 
fabrics in fashion design.
* Sam Haines, Class of 2014, explored 
the aquaponics and created an 
ecosystem for fish and vegetation.
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to gain real world experiences.  I’d 
love the library to host an innovators 
lecture series.  I defi nitely want to 
see the Remote IP program succeed 
and I want to hear more stories from 
our students about how their IPs 
help shaped their future.

Here’s a great one.  Autumn Rich-
ards of the Class of 2012 designed an 
Innovation Pursuit to come up with 
the perfect cupcake recipe and was 
mentored by Kellie Varano, Business 
Offi ce Associate and BA Class of 
1989.  Autumn’s “Cupcake Innova-
tion” involved using baking ingredi-
ents in the same way a chemist would 
conduct a lab exercise.  She experi-
mented, had a sample group taste-test 
each week by eating her cupcakes, 
the testers offered feedback, and 
then she perfected her recipe.  Later 
Autumn applied and was accepted 
to the Culinary Institute of America 
and is now working as a pastry chef 
at world-class resorts in Bar Harbor, 
Maine and Key West, Florida. This 
is exactly what makes me proud to 
be a librarian who was not afraid to 
shift roles, develop a program based 
around student-centered learning and 
help foster student achievement. 

All of our documentation and more 
information is available on our website. 
Please take a look at www.
berwickacademy.org/page/Academics/
Berwick-Innovation-Center.   You can 
fi nd Autumn’s cupcake recipe and BIC 
photos on the YALSAblog at http://
yalsa.ala.org/blog. 

Darcy Coffta is Upper School Librarian and 
Director of Innovation at Berwick Academy 
in South Berwick Maine.
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Jeffrey DiScala

How the Lilead 
Program is 
supporting 

leadership skills 
in school library 

sta�  to help 
ensure high-

quality learning.

Many Paths 
to Change: 

Di� erent 
Approaches 

to Enhancing 
Learning 
in School 
Libraries

 In 2014 we began the Lilead Fellows Program at 
the University of Maryland through a Laura Bush 
21st Century Libraries Grant from the Institute of 

Museum and Library Services (IMLS). The mission 
of the program is to empower, enable, and equip 
school district library supervisors to be activists for 
change in their districts. We work toward this mis-
sion, through a long-term professional development 
program in which supervisors gain new skills and 
work collaboratively to solve current challenges that 
their school districts are facing.

A fter a competitive applica-
tion process, we accepted 25 
supervisors into the Fellows 

Program in 2015. The work of these 
supervisors is critical to students 
becoming lifelong learners, profi cient 
in 21st century skills, and citizens that 
are ready to take part in an unknown 
technological future. As the top person 
advocating for school libraries in their 
district, these 25 supervisors collec-
tively affect the lives of 1.6 million 
students, 115,000 teachers, and 1,800 
school librarians. With such a broad 
impact, we determined there wasn’t 
room for tinkering and small adjust-
ments in the Fellows Program. We 
wanted to not only provide profes-
sional development, but also support 
a network and collaborative space 
for people to take risks, begin the 
sometimes-overwhelming process of 
change, and empower our participants 
to grow into their leadership roles.

Over the last year, the Fellows have 
been working on big changes in their 
districts. We asked four of them to 

write about their work and how the 
changes they are making affect learn-
ing in school libraries. While they take 
many different paths and approaches 
to affecting change, they are all trying 
to meet their districts’ priorities of 
providing the best possible educational 
opportunities for students.

Learning through 
Evaluation and 
Professional Development

Susan K.S. Grigsby, District Library 
Media Specialist, Forsyth County 
Schools, Georgia
Forsyth County Schools was an early 
adopter of Georgia’s Strategic Waiv-
ers School Systems (SMSS, formerly 
IE2: Excellence in Education), which 
allows building administrators much 
more autonomy and fl exibility in 
hiring. When I became the supervisor 
of media services in 2014, I discovered 
that SMSS fl exibility had been used 
to remove nearly half of the system’s 
certifi ed librarians. In those schools, 

22 YA L S  »  Y O U N G  A D U LT  L I B R A R Y  S E R V I C E S  »  S P R I N G  2 0 1 6



the media specialist was considered a 
non-professional position that could 
be fi lled by a classroom teacher with 
no library experience or a parapro-
fessional whose primary duty was to 
circulate and manage a collection of 
print materials. I know what it takes 
to run a building-level library pro-
gram, having done so for 19 years, but 
I had few instincts on how to run a 
district program in which many of the 
school librarians had been replaced by 
uncertifi ed staff. Acceptance into the 
Lilead Fellows Program became my 
beacon of hope to help me turn things 
around.

At our inaugural Fellows meeting in 
January 2015, we looked at who we 
were as leaders and then, through the 
lens of our strengths, we each created 
a transformational goal we wanted to 
achieve in our school district. I had 
no power to change hiring practices 
in my district, so I focused on how 
to improve our libraries under the 
current personnel constraints, keep-
ing an eye toward improved service 
to students and raising the standards 
of practice in each media center. But 
how do you institute transformational 
change when only half of your staff is 
trained to do the job?

In a true case of serendipity, I was 
simultaneously working with a 
consortium of Georgia library profes-
sionals representing higher education, 
professional organizations, media coor-
dinators, and building-level media spe-
cialists. Our task was to develop a set 
of standards that mirrored the Teacher 
Keys Effectiveness System (TKES) that 
was adopted in our state for teacher 
evaluations. After a year of dedicated 
work, the consortium created the Me-
dia Keys Effectiveness System (MKES). 
Like TKES, this new system had simi-
lar standards of practice, including ex-
emplars and rubrics for evaluators, but 
was specifi cally designed to address the 
unique functions of the school library 
media specialist. I saw this document 

as an opportunity to start fresh with 
staff that lacked certifi cation in school 
library media. 

I used the MKES standards to create 
a blended course in our Learning 
Management System (Its Learning). 
The course included objectives, 
essential questions, activities, and 
literature to support the standards 
and lead to practical application for 
improved service to students. I pre-
sented the course to my system as a 
professional development opportunity 
for non-certifi ed library personnel. 
It was approved for two Professional 

Learning Units (PLUs) and went live 
with 13 participants in September of 
2015. As of this writing, we are about 
halfway through the course and the 
changes taking place in the libraries of 
the participants are exciting. The staff 
are weaving digital citizenship and 
information literacy into the school 
day and participants are engaging in a 
higher level of collaborative planning. 
Most importantly, the perceptions of 
what a library is and how it serves 
students is shifting; both administrators 
and teachers are seeing a difference in 
the quality of service. One course par-
ticipant, when responding to an essay 
about Concept-Based Inquiry, said:

“I thought I was providing the 
students in our school good, pro-
ject-based activities to help enhance 
their learning in the classroom...but 

what I haven’t been doing a good 
job of is ensuring that the process of 
teaching and learning is meaning-
ful and grounded in higher-order 
thinking. I think I would do it much 
differently this year.”

I am thrilled with the progress the 
professional development cohort is 
making in improving library services 
to increase rigor and quality of teach-
ing and learning in the media center. 
For more information about the new 
evaluation system, take a look at the 
complete MKES document available 
at http://bit.ly/mkes_doc1

Aligning with District 
Priorities to Improve 
Education in Libraries

Amy Soma, Library Program 
Coordinator, Fargo Public Schools, 
North Dakota
At Fargo Public Schools, just as in 
Forsyth County, our librarians strive 
toward updating perceptions about 
the role of school librarians in curric-
ulum and instruction. When I began 
the Lilead Fellows Program, I thought 
I needed to focus on the problem of 
perceived staffi ng inequities between 
our large schools and small schools, 
but my cohort members helped me 
see that I might not get much say in 
staffi ng numbers. With the help of the 
Fellows, I understood what I could 
control was where school librarians 

Through my work with the Lilead Fellows 
Program, I’ve been able to support the 
growth of our district’s librarians as they 
become transformative leaders on their 
campuses.
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focused their energies, regardless of the 
staffi ng allocations the district deemed 
appropriate. Aligning library program 
priorities to the district’s strategic ini-
tiatives of integrated technology, 21st 
century skills, and STEAM education 
allows stakeholders to reimagine what 
a school librarian can contribute to 
student learning. 
K-12 Technology Plan: The dis-

trict’s Long Range Technology Plan 
focuses on using technology to help 
students achieve 21st century skills, 
creating an opportunity for library 
teams to assume leadership roles in 
technology implementation. The 
district began rolling out its 1:1 laptop 
implementation in grades 6 through 
12 in 2012. Secondary library teams 
collaboratively planned with IT for 
device deployment and professional 
development. Librarians also worked 
with core content teachers to develop 
instruction focused on appropriate use, 
21st century skills, and digital citizen-
ship. These secondary library teams 
annually examine teacher and student 
survey data about the short-term goals 
of the initiative to inform the devel-
opment of action items that advance 
progress towards the district’s goals.

In 2015, the technology plan broad-
ened its focus to include improving 
classroom access to technology at the 
elementary level, with the curricu-
lar goals of addressing 21st century 
skills, keyboarding, and small group/
differentiated instruction. With these 
curriculum drivers in mind, elemen-
tary librarians began thinking about 
their role in the elementary tech-
nology plan, resulting in a renewed 
commitment to collaboration. As each 
grade level receives classroom devices, 
librarians and teachers are expected 
to develop inquiry-based projects that 
incorporate technology. 
STEAM and Project-Based 

Learning: In addition to integrated 
technology, Fargo’s strategic plan 
emphasizes STEAM education and 

Project-Based Learning (PBL) as a 
means for helping students achieve 
content standards while building their 
21st century skills profi ciency. The past 
two summers we have hosted a three-
day PBL workshop with neighboring 
school districts. Several librarians and 
technology coaches attended the 
training with classroom teachers from 
their buildings, providing expertise on 
the research process and 21st century 
skills during the development phase of 
PBL experiences and supporting the 
implementation when appropriate. 

An example of a successful PBL 
experience was recently presented 
to the school board by a librarian, a 
third grade teacher, and their students. 
Desiring more magazines in their 
library, but understanding the library’s 
budget didn’t allow for the purchase 
of additional periodicals, the students 
took matters into their own hands. 
They created three magazines, which 
focus on the students’ chosen interests 
of sports, science, and animals and 
currently circulate in the library. The 
project addressed writing standards, 
library and technology standards, 21st 
century skills, and resulted in a high 
level of student engagement.

In another project, two of our ele-
mentary librarians recently met with 
the Elementary Science Curriculum 
Facilitator and the STEM Outreach 
Coordinator from the North Dakota 
State College of Science to discuss 
expanding a daylong intensive PBL 
experience called “You’re Hired” to 
the elementary level. The “You’re 
Hired” project focuses on students 
working collaboratively to create a 
product designed to solve a variety 
of real-world problems and present-
ing their solution to a board room 
of community members. The group 
of educators brainstormed potential 
topics that align to elementary science 
and library standards and discussed 
scaffolding the experience so that 
students could reach independence. 

If all goes according to plan, the fi rst 
elementary “You’re Hired” experience 
will launch in the fall of 2016.

These examples illustrate a few of 
the ways librarians and their tech-
nology coach partners at Fargo 
Public Schools are impacting student 
learning. By focusing their work on 
elements of the strategic plan and 
prioritizing student learning and en-
gagement, they are providing learning 
opportunities for students and creating 
a new vision for what it means to be a 
school librarian. 

Getting Out of the Way: 
Letting Building Experts 
Take the Lead

Kathy Moore, Curriculum 
Coordinator, San Ramon Valley 
Unified School District, California
Through my work with the Lilead 
Fellows Program, I’ve been able to 
support the growth of our district’s li-
brarians as they become transformative 
leaders on their campuses. For students 
to determine which content is critical, 
why it is important, and how it con-
nects to their existing knowledge, they 
need expert guidance. That’s why we 
rely on the collaborative partnering of 
teachers and school librarians.

While Susan has correctly identi-
fi ed the necessity of providing much 
needed professional development for 
her library staff in Forsyth County, 
sometimes it’s even harder for a su-
pervisor to recognize when to do the 
exact opposite: get out of the way and 
let the building-level personnel do 
what they do best! Nowhere is that 
more evident than at California High 
School, one of four high schools in 
the San Ramon Valley Unifi ed School 
District. Inside the library there are 
the requisite rolling stacks fi lled with a 
well-curated book collection, a central 
presentation system and a bank of 
computers loaded with research data-
bases. But this is no ordinary library, 
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for it is staffed by a dynamic duo, 
Nikki Ogden and Catie Hawkins.

Librarian Nikki Ogden has teamed 
up with literacy coach Catie Hawkins 
to transform the library into a learn-
ing hub bursting with creative energy. 
Together, they brainstorm innovative 
ideas for reaching all teachers and stu-
dents. They pitch their ideas at faculty 
meetings, in the staff lounge, and on 
the quad between classes. Already this 
year, they have nurtured a school cul-
ture of curiosity and guided inquiry 
by co-teaching lessons in classrooms 
and providing tailored professional 
development to every department. 

Catie and Nikki’s shared space in 
the library has contributed to their 
teamwork. But it is their shared 
excitement about the joy of learning 
and their ability to build relationships 
that makes them such effective leaders. 
Students come to the library in droves 
before and after school to explore 
their passions. “The highlight of my 
day,” Nikki said, “is seeing all these 
kids who are passionate about their 
work. They’re excited about learning 
and they want to research.”

Nikki and Catie have designed 
monthly displays of “text sets” for 
teachers that support the curriculum 
and spark ideas for deepening under-
standing through multiple perspectives. 
And their work doesn’t just permeate 
their campus community. On dis-
trict-wide staff development days, 
they’ve presented to colleagues, inspir-
ing a physical education department 
to build meaningful literacy activities 
for rainy days, a history department 
to supplement their text with graphic 
novels, and biology teachers to explore 
literacy with non traditional texts such 
as charts, graphs, visuals, and other 
media.

Recently, they began experimenting 
with non traditional inquiry centers, 
providing an emotional connection 
with learning for students while 
modeling strategies for teachers. To 

introduce the book Farewell to Manza-
nar, sophomores visited several stations 
in a transformed library space. Two 
of the students’ favorite experiences 
were reading an article and answer-
ing experiential questions in a fort 
made of overturned library tables, and 
unpacking a suitcase of items while 
watching a video clip of an internee’s 
experience.

I am better able to defi ne my role 
as a supervisor through the work we 
do in the Lilead Fellows Program. It’s 
simple: share my knowledge with the 
real experts at the building level, then 
promote and celebrate their success 
with those who matter most—our 
students.

Developing Makerspaces in 
the School Library

Shari Blohm, Supervisor of Library 
Media Services, Prince George’s 
County Public Schools, Maryland
As a district leader and participant in 
the Lilead Fellows Program, I inves-
tigate current trends for application 
in our school libraries. In November 
2013, I attended the LITA (Library 
Information Technology Association) 
Forum in Louisville, KY specifi cally 
for this session: “The Maker Move-
ment and the Library: Creating, Col-
laborating, and Learning at the Louis-
ville Free Public Library.” Using ideas 
I gathered from the LITA session, 
one of the professionals in our district 
offi ce paired with a school librarian 
to implement our fi rst makerspace 
program. As Kathy said, sometimes it’s 
our job as supervisors to start the con-
versation and then get out of the way 
and let people try new things. Susan 
Brown, a Central Offi ce Staff Special-
ist (COSS), and Deirdre Bonuccelli, 
an elementary school Library Media 
Specialist (LMS) refl ect on what we 
have learned with our fi rst makerspace 
attempt and what we plan to do going 
forward. 

How do you define makerspaces in 
the elementary library?
Library Media Specialist (LMS): 
The makerspace at James McHenry 
Elementary School began as an after-
school program for students to gather, 
share resources and knowledge, and 
work on specialized projects. It has 
since expanded into the school day 
where students can develop projects 
and use newer technologies. The con-
cept is in its third year of application 
in our school; the after-school pilot 
program began in March 2014.
Central Offi ce Staff Specialist 

(COSS): Problem and project-based 
learning based on students and 
teachers exploring, collaborating, and 
presenting old and new technologies, 
integrating new skills and knowledge 
with the arts, science, math, reading 
and writing, social studies, and library 
media in new and creative ways.

What is the role of the Central 
Office Staff Specialist in makerspace 
implementation?
LMS: As a school-based media spe-
cialist, I would not be able to manage 
this makerspace without the support 
of central offi ce staff! With heavy class 
schedules (29 40-minute classes/week, 
and three daily duties), it is challeng-
ing for us to develop new ideas. Our 
COSS researches our ideas for our 
plan framework. Since she has time 
to assist with planning, we are able to 
move forward at an impressive rate.
COSS: Establishing a new learning 

environment based on rapidly chang-
ing technologies and educational 
theory (21st century skills, Com-
mon Core, 4Cs, ‘guide on the side’ 
rather than ‘sage on the stage’), and 
setting the bar for a successful mak-
erspace implementation for a variety 
of populations. The COSS leads the 
exploration of new technologies (e.g. 
Arduinos, Google Classroom, cod-
ing), materials (conductive thread, ink, 
and paint), re-purposed technologies 
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(needles, sewing machines, dremel 
tools, etc.) and materials (paper, PVC 
pipe, wood, copper wire, etc.) which 
are used in project and problem-based 
learning.2 The involvement of central 
offi ce staff provides equal access for all 
students.

What is the role of the school-based 
library media specialist in 
makerspace implementation?
LMS: My role as an LMS expanded 
from the traditional approach of collab-
orate with the teachers and teach to the 
students to a collective collaboration of 
student empowerment. I have changed 
how I approach lesson planning and 
preparation, professional development, 
and training. I am spending more time 
learning new technologies, such as 
Google Classroom and coding, and 
implementing them with the students 
and staff. While preparing a lesson, I 
am doing more out of the box think-
ing, resulting in a variety of fi nished 
projects. This thinking provides myriad 
ways to support our systemic push for 
literacy across the curriculum.
COSS: This ongoing STEAM-based 

learning concept, integrated into the 
curriculum by the LMS, brings high-
low technologies and project-based 
teaching into library lessons. Logistics, 
administration, collaboration, profes-
sional development, and training all 
play an important part of the LMS 
role. From a systemic point of view, 
this implementation suggests different 

assessments of student progress. Stu-
dent portfolios, e.g. artifacts showing 
growth in understanding and ability 
to demonstrate understanding, appear 
more often than multiple choice, 
fi ll-in-the-blank, and more traditional 
testing. Students produce, speak, write, 
explain, collaborate, examine, and 
learn from mistakes, all captured in 
their portfolios.

Filled with Benefits
While still a challenge, we have 
gained a great deal and believe that 
our students are benefi ting from the 
fi rst makerspace in our school district. 
The COSS and LMS are working to 
further align the students’ inquiry and 
project with the school’s curriculum. 
Additionally, they would like to create 
opportunities for parents and the 
community to take part in the library’s 
makerspace. They are making plans to 
have a Mini Maker Fair for students 
and their families to join in the cre-
ation process. In the future, we hope 
to have the opportunity to share our 
experiences with others in our district 
and state. 

Conclusion
The Fellows have big ideas about what 
school libraries can be and are working 
toward innovative changes to enable 
school library programs to truly make 
a difference in the lives of all members 
of their school communities. Through 
professional development, alignment 

with district priorities, allowing others 
to lead, implementing new technolo-
gies, and the many efforts of our other 
Fellows, we are improving learning 
opportunities for students. Students de-
serve the best possible preparation for a 
future in which a keen understanding 
of information is necessary and there 
will be unfathomable technological 
advances. Libraries can and will be a 
central location to provide that 
preparation. 
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Kate McNair

Why it’s important 
for library sta�  

to continually 
take the time to 
learn new skills 
and continually 

improve the skills 
that they already 

have.

Creating a 
Culture of 

Learning at 
Your Library

The YALSA “Future of Libraries for and with 
Teens: A Call to Action” (often called the Fu-
tures Report) spells out a paradigm shift for 

libraries—a shift that asks library staff to think of 
themselves as educators and learning facilitators that 
support self-directed learner-centered inquiry. The 
shift takes the library from a place to fi nd content 
and resources to a place of engagement and learn-
ing. If we want to create an environment that puts 
the learning needs of our community at the center 
of our service, we must start by making sure that 
library staff have the learning experiences that help 
them gain the expertise to make this a reality. We 
need to develop a workplace culture that makes time 
for interest-driven learning and encourages staff to 
share their learning accomplishments.

For most public institutions 
(schools or public libraries), a 
majority of the budget is spent 

on staff. People are our most valuable 
asset, our most fl exible tool, and the 
place where we need to start turn-
ing the paradigm shift into reality. By 
investing in our staff and in ourselves, 
we are investing in our future services 
to teens. This shift asks a lot of us 
working in libraries to develop new 
skills and explore ways to share our 
passions as we shift into the role of 
learning facilitator.

“The library is no longer simply 
a quiet place to connect to physical 
content. It is instead a place, physical 
and virtual, to learn how to connect 
and use resources of all types from 
physical books to apps to experts in a 

local, regional, or national community. 
It is a kitchen for ‘mixing resources’ 
in order to empower teens to build 
skills, develop understanding, create 
and share, and overcome adversity.” 
(Futures Report, p. 4)

All too often I meet library staff 
with a creative passion but without 
the time or resources to develop 
themselves or the opportunity to 
share their passion with others. It is 
crucial that we make the time and 
curate the learning opportunities that 
help us make this learning and sharing 
possible for our staff. In fact, in many 
cases, staff can be a great pilot or test-
ing ground for a new tool, resource, 
or program that might later be offered 
to teens or other members of the 
community.

FEATURES
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When staff test a project it gives 
them an important opportunity to re-
visit the learning mindset, something 
we might not have adopted since 
our last formal education experience. 
Better yet, asking staff to provide 
feedback on a pilot also asks them to 
think refl ectively on what it is like to 

be a learner in the library. Thinking 
deeply about our own educational 
paths and experiences can help us 
build empathy as we create programs 
and services that put teens in the 
same place. Through refl ection we 
build patience for failure and identify 
potential roadblocks. Staff as learners 
should ask themselves:

• How does it feel to fail? Is the 
library a friendly place to fail?

• How do I and others learn best? 
Does the library serve one type of 
learner better than others?

• How does it feel to take risks? 
Is the library a friendly place for 
risk-taking?

• How would my path to learning 
change if I were a teen from a non-
dominant background? What barriers 
would I face and how can the library 
help me overcome them?

Make the Time for Learning 
Experiences
“Someone working with youth has to 
have the capacity to learn new things, 
and really have the desire to learn new 
types of technology.”—Participant, 

connectedlearning.tv chat (Futures 
Report, p. 24)

Developing a culture of learning, staff 
need the same things our teens need 
to enter the learning mind space. First, 
they need time and lots of it. Some 
institutions, like Sno-Isle Libraries, in 
Washington, made a commitment to 

staff development, dedicating 25 percent 
of staff time to learning experiences.

Simply saying you are going to set 
aside one to three hours every day for 
“learning time” isn’t really enough. 
Staff should be able to choose the 
topics that they are interested in and 
have the fl exibility to follow the white 
rabbit when they feel inspired. This 
might help some staff rediscover the 
joy of self-directed inquiry-centered 
learning, and get them excited to 
provide the same opportunities for the 
young adults that they serve.

The same rules apply for the learn-
ing experiences we provide for staff as 
the ones we hope to foster for teens:

• Focus on the process of learning, 
not just the creation of a fi nal project. 
Some users won’t make it to the 
fi nal product you (or they) imagine, 
but the path they take is valid and 
important.

• Make room for staff to construct 
their own learning path about topics 
that are important to them. We all 
learn better and more deeply when it 
is a topic that we care about and put 
to use in our lives.

• Find ways to weave virtual and 
face-to-face learning together to allow 
for different learning styles and sharing 
of learning milestones.

• Allow staff to build nontraditional 
skills and literacy. Think outside the 
box of everyday library tasks.

• Help staff develop 21st century 
skills, content knowledge, and exper-
tise. The Futures Report outlines three 
key literacies for librarians and teens 
they serve to grasp (p. 6):

• Multiple Literacies: Provid-
ing teens with a repertoire of ways 
for accessing, acquiring, construct-
ing, expressing, sharing, and using 
knowledge, as well as developing a 
series of ways to collaborate with 
others for mutual benefi t and collec-
tive good.

• Critical Literacies: Learning 
how to formulate diffi cult questions 
concerning societal inequities and 
investigating real-life issues with the 
goal of transformative social action.

• Digital Literacies: Possessing an 
ability to navigate, manipulate, and 
stay ahead of emerging computer and 
internet technologies. Also having an 
ability to use technology responsibly 
and ethically and to transfer everyday 
ideas into technology processes.
• Provide opportunities for staff to 

learn from and share their learning 
with other staff.

• Create paths for staff to connect 
with a broader community of others 
interested in the same topics .

As you foster a culture of learning 
for staff, begin gathering learning 
tools. Remember, everyone has a 
different learning style. Look for pod-
casts and books to curate for staff, or 
begin to build a digital space where 
staff can share their favorite learn-
ing tools. As outlined in the Futures 
Report, focus on learning resources 
that emphasize workforce develop-
ment and literacy skills (listed above). 
Current and future culture demands 
a level of literacy that can only be 

Thinking deeply about our own 
educational paths and experiences 

can help us build empathy as we 
create programs and services that put 

teens in the same place.
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mastered through use of the tools 
that teens need to use in order to be 
successful in life. And make sure your 
tools refl ect the learning interests, 
styles, and habits of staff.

Professional Learning in 
the Envisioned Future
“Learning takes place in a variety of 
environments and includes connecting 
with a professional learning network 
as well as with experts and educators.” 
(Futures Report, p. 17)

Most importantly, don’t forget that 
a culture of learning extends beyond 
library walls. Tap your community for 
potential partners in learning! The 
Johnson County Library benefi ts from 
having a great community college 
in the area that makes it affordable 
to take classes on video production, 
graphic design, 3D modeling, fashion 
marketing, and much more. Look in 
your community to take advantage of 
available opportunities, or maybe you 
can fi nd a partner in your area that can 
provide specialized training for library 
staff working with teens. Remember, 
let your staff drive the educational 
need. Listen to what they are passion-
ate to learn about and help facilitate 
that learning; don’t fall into the trap of 
being prescriptive. Be ruthless in your 
dedication to learning for learning’s 
sake. Don’t make people rationalize 
their learning choices, or demand that 
they demonstrate a connection to a 
program or service you provide. Even 
if the practical application of their 
learning path isn’t obvious, they are 
taking the opportunity to revisit the 
mindset of a learner. Make sure that 
they get the most out of that experi-
ence as possible.

Lastly, celebrate success and failure! 
Sometimes it seems we have so much 
on our plates at the library that we 
don’t have time to recognize success. 
Give people opportunities to share 
what they have learned with other 

Where to Get Started in Your 
Continuous Learning
LYNDA.COM
Lynda.com includes a wealth of 
tutorials and classes for learning 
tech skills like coding, Photoshop, 
and 3D modeling. The videos are 
well organized and broken up 
into small, manageable parts 
that welcome beginning learners 
without overwhelming them. Users 
can create a playlist of videos 
or classes that interest them 
in learning a tool. Many public 
libraries now offer access to Lynda.
com with a library card, but staff 
can also investigate paying for one 
shared account.
Challenges: The classes are great, 
but sometimes you have a point 
of need where you don’t want a 
whole class. You just want to simply 
understand why Photoshop can’t 
seem to replace your green screen 
background in a photo. The search 
function works well, but I often find 
myself going to YouTube tutorials 
to find quick answers to specific 
questions.
Best Feature: Lynda.com lets you 
speed up or slow down videos as you 
choose. This is great for those short 
on time, as you can watch the videos 
at 1.25 or 1.5 speed. And for those 
who might worry about keeping up 
with the regular speed, you can slow 
it down and, along with that, each 
video includes a transcript.
YOUTUBE.COM
Never underestimate the power of 
YouTube. You can bet your teens are 
using it to learn everything from 
how to play the ukulele to how to 
code using Ruby. One of the best 
things about YouTube is seeing video 
techniques in the videos you watch 

that you then want to try yourself. 
For example, I often see a video 
editing trick in a YouTube video I’m 
viewing that I really like, then I find 
another video that teaches me how 
to do that cool thing. 
Some favorite YouTube channels to 
keep an eye on:
Make is a channel that provides 
new content weekly on a variety 
of maker projects involving wood, 
3D printers, and coding. There are 
videos from a variety of makers to 
support different learning styles 
and interests. Also check out their 
Kids Make: channel for kids or any 
beginning learning.
ASAPScience is a great channel 
for those of us who haven’t taken 
a science class since high school. 
The whiteboard style animation 
makes the content easy to consume 
and often inspires or straight up 
suggests experiments so you can 
explore the topic further.
Challenges: Not all content makers 
keep up with the demand. It isn’t 
like they are getting paid much, 
if anything, to make these videos. 
So sometimes you find someone 
you really like and then they stop 
making tutorials because life gets in 
the way.
Best Feature: With thousands 
of hours of tutorials uploaded to 
YouTube, you can pretty much always 
fi nd something you are interested in . 
. . but that is no guarantee of quality. 
This in itself is a great learning 
opportunity. If you are having trouble 
fi nding a tutorial of merit, you can 
bet your teens are too. How do you 
help them discover the best learning 
resources out there?
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staff, recognizing their achievements. 
The Futures Report highlights the 
importance of peer-to-peer learning 
networks, so encourage these among 
staff and see your efforts and invest-
ments multiply.

Failure is an important part of the 
learning process, one that is often 
ignored or forgotten (or swept under 
the rug). We all have to accept the 
fact that learning is going to involve 
failure. Create a culture that doesn’t 
punish failure, that encourages refl ec-
tion and improvement, and asks staff 
to share what they have learned. The 
sooner we recognize that we all fail, 
the better we can serve teens (who 
have a long life of failure ahead of 
them).

How it is being done…
Based on a program piloted by 

the Charlotte Mecklenburg Library, 
the Shawnee branch of the Johnson 
County Library encourages all staff 
to take a “happy hour” once a week. 
This is at least one hour for staff to 
pursue a project or topic that interests 

them. This hour is for ALL staff, which 
includes pages, clerks, librarians, and 
managers. One part-time staff member 
uses her hour to explore her passion 
for zines and has even started a project 
to bring a small zine collection to the 
library. This is a great way to ease into 
a culture of learning. Start with one 
hour, and see how library staff 
surprise you.

Business leaders see the importance 
of allowing employees time to develop 
themselves and their ideas in the bot-
tom line of their companies. Famously, 
3M allows employees to devote 15 
percent of their time to personal 
projects. You probably use one of the 
byproducts of this 15 percent time 
every day, the Post-it. Created in this 
“personal project” time, the Post-it has 
been an indispensable offi ce prod-
uct for generations of librarians. By 
allowing employees to explore ideas 
and passions at work, 3M has gained 
thousands of patents and successful 
products.

Of course, learning doesn’t stick 
if you aren’t using your new skills! 

Think about problems the library 
needs to solve, and brainstorm some 
solutions that involve learning oppor-
tunities. The Design Thinking model 
championed by the Stanford Business 
School keeps the problem at the core 
of  innovation. With the problem at 
the top of your mind and consider-
ing the audience you want to impact 
with your solution, brainstorm as 
many ways as possible to reach your 
ideal future. Think outside the box, 
or try Design Thinking exercises to 
get your creative-problem-solving 
juices fl owing. Then start small, fail 
often, and refl ect on your experience 
and improve on your next attempt 
toward solving the problem. Learning 
opportunities that might solve library 
problems could focus on:

• Building an Arduino door counter 
for your building

• Creating a stylish fl ier for an up-
coming program or new service

• Making a dub-step video to adver-
tise for your institution

• Learning to play Taylor Swift songs 
on the ukulele to record a sing-along 
video with the teens in your space

• your awesome idea here

Final Note
Creating a workplace culture that 

supports and encourages staff learning 
is challenging. It will never naturally 
fl oat to the top of our to-do list—
there will always be another fi re to put 
out, another program to plan, another 
customer at the desk. But it is some-
thing we have to do if we want to 
engage teens in the future library.

“Clearly, if all libraries serving teens 
want to more effectively serve today’s 
‘connected’ teen and demonstrate 
value to the community, they must 
ramp up engagement in areas be-
yond academic or formal learning, 
and make this engagement visible to 
teens, their families, and the commu-
nity. It is not enough to merely use 

Where to Get Started in Your 
Continuous Learning (Continued)
INSTRUCTABLES
Instructables is known for easy to 
consume directions and a passionate 
community curating resources. 
The site allows anyone to join and 
add Instructables (directions) for 
a project (with pictures or video). 
Instructables that are liked by 
members or replicated by other 
users rise to the top. The sheer 
volume and variety of Instructables 
is both inspiring and daunting.
Challenges: Some Instructables 
are better than others, but many 

projects have more than one set of 
directions, and through community 
voting, the best of the best rise to 
the top.
Best Feature: I love the nerdiness 
of the Instructables community. It is 
pretty cool to go to their page and 
see what people are making, how 
they are inspired, and all the cool 
things that are created in the world. 
The Futures Report emphasizes the 
power of peer-to-peer learning 
networks,  and Instructables is a 
great example.
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the tools that adolescents are using—
the internet, social networks, and mo-
bile devices. Libraries need to embrace 
the connected learning model and 
recognize that they must do more to 
engage teens via the library’s technol-
ogy presence and services. Ultimately, 
we must be the proverbial dog that 
wags the tail of technology instead of 
being driven by technology without a 

clear purpose or aim of how it 
can impact teen services.” (Futures 
Report, p. 6)

As we move toward the envisioned 
future of YALSA’s report we can help 
our teens and ourselves by making 
time to learn. Library staff are our 
most versatile tool, so let’s put that 
fl exibility to use and learn to create, 
share, consume, and evaluate content. 

And then let’s turn it around and give 
the same opportunities to the teens in 
the communities we serve. 

KATE MCNAIR is the Teen Services 
Coordinating Librarian at the Johnson 
County Library in the Kansas City, Missouri 
metro area, and a member of the YALSA 
Board of Directors.
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Sara Ryan

Ideas on how to 
gauge the impact 

your programs 
have on the 

teens in your 
community.

Tell the 
Story: Use 
Outcomes 

to Show the 
Di� erence 

Your Program 
Makes

Multnomah County Library, like many other 
libraries around the country, is becoming in-
creasingly focused on tracking and sharing the 

outcomes of our work. Traditionally, we fi nd fairly 
clear outcomes when we engage in evaluation of proj-
ects that serve a discrete patron group. For example:

• Booktalking or author visit ori-
ented outreach that targets students at 
high-poverty schools where many read 
below grade level

• Working in partnership with edu-
cators to identify signifi cant changes 
in students’ behavior, such as reading a 
book for pleasure for the fi rst time.

It’s more challenging, however, to 
tie outcomes to makerspaces and 
other types of teen programming in 
our locations when we might not see 
a consistent group of teens whose 
informal learning and social-emo-
tional development we can track over 
time. At the Multnomah Library we 
are working on a number of fronts to 
incorporate and understand outcome 
measurement, and it’s not always easy 
or straightforward.

That’s why I wanted a tool that 
could help us decide what kinds of 
outcomes to track in our work with 
teens, including some ideas about how 
to track and share them. The idea be-
hind this is not necessarily for a library 
to track every one of the possible 
outcomes that I describe in this article 
(full disclosure we’re not tracking all 
of these yet at Multnomah!) but rather 
to help library decision makers iden-
tify the ones that will most effectively 
show the impact of their work for and 
with teens.

I had the opportunity to create the 
tool with feedback from other teen 
services professionals around the 
country who are part of the YOUme-
dia Network.

What we are Working to 
Track and Achieve
When we work with youth, the ultimate 
goal is to make positive impacts on their 
lives—impacts that can change the way 
they see themselves, their abilities, and 
their roles in their communities. When 
we’re able to describe those positive 
impacts on youth in concrete terms, it 
helps colleagues, funders, and communi-
ties understand why this work matters.

That’s where outcomes come in. 
Outcomes help answer key questions:

• How does your program make a 
difference for youth?

• What has changed for the youth 
who participate?

Outcomes are a way of showing 
the difference your program makes. 
Outcome measures are the data you 
collect that helps you tell that story. 
When you start working with out-
comes, don’t limit yourself to dry 
reports and PowerPoint presentations! 
The ways you tell the story of your 
program can be as creative, innovative, 
and surprising as the youth involved 
with your program.
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Because the tool for tracking out-
comes that I created uses the YOUme-
dia Hallmarks as a starting point, it will 
resonate the most with people who 
are involved with connected learning 
programming for and with teens in 
YOUmedia Learning Labs and similar 
spaces. But any set of goals or values 
can be a starting point for determining 
what to measure to show that those 
goals and/or values are being met. 
Similarly, the possible measurements 
included for each Hallmark are also 
simply a starting point.

What are YOUmedia 
 Learning Labs?
YOUmedia Learning Labs are creative, 
transformative, and dynamic spaces that 
aim to put connected learning into 
action. With a commitment to equity 
and digital inclusion, they expand op-
portunities for interest-driven learning 
by youth. YOUmedia Learning Labs are 
centered around production and guided 
by a core philosophy that youth are best 
engaged when they are discovering and 
following their passions, collaborating 
with others, and being makers and doers.

YOUmedia Learning Labs come 
in many shapes and sizes and can be 
found in libraries, museums, commu-
nity centers, and school settings. They 
are known by a small set of distin-
guishing features, which are their Hall-
marks. The information that follows 
connects Learning Labs Hallmarks 
with methods for determining success.

Hallmark:  Strive for a  
Balance of Hanging Out, 
Messing Around, and  
Geeking Out (HOMAGO)
This Hallmark speaks to the range of 
possible ways for youth to engage, to 
the idea that youth are not required to 
have any particular skill set or back-
ground in order to engage, and that 
youth should be supported as their 
interests evolve and deepen.

What demonstrates that this  
Hallmark is being met? 

-
ming is welcoming

interests

next steps to learn more

others

the space

Possible measurements 
Youth agree with statements like:

 welcome and comfortable 
here

topic because of this experience

something, I know how to find out 
more, or who to ask to increase my 
knowledge

To capture the concept of youth 
becoming “regulars,” consider ways to 
track how often any particular youth 
attends/participates—perhaps a paper 
sign-in sheet, logging onto a device, 
checking out equipment with a library 
card, or earning a digital badge based 
on number of visits.

To demonstrate that youth feel wel-
come and comfortable, consider asking 
youth for photos, drawings, videos, text 
messages, emojis, gifsets, etc., that de-
scribe their feelings about the program, 
use a video “confession booth” where 

youth to do a “thumbs-up/thumbs-
down” at the end of a program.

Hallmark:  Foster a  Culture 
That Prioritizes Equity, 
Inclusion, and Youth 
Leadership
This Hallmark speaks to successfully 
engaging a broad range of youth of 

different racial and cultural back-
grounds, sexual orientations and 
gender identities, religions, economic 
statuses, and abilities. It also under-
scores that youth voice is essential 
to decision-making and day-to-day 
operations.

Communities vary. In some pro-
grams, a majority of participating 
youth may come from similar racial 
and cultural backgrounds. In those 
programs, the work necessary to pri-
oritize equity and inclusion is likely to 
focus more on other characteristics of 
identity such as gender or socioeco-
nomic status. Staff should also com-
pare the demographics of participating 
youth with the overall demographics 
of the neighborhood to see if there 
are particular communities of youth 

consider what might need to change 
about the program to engage those 
youth.

What demonstrates that this  
Hallmark is being met?

  respect themselves, each 
other, and staff

youth
-

sions about how the program operates

opportunities for youth to take on 
increasing responsibility and leader-
ship

cultures and identities of youth en-
gaged in the program

responsiveness and are supported in 
ongoing professional development to 
build their skills in fostering equity 
and inclusion

program is designed to be inclusive 
of diverse communities of youth, for 
example, photos and videos include 
youth of varied ethnicities and genders

33S P R I N G  2 0 1 6 » Y O U N G  A D U LT L I B R A R Y S E R V I C E S » YA L S



FEATURES

• Staff are intentional about 
inviting all youth to participate 
without  making assumptions about 
whether any particular youth will 
be “a good fit” for the program

Possible measurements
Youth agree with statements like:

• People from all races and back-
grounds are respected and valued here

• I’ve had positive interactions with 
people of different races and back-
grounds from mine here

• I’ve made friends with someone 
from a different school or neighbor-
hood here

• My voice and ideas affect what 
happens here

• People here take me seriously and 
treat me with respect

Photos and videos can also be 
strong ways to demonstrate that this 
Hallmark is being met, simply by 
showing the diversity among the 
youth who participate. Of course, 
not all diversity is visible; disability, 
economic status, immigration status, 
and neurodiversity are a few exam-
ples of potentially invisible differ-
ence. However, if youth are produc-
ing creative work in the program 
that refl ects aspects of their identities, 
sharing the work itself can also be 
a powerful way to demonstrate that 
equity, inclusion, and youth leader-
ship are valued.

Hallmark: Provide Access 
to Tools, Technology, and 
People that Support 
Learning, Self-Expression, 
Creativity, Critical Thinking, 
and Innovation
This Hallmark speaks to how the 
right combination of resources can 
create an environment that encourages 
youth in a variety of ways, fostering 
social-emotional growth as well as skill 
development.

What demonstrates that this 
Hallmark is being met?

• Youth have access to tools and 
technology that they’re not able to use 
elsewhere

• Youth are supported in using tools 
and technology in different ways than 
they can in other settings (for instance, 
being able to pursue projects that 
aren’t related to school assignments)

• Youth feel that staff both support 
and challenge them

Possible measurements
Youth agree with statements like:
• I can use tools here that I can’t use 

at home, school, or anywhere else
• I can get the support I need to 

work on projects I’m interested in
• Staff give me practical assistance 

and feedback to help me learn

• Staff recognize my skills and 
abilities while also pushing me to 
strengthen them

Hallmark: Employ a 
Consistent Set of Mentors 
Who are Dedicated to the 
YOUmedia Approach and 
Space

This Hallmark speaks to how critical 
mentors are to a program’s success, and 
to the idea that the relationships that 
are built in a program can powerfully 
and positively impact a young person’s 
identity. It also implies that the role of 
staff in these programs is not simply 
to teach a specifi c set of skills or guide 
youth through particular projects but 
also to be conscious of being role 
models for the youth who are in-
volved with the program.

What demonstrates that this 
Hallmark is being met? 

Mentors are such an important part of 
what makes these programs successful 
in engaging youth that when the other 
Hallmarks are being met, it’s a good 
indication that this one is being met 
as well. That said, set yourself up for 
success:

• Explicitly defi ne in job descrip-
tions what it means to be a mentor, 
and how that may differ from more 
traditional expectations of employees 
and volunteers in your organization

• Provide training not just in tools 
and technology, but in strategies for 
being an effective mentor, which 
might include:

• listening skills
• knowing how and when to refer 

youth to other programs and services
• how to maintain appropriate 

boundaries while remaining open 
to the disclosures youth may make 
about their lives

Possible measurements
This Hallmark lends itself to assess-

ment on the organizational level. The 

• Project Outcome: measuring 
the true impact of public 
libraries
      www.projectoutcome.org/
• Search Institute Developmental 
Relationships Framework
      http://bit.ly/si_devrel_
framework
• Young Adult Library 
ServicesAssociation 
ProgrammingGuidelines
      www.ala.org/yalsa/
teenprogramming-guidelines
• Documenting and Assessing 
Learning in Informal and Media-
Rich Environments, a report to the 
MacArthur Foundation
      http://bit.ly/assessing_lrng_
enviros
• Hive Research Lab Connected 
Mentor Framework
      http://connectedmentor.com/
•“It Looks Like Fun, But Are They 
Learning?”
       http://bit.ly/looks_like_fun

Learn More

34 YA L S  »  Y O U N G  A D U LT  L I B R A R Y  S E R V I C E S  »  S P R I N G  2 0 1 6

http://www.bit.ly/si_devrel_framework
http://www.bit.ly/assessing_lrng_enviros
http://www.connectedmentor.com/
http://www.bit.ly/looks_like_fun
http://www.projectoutcome.org/
http://www.bit.ly/si_devrel_framework
http://www.bit.ly/assessing_lrng_enviros


coordinators of a program answer 
“yes” to questions such as:

• The job descriptions for mentors 
include a clear defi nition of what 
mentoring means in our program. 

• Adults who work in our program 
have regular opportunities to receive 
training in how to be an effective 
mentor. 

• Our staffi ng model takes into 
account the importance of consistency 
and builds in multiple opportunities 
for youth to connect with any given 
staff member/instructor.

Hallmark: Support 
Pathways and Opportunities 
that Enable youth to Apply 
Skills in Meaningful Ways

This Hallmark speaks to the impor-
tance of connecting what happens in 
the program—work that’s done, rela-
tionships that are developed, skills that 
are learned—to the rest of a young 
person’s life and future.

What demonstrates that this 
Hallmark is being met?

The pathways and opportunities 
will be different in different pro-
grams and communities. They might 
look like any or all of the following:

• There is a defi ned path from par-
ticipating to becoming a peer mentor 
to acquiring paid employment in the 
program

• The work youth do in the program 
and/or the skills youth learn in the 
program have the potential to make 
positive change in the community

• The work youth do in the program 
and/or the skills youth learn in the 
program have the potential to lead to 
paid employment

• The skills youth learn and demon-
strate in the program (including but not 
limited to public speaking, critical think-
ing, project planning and management, 

troubleshooting, working well with oth-
ers, research, prototyping, iterating after 
failures) are useful in other contexts

Possible measurements
Youth agree with statements like:
• I use things I’ve learned here 

outside this space (in school, with 
my family, with friends, somewhere 
else)

• What I do here is important to me
• What I do here is valued by my 

community
You could also track how many 

participants eventually become peer 
mentors or paid employees.

Communicating Your 
Outcomes

Again, the main point of defi ning and 
measuring outcomes is to be able to tell 

the story of your program by sharing 
them. That story can support funding 
requests, affi rm the hard work of staff 
and mentors, and/or reveal the need to 
make changes. Outcomes will resonate 
differently with different audiences. 
Depending on whom you’re talking 
to—and why—some outcomes will 
be more powerful and persuasive than 
others.  

SARA RYAN is the Teen Services Specialist 
at the Multnomah County Library (Oregon) 
and developed the toolkit described in this 
article as a part of the library’s work with 
the YOUmedia Network.

Know Your Audience

Staff who work day-to-day in a 
program may be pleased about this 
outcome: 70 percent of the youth 
who participate become “regulars” 
choosing to participate in three 
or more classes or open labs per 
month.

For front-line staff, that outcome 
can be a great way to show that the 
program is effective in attracting 
youth, and that youth value the 
space and community.

But for a funder whose 
primary interest in the 
program is how it contributes 
to workforce development , 
that outcome might not seem 
especially notable. The funder 
might be more impressed to 
learn that: 90 percent of youth 
who participate agree that 

they’ve used things they’ve 
learned outside the space.

When you share outcomes, also 
consider what context your audience 
needs to understand them. If youth 
from eight di� erent schools participate 
in your program, would it help for your 
audience to see the schools highlighted 
on a map along with the location of 
your program, to see how far youth are 
traveling? If youth have co-created and 
presented two programs, would the 
message be more powerful if you also 
include the amount of time youth spent 
to prepare?

Finally, what do you want your 
audience to do or think based on 
what you share about your program’s 
outcomes? Keep that in mind and it 
will help you decide what and how 
to share.
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Vanessa Hale and Jean Haertl

Teens aren’t 
the only ones 

who are bullied, 
learn about 
policies and 

procedures you 
need to have in 

place in order to 
manage bullying 
situations in the 

workplace.

Surviving a 
Bully at Work

I never thought that a superior of mine would 
end up bullying me. I’m polite, I work hard and 
I think I come across as helpful and cordial. I go 

out of my way to offer excellent customer service 
and treat everyone I work with the same. So how 
did I end up in a place where a manager found him-
self ridiculing me and treating me like I was in grade 
school again? It took a very long time to realize 
that I was stronger than him, that I had done noth-
ing wrong and that he was the bully, targeting me 
with his demeaning tone of voice, his behavior and 
his hurtful words. What was worse was that he terri-
fi ed me into believing that I couldn’t seek help. I’m 
thankful to say that I survived the experience and 
came out with a backbone that I never knew I had. 
My mother, however, would tell me it was in the 
genes and that I should never let a member of the 
opposite sex treat me as a lesser individual. The same 
goes for a superior, regardless of their gender.

 While there is no standard 
defi nition of bullying, 
national experts concur it 

includes the “repeated health harming 
mistreatment of one or more targets 
by one or more persons by taking 
the following forms: verbal abuse, job 
threatening, humiliating, or offen-
sive behaviors, work interference and 
sabotage.” That does not mean it is 
easy to speak up. It’s a stressful thing 
to tolerate and the bottom line is it is 
not right, nor is it acceptable in any 
environment, but certainly not in the 
workplace. 

Not only is bullying dangerous for 
the person who is being targeted, but 
it is a mindset that cannot be allowed 
by the manager; in some cases it has 
led straight to litigation. From a hu-
man resource perspective, employees 
and managers alike need to be trained 
in professional conduct, dealing 
with diffi cult people, discrimination 
prevention and customer service 
excellence. Employees who have been 
bullied suffer anxiety [94%], sleep 
disruption [84%], loss of concentra-
tion [82%], shame and embarrassment 
[49%], and depression [41%]. This does 
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incredible damage to a workplace, 
and especially in a library where the 
public expects to feel safe and free 
from harassment. According to recent 
statistics, bullying is more prevalent 
than sexual harassment and workplace 
violence combined. 35% of workers in 
the United States report being bullied 
at some point in their career. (Dr Gary 
Namie, Workplace Bullying Institute 
Survey, 2010) 27% of HR professionals 
have been victims of bullying (SHRM 
study, 2011). Simply stated, ignoring a 
bully in your workplace will cost you. 
Targets call out sick, morale plummets 
and sadly, many victims are reluctant 
to report it out of fear of retaliation or 
concern that “nothing will happen.”

Signs of Bullying in the 
Workplace
What are some of the indicators that 
someone you work with is being bul-
lied? Remember, it might not always 
be an employee. In the case of the 
library, it might be a patron, a vendor, 
a member of the board of trustees or 
a volunteer. A library is crawling with 
more volunteers than most other city 
or town departments. Policies should 
always take them into account as well 
as the paid staff. Who else looks out 
for the volunteers that may not know 
whom to turn to? 

There are certain behavioral changes 
that may be a red fl ag. Has the em-
ployee been calling in sick more than 
usual? Have they started eating lunch 
at their desk and avoiding the break 
room? Do they seem less energetic 
or eager to take on new projects? 
When an employee, who has had a 
good track record, starts to socialize 
less, begins to appear desultory and 
may develop a lackluster attitude, it 
can be a sign of bullying. It will come 
as no surprise that affected employees 
often will not reach out or speak up. 
For many, there is a fear of retaliation. 
Imagine if you are the sole supporter 
for your family, or even a single parent. 

Depending on what is happening in 
your workplace, you will be afraid of 
losing your job, your income, your 
health insurance and wondering how 
would you get another job in the same 
fi eld. If you work in the public sector, 
you may fear losing the pension and 
retiree health insurance that you have 
always worked toward. None of this is 
acceptable, but it has happened. Now 
think about being in that situation and 
recall that if you work in a school or 
public library, nearly everything about 
your employment is a public record. 
It can be downright terrifying! This 
is not so dissimilar to other people 
dealing with post traumatic stress dis-
order [PTSD]. Many of the lingering 

symptoms are the same. If you work 
for an elected offi cial, there is minimal 
impact to someone with that author-
ity. It’s quite diffi cult to enforce Code 
of Conduct policies on those who 
only report to the electorate.

Managing Bullying 
Situations
So what can a manager do to avoid 
situations like this? Jean Haertl, a 
national expert and investigator into 
allegations of bullying says, managers 
should fi rst become educated about 
exactly how to identify and respond 
to allegations of bullying. Haertl states, 
“Bullies are often invisible to man-
agers as they consciously alter their 
conduct in the presence of higher 
ups; although typically many work-
ers may be aware of the conduct.” 
In addition, targets may report the 
conduct in different ways, using words 
that may not signal to a manager 

that bullying is the problem. Often, 
if managers do not take the time and 
effort to understand the conduct, they 
will dismiss it as “a communication 
problem between the target and the 
alleged ‘wrongdoer.’” A manager or 
supervisor should listen carefully to 
reports that include “humiliating 
language, job interference or sabotage, 
interrupting.” These reports should 
not be dismissed; rather, managers 
should consult with HR professionals 
and quickly conduct fact fi nding if 
needed. Targets often fear investi-
gations will be biased or tainted by 
“internal politics,” thus efforts must 
be made to ensure an unbiased and 
prompt fact fi nding in response to 

complaints. Haertl emphasizes that at 
no time should managers attempt to 
conduct mediation or confl ict reso-
lution in response to bullying com-
plaints. Even the HR director may not 
be the appropriate person to resolve or 
investigate the matter. She/he may be 
involved if they supervise one or more 
of the individuals. Although there is 
a cost to outsourcing a fact fi nding 
session or internal investigation at the 
outset, it may be far less than the cost 
to the organization of legal fees and 
damages brought by a complainant. 

Have a Policy and 
Provide Training
Clear policy language outlining the 
specifi c prohibited conduct must 
be included and disseminated to all 
employees. Most important, however, 
is to ensure training is provided to 
leadership fi rst and subsequently to all 
employees. Haertl suggests the following 

Bullying is conscious,  abusive workplace 
conduct, not a personality con� ict.
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language be added to policies pro-
hibiting unprofessional conduct and 
bullying:
• Unprofessional behavior(s), e-mails, 

and/or gestures that a reasonable 
person would fi nd intimidating, 
humiliating, offensive, or that 
adversely affect staff work perfor-
mance.

• Physically aggressive behaviors and 
gestures that would place a reason-
able person in fear, and/or that ad-
versely affects staff work productivity.

Your workforce should include not 
only policies that address bullying, 
but clear policies addressing workplace 

violence and discriminatory harass-
ment. According to Haertl, “Bullying, 
like domestic violence, occurs because 
the abusers are allowed to get away 
with the conduct, and have histor-
ically received no accountability or 
discipline for it.” Haertl also warns 
that if not taken seriously, bullying 
complaints may lead to complaints 
of discriminatory harassment and 
subsequent claims if the employer was 
on notice of the conduct but failed to 
take appropriate action to investigate 
and stop the conduct. Managers must 
actively listen to reports, take them 
seriously and refrain from making 
initial statements that may discourage 
the target. Recognizing the courage it 
takes to come forward is an effective 
initial response. According to Haertl, 
managers must also step aside, refrain 
from investigating their own direct 
reports and allow for an unbiased 
party to investigate the matter and 
provide fi ndings and recommenda-
tions. Another resource that should be 
emphasized is the Employee Assistance 
Program (EAP). Most organizations 
contract with a vendor to provide 
health and wellness services through 
an EAP. EAP’s are designed to help 
the employee or his/her family, as 
well as the work organization lessen 
the impact of stress. Options include 
assessment services, crisis intervention, 
consultation and training. This type of 
benefi t is at no cost to the employee 
or their family member and should be 
encouraged at all times. 

Remember What Bullying 
is and What Should be 
Done About It
To reiterate, there is a difference be-
tween a personality confl ict and 

bullying. Some people just can’t get 
along, and that’s okay. According to 
Haertl, bullying conduct involves a 
series of conscious acts to target and 
humiliate an individual, with the of-
fender able to “change and alter” his or 
her conduct with others. On the other 
hand, personality confl icts typically do 
not give rise to longstanding fear and 
humiliation for the parties involved, and 
rarely lead to a fear of termination from 
employment. 

What do you do when you learn that 
bullying is taking place within your 
workplace? After a thorough and unbi-
ased investigation, it is critical that the 
conduct stop. Managers must ensure the 
offender receives discipline in line with 
the conduct and the target receives ser-
vices, including EAP referrals, time off 
if needed, and a clear statement that the 
workplace will not tolerate any form 
of retaliation. While offi ce gossip may 
prevail, every attempt should be made 
to keep the fact fi nding and resolution 
as confi dential as practicable. Once you 
begin to take reports seriously, you will 
be going a long way to encouraging 
targets to come forward and report 
this conduct. Eliminating bullying 
starts with an educated workforce and 
leadership. We owe it to our employees 
to draw a line in the sand and say “NO” 
to any and all forms of abuse at work so 
we can do the work we love.  

Vanessa Hale is the assistant town 
administrator/HR Director in Southborough, 
Massachusetts. Jean Haertl is the CEO of 
Safety and Respect at Work, LLC, Inc, a 
consulting firm that advises, investigates 
and trains clients about safe workplaces 
and bullying prevention

Bullying: 
Management 
or Personality 
Con� ict?
Bullying vs. Unprofessional 
Behaviors:
• Bullies target one or more 

individuals – behaviors are 
minimized in presence of 
higher–ups.

• Is a pattern of behaviors 
designed to humiliate and 
gain control.

• Bullies are “known 
o� enders” to many in the 
workplace. Elephants in the 
room.

• Targets are silenced, afraid 
and unwilling to report.

• Bullies deny, minimize and 
blame the target.

—By Jean Haertl
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Get More Involved in YALSA! 

Do you feel like there’s a home 
for you in YALSA that ad-
dresses YOUR interests and 

passions?  If the answer’s “no,” consider 
starting an Interest Group!  All you 
need are 14 of your peers who share 
the same interest, whether it’s mak-
erspaces, graphic nonfi ction, youth 
services management, creating badges 
for summer learning, or something 
else relating to serving teens through 
libraries. An Interest Group offers the 
chance to connect with like-minded 
peers virtually, or if meeting in-person 
is your goal, consider creating a local 
Interest Group such as a Twin Cities 
Interest Group, or a Northern Virginia 
Interest Group.  Find out more on the 
YALSA website: www.ala.org/yalsa/
workingwithyalsa/faq

Be a Mentor or Protegé 
in YALSA’s Mentoring 
Program! 
Applications for YALSA’s 2016–2017 
Virtual Mentoring Program opened 
April 1st. This program pairs an ex-
perienced library staff member with a 
new library staff member or graduate 
student. All participants are required to 
devote 4 hours per month, for a con-
tinuous 12 month period, to the pro-
gram. This year’s program runs from 
August 2016–July 2017.  Participants 
are strongly encouraged to design a 
project to work with their mentoring 
partner on throughout the mentoring 
year that relates to YALSA’s recent 

report, “The Future of Library Ser-
vices for and with Teens: a Call to Ac-
tion.” Learn more and apply at www.
ala.org/yalsa/profdev/mentoring.   

2016 Teens’ Top Ten 
Nominees! 
The offi cial 2016 Teens’ Top Ten nom-
inees were announced during National 
Library Week, April 10–16. Please 
encourage teens to read the nominated 
titles throughout the summer so they 
can vote their favorites starting August 
15.  Access the list of nominees as well 
as a free toolkit to help you incor-
porate the Teens’ Top Ten into your 
summer learning program at www.ala.
org/yalsa/teenstopten.  

YALSA Seeks Nominees for 
the 2017 Slate
Associations function because of the 
great work of their members, and 
every year YALSA, with its more than 
5,200 members, looks for about 30 
dedicated folks to run for various 
elected positions for award commit-
tees and board positions.  YALSA 
is currently seeking candidates for 
the following board positions: Presi-
dent-Elect, Board Member At-Large, 
and Fiscal Offi cer.  The following 
award committees have elected seats: 
Edwards, Printz and Nonfi ction.  
These committees will begin work on 
Feb. 1, 2018.  Elected board members 
will begin their work June 26, 2017.

If you have an interest in putting your 
name on the ballot for one of these 
positions, we recommend that the fi rst 
thing you do is learn about what the 
expectations are for board or committee 
members.  These resources can help:
• Talk to current award committee 

chairs to get fi rst-hand information 
about what is expected of commit-
tee members: www.ala.org/yalsa/
workingwithyalsa/committees/
committeechair and read the 
Committee FAQ: www.ala.org/
yalsa/committee-faq

• Talk to current board members to 
learn more about board service:  
www.ala.org/yalsa/board-directors
and read about board service online: 
www.ala.org/yalsa/workingwithyalsa/
election

If you think you have both the nec-
essary experience and time available to 
serve on YALSA’s Board or an award 
committee, please contact the Awards 
Nominating Committee Chair, Frank-
lin Escobedo at adrithian@yahoo.com
or the Governance Nominating Com-
mittee Chair, Paula Brehm-Heeger, 
paula.brehm-heeger@cincinnatilibrary.
org to express your interest.

Join YALSA at the ALA 
Annual Conference! 
YALSA has big plans for Annual 
2016—join us in Orlando, FL, June 
24-28 for fi ve action-packed days with 
an abundance of opportunities for 
learning, networking, and face-to-face 
interactions with your favorite authors 
and experts in the teen services fi eld. 
For a complete listing of YALSA 
events, please visit: http://tinyurl.com/
YALSAac16.  

To register, please visit www.
alaannual.org. Already registered? 
You can add special events such as 
the brunch honoring Edwards Award 
winner, David Levithan, to your 
existing registration in two ways: 
(1) by phone: Call CompuSystems 
at 855-326-8344 and ask to add the 
Edwards Brunch to your existing 
registration; or (2) online: Click on 
the dashboard link found in your 
registration confi rmation email. If 
you need additional assistance with 
adding events, email alaregistration@
compusystems.com.

Conference Events
YALSA will also be hosting the 
following ticketed events: 
• YALSA and Booklist Present: 

The Michael L. Printz Program 
and Reception

The YALSA 
Update
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Friday, June 24, 8–10pm
Kick off your Annual Conference 

by attending the Michael L. Printz 
Program and Reception on Friday 
night! Come listen to the 2016 
Michael L. Printz winner Laura 
Ruby speak about her writing. 
Then Laura Ruby and honor book 
authors Marcus Sedgwick and 
Ashley Hope Pérez will respond to 
questions, followed by a reception. 
The annual award is administered 
by YALSA and sponsored by Book-
list Publications. Tickets—$34. 

• Margaret A. Edwards Brunch
Saturday, June 25, 10:30 am-
12 pm

Come join us for brunch and 
listen to the winner of the 2016 
Margaret A. Edwards Award, David 
Levithan, speak about his writing. 
The award honors the author’s sig-
nifi cant and lasting contribution to 
writing for teens. The annual award 
is administered by YALSA and 
sponsored by School Library Journal
magazine. Tickets –  $39

• YA Author Coffee Klatch
Sunday, June 26, 9–10 am

Enjoy coffee and meet with 
YALSA’s award winning authors! 
This informal coffee klatch will 
give you an opportunity to meet 
authors who have appeared on 
one of YALSA’s six annual selected 
lists or have received one of YAL-
SA’s fi ve literary awards. Librarians 
will sit at a table and every 3 or 4 
minutes, a new author will arrive 
at that table to talk about their 
current projects! Tickets—$25. 
See the full list of authors par-
ticipating at http://tinyurl.com/
YALSAac16. 

Advanced registration ends June 17, 
2016. Register in advance and save on 
onsite registration costs. 

Find more details about registra-
tion and housing at the ALA Annual 
website, www.alaannual.org.  For 
more information on YALSA’s Annual 

Conference schedule, visit the YALSA 
Annual Conference wiki page, http://
tinyurl.com/YALSAac16. 

2017 Annual Conference 
Program Proposals Open 
June 1 

Proposals for continuing education 
sessions to be presented at the 2017 
ALA Annual Conference in Chicago, 
IL, June 23–27, 2017 will be accepted 
starting June 1, 2016 through August 
1, 2016. 

YALSA is accepting proposals for 
creative, innovative programs that 
address topics of focus in the “Future 
of Library Services for & with Teens: a 
Call to Action” report. Access the re-
port at http://tinyurl.com/yalsareport

Proposals must fall within one of the 
following categories:
• Teens/demographics
• Collections
• Spaces (physical and virtual)
• Programming
• Staffi ng
• Youth Participation
• Outreach
• Administration/Policy

Individuals may submit multiple 
proposals; however, no individual will 
be chosen to present or co-present 
more than one program. Proposals 
that are largely sales pitches or that 
focus on only one particular product 
will not be accepted.  All presenters, 
moderators, speakers, etc. will be ex-
pected to cover their own travel and 
conference registration costs.  Most 
program time slots are 60 minutes in 
length. However, there are a lim-
ited number of 90 minute time slots 
available.

The YALSA membership will vote 
on all of the programs that were 
submitted to determine which pro-
grams will move forward. Those who 
submitted proposals will be notifi ed 
of their status the week of September 
15, 2016. Visit the YALSA website at 
www.ala.org/yalsa for updates. 

Apply Now for YALSA’s 2016 
Symposium Travel Stipend 

Any individual interested in attend-
ing the Young Adult Library Services 
Association’s (YALSA) 2016 Young 
Adult Services Symposium, taking 
place in Pittsburgh, PA, Nov. 4–6, 
2016 can now apply for a travel sti-
pend to offset travel expenses.

Two travel stipends, both worth 
up to $1000 each, are available. One 
travel stipend will be awarded to a 
student member, while the other will 
be awarded to a library worker. Apply 
by June 1, 2016 at www.ala.org/yalsa/
yasymposium.

The 2016 YA Services Symposium 
will take place at the Westin Conven-
tion Center, Pittsburgh with a theme 
of: Empowering Teens to Increase 
your Library’s Impact. Approxi-
mately 500 library workers, research-
ers, educators, youth advocates and 
others will come together to explore 
best practices in designing youth par-
ticipation opportunities, how empow-
ering teens through libraries address 
such issues as equity and inclusion, 
what knowledge and skills library staff 
need in order to actively engage teens 
of all backgrounds in youth-driven 
services and programs, and more. 
Learn more about the symposium at 
www.ala.org/yalsa/yasymposium.

Read for the Fun of It! 
October 9-15, 2016 

Teen Read Week™ 2016 features 
the multilingual theme, “Read for 
the Fun of It!” and will be celebrated 
October 9–15, 2016. An annual cele-
bration, this year’s theme encourages 
libraries to leverage Teen Read Week 
as a time to highlight services and 
resources for and with the 22% of the 
nation’s youth who speak a language 
other than English at home, as well as 
spotlight all the great resources and 
activities available to help teens build 
literacies skills while reading for the 
fun of it.
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Visit the just launched Teen Read 
Week website for updated resources 
for activity ideas, planning resources, 
publicity tools, products, and more. 
Sign up for a free online community 
member account on the Teen Read 
Week website to get access to exclu-
sive resources such as a themed logo, 
webinars, and more. Learn more and 
sign up at www.ala.org/teenread. 

Offi cial themed Teen Read Week 
products are available for purchase at 
www.alastore.ala.org/trw, including 
the downloadable 2016 themed Teen 
Read Week Manual, created by 
YALSA’s 2016 Teen Read Week 
Committee, with tips and ideas on 
programming, publicity, displays, and 
more relating to the 2016 theme. 
Other products include themed post-
ers and bookmarks. Purchases support 
the work of YALSA and ALA. 

Apply for the Teen Read Week™ 
Grant!

YALSA members can now apply 
for a Teen Read Week program grant, 
funded by the Dollar General Literacy 
Foundation. Ten grants worth $1,000 
each are available. Details including 
how to apply can be found at www.
ala.org/teenread. Applications are due 
June 1, 2016. 

Be a Part of National 
Library Legislative Day! 

 ALA is hosting National Library 
Legislative Day in Washington D.C. 
May 2–3, 2016. Learn more at www.
ala.org/NLLD.  For those who can’t 
make the trip to Washington DC, we 
still need your participation!  ALA and 
YALSA are planning several easy ways 
that you can participate virtually.  To 
learn more about what you can do 
from your home state, visit www.ala.
org/united/advocacy/virtuallegday. 
Don’t forget YALSA has lots of advo-
cacy resources to help you speak up 
for teens and libraries year-round at 
www.ala.org/yalsa/advocacy.

Participate in our Top Ten 
Summer Learning Programs 
Contest 

The YALSA Teen Programming 
HQ is looking for YOUR summer 
learning program ideas!  We want 
your ideas for programs that expand 
the traditional concept of summer 
reading into the bigger focus on 
summer learning.  Are you doing pro-
grams around STEM/STEAM, digital 
literacy, college and career readiness, 
service learning, or something else 
that pushes the envelope to connect 
literacy skills with learning?  What 
programs are you offering that are 
aimed at underserved and underrep-
resented populations in your commu-
nity?  To enter, just submit an outline 
of your program on the Teen Pro-
gramming HQ site at http://tinyurl.
com/yalsaTeenHQ.  

The top ten ideas will become 
YALSA’s offi cial 2016 Ten Best Sum-
mer Learning Programs, and each of 
the ten winners will get a swag pack 
chock full of great stuff from YALSA.  
In addition, one winner will be cho-
sen at random from all the entries to 
receive a $50 Amazon gift certifi cate. 
The contest runs April 1 through 
May 1 and will be judged by the Teen 
Programming HQ’s member manager 
and content experts. The “top ten” 
will be revealed mid-June. Questions? 
Please email Jessi Snow at yalsahq@
gmail.com. 

YALSA Member Awards and 
Grant Winners

Each year YALSA gives more than 
$150,000 in awards and grants to its 
members. The deadline to apply for 
most grants is December 1 and ap-
plicants must be current members of 
YALSA.

The 2016 awards and grants winners 
are: 
• ABC-CLIO/Greenwood Service 

to Young Adults Achievement 
Award: Betsy Fraser 

• Baker & Taylor Collection Devel-
opment Grants: Denise Bortolussi 
and Anna Kilcullen

• Baker & Taylor Conference Grants: 
Amy Miller and Samantha Roberts

• Board Fellow: Trixie Dantis
• Dorothy Broderick Student Con-

ference Scholarship: Stacey Shapiro 
• Emerging Leader: Kayla Marie 

Figard
• Frances Henne/YALSA/VOYA 

Research Grants: Deborah Rinio 
• Great Books Giveaway: Franklin 

Pierce School District in Tacoma, 
Washington; Ontario (California) 
High School; and Washington 
County Public Library in Chipley, 
Florida

• MAE Award for Best Literature 
Program for Teens: Lisa Brennan

• Margaret A. Edwards Trust Liter-
acies Grant: Elizabeth Bowen and 
Jasmine Richards

• Midwinter Paper Presentation: June 
Abbas and Kyungwon Koh

• National Library Legislative Day 
Travel Stipend: Denise Tabscott and 
Julie Ann Winkelstein

• Spectrum Scholar: Alice Son
• Volunteer of the Year Awards: Tara 

Smith and Melanie Wachsmann
To apply for 2017 awards and grants 

visit www.ala.org/yalsa/awards&grants. 
Most applications are due Dec. 1, 2016.

2016 Summer Learning 
Resources and Summer 
Teen Intern Grant 
Recipients Announced 

20 libraries were chosen to receive 
YALSA’s 2016 Summer Learning 
Resources Grant. The grant’s pur-
pose is to provide libraries with funds 
to purchase literacy resources that 
strengthen and expand the impact of 
the library’s summer learning program 
for teens most vulnerable to summer 
learning loss, including teens who 
speak English as a second language, 
teens in socio-economically chal-
lenged communities, and teens who 
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PLUS

are at risk of failing school. Each grant 
is worth $1,000. A list of the recipients 
can be found at http://tinyurl.com/
yalsa16summergrant. 

20 libraries were chosen to receive 
YALSA’s 2016 Summer Teen Intern 
Grant. The grant allows libraries to 
hire teen interns to assist in the imple-
mentation of their summer learning 

programs, while also helping teens 
gain real world work experience, and 
develop professional skills. Each grant 
is worth $1,000. A list of the recipients 
can be found at http://tinyurl.com/
yalsa16interngrant. 

Both grants are possible through the 
generous sponsorship of The Dollar 
General Literacy Foundation. To learn 

more about the grants and summer 
learning, please visit the Summer 
Learning website at http://summer-
reading.ning.com/. The Summer 
Learning website is an online space 
where educators, library workers and 
out-of-school-time providers can fi nd 
and share helpful summer learning 
resources. 

Young Adult Library Services is the offi cial publication of the 
Young Adult Library Services Association, a division of the 
American Library Association. Young Adult Library Services 
is a vehicle for continuing education of librarians work-
ing with young adults (ages twelve through eighteen) that 

showcases current research and practice relating to teen 
services and spotlights signifi cant activities and programs 
of the division.

For submission and author guidelines, please visit http://
yalsa.ala.org/blog/yals/submissions/.
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In this completely 
revised edition, young 
people learn how to get 
and manage credit, how 
to make and stick to a 
budget, how to pay for 
college, how to open a 
bank account, how to 
balance a checkbook, 
how to manage finances 
online, and how to avoid 
mistakes. You will also 
learn about investments, 
taxes, checks, debit cards, credit cards, and budget 
tips. This book is filled with helpful suggestions 
from financial advisors, and you will discover ways 
to jumpstart your financial future and use money 
responsibly.  ISBN: 978-1-62023-070-1 • $21.95
  e-Book: 978-1-62023-086-2

REVISED 2ND EDITION 
Now with workbook on CD!

taxes, checks, debit cards, credit cards, and budget 

Atlantic
Publishing

We have a book for that.™

GROUP

Practical, Non-Fiction
GUIDES FOR YOUNG ADULTS

ISBN: 978-1-60138-984-8 
e-Book: 978-1-60138-995-4

2015 • $19.95
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